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Virtual Session



Editors' Roundtable
The goal of the Editors' Roundtable is to provide emerging and established scholars        useful information 
that can enhance the field’s writing, research, and editorial      processes. To that end, the roundtable was 
recorded via Zoom and        posted it to the CPTSC website.

Hosted by Christopher Morris, the roundtable is 60-75 minutes during which         editors discuss their journal’s 
scope, recent scholarship,       and unique contributions to the field. Each editor speaks for 5-8 minutes,       fol-
lowed by a brief Q+A period.

 
        Jason Tham, Computers and Composition & Computers and Composition Online
        Tracy Bridgeford, Technical Communication Quarterly
       Jordan Frith & Amber Lancaster, Communication Design Quarterly
       Jo Mackiewicz, Journal of Business and Technical Communication
        Charles Sides, Journal of Technical Writing & Communication
        Rhonda Stanton & Russell Kirkscey, Programmatic Perspective
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Thinking beyond assessment - Leveraging outcomes to 
encourage equity and to enhance student learning

Lisa Melonçon, Clemson University

Jessica Griffith, Jacksonville State University

Carolyn Gubala, University of California, Davis

Student learning outcomes (SLOs) are traditionally linked to and used for institutional    assessment and 
accreditation (e.g., Carter et al., 2003; Hundleby; Allen, 2010; Shavelson, 2020; St.Amant &     Nahrwold, 
2007; Yu, 2012); however, scholarship in technical and professional communication has started     to 
emphasize that SLOs can be used in other ways (e.g., Bartolotta; Newmark, 2019; Clegg, et al.,     2019; Grif-
fith et al., 2024; Sonnenburg et al., 2024). Our workshop built on and extended this work     by asking par-
ticipants to shift their thinking to consider SLOs as a key facet of program evaluation.     Defined by 
Melonçon et al. (2024), “program evaluation is an iterative process that evaluates how outcomes,     assign-
ments, and courses impact student learning as the program functions in real time” (p. 153), and     it helps 
“program administrators and faculty understand their programs more deeply and from different     view-
points in an effort to continuously improve” (p. 156). Continuous improvement models—which are     flex-
ible structures used to analyze the many moving parts of programmatic perspective—work well for     
programmatic evaluation in TPC because they feature an adaptable and iterative framework that encour-
ages     program administrators and faculty to reflect and to contextualize that reflection.

Embracing a continuous improvement model, we suggested a model that leverages    SLOs to shift 
emphasis from assessment and the deliverable (what the students produced), thereby highlighting     how 
students learn the skills and concepts of the class. By creating outcomes that are meaningful to     students, 
and then reinforcing them throughout the course in assignment design, revision, and feedback,     faculty 
and administrators ensure students have a clear path to acquiring those core skills and concepts.     This 
clear path is the first step in a more equitable classroom environment.

This practical approach to the outcome achieves two significant goals:

 l Focuses the course on student learning over the production of a deliverable

 l Ensures the learning process was readily accessible to students

 l Engenders a means for continuous evaluation of the course or program

This last goal is the linchpin in a continuous improvement approach to program evaluation.    By leveraging 
outcomes to create a throughline in course design, all aspects of the course are evaluated in     an iterative 
and ongoing process. This renders analysis of student work more informative and uncovered     ways the 
course could be improved.
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The activities in this workshop highlighted four approaches to outcomes that allows administrators and    
instructors to facilitate student learning and enable the evaluation of course and program effectiveness.

The facilitators guided participants in the following activities:

Activity 1: SLOs as inclusion and equity
        Materials: Programmatic inclusion audit
        This opening activity sensitized participants to the purposeful consideration of inclusive course design. 
After a series of definitions, participants performed a partial course audit on their own service course. The 
remainder of the activities were read through this lens.

Activity 2: Create or revise SLOs
       Materials: outcome creation worksheet
        Using a worksheet as a guide, this activity walked participants through the outcome creation or revision 
process, focusing on language that was measurable and meaningful to students. The goal was to create 
outcomes that were transparent and equitable, while facilitating student learning.

Activity 3: Assignment design
        Materials: meaningful assignment worksheet
       With newly created or revised outcomes, this activity asked participants to consider an assignment     in 
light of SLOs. It asked them to identify the connection between the written outcome and what     that skill 
looked like within an assignment description.

Activity 4: Find the outcome
        Materials: assignment and student work
        After a brief discussion of how SLOs guided feedback and revision, this activity asked participants to use 
an assignment description and anonymous student work to locate where the SLO manifested in the assign-
ment itself, allowing instructors to facilitate a connection between the core skills of the outcome and 
what that looked like in the students’ own words. (N.B. Student work used in accordance with IRB and 
field standards.)
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Designing an Online Social Justice TPSC MA/MS Program
Barbi Smyser-Fauble, Illinois State University

 Elise Verzosa Hurley, Illinois State University

 Angela Haas, Illinois State University

We work at a large public university in the Midwest, where we are housed in an English department that 
offers BA/BS and MA/MS degrees in Technical Writing and Rhetorics, as well as a PhD in English Studies, 
with a specialization in Technical Writing and Rhetorics. Our technical communication curriculum is inter-
twined with our rhetorical studies curriculum, grounded in rhetorical approaches to technical com-
munication praxis and informed by technical, professional, and scientific communication (TPSC) theories, 
histories, methodologies, and methods. Moreover, our programming is social justice-oriented—an inten-
tional approach to teaching technical communication students, scholars, teachers, and practitioners how 
to use their proximity to power and rhetorical agency to advocate for the most vulnerable in their pro-
fessional, civic, community, and ecological spheres of influence.  As Williamson (2010) noted over a dec-
ade ago, online programs have the potential to meet the needs of students who may not have  traditional 
access to in-person programs because of employment and physical location, among other factors. In the 
four years following the COVID-19 pandemic, we argue that it is especially important to rethink program 
design by leveraging the forms, structures, and technologies that are available by developing programs 
and curricula to meet the needs of contemporary students and practitioners. To meet these evolving 
needs, we are developing an online MA/MS program.

Given CPTSC’s commitments to promote “scholarship of programmatic and administrative issues with 
respect to technical and scientific programs” as well as to provide a space for its members to “exchange 
ideas and information” about research and programming (Maylath & Grabill, 2009, p. 36), our workshop 
invited participants who had designed online programs, completed coursework in an online program, 
and/or were also (considering) developing an online program to join us for a conversation about online 
TPSC program design, including programmatic identity, infrastructure, curriculum, and pedagogy. Through 
guided conversation and brainstorming, we aimed to collaboratively develop a framework for considering 
a wide range of diverse best practices in TPSC online program design that participants could use in dis-
cussions with home university stakeholders.

Summary

In our preliminary conversations about developing an online MA/MS program alongside our existing pro-
grams, we have turned to Programmatic Perspectives to guide our thinking. The questions we ask are 
rooted in, for instance, Dorpenyo and Fernandez (2022), who identify learning outcomes as a site for 
social justice and coalition building; St. Amant (2021), who presents strategies for internationalizing tech-
nical communication programs; and Dayley (2021) and Popham (2016), who each share suggestions for 
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recruiting diverse students. We also consulted Gonzales and Baca (2017), who emphasize including cul-
tural and linguistic diversity as a core tenet of program development.

Panelists initiated the discussion by giving an overview of our current technical communication programs 
and our goals for an online MA/MS program, including our grounding in social justice and rhetoric.

Participants split into four small groups strategically determined by interest and experience, each with a 
panelist, to discuss a set of questions related to developing an online MA/MS program. Conversations 
were primarily guided by the following questions, although others also emerged:

 1. If you had experience developing and/or teaching in an online technical communication program, 
what did you wish you had done differently? What worked well?

 2. If you had experience as a student in an online technical communication program, what did you 
wish was different? What worked well?

 3. In what ways did staffing an online MA/MS program differ from staffing traditional in-person pro-
grams? What challenges did you experience or expect?

 4. What were the affordances and limitations of online programs mirroring the learning outcomes 
and curricular structures of in-person programs? In what ways might an online program differ from 
an in-person one, in the event that an institution had both?

 5. What challenges did you expect from upper administration when proposing this program, and how 
could they be countered?

 6. How could we recruit and retain students with diverse backgrounds, many of whom had divergent 
expectations and needs?

 7. How could we build or help students build coalitions in online-only spaces?

 8. How could we prepare for divergent mentorship challenges between in-person and online stu-
dents?

 9. How could we ensure equitable access? What kinds of modalities should be offered?

 10. How could we train students as advocates and civic/community intellectuals to respond to pro-
fessional, technical, and scientific injustices?

Each group had five minutes to report on major themes and trends from the discussion. Panelists and par-
ticipants used the themes and trends to develop a working list of best practices for developing an online 
MA/MS social justice technical communication program.
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After the workshop, participants left with a heuristic that could be adapted to their own local institutional 
contexts for developing an online program. Panelists committed to developing an article for Pro-
grammatic Perspectives summarizing best practices uncovered during the workshop, citing, with per-
mission, any participants involved. However, in doing so, our goal was not to suggest one monolithic 
approach to developing an online technical communication program. In line with Williamson (2010), who 
argues, “protecting local values and programmatic diversity is more important than identifying and codi-
fying universal standards” (p. 190), our goal is to develop a flexible framework adaptable to specific con-
texts.

References
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Study Abroad in Technical Communication: Technology, 
Travel, and Disciplinary Values

Brigitte N Mussack, University of Minnesota

Barb Horvath, University of Minnesota

Thomas Reynolds, University of Minnesota

Technical communication, as a field, has been invested in international and intercultural communication 
(e.g., Sun & Ghetto, 2017; Amant, 2013). Ethical intercultural communication involves close collaboration 
with diverse users (Gonzales & Zantjer, 2015) that center humans and value humanistic approaches 
(Rose, Racadio, Wong, Nguyen, Kim, & Zahler, 2017). As WPAs developing curriculum for undergraduate 
programs in technical communication, we asked: How are we preparing our students for intercultural col-
laboration? How can we collaborate with other programs and departments within our home universities?

This workshop examined the role and value of study abroad programs in a technical communication 
degree program curriculum. Specifically, the workshop participants addressed the question of how under-
graduate technical communication programs—particularly those offering a Bachelor of Science degree—
prepare students to engage in an increasingly global, intercultural world. Specifically, how do technical 
communication programs integrate study abroad opportunities into their curriculum, and how do they 
frame and center providing students with “real world” experiences in intercultural and global com-
munication? As technologies increase the ease of global collaboration across distance, how do TPSC pro-
grams understand the value of study abroad, and how do study abroad programs foster collaboration 
with(in) organizations, communities, and institutions in ways that productively highlight issues of power, 
ethics, and identity? 

Intercultural communication is increasingly important in technical communication. Further, as university 
departments emphasize DEI, social justice, ethics, and identity in technical and professional com-
munication curricula, study abroad programs present a unique opportunity to develop communication 
skills and help students investigate their own positionality and cultural frameworks. However, study 
abroad comes with various challenges, including financial and time constraints. Given the increasingly 
accessible technologies that allow international and intercultural collaboration without travel, we ask: 
Why study abroad? 

This workshop invited individuals who had developed or led study abroad programs—or who were inter-
ested in developing programs—that specifically focused on how TPSC programs frame international and 
intercultural communication as a central tenet of technical communication. As a WPA in a technical com-
munication program offering a BS undergraduate degree, I hope to encourage my students to participate 
in study abroad programs. Further, I aim to develop a program specifically for our majors. In a time when 
students already juggle a variety of concerns—including the rising cost of tuition, the impact of travel on 
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climate change, and packed academic schedules—what is the value of studying abroad? Specifically, what 
is the value of participating in a study abroad program for technical communication majors? 

Participants were asked to share and question how study abroad programs are positioned in their home 
universities and departments. This workshop served as a chance to share, reflect, brainstorm, and invest-
igate the role of study abroad programs in the TPSC curriculum. 

Activities included:

 1. An appraisal of study abroad and how it currently included/did not include technical com-
munication at home institutions

 2. Development of a set of goals for study abroad based in home programs, with particular pro-
grammatic emphases

 3. Discussion of workshop participants’ experiences with study abroad and how/where knowledge of 
programs/courses could be found

 4. Discussion of networks at home campuses and abroad that could lead to productive planning and 
implementation of programs abroad

 5. Discussion of national/international study abroad programs that could serve as models for par-
ticipants’ programs

 6. Discussion of challenges/advantages of planning a study abroad program for a field that par-
ticipated in global industry/activity
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50 Years of External Program Reviews - Shaping Your Pro-
grams’ Future from Past to Present

Teena Carnegie, Eastern Washington University

Sean D. Williams, Arizona State University

Lee-Ann Kastman Breuch University of Minnesota

Tharon Howard, Clemson University

In proposing the inaugural meeting of what would later become CPTSC, Thomas Pearsall noted that the 
“some 20 programs in technical communication (TC)” (Pearsall, 1974) that existed in the US shared a num-
ber of problems and challenges. At the top of his list was the question: “what elements make up a suc-
cessful TC program?” (Pearsall, 1974). In many ways, CPTSC was created to answer this question. Its 
purpose focuses on promoting technical and scientific communication (TSC) programs, on research in TSC, 
on the exchange of information, and on assisting the development of new programs (CPTSC, 1977).

In its first ten years, CPTSC saw rapid growth in the development of TC programs, so much so that mem-
bers argued that CPTSC needed to not only focus on what went into a program (Pearsall, 1984), but also 
“the promotion of quality in our programs” (Kelley, 1984). In 1987, to address this need, Patrick Kelley pro-
posed the creation of an advisory board made up of past presidents of CPTSC who would serve as con-
sultants and would be responsible for coordinating evaluation, upon request, of proposed, new, and 
established programs in technical and scientific communication (CPTSC, 1987). A half century later, CPTSC 
continues to revise the process by which it supports members in the external review of their programs.

This workshop explored the process, models, values, and benefits of external program review. The audi-
ence for this workshop were program administrators who were interested in the external review process 
and how it can best serve their programs.

Workshop Components

This workshop had three parts. In the first part of the workshop, the CPTSC External Program Review Task 
force (ExPRT) shared with participants the work the task force had been doing over the past year revising 
the external program review process. We discussed three models for self-study, including comprehensive, 
program specific, and strategic.

In the second part of the workshop, participants worked together in smaller breakout groups to explore 
key questions about program evaluation and how program review can assist them in managing and main-
taining their programs.

Questions that participants explored included:
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 l Why would you want to have an external program review?

 l Why conduct a self-study in the first place (what are the benefits/risks)? What would you want to 
achieve?

 l What kinds of data do you want to collect or what kinds of things do you want to investigate?

 l How do you want to use the information you gather in a self-study (what arguments do you want 
to make with the info)?

In the third part, breakout groups reassembled, and the findings were shared with workshop participants. 
Facilitators summarized takeaways from the discussion, incorporated feedback into the CPTSC external 
review process, with plans to use the results to make recommendations to the CPTSC Executive Com-
mittee and publish the task force outcomes.
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Poster Session



TPC by the Numbers 
Lisa Melonçon, Clemson University

A field-wide programmatic perspective is one that looks at TPC programs and courses at the field level by 
combining         data and experiences from multiple institutions and programs. Knowing field-wide attributes 
that show connections         between programs allows TPC faculty and scholars to make cases for the value of 
those connections to those inside         higher education and outside of it. To celebrate the 50th anniversary of 
CPTSC, this series of posters presents visualizations that show TPC by the numbers at a field wide per-
spective. Data included showed:

 l Location of TPC programs by department and institution

 l Degree names

 l Type and number of TPC degree programs and their growth over the last years

 l General common curricular requirements, to include:

 l Number of hours

 l Online or on-site

 l Number of required courses

 l Cumulative experiences (e.g., capstone courses)

 l Internships as required, optional, or neither
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Session 1



Dismantling Whiteness in TPC Academic Programs
Chris Dayley, Texas State University

American colleges and universities have long established pedagogical norms, traditions, and philosophies 
based on even longer established European practices. Early institutions of higher education were created 
to educate wealthy white men (Karabel, 2005). The system that was created to teach college students has 
not changed much over time. White middle- and upper-class educational and social norms that were 
established in early colleges and universities are largely still in use. Students have to conform to these 
norms and adapt or fail. In other words, students in the academy have to learn and perform whiteness 
(Bonilla-Silva & Peoples, 2022).

For those who are interested in developing inclusive academic programs, traditional pedagogical methods 
in higher education pose a real problem. For some students, the culture of the academy is familiar, mak-
ing it more likely they will succeed. However, for students from marginalized groups, the likelihood of per-
sisting to graduation is much lower (Casselman, 2014; Lynch & Engle, 2010). As technical communicators, 
one of our core principles is inclusion (Agboka & Dorpenyo, 2022). We see this in our field’s emphasis on 
the importance of designing communication for the audience (rather than asking the audience to adapt to 
the author/designer’s communication style). In the same way technical and professional communication 
(TPC) practitioners design communication strategies for a specific audience, TPC academic faculty and pro-
gram administrators have the ability to design learning experiences that facilitate learning for all students.

This presentation described the prevalence of white middle- and upper-class culture and social norms in 
colleges and universities and how we can begin to dismantle them in TPC academic programs.
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Implementing A Graduate Student Instructor (GSI) Insti-
tute on Race and Ethnicity

Codi Renee Blackmon, East Carolina University

Scholars in technical, professional, and scientific communication (TPSC) have been addressing systemic 
oppression and the role of social justice in TPSC (Logan, 1998; Jones, 2016; Williams & Pimentel, 2016; 
Haas and Eble, 2018). As Dorpenyo and Fernandez (2022) advocate, faculty and TAs need to be provided 
with resources to teach social justice courses effectively (p. 126). I presented the GSI Institute on Race 
and Ethnicity, which offers antiracist training for graduate student instructors (GSIs) at a Primarily White 
Institution. The initiative aligns with DeLeon’s (2023) call for collective action against racism and the pro-
motion of antiracist pedagogy. As someone certified in racial equity, I led a 4-part workshop that 
addresses issues of pedagogical ethics and antiracist pedagogy in TPSC courses. The Institute was 
designed to help GSIs develop their TPSC courses around social justice and antiracist principles. Activities 
challenge normative white cultural dominance and fostere cultural proficiency and antiracism among 
GSIs. Dayley and Walton (2018) emphasize the importance of understanding underrepresented pop-
ulations to diversify TPSC programs and shift who we are as a discipline. Thus, the GSI Institute aims to 
make GSIs more racially literate and responsive to diverse student needs. DeLeon (2023) states it is essen-
tial for TPSC programs to engage in antiracism initiatives and for educators to become experts in antiracist 
pedagogy. The Institute supports comprehensive diversity training to create inclusive educational envir-
onments that helps prepare future engineers, technical professionals, and managers to ultimately shape 
more equitable and inclusive workplaces and designs (Dorpenyo & Fernandez, 2022, p. 116).
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High School Outreach as Program Recruitment Strategy
Jessica Lauer, University of Wisconsin- Whitewater

Janine Tobeck, University of Wisconsin-Whitewater

One important aspect of sustaining and growing programs in TPC and STC has always been maintaining 
robust program enrollment and retention rates. 

Since 2010, university enrollment rates nationwide have been on the decline, with the pandemic ulti-
mately accelerating that decline. According to The National Center for Education Statistics, “Overall, 
undergraduate enrollment was 15 percent lower in fall 2021 than in fall 2010, with 42 percent of this 
decline occurring during the pandemic” (NCES). Budget crises—due in part to declining enrollment—res-
ulted in five University of Wisconsin (UW) campuses or campus branches closing in the two years prior 
(Huynh, 2024). As overall university enrollment rates decline, it becomes particularly important for our 
field to develop innovative and fruitful recruitment strategies to maintain (and grow) thriving TPC and STC 
programs. 

This presentation provided an overview of several recruitment strategies geared toward high school stu-
dents that one TPC program in a Midwest public school engaged in over the course of a year, with the 
goal of increasing program enrollment. Though the returns on investment were not to be fully assessed 
until Fall 2024, we aimed to outline three strategies we had used to target high school students interested 
in writing. Further, we hoped the presentation would encourage a shared discussion of different recruit-
ment strategies other programs have attempted or roadblocks they have encountered—particularly in 
the context of high schools. 
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In Search of a Core Curriculum - Assessment of Editing and 
Publishing Programs in Higher Education

Holly Baker, Brigham Young University

With the rise of AI, the need for well-trained editors and other publishing professionals is increasing. 
However, there are major differences in the training that editors receive. In this presentation, we 
explored whether a core curriculum exist in higher education editing and publishing (E&P) programs 
throughout the English-speaking world. We conducted an assessment of E&P programs in undergraduate 
and graduate education by collecting a list of 1,602 course titles, coding each course based on 37 descript-
ive codes that reflected course aims, and then examining the data for patterns to identify shared object-
ives and outcomes.

Our initial findings indicate that no core curriculum is shared among E&P programs at either the graduate 
or undergraduate level. In addition, coding reveals an uneven distribution of course types. Moreover, the 
data suggests a lack of core identity among E&P programs, as well as widely varying skillsets in students 
entering the workforce. Nevertheless, the diversity of course offerings lent itself to categorization from 
which a core curriculum could be derived. This data will help program directors and curriculum 
developers determine core and elective courses to best meet the needs of students, keep them com-
petitive with graduates from other programs, and set up reasonable expectations for industry pro-
fessionals hiring from these programs.
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Platform Literacy - Experiments to Evoke Ethical Issues 
with Publishing

Kristopher Purzycki, University of Wisconsin - Green Bay

In this presentation, I discussed an intermediate-level course designed for a PTW emphasis which later 
became a mandatory component of the home BFA program. This course, "Digital Platforms for Pub-
lishing," takes a pragmatic approach to various aspects of online publishing, including data integrity, copy-
right, and the exploitations associated with what Nick Srnicek (2016) calls "platform capitalism." These 
contemporary themes contextualize a technical writing curriculum designed to ease creative writing stu-
dents into acquiring occupational skills they otherwise would not have received in the program.

Hands-on experiments with popular publishing platforms like WordPress, Canvas, and GitHub, as well as 
tools like ChatGPT—which are quickly becoming platforms themselves—generate thinking about the 
affordances of platforms and their impacts on students’ writing practices. Through these experiments, stu-
dents work with techniques and methods that have been obfuscated by the interface, buried in EULA 
screeds, and otherwise inaccessible. HTML and Markdown, for example, are two languages that serve as 
thresholds for class discussions about authorship and accessibility. In addition to providing fundamental 
technical writing skills, this curriculum offers the opportunity to consider ethical issues not taught in 
courses focused on creative writing.

My presentation unpacked the motivations behind the curriculum design, highlighting two of the most 
productive experiments: using GitHub to publish a simple website and using Canvas to analyze how per-
sonal data is used to monitor student behavior. These two projects offer contrasting experiences—one 
invigorating and the other more frustrating—that illustrate issues related to digital publishing platforms.
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AI Media Analysis - Teaching Polytechnic Critical Thinking 
Skills

Elizabeth Johnston, University of Wisconsin-Stout

Students should come away from any writing or communication course having grown in the com-
munication skills that will most benefit them as future working professionals. Additionally, they need to 
understand the role that various tools and technologies play in this fluency (Getchell et al., 2022). Fre-
quently, we hear from our industry partners that students are lacking professional communication skills 
post-graduation. As an instructor on a Polytechnic campus that focuses on applied learning and research, 
career-focused experiences, and collaboration with business and industry, I work to create experiences 
for students in the classroom that mimic their future professional work as much as possible. Furthermore, 
as AI increasingly works its way into our private, academic, and professional lives, it is important to show 
students how to effectively and ethically harness the tools available while ensuring they can critically ana-
lyze media produced with artificial intelligence (Duin & Pedersen, 2023; Getchell et al., 2022).    

This presentation detailed the results of the AI media analysis pilot study I planned to run during my sum-
mer course. I planned to continue the study during the fall semester, as well. I walked conference 
attendees through the AI-focused project assignment description and shared my observations of the stu-
dent experience. There is expanding pressure on students and working professionals to use and be fluent 
in AI technologies to increase their overall productivity and efficiency (Cardon et al., 2023). It is my hope 
that this project equips them with the critical thinking skills they need to be successful communicators in 
an increasingly complex discourse community. 
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Using the HEAT Model to Evaluate Students’ Rep-
resentations of Identity Using AI

Tharon Howard, Clemson University

In October last year, two colleagues and I published a textbook which introduced our “HEAT” model as an 
evaluative heuristic for content creators utilizing generative AI. We presented a 'human-in-the-loop' scor-
ing mechanism called HEAT (Human experience, Expertise, Accuracy, and Trust) meant to check the qual-
ity of output of genAI content. The heuristic asked students to check how genAI content maps onto the 
physical world of the user (Human experience), whether it used mental models and schemas to help the 
user (Expertise), asked if it is accurate (Accuracy) and questioned if it can be trusted by the user (Trust). In 
this presentation, I “eat my own dog food” and examined how undergraduate students in a course on 
Visual Communication perceived representations they created of themselves using HEAT. Students were 
assigned to design a book cover for an autobiography which they had written about their college exper-
iences using AI. For this project, they could use professional headshot generators like Remini, fotor, or 
Aragon to create idealized versions of themselves based on actual photos of themselves. Alternatively, 
they could use image content generators like Midjourney, Dall-E, and Firefly to create landscapes and 
scenes which exemplified their sense of personal identity. Students wrote critical reflections at the end of 
the process describing their experiences and their satisfaction with the tools. The presentation examined 
the ways in which students felt “flattened” or sometimes betrayed by limitations of AI image generators.

CPTSC Conference 2024 Abstracts 32



Session 2



Digital Storytelling for Indigenous Environmental Justice - 
Exploring New Forms in Technical Communication

Shankar Paudel, The University of Texas at El Paso

Storytelling has been an ongoing tradition in most cultures. Since the time of Gurukula and Aristotle's rhet-
oric, the orality of culture holds considerable significance. Even in the present day, oral traditions exist, 
though in a modified form increasingly influenced by digital technologies. Digital storytelling refers to the 
use of digital platforms to convey narratives about persons, cultures, races, and other kinds of iden-
tification (Chan & Yau, 2019; Musfira et al., 2022; Willox et al., 2012). In this presentation, I discussed why 
digital storytelling can be a compelling form of technical and professional communication for advocacy 
against environmental injustices that affects communities, particularly Indigenous people.

Through this presentation, as a non-Indigenous citizen of a third-world country, I proposed an 
INDIGENOUS framework for environmental justice communication. The framework would ask these ques-
tions: to what extent have narratives about environmental injustice and Indigenous people been included 
in digital storytelling platforms in the field of technical communication? How do Indigenous peoples 
describe their encounters with environmental injustices? Can they effectively communicate their personal 
stories to others? Do they have the appropriate digital tools and technologies to properly share their stor-
ies? Are they able to create digital narratives on their own, or do they need assistance? 
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Localizing for Global Users: Investigating Cultural and Lin-
guistic Factors in Content Adaptation.

Kelebogile Phalaagae, New Mexico State University

Scholarship shows that localization extends beyond linguistic translation (Sun, 2002; Gonzales & Zantjer, 
2015; Timofejeve, 2021). Effective content localization requires a holistic approach that considers cultural 
relevance and adaptability, with quality assessment metrics informed by cultural and linguistic factors 
(Hambleton et al., 2004; Reinecke & Benstein, 2013; Cermak & Smutney, 2018). Without proper loc-
alization practices, users may face challenges using or interacting with products made or designed outside 
their geographical location.

This presentation dove into the intricate world of content localization, with a specific focus on the cultural 
and linguistic factors that shaped Google’s efforts to adapt its content for a global user base. By employ-
ing Cultural Convergence and Divergence theory, I aimed to explore the delicate balance between global 
cultural convergence and the linguistic factors that influence localization. The scholarship on localization 
is crucial for illuminating the potential role of technical communication professionals in ensuring culturally 
relevant content that meets the expectations and needs of the target audience.

This presentation highlighted the intricate balance between global standardization and local cus-
tomization to provide a seamless and culturally resonant user experience.
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Redrawing the Boundaries - Non-Western Rhetoric and 
Technical Communication for 21st Century Education

Raj Kumar Baral, University of Texas at El Paso

This presentation proposed to examine the significance of integrating non-Western rhetoric and technical 
communication into 21st-century education. Traditional educational paradigms often neglect the richness 
of non-Western rhetorical traditions, which results in hindering the diversity and inclusivity of educational 
discourse. Through this exploration, I aimed to redefine those boundaries and explore how educational 
practices are gradually shifting toward more culturally responsive and globally relevant approaches. I dis-
cussed how non-Western rhetorical traditions challenge and expand discourse boundaries and highlight 
inclusivity in learning environments. Additionally, I presented examples of non-Western technical com-
munication practices that enhance student engagement and learning outcomes. By exploring strategies 
for integrating non-Western rhetorical strategies and technical communication methods into existing cur-
ricula, I emphasized the importance of cultural competence in education. Drawing upon both theoretical 
insights and practical examples vis-à-vis non-Western rhetoric and technical and professional com-
munication (Barnum & Li, 2006; Padmanabhan, 2011; Thatcher, 2011), this presentation offered action-
able steps for educators to incorporate non-Western perspectives into their teaching practices and to 
empower students with cultural sensitivity and global awareness in navigating the complexities of the 
modern world.
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Redefining professional and technical writing com-
petencies in the age of AI - A programmatic approach to 
enhancing career readiness

Bryan Kopp, University of Wisconsin-La Crosse

Chris McCracken, University of Wisconsin-La Crosse

Lindsay Steiner, University of Wisconsin-La Crosse

Louise Zamparutti, University of Wisconsin-La Crosse

This panel discussed the role of professional and technical writing programs in equipping undergraduates 
with the skills to effectively utilize AI text generation tools while advocating for the foundational role of 
human writers. With AI promising both to displace writers and to enhance their productivity, educators 
need to redefine core competencies essential for success in the field. While some instructors experiment 
with AI applications, others ban its use. What has been lacking is a coordinated programmatic response. 
Our discussion brought together system, campus, college, department, classroom, and field perspectives 
on the integration of AI into PTW curricula. We aimed to provide a comprehensive overview of strategies 
for developing AI-related writing competencies that enhance career readiness.

Panelist topics 

Speaker 1 discussed an administrative perspective from the view of a specific institution within a state sys-
tem, addressing emerging policy frameworks and issues related to the impact of AI on higher education 
and professional and technical writing since the public release of ChatGPT in late 2022. 

Speaker 2 offered a chair’s perspective from an English department that housed a PTW minor and cer-
tificate, discussing concerns about academic misconduct, the need for faculty development, and 
approaches to curriculum development intended to promote AI-related writing competencies. 

Speaker 3 shared insights from the classroom, detailing pedagogical approaches for integrating AI tools in 
PTW instruction. This included hands-on activities that helped students understand the use of AI in writing 
processes, collaborative projects with AI, and the ethical considerations of AI use for writers.  

Speakers 4 & 5 presented findings from a scholarship of teaching and learning research project of PTW 
students using AI text generation tools to address a multi-week risk communication case study. Their 
focus was on how students adapt to and integrate these technologies into their writing processes, exper-
ience challenges in using a mix of tools for writing, and learn how to engage in rhetorical prompt engin-
eering.  

Later in this session, we engaged the audience in a discussion on several key topics: 

CPTSC Conference 2024 Abstracts 37



 1. How can PTW programs, courses, and instructors develop a coordinated response to the chal-
lenges and opportunities presented by the rapid emergence of AI? 

 2. As AI transforms the work of technical writing—and, in some cases, replaces it—how might we and 
our students  critically (re)assess central tensions between expedience and the slow, careful work 
required for human-centered advocacy that we know is essential to our field? 

 3. How can we have use prompt engineering as a site to promote critical rhetorical thinking? 

 4. How can we teach students to use AI tools to boost their career readiness rather than replace their 
expertise?  

This panel aimed to foster a rich dialogue about the dynamic role of AI in shaping the future of pro-
fessional and technical writing education, preparing students not just to cope but to thrive in AI-aug-
mented workplaces. 
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Writing Centers as a PTSC pedagogical possibility: the case 
of CAPA, Brazil

Thais Rodrigues-Cons, University of Arizona

In this presentation, I took on my locus of enunciation (Diniz de Figueiredo & Martinez, 2021) and lived 
experience to argue that technical and scientific communication training in Brazil can occur through altern-
ative spaces, such as Writing Centers. I aimed to contribute to CPTSC conversations on institutional forms, 
structures, and technologies by providing an alternative, non-US-centered report on how TSC education 
has been evolving through higher education initiatives that are not fully established and institutionalized 
programs.

With few exceptions, most technical writing education occurs through umbrella programs named “Letras” 
(Portuguese for Belles Lettres) and their secondary emphasis or a minor in translation, editing, or 
proofreading. At my former institution in southern Brazil, the only related field minor was in literary trans-
lation.

Considering this scenario, a unique TSC pedagogy began to develop at UFPR in 2016, where under-
graduate and graduate students have the opportunity to learn technical translation and editing by serving 
as tutors at the Writing Center. The first Brazilian writing center, CAPA (Centro de Assessoria de 
Publicação Acadêmica; Academic Publishing Advisory Center), leverages a university-wide Inter-
nationalization initiative, translating Portuguese articles into English, to mostly focus on writing pedagogy 
initiatives, supporting writers through consultations, workshops, and events. Furthermore, the center is a 
pioneering initiative in implementing a collaborative translation of journal articles from Portuguese into 
English and Spanish across the disciplines as the primary activity of the center. Through tutor training ses-
sions, students learn how to translate and edit texts, use CAT and AI tools, learn and discuss translation 
and tech comm theories, and even lead workshops and webinars about scientific genres to local faculty 
and graduate students.
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Enhancing Rural Healthcare by Incorporating Generative 
AI and Machine Learning - Building Stronger Com-
munication Networks

Richard Johnson-Sheehan, Purdue University

Paul Thompson Hunter, Purdue University

Adrianna Deptula, Purdue University

Rural healthcare in the United States has reached a breaking point (American Hospital Association, n.d.). 
Geographic isolation, financial constraints, and limited resources contribute significantly to health dis-
parities, making it difficult for rural residents to access specialized care without traveling long distances 
(Cullen, 2019).

In this paper, we offered a progress report on a grant-funded project that addressed these challenges 
with generative artificial intelligence (AI) and machine learning, while leveraging the unique capabilities of 
land-grant institutions. Land-grant universities are well-positioned to enhance rural development by devis-
ing AI and machine learning communication practices at the county level. This initiative involved a col-
laboration with Purdue University’s Extension to implement advanced communication technologies, such 
as telemedicine, video conferencing, and electronic health records (EHR) (Myers, 2019). These tech-
nologies promise to revolutionize communication and information flow between rural healthcare pro-
viders and their patients, thereby enhancing the timely delivery of care and reducing the need for patients 
to travel for specialized treatments. Our project aimed to help healthcare systems develop “hub and 
spoke” networks that assist rural healthcare physicians, nurses, and psychiatrists in reaching rural res-
idents.

By using AI and machine learning to strengthen and streamline communication practices, this project 
aimed to increase the retention of healthcare professionals in rural areas, reduce patient wait times, and 
improve the overall quality of healthcare services. This project aligned with the 2024 CPTSC Conference's 
focus on addressing communication challenges in specialized contexts and represented a significant step 
toward bridging the healthcare quality gap between rural and non-rural areas.
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Defining Skills, Evaluating Skills - Developing Program 
Assessment

Joseph Jeyaraj, New York City College of Technology, City University of New York

The field of technical and professional communication (TPC) has come a long way since 1974 and, among 
other things, the development of TPC undergraduate and graduate programs demonstrates the maturing 
of TPC as a field.  For these reasons, as CPTSC celebrates half a century of programmatic TPC work, assess-
ment as well has become an integral part of TPC conversations in CPTSC.

Among, therefore, the many areas in which assessment happens is the assessing of what may be called a 
foundational course that an accreditation agency might want a TPC program to identify and assess.  An 
accreditation agency may also tell a TPC program to decide between a gateway course and a capstone 
course while choosing a foundational course.  Such a course can also be one that students find chal-
lenging.

Such assessment requirements raise questions for TPC programs as to what course should be assigned 
this role and when in the work flow of an entire TPC program.

In this regard, it should be kept in mind that TPC programs are like programs such as engineering and 
medicine. They are professional programs and, while they teach the theories underlying particular areas 
of TPC, they also emphasize skill development.  A foundational course should, therefore, test students on 
core foundational skills essential for technical and professional communication and theories underlying 
those skills.

A TPC program will, therefore, have to decide, in terms of the work flow of a program and the skill devel-
opment that comes out of that work flow whether it is best to evaluate the effectiveness of core found-
ational concepts for a major early in the program through a gateway course or later through a capstone 
course.

I myself argue that it would be best to choose a gateway course as a critical course rather than one that 
comes at the end of a sequence of courses such as a capstone course.  Having a gateway course as a crit-
ical course at the beginning of a TPC course sequence can produce some programmatic outcomes for a 
TPC program that a course coming at the end of a program may not.

Defining a gateway course as a foundational course early in a program can make the program think 
through clearly foundational skills and theories underlying those skills that students need to know and 
learn.  That would produce for a program a clear vision of what the program needs and where it should 
go.
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This point is a salient one for TPC programs because TPC is a vast and varied field, and there is a need for 
identifying new developments early so that one can begin building in students skills that address such 
developments early in a program.

From the perspective of students as well, this approach can be helpful for them because it defines for 
them early on a vision of how they should develop as professionals.  It can possibly begin the process of 
producing in students an integrated sense of the entire program by enabling them to begin seeing the dif-
ferent ways in which different parts of the program fit together and how they can take advantage of dif-
ferent branches of the program.  Students can do that by making connections between core foundational 
skills learned in the gateway course serving as a foundational course and, looking ahead, to see how other 
courses they will take down the road develop those foundational skills.

Related to the above point is also the creation of a logical skill development path if a program were to 
define a gateway course as a foundational course early in a sequence of courses.  Since skill development 
moves from the simple to the complex, the work flow generated for students through such a sequence of 
courses will make it easier for students to move from the simple to the complex as they develop skills.  
Choosing a gateway course as a foundational course can, therefore, introduce students to foundational 
skills that they can develop over the course of completing a program.

At the same time if students find it challenging to develop some of these foundational skills, introducing 
these skills early will give them opportunities to work on those skills before moving towards a more com-
plex exercise of those skills.

A case in point are my own experiences in this regard.  I have on numerous occasions taught a course that 
operates as the course that introduces for TPC majors technical and professional writing. Another course I 
have taught on documentation and usability comes much later in the sequence of courses a TPC major 
would take.  In the introductory course, I teach students, among other things, to write instructions 
because the course identifies instructional writing as a core skill that TPC majors should know and 
develop.  In the documentation and usability course, I ask students to write instructions and test those 
instructions, and the instructional writing project may possibly become somewhat more extensive than 
what students would have done in the introductory course.  Students, therefore, can use and possibly 
build on skills learned in the introductory course as they write and test instructions and learn more about 
developing skills in writing instructions.

As one considers program assessment and, while doing so, skill development, identifying a gateway 
course as a foundational course that captures the core skills of an entire program early in the sequence of 
courses in a program is a good idea.  It enables a program to define early skills important for students 
majoring in a TPC program to develop and, in doing so, enables a program to set clear goals for itself.  For 
students it enables them to develop meaningful workflows as they develop skills moving from the simple 
to the complex as they move from lower level courses in the major to upper level courses.  Using a gate-
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way course as a foundational  course early in a TPC program, therefore, has distinctive advantages for the 
program.
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Hyflex Learning - Challenges and Opportunities for the 
Form, Structure, and Technology of STC Instruction.

Joshua Welsh, Central Washington University

Hyflex learning is a modality in which students are given as much choice as possible: Students can choose 
whether to attend class in the classroom or online. For students attending online, they can choose 
whether to do the work synchronously or asynchronously. Proponents of this approach say it provides stu-
dents and faculty a greater degree of flexibility and accessibility than other modalities (Evanick, 2023).

Hyflex learning came to the pedagogical forefront during the COVID-19 pandemic. Many programs and 
instructors scrambled to convert face-to-face pedagogies to online approaches. Others worked to adapt 
fully asynchronous online courses to include synchronous elements for students seeking connection with 
instructors and peers.

Successful hyflex approaches consider factors such as the four “pillars” of learning: choice, equivalency, 
reusability, and accessibility (Beatty, 2012). Many programs implement successful hyflex courses and cur-
ricula. However, as with any instructional modality, hyflex courses create challenges for some students. 
For example, Nõuakas et al. found that students in hyflex courses report challenges such as “difficulties in 
concentrating, decrease of learning motivation/self-discipline, lack of depth in learning, and insufficient 
self-directed learning skills” (2023, p. 257).

In this panel presentation, I reported on our program’s experiences with hyflex in the years during and 
since the COVID-19 pandemic. I interviewed administrators and faculty to provide findings and recom-
mendations for other technical communication programs as they consider how to make the most of the 
hyflex modality.
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Session 3



More than a Glitch! Recognizing cultural erasure through 
technology breakdown

Isidore K. Dorpenyo, George Mason University

How might programs  encourage students to use and assess technology critically and ethically?    I respond 
to this question by sharing my frustration when I noticed Facebook mistranslated two Akan     (Ghanaian lan-
guage) phrases: “w’aben tu” and “w’aben sɛ gya.” In Akan, “w’aben tu” literally means “very smart,”     and 
“w’aben sɛ gya” is a simile that likens a person’s smartness to a burning fire (gya).     Unfortunately, Face-
book translated “w’aben tu” to mean “you’re welcome” and “w’aben sɛ gya” as     “and the son of a bitch!”

The translation glitch provides an entry point to investigate the dangers and opportunities of    translation 
technologies. Recognizing the linguistic and cultural erasure is an important way to intervene in     the ongo-
ing reliance that major tech companies have on translation technologies. More importantly,     a focus on 
translation glitches pushes our students to understand that technologies are not neutral or objective; 
rather, they reflect the values and culture that are built into the technology (Benjamin, 2019; Buolamwini, 
2023; Dorpenyo, 2019; Eubanks, 2018; Haas, 2012; Noble, 2018). Also, Facebook’s translation glitch calls 
attention to claims by technical communication scholars that translation can be a vehicle of oppression 
(Gonzales, 2022; Lawrence, 2024; Agbozo, 2023). Mistranslation is more than a technological glitch: 1) it 
exposes the discriminations encoded into the structures of algorithmic-powered translation tech-
nologies—that is, the codes, data, numbers, and norms that shape the design of these technologies; and 
2) it signifies the urgent need to restructure technology to account for cultural and linguistic diversity.
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Bridging Theory and Practice: Enhancing TPC Programs 
with LinkedIn Learning in an Evolving Digital Era

Rhonda Stanton, Missouri State University

In response to the evolving landscape of technical communication programs (TPC) across the United 
States, this presentation contributed to the ongoing dialogue on programmatic integrity and adaptability. 
Drawing upon established research (Melonçon, 2009; Melonçon, 2012; Melonçon & Henschel, 2013; Stan-
ton, 2017), it addressed the imperative of technological literacy within TPC curricula, a sentiment echoed 
by Kimball (2015) and entrenched in the discourse since Cargile Cook's seminal work in 2002.

While the necessity of technological literacy for our students is undisputed, there exists a spectrum of 
approaches among program directors and instructors regarding the integration of technology into 
classroom instruction. Some advocate for explicit instruction on tools (Brumberger, Lauer, & Northcut, 
2013), while others favor a conceptual understanding (Hovde & Renguette, 2017), with divergent opin-
ions attributed in part to the dynamic nature of technological applications and faculty expertise con-
straints (Hovde & Renguette, 2017; Carrington, 2015).

Acknowledging the viability of conceptual instruction, this presentation advocated for an nuanced 
approach that incorporates both conceptual understanding and practical exposure to diverse tech-
nologies. In the contemporary digital milieu, educators have access to an array of resources beyond tra-
ditional textbooks and can leverage the wealth of instructional materials available online, by platforms 
such as LinkedIn Learning.

Grounded in empirical research approved by an Institutional Review Board (IRB), this presentation shared 
insights from a qualitative study exploring TPC administrators' and educators' perceptions of LinkedIn 
Learning. Findings suggest a favorable reception towards LinkedIn Learning as a pedagogical supplement, 
underscored by its potential to help lessen faculty workload and bridge knowledge gaps amidst hiring 
freezes in academic institutions nationwide.

Aligned with the ethos of the CPTSC conference, this presentation underscored the imperative of adapt-
ing pedagogical practices and embracing emerging technologies to uphold the integrity and relevance of 
TPC programs in the face of evolving educational paradigms.

Acknowledgment: This research project included Dr. Tim Ponce from Texas State University
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Developing User Experience Programming in Professional, 
Technical, and Scientific Communication Programs

Krista Speicher Sarraf, California Polytechnic State University, San Luis Obispo

Emma J. Rose, University of Washington Tacoma 

Jason Tham, Texas Tech University

For the past 15 years, technical and professional communication (TPC) scholars have described user exper-
ience (UX) as a key aspect of TPC and called for increased attention to UX in TPC programs (Redish, 2010; 
Redish & Barnum, 2011; Rose & Schreiber, 2021). The through line that connects TPC and UX is a focus on 
advocacy (Rose & Schreiber, 2021) and a nuanced perspective on audience, rhetorical awareness, and 
social justice (Turner & Rose, 2022). Recent scholarship demonstrates that UX shows up in a variety of 
ways in TPC programs and is more likely to be integrated into an assignment or class, rather than a full pro-
gram (Turner & Rose, 2022). Given UX’s interdisciplinary nature, professionals enter the field with a vari-
ety of job and degree titles (Rose & Turner, 2023). TPC is just one field with a history—and, we argue, a 
future—connected to UX. To enable that future, incorporating a programmatic focus on UX is beneficial 
for TPC programs.

Developing UX programming as a selling point of a TPC course of study aligned with lean technical com-
munication principles (Johnson, Simmons, & Sullivan, 2017) by enhancing program visibility and engaging 
in boundary work. The workshop addressed the question: how can TPC programs integrate UX into their 
programming in ways that promoted efficiency, supported long-term program sustainability, and uphold 
TPC values of sustainability and social justice? Participants engaged with this question as they mapped 
existing and potential user experience curriculum/programming on their campuses and identified oppor-
tunities for partnerships between TPC and other academic units or institutions. After completing two map-
ping activities, participants discussed forging a multi-institutional UX collaboration.

This workshop focused on key programmatic questions: how can we equip TPC program administrators 
and faculty to design sustainable programs that center UX instruction for students? The primary audience 
for this workshop was program administrators and faculty interested in deepening the intertwine 
between TPC and UX in their contexts.

The workshop was organized into the following parts:

Overview: We began with an overview of the presenters’ institutional contexts, describing how UX and 
TPC intertwined at our institutions. (15 minutes)

Activity 1: Mapping UX Curriculum: Using the UX process as a guide, participants created a map of current 
offerings to surface where UX is taught in the curriculum and highlight it for students. This activity helped 
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attendees identify current offerings which are not explicitly labeled UX and recognize strengths and oppor-
tunities for further development. (20 minutes)

Activity 2: Mapping Interdisciplinary UX Expertise: Participants examined their programs’ and institutions’ 
websites to identify and map where UX expertise existed in their departments and across campus. This 
activity helped attendees engage in boundary work, carving out who does UX work, with the goal of identi-
fying opportunities for interdisciplinary UX collaborations. (20 minutes)

Activity 3: Forging Multi-Institutional UX Collaborations: This activity guided participants in identifying insti-
tutional guidelines for collaboration and understanding how collaborative scholarship is valued at their 
institutions. Participants considered benefits and roadblocks to multi-institutional projects and developed 
strategies to mitigate challenges. The activity concluded with participants sharing takeaways and next 
steps. (20 minutes)

Each participant left with: 

 l A deeper understanding of the intertwine between UX and TPC.

 l The ability to identify current strengths and opportunities for UX in their curriculum.

 l A plan to identify cross-campus UX collaborators.

 l Connections with other faculty and administrators from TPC programs working to expand their UX 
focus. 
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Nurturing Programs and Shaping Student Learning with 
OER

Julia Romberger, Old Dominion University

Teena Carnegie, Eastern Washington University

At the heart of Open Educational Resources (OER) adoption is the goal of making education more access-
ible by reducing costs. Since 1989, the cost of college education has more than doubled (Maldonado, 
2018), with tuition inflating by an average of 12% annually (Hanson, 2023a). Textbook costs, increasing at 
three times the rate of inflation, contribute significantly to this trend (Hanson, 2023b). As a result, 25% of 
students work extra hours and 11% skip meals to afford course materials (Hanson, 2023b), and 20% have 
failed courses due to the inability to purchase textbooks (Hanson, 2023b). In technical and professional 
communication (TPC) programs, significant progress has been made in integrating OER, yet widespread 
adoption is still lacking. This panel presented on the Administrator's committee’ s OER project.

The first speakers discussed the barriers that prevent TPC faculty from adopting OER, including lack of a 
centralized source, content variation, and quality control. The presentation examined how CPTSC’s OER 
project proposed to address these issues.

To align our OER with CPTSC’s values, we developed a submission rubric grounded in 4 principles: sus-
tainable content; generalist, adaptable, scalable content; accessible and inclusive content, and rhetorically 
grounded content.

These principles reflect ongoing discussions in the field and ensure our content is relevant and inclusive. 
Sustainability emphasizes institutional buy-in for long-term success (Zhadko and Ko). Generalizable, adapt-
able content supports CPTSC's mission across all levels of technical communication education, from com-
munity colleges to R1 universities. Accessibility and inclusivity are central to TPC's modern practice, 
reinforcing CPTSC's mission (Key Theoretical Frameworks; Agboka and Dorpenyo; Walton et al.). Rhet-
orical grounding has been crucial to technical communication since Miller's 1979 Humanistic Rationale‚

To host our OER, we chose OER Commons, a platform offering free access, control over content, and an 
expandable, user-friendly design. Speaker 2 reviewed the intellectual work of the development of the cri-
teria for evaluation and site selection and elicited feedback from the audience.

The last speaker presented an overview of CPTSC’s OER as it currently exists and plans for its devel-
opment. We discussed the rationale behind the structure and dreams for expanding the scope of the data-
base to encompass more TPC courses in the future.

Acknowledgment: contributions by Lynn Russell, Bryan College and other members of the CPTSC Admin-
istrators' Committee
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Building programmatic connections among automated com-
position, digital space, and physical infrastructure

Emi Stuemke, University of Wisconsin - Stout

As communication becomes increasingly automated, students regularly express concerns about the 
future of careers in technical communication. They are not only worried that writers will be replaced by 
generative AI models; they doubt whether there is any space left in a rigidly formalized system of inform-
ation delivery for their voices and efforts to play any meaningful role. Programs in TPC must respond to 
this tension between complex systems and individual actors. A critical cognitive framework for students to 
develop before completing their degrees requires them to recognize the intricacies of the systems in 
which their work is embedded without dismissing the importance of personal agency. It is easy to fall into 
a habit of blaming outcomes on “the system” and to lose sight of opportunities for meaningful inter-
ventions by human communicators. 

This presentation revisited the importance of building relationships between TPC programs and local civic 
institutions. My primary focus was on the affordances of physical community infrastructure for con-
structing a timely and meaningful understanding of the role of the communicator within a complex and 
often tightly-constrained system. I drew on the rhetorical ecologies of the public sphere to clarify the 
growing importance of local infrastructure for expanding and contextualizing current students’ perception 
of their role in an AI-mediated landscape (Ehrenfeld, 2020). I also built on Edwards’ (2023) conception of 
“infrastructural storytelling” to allow students to situate themselves within a system that is digitally com-
plex but plays out in our lived relationships to a world as solid as the concrete under our feet. 
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Flat TPC - Notes on Navigating Relationships with English, 
Institutions, and the Current Historical Moment in a Small 
TPC Program

Michael Knievel, University Of Wyoming

In this presentation, I reviewed historical assumptions about programmatic legitimacy in TPC, citing char-
acteristics that were prominent in graduate and undergraduate programs during the field’s disciplinary 
emergence in the 1990s and 2000s—an emergence fueled by novelty and technological expansion. I then 
juxtaposed those assumptions with more current thinking about programs that is, perhaps, less optim-
istic—shaped by uncertainty surrounding English studies and higher education, resource scarcity, and a 
rapidly changing society, workplace, and economy. To remain viable, as Johnson, Sullivan, and Simmons 
suggested, in part, requires reconsideration of what is possible and sustainable in the varied institutional 
contexts that give rise to our programs—especially, I argued, smaller programs that remain uniquely vul-
nerable, many of which are situated within and conditioned by their relationship to traditional English 
departments, which themselves face existential threats in the current economic, cultural, and political 
moment (Heller, 2023).

In such settings, one possible programmatic expression of TPC might be described as “flat” and/or “integ-
rated,” with “program” defined less by traditional values like deep exposure and separation from tra-
ditional English emphases and more by situated application of technical and professional coursework to 
varied curricular settings within an English studies framework. The presentation sought to reframe his-
torical tensions surrounding programs in English by considering possibilities stemming from recent cur-
ricular developments in the public humanities in the presenter’s home department.

Attendees were invited to reflect upon their own departmental and programmatic contexts and left with 
a preliminary understanding of how “flat” TPC configurations might look.
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Session 4



Fostering Collaboration(s) -  A Seven-Year Reflection on 
the Current State of the CPTSC Graduate Student Com-
mittee

Rachael Jordan, Texas Tech University

Emily Gresbrink, University of Minnesota

Dorcas Anabire, Utah State University

This panel focused on how the CPTSC Graduate Student Committee (GSC) fostered collaboration among 
its members while attending to (and contending with) power, ethics, and identity. Taking stock of the 
then-current landscape in graduate programs is useful for looking toward the future (Melonçon, 2009, 
2019; Jones et al., 2014), specifically from the graduate student perspective (Phillips & DeLeon, 2022; Day-
ley, 2020). In particular, the field is increasingly attentive to inclusion in graduate programs (Alexander & 
Walton, 2022; Dayley, 2023). The GSC, as a group of graduate students from a wide range of institutions, 
backgrounds, positionalities, and identities, is positioned to offer insight into graduate student inclusion 
and collaboration. Each presenter, as a member or alumnus of the GSC, explored one area of the GSC’s 
history, current work, and ongoing concerns. The panel aimed to leave ample time in the second half of 
the session to answer questions from the audience, brainstorm ideas for making graduate student col-
laborative work more equitable and accessible, and support TPC graduate programs.

Presenter 1 traced a brief genealogical history of the CPTSC graduate student committee, following its 
roots from 2017 through the 2023–24 academic year. Specifically, this part of the panel focused on the 
exigences that led to the exploratory graduate organization (GO), the evolution into a graduate student 
committee (GSC) in 2019, shifting identities and modalities during the early phases of COVID-19 through 
2022, and framed a need to assess the committee's current state of health in 2024 and beyond. A key 
takeaway of this component situated a sustained need for mentoring (Lorenzetti et al., 2019; Finch & 
Fernandez, 2014; Metzger, Petit & Sieber, 2015), collaboration (Wilson & Wilson, 2019; Duemer et al., 
2004), and advocacy (Patterson, 2003; Banville et al., 2021), and forwarded the GSC as an emergent 
model program in that space.

Presenter 2 described both the current leadership model and proposed future revisions for the GSC co-
chairs. Building on the work of graduate students and precarity (Banville et al., 2021), they argued for the 
community-based practices of the Discord channel as one way to foster collaboration and mentorship 
among graduate students from a diverse range of TPC programs, positionalities, and other dynamics. 

Presenter 3 walked through the various sub-committees within the GSC. There are four sub-committees, 
each of which plays a role in forging collaboration among GSC members. The presenter discussed the role 
of each sub-committee in making the GSC a space for members to share their varied experiences and nav-
igate issues of power as graduate students (Davis et al., 2022; Söderlund et al., 2017). They addressed the 

CPTSC Conference 2024 Abstracts 58



current stage of each sub-committee, what the committee is doing, and how they envisioned its tra-
jectory going forward.
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Using Embodied Experiences to Restructure TPSC Pro-
grams for Durable Research

Kathleen Hardesty, Florida Polytechnic University

Leah Heilig, University of Rhode Island

This talk explored restructuring project-based research training in technical, professional, and scientific 
communication (TPSC) to training that instead prepares emergent researchers to maintain a durable 
research trajectory. The latter is always in flux, and sometimes it is difficult to reconcile institutional 
expectations and their strict timelines against the need to process, rest, and relearn. We centered the 
importance of positionality in TPSC research, as well as knowing and learning from one’s embodied limits 
and thresholds in the face of exhaustion and burnout. 

When doing work connected to a researcher’s positionality, we argued that there is a fundamental dif-
ference between research projects, that is, the things one facilitates or makes, and research identity, or 
the intrinsic parts that manifest and carry one through the research and writing process in the long-term. 
Part of building a research trajectory that is integrally linked to one’s identity is that said research often 
necessitates relearning how researchers understand themselves and their thinking. Focused on embodied 
experiences, we drew from work on access and critical disability theory in TPSC scholarship  to discuss how 
critical disability methodology (CDM) informs more equitable research praxis that centers identity. 

Our talk explained how CDM can be used to cultivate a community of care, calling attention to embodied 
limits and worked to de-stigmatize the realities of pain and stress in TPSC research. We offered applied 
strategies to integrate this framework into TPSC program structures to better prepare emergent research-
ers that negotiate their own boundaries and energies over their careers.
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Professional Writing as a Boundary Object in an English 
Department

Katlynne Davis, University of St. Thomas

Approximately two-thirds (63.8%) of Professional and Technical Writing (PTW) programs reside within Eng-
lish Departments (Yeats & Thompson, 2010), and roughly a third of PTW faculty teach in and direct small 
PTW programs and concentrations (Russell, 2023, pp. 14 & 212). Consequently, these faculty continue to 
face tensions in English Departments regarding PTW programs’ curricula and priorities. In these contexts, 
PTW faculty must become adept at navigating complex disciplinary and departmental boundaries.

Our presentation examined comments from literature and creative writing English faculty at a small, 
private university in the Midwest as they debated launching a PTW track. Speaker one provided context 
for the aspirations and anxieties that English faculty attached to the track—particularly as an object that 
could aid or harm the literature track. Speaker two discussed her experiences as a new faculty member 
hired to help strengthen and grow the PTW track, and how those experiences revealed the persisting ten-
sions between PTW and English (Rentz et al., 2010; Porter & Sullivan, 2007; Rentz, 2001).

Both speakers highlighted how priorities among faculty in PTW and English studies differed when building 
a new track in PTW. Speakers also discussed options for navigating these emotional disputes and pro-
fessional differences in small PTW programs within English departments. While extreme cases might call 
for breaking away from English departments (Williams & Ilyasova, 2021), we invited discussion from fel-
low and future PTW faculty on alternative options for bridging divides, including relationship-building in 
and outside of English departments or across institutions.
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Curricular Revision Within Resource Contraction
Jennifer Mallette, Boise State University

As public higher education continues to see shrinking state and federal support, universities have respon-
ded with budget cuts, program prioritization, and other measures. At our institution, our English depart-
ment was divided into smaller programs, which required us to not only pivot our technical communication 
degree offerings but to manage a unit with fewer resources. Despite these challenges, we revised our writ-
ing degree in an effort to respond to student needs.

In this presentation, I shared these revisions that accounted for resource constraints. Our goal was to 
revise our degree now that we were a standalone writing studies department; that context came with 
opportunities but also significant challenges. i shared these opportunities and challenges. Opportunities 
include what is possible when a degree program can focus solely on writing–when we no longer have to 
adhere to the traditions of English literature programs, we were freed to focus our program more spe-
cifically on writing, including technical and professional writing.

However, this work also exposed us to challenges and risks: we had to adapt our course offerings to 
account for the constraints brought on by increased service course demands, shrinking faculty availability, 
and fewer resources. I explored these challenges  to discuss how we are attempting to face them. I closed 
by inviting the audience to share how their own programs have addressed the challenges they face and 
what this means for the next steps in program and curriculum development.
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A Genre-based Rhetorical Approach to Drafting Effective 
Prompts

Hua Wang, Cornell University

Since ChatGPT's launch in November 2022, scholars actively integrate generative AI technologies into cur-
ricula, evident in the growing number of presentations at major conferences such as Computers and Writ-
ing, IEEE ProComm, ATTW, SIGDOC and some available open-access resources on GenAI teaching 
strategies (Banville et al., 2024; Vee et al., 2023). In this research, I proposed a genre-based approach to 
instructing students in crafting prompts for guiding GenAI like ChatGPT.  The goal was to investigate if this 
approach can help students draft effective prompts, fostering rhetorical agency while ensuring a critical 
and ethical integration of GenAI  into TPC courses.

The genre-based approach is informed by the ESP genre approach and the RGS approach. It emphasizes 
genre conventions, rhetorical moves, and linguistic features in prompt writing to respond to rhetorical 
situations, achieving actual communicative goals. This approach allows students to obtain “knowledge 
that exceeds knowledge of genre conventions and that genre users must possess in order to perform 
genres effectively” (Bawarshi and Reiffe, 2010,p. 55), fostering their rhetorical agency.  The research was 
conducted in an engineering communication course with 29 participants. It focused on 5 specific assign-
ments using GenAI tools. As part of the research protocol, students were mandated to document their 
prompt drafts, the documents generated with GenAI tools, final submissions, and critical self-reflections 
on their experiences using these tools in their writing processes. All collected documentation served as 
the basis for data analysis. Employing grounded theory and content analysis, the ongoing research has 
already yielded some interesting findings.
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Scaffolding Prompt Engineering from First Year Writing to 
Technical Communication Courses

John Misak, New York Institute of Technology

Artificial Intelligence (AI) holds significant potential for revolutionizing pedagogical methodologies and 
aligning them with Tech Comm (TC) industry demands. Interestingly, many students, even those in STEM 
majors, have limited experience with tools like GPTs (Generative AI Through the Eyes of Gen Z, 2023). This 
presentation illustrated the benefits of incorporating prompt engineering (PE) into TC courses. Building on 
insights from a successful application of prompt engineering in literature courses—spurred in part by con-
cerns about GPTs destroying college writing (Marche, 2022)—this presentation illustrated strategies for 
using PE in TC courses. PE teaches students to craft effective queries for GPT interactions, fosters critical 
thinking, and enhances student engagement with AI.

The pilot study confirmed the gap in student AI familiarity and knowledge (over forty percent cited no GPT 
experience) and demonstrated that PE could improve literary analysis and deepen understanding of nar-
rative structures. After the introduction in first-year literature classes, more advanced PE in TC courses 
bridged humanities and technical studies through scaffolded integration into writing curricula and pre-
pared students for AI technology both in future classes and the workplace. This presentation highlighted 
findings from the literature PE study and projected the benefits of continuing this work in TC courses. It 
also focused on the rapidly evolving landscape of AI within the scope of teaching PE and through the 
broader lens of designing a major in TC based on the results of these studies.
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Session 5



Public policy pedagogy - Implications of administrative bur-
den for the service course

Stuart Deets, University of Minnesota--Twin Cities

One theme within the field of TPC's recent turn towards advocacy is an engagement with public policy, 
including mechanisms and outcomes (Williams, 2022). Indeed, TPC has long been interested in public 
policy—in particular, public engagement and citizenship—with commitments within pedagogy such as ser-
vice learning making this interest an important part of teaching (Kimme Hea & Wendler Shah, 2016).

However, there has been little critical attention paid to recent scholarly advances within the field of public 
policy, such as administrative burden, or "onerous experiences of policy implementation" (Barnes, 2021). 
These advances have much to teach us as a field, as well as the potential to make our work more useful to 
the students we serve within the service course.

Administrative burden is a burgeoning concept in public policy that studies the experience of citizens as 
they interact with government systems—and how that experience can be manipulated to achieve par-
ticular political goals. Public policy scholars have identified several types of burdens that are familiar to 
TPC conceptually, such as “learning costs,” in which citizens must invest time and energy to gather the 
information needed to navigate government systems. While TPC does not use the same language, we non-
etheless explore similar ideas—such as Comi (2022), which examines how WIC participants have to over-
come significant information barriers to redeem their benefits.

This presentation defined administrative burden, offered relevant examples from the TPC literature, and 
presented pedagogical implications with example exercises and assignments. Ultimately, TPC benefits 
from taking up the framework of administrative burden because it pushes us to make our work more intel-
ligible to other disciplines, as well as to improve the service course.
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What’s your program culture? A Pilot Study of Technical 
and Professional Communication Course Syllabi

Julie Watts, University of Wisconsin-Stout

Technical and professional communication (TPC) faculty at my university launched the fourth program 
revision in our undergraduate degree’s twenty-five year history. Our outcomes-based methods (Allen, 
2004) helped our program stay current (Clegg, et al., 2021) and meet industry needs. Our strategy 
included annual student portfolio assessments, biannual TPC advisory board feedback, and student, 
alumni, and faculty surveys.

Despite their longstanding usefulness, these practices do not provide faculty with tools to examine and 
question the norms, rules, and values we have structured curricularly and pedagogically, how (and who) 
we invite into this programmatic landscape, and the roles we assume as instructors and mentors and 
those we ask students to adopt. While “the social justice turn” in TPC (Agboka and Dorpenyo, 2022) has 
prompted increased visibility about program-culture issues such as these, few studies (Dorpeny and 
Fernandez, 2022) examine how this shapes innovative program assessment practices in our “lean tech-
nical communication” era (Johnson, et al., 2017).

My talk presented results from a TPC course syllabi pilot study, which answered these research questions:

 l What roles are ascribed to students and instructors through TPC syllabi, and how are industry roles 
foreshadowed?

 l How are students assisted in developing cultural competence?

 l How do TPC syllabi communicate norms and rules especially pertaining to classroom climate, and 
how are these connected to disciplinary or industry expectations?

Using syllabi research practices (Sulik and Keys, 2014; Fuentes, et al., 2021), my talk discussed study find-
ings, prompting conversations about how to fold syllabus reflection/review into existing program assess-
ment practices.
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Building a Skill Taxonomy for Doctoral Graduates in Tech-
nical and Professional Communication -  A Corpus-Assisted 
Study of Academic Job Market

Yeqing Kong, Georgia Institute of Technology

Chenxing Xie, University of Cincinnati

Huiling Ding, North Carolina State University

As higher education is increasingly valued for its utilitarian outcomes, humanities programs have faced a 
decline, both domestically and internationally, leading to reduced funding, fewer grants, and shrinking stu-
dent populations (Campion, 2018; Jay, 2014). Technical and Professional Communication (TPC) programs 
also grapple with declining tenure-track positions despite the growing demand for specialized faculty 
(Melonçon ; Henschel, 2013; Rude, 2009; Rude ; Cook, 2004). Therefore, preparing TPC doctoral gradu-
ates for navigating the competitive academic job market gains a new sense of urgency. Currently, no com-
prehensive skill framework exists that can adequately reflect the dynamic requirements of the academic 
job market for TPC doctoral graduates. This study addressed this gap by developing a systematic skill tax-
onomy tailored to TPC doctoral graduates.

We built a corpus of job advertisements published between 2013 and 2024 using multiple sources, such 
as Modern Language Association’s Job Information List, ATTW listserv, and Academic Jobs Wiki. Spe-
cifically, we focused on full-time entry-level tenure-track positions that include TPC in the job titles and 
explicitly specify TPC as the primary specialization. We then used a corpus analysis tool, AntConc 
(Anthony, 2023), to generate word frequencies and concordances for research and teaching-related 
requirements. The combined quantitative and qualitative analysis enabled us to develop a layered skill tax-
onomy for TPC doctoral graduates, adapting Burning Glass’ (2019) skill categories (e.g., baseline, defining, 
and distinguishing skills). Developing this skill analysis can bring critical insights to job seekers, faculty 
advisors, and TPC programs, ensuring that graduate students are sufficiently prepared for successful aca-
demic careers.
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Capstone Class as Journey - The Redesign of MS Capstone 
Class for better integrated Degree Experience

Douglas Walls, NC State

Stacey Pigg, NC State

Capstones are enduring project-based pedagogical experiences in many technical communication (TC) pro-
grams. In our local context, we have struggled in recent years with adapting our capstone course to stu-
dents’ evolving learning and professional needs, especially around effective project planning and aligning 
projects with career goals.

This presentation delved into the redesign of a masters level TC capstone class, reimagined to create a 
more coherent student user journey through a masters degree program. With a focus on student-
centered learning, our presentation explored changes to shift a capstone course into a pivotal experience 
that not only demonstrates comprehensive degree learning outcomes but is also better situated with 
respect to students’ user journeys into, through, and out of our program. 

Drawing from pedagogical approaches and UX user journey mapping, our redesign emphasizes peer 
review, skill development, and practical application. The course teaches students to consider the unique 
demands of reflective practice and problem framing in technical communication contexts. By emphasizing 
the intersections of disciplinary knowledge and local contexts for practice, we support students in solving 
important field problems, drafting relevant portfolio documents, and writing experience reports that 
demonstrate mastery of key program learning outcomes. 

The speakers offered how the class has become better representative of the entire MS (both curricular 
and cocurricular) through integrating applied research product management, client deliverables, and 
applied disciplinary knowledge. Through this presentation, we hoped to invite a conversation about how 
to best integrate curricular and cocurricular degree program touchpoints by thinking of masters degree 
programs as professional user journeys. 
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Developing the Service Learning to Internship Pathway 
(SLIP) - Adapting Institutional Resources for Pro-
grammatic Success

Joy Santee, University of Southern Indiana

This presentation outlined a program that adapted existing institutional resources to create a straight-
forward pathway for service learning sites to develop internships. I initiated this program in response to 
service learning experiences with under-resourced nonprofits that had expressed interest in extending stu-
dents’ work beyond the course. I encouraged sites to create internships to formalize continued work; how-
ever, almost no sites followed through on this recommendation.

The primary goal of the Service Learning to Internship Pathway (SLIP) was to streamline the creation of 
internships by reducing barriers for organizations, thereby creating opportunities to extend the trans-
formational benefits of service learning (Brizee, Pascual-Ferrá & Caranante, 2020). In cooperation with Ser-
vice Learning and Career Services, we identified two main barriers: development of job descriptions and 
the complexity of the institutional process required to create internships. In response, we created a guide 
for faculty to collaborate with students in drafting job descriptions and a checklist that simplified existing 
setup documentation from Career Services.

While SLIP was initiated as a pilot in Professional Writing, we anticipated that its benefits would extend 
throughout the liberal arts. However, it created a structure of particular benefit to TPC programs. As 
Bharath (2020) noted, under-resourced nonprofits often have a backlog of writing projects, such as hand-
books and other documentation. Students complete these projects to support their professional devel-
opment while also benefiting organizations (Helms et al., 2015).

At the end of the presentation, attendees were prompted to consider institutional resources they could 
adapt in support of sustainable service learning (Cushman, 2002) that advanced their students and pro-
grams.
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Themes in Artificial Intelligence Policies in Technical Com-
munication Service Courses

Emmanuella Afimaa, University of Minnesota - Twin Cities

This study aimed to conduct a content analysis of Artificial Intelligence (AI) policies from course syllabi in 
selected Technical Communication service courses to explore themes in how instructors addressed AI in 
their classrooms and the affordances of the identified policies in encouraging critical and ethical AI 
literacy. 

In recent years, generative AI has considerably impacted technical communication pedagogy (Carradini, 
2024), leading to conversations on engaging AI in technical communication courses (York, 2023; Mallette, 
2024). Aside from opportunities, AI poses several challenges to technical communication pedagogy, espe-
cially regarding unethical usage (AlAfnan, 2023). This challenge prompts instructors to include policies on 
how they expect students to engage with AI in their classes in course syllabi. This study analyzed samples 
of these policies from the course syllabi of the 14 sections of the technical communication service course 
offered in Spring 2024 at the University of Minnesota to identify some common themes in those policies 
and how they support or do not support critical AI literacy. These syllabi were publicly available on the 
department’s intranet. 

The study focused on Technical Communication service courses because, as noted by Kimball (2017), they 
have a wide reach, training students from various disciplines. Therefore, efforts to cultivate critical AI lit-
eracy in this service course significantly contributes to preparing a wide range of students to engage with 
AI more thoughtfully. 

This presentation presented attendees with an overview of the most common themes in the selected AI 
policies and their affordances in encouraging critical AI literacy, which helped attendees identify which 
approaches were better suited for their own courses or programs. 
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Exploiting emerging forms, structures, and AI technologies 
in TPSC: How can we effectively shape our programs for 
the next generation of students?

Rick Mott, Eastern Kentucky University

I have had the great pleasure of participating in many lively discussions regarding technology at CPTSC 
conferences since 2002. Starting that year, I focused at least seven of my CPTSC presentations on:

 l Critiquing the forms, structures, and technologies we were teaching in technical, professional, and 
scientific communication (TPSC) programs at the time.

 l Exploring how TPSC programs could leverage emerging technologies to help sustain our edu-
cational mission and provide students the tools they needed to enter the workforce and/or 
enhance their skills.

For CPTSC 2024, I:

 l Provided a short summary of the various technologies I had interrogated at CPTSC conferences 
over the preceding 22 years.

 l Highlighted patterns and themes present in those technologies and investigated how they affected 
TPSC.

 l Explored how TPSC programs might have nurtured or adapted forms, structures, and technologies 
emerging in 2024—especially regarding artificial intelligence (AI)—to shape programs for the next 
generation of students.

Attendees received:

 1. A timeline of the technologies I explored in my CPTSC presentations.

 2. A summary of the patterns, themes, and affordances historically emphasized in TPSC-related tech-
nologies.

 3. An annotated list of AI tools and platforms exploited by technical writing professionals.

 4. Strategies for keeping track of relevant and emerging AI tools and platforms.
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Leveraging Legal Literacies in Technical Communication 
Programming toward Housing Justice

Angela M. Haas, Illinois State University

Laura Gonzales, University of Florida

This panel sought to expand technical communication’s investment in legal literacies (Hannah, 2010; 
Agboka, 2020; Harper, 2021) to include housing justice. In particular, we posited that existing pro-
grammatic approaches to designing legal writing curricula should respond to contemporary housing crises 
by teaching global and local contexts of housing law, rhetorics, and genres.

Doing so not only better equips our students to accumulate more personal and professional legal lit-
eracies, but also better positions them to amplify the concerns of more vulnerable users of the law and to 
advocate for positive change—from revised legal documentation and increased agency to housing justice. 
To demonstrate these benefits, our panel provided three case studies to help foster legal literacies that 
pertain to housing justice—and “productively highlight issues of power, ethics, and identity” (CFP), includ-
ing: a state approach to legalizing access to housing as a human right; a community organizational 
approach to using technical communication to secure housing justice; and a national shift in the genre 
conventions of rental agreements.

Panelist 1: State-sponsored housing justice: What Illinois housing law taught us about technical com-
munication programming

This presentation extended social justice curricula in TPSC to legal writing. Specifically, Panelist 1 shared 
an assignment that scaffolded students toward writing a legal brief. It asked students to compare the legal 
rhetorics of where and how Illinois and other states document the legalities surrounding fair housing. For 
example, in the state of Illinois, partly in response to recent data showing that Black residents in the state 
are eight times more likely to experience houselessness than white residents, fair housing protections 
were added in April 2024 to the state’s Human Rights Act. This inclusion rhetorically positioned access to 
housing as a human right protected under state law. Thus, asking students to rhetorically analyze and com-
pare housing laws across two or more states reveals the values embedded in the law.

Panelist 2: Organizational technical communication tactics for housing justice

This presentation shared TPC tactics used by a local organization in Gainesville, FL to advocate against 
local and state anti-houseless policies. With inequitable houselessness on the rise, these tactics served as 
critical learning objectives for students and future technical communicators. Specifically, Presenter 2 con-
tributed to disciplinary discussions of the technical communicator as a community and public intellectual 
by demonstrating how the community organization Gainesville Housing Justice tactically responded to 
oppressive uses of city codes and the ADA by law enforcement to evict people living in encampments—
including disabled individuals—vis-à-vis technical communication. The organization used these tools to 
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educate the local community about their rights and to mobilize resistance based on accumulated legal lit-
eracies.

Panelist 3: Designing Social Justice Frameworks to Advocate for Housing Literacies in Technical Com-
munication: A Case Study of Tenancy Agreements in Ghana

This presentation focused on the national shift of tenancy agreements in Ghana from predominantly ora-
torical engagements and indigenous community literacies to text-based tenancy agreements. This shift 
presented new paradigms, new user experiences of tenancy agreements (i.e., co-creation, co-con-
struction, and co-action between tenants and house owners), and new ontological instantiations of 
access, privilege, disenfranchisement, displacement, marginalization, violence, powerlessness, exploit-
ation, and intersectional oppressions (Walton et al., 2019, pp. 18–30) within the housing regime in Ghana. 
In thinking about how new genres—rhetorical, textual, or digital—could provide innovative approaches to 
shaping literacies in TPSC, Presenter 3 investigated how tenancy agreements, as TPSC documents, were 
used to oppress multiply marginalized people in Ghana. Through the investigation of two examples, the 
presenter sought to problematize the social, legal, and institutional conventions that have been reformed, 
adapted, established, or confronted since the adaptation of text-based tenancy agreements in Ghana and 
theorized their implications for teaching and learning legal rhetorics and technical documentation in the 
United States.
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Session 6



Demystifying Hidden Tasks in Engineering Communication 
through Scaffolding

Jill Fennell, Georgia Tech

This presentation discussed our new approach to engineering communication education, focusing on the 
illumination and practice of hidden or assumed tasks in communication through programmatic scaffolding 
across freshmen- to senior-level required courses. Our outcome goals center on defining the role of a 
technical communicator: “to transfer information to their audience with the smallest cognitive load while 
still being trustworthy and actionable.” However, this statement has many hidden or assumed tasks we 
also expect communicators to do. These tasks include:

 1. Balancing Cognitive Load and Content: where communicators must prioritize information and 
design their communication to convey priority with minimal cognitive labor for the audience.

 2. Determining Trustworthy Threshold: where communicators ascertain the quality and quantity of 
information needed to be considered trustworthy by the audience.

 3. Determining Actionable Threshold: where communicators identify what information the audience 
need to make their prioritized decisions.

 4. Determining What Counts as Information: where communicators discern what counts as mean-
ingful information for the audience, as opposed to mere data.

 5. Understanding Genre: where communicators leverage the expectations of the genre they com-
municate in.

We discussed our decisions and goals in shaping the communication program to scaffold the cultivation of 
these tasks across four years of learning in the mechanical engineering interactive curriculum sequence. 
In so doing, our goal is to create immersive communication learning environments wherein students prac-
tice making communication decisions within situated needs to build skills needed by communication 
designers.
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Departmental UX Insights - A Post-COVID UX Study on 
University COVID-19 Communication

Jiaxin Zhang,  Texas Tech University

Many studies since 2020 have examined educational institutions' communication strategies during the 
COVID-19 pandemic (Workman et al., 2021; Yeomans and Bowman, 2021; Cox, & Sparby, 2022). However, 
few have focused on, the largest group, students' experiences with institutional COVID-19 communication 
in modifying behavior during a public health crisis. This study explored how students in the Department of 
English used the university's COVID-19 emails and website, considering their expectations, experiences, 
and the effectiveness of communication.

Methods and Methodology

To investigate what has worked well, what has been achieved, and what issues remain, the study 
employed a mixed-method approach that included 33 survey responses and 10 semi-structured inter-
views from the English department. As an “inductive, iterative, interactive, and comparative qualitative 
research method” (Bryant, & Charmaz, 2007; Thornberg, & Charmaz, 2011), GT helps to create a “the-
oretical explanation for complex problems” (Sebastian, 2019). I employed the constructivist GT to analyze 
data.

Results

Survey respondents experienced a range of engagement and satisfaction levels and considered email com-
munications to be a key source of updates and policies. Results show a significant perception of the web-
site is influenced by the wordy and informative user interface. The interview results imply: (1) 
participants' diverse experiences and perceptions regarding university COVID-19 communication; (2) both 
online and on-site students faced emotional challenges and expressed a need for equal care and support; 
(3) departmental communication outperformed the university’s communication; (4) the university should 
create user-centered content; and (5) enhance stakeholder engagement with the community.
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Whither Visual Rhetoric: Where Have We Been and Where 
Are We Heading?

Charles Kostelnick, Iowa State University

Over the past several decades, courses in visual rhetoric, document design, web design, and data visu-
alization became staples of many TPC programs, both undergraduate and graduate. At the same time, 
visual communication has become more deeply integrated into multimodal instruction in required tech-
nical communication courses for STEM students. How has this abundance of visual instruction evolved, 
what does it mean for our discipline, and where are we headed?

In my presentation, I looked back on nearly four decades of instruction in visual communication and how 
it has evolved as attention to the visual has steadily grown and technology has greatly proliferated. I 
assessed the current programmatic status of visual communication (Clegg, Lauer, Phelps & Melonçon, 
2021), evolving pedagogical trends (Brumberger & Northcut, 2013), and industry needs (Brumberger, 
2007), and  mapped out a future trajectory for instruction and programmatic design that encompasses 
these topics/questions:

 l New visual languages that STEM students acquired in their disciplines as technology and design 
standards evolve: how will these shape our instruction?

 l Application of rhetorical principles to emerging forms of information design: how can rhetoric 
guide students’ design and analysis?

 l Interactive data visualization: how can new genres and technologies enable students to design data 
more effectively?

 l AI design tools: what role should they play in our instruction for STEM students and TPC majors?

 l Accessibility, inclusion, and cross-cultural communication: how can we weave these into the visual 
communication curriculum?
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Avoiding "Pseudotransactionality" and Reliance on AI - A 
Return to "Analog" Publication and Community-Building in 
a Magazine Practicum

Beth Shirley, Montana State University 

Though AI is certainly at the forefront of every writing instructor’s and program administrator’s mind, pre-
liminary data from high school students indicates students are not (yet) using it to cheat quite as much as 
was originally feared (Spector, 2024). Our research builds upon the work of Spinuzzi’s concept of avoiding 
“pseudotransactionality” (1996) in the world of AI, where even when students are given a “real” assign-
ment with an audience outside the classroom, they could still rely on AI to generate content with little risk 
of consequences. How do we motivate students to develop critical thinking skills through the practice of 
writing?

This research was conducted as part of a course called Magazine Editing and Production, which the PI 
redesigned to be a practicum course in which students write, edit, design, finance, and distribute an issue 
of a printed magazine they can give to their parents and friends, can show to potential employers, and 
that our department can show to our administrators as a way to demonstrate what we offer at this 
moment where it is crucial to demonstrate our relevance. Our interviews demonstrated that a return to 
older technology—the printed page, a tangible end-product—paired with community-building and inter-
dependence may motivate our students to be more judicious in how they utilize new technologies that 
offer convenience but threaten to strip them of rhetorical agency and diminish the value of their com-
munity's work. When students take themselves and peers seriously, does the siren’s song of AI wane?
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Our Users’ Experience: A Student and Alumni Panel on 
their TPC Program

Mitch Ogden, University of Wisconsin-Stout

The value and the purpose of the entire TPC enterprise is as simple—and profound—as our students’ 
experiences and the work they accomplish during their time in the program and throughout a fulfilled and 
meaningful life.

This panel gathered current students and recent alumni from our TPC program at a four-year com-
prehensive regional public university. Each panel participant prepared remarks in response to core ques-
tions inspired by the conference CFP:

Transformation. How had your experiences in your TPC program allowed you to see and comprehend the 
social conventions and economic expectations of the world you entered after graduation? What social 
and/or economic impacts did you think your work could accomplish?

Programmatic Structure. How did structural elements (requirements, curriculum, projects, activities, etc.) 
of your TPC program impact your sense of success and the quality of your experience in the program?

Technology. How did the approaches and engagements with technology—both practical and con-
ceptual—in your TPC program shape your critical and ethical response to technologies?

It is always vitally important to be in tune with users in any endeavor. In this case, the panel aimed to put 
that principle into practice and gave focused intention to user experience and usability. We hoped that 
the insights shared by those users—our students and alumni—were inspiring and instructive for all con-
ference participants, speaking to the needs, values, and expectations of our current generation of TPC stu-
dents.
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           Minutes: CPTSC Annual Business Meeting 
October 19, 2024   Noon – 1:50 pm local time 
 Harvey Hall Theatre 
        University of Wisconsin – Stout    

 
 1. Call to order: Tharon Howard

 l Thanks to Mitch Ogden for putting this together. Great 50th anniversary.      And thanks to RJ 
and Chris for putting together the virtual conference and the program.      Chris will be a mem-
ber-at-large working on next year’s conference, too. 

 l Also thanks to the Executive Committee. 
 l And we have memorials for Dr. Lawrence, Dr. Hart-Davidson, and Dr. Johnson-Eilola.       So, 

please leave some thoughts before you go. 
 2. Approval of minutes (2023)  

 l Vote: Teena Carnegie moved to approve,      Christopher Morris seconded, unanimous 
approval.

 3. President’s Report: Tharon Howard
 l The EC has put together the elections, and I’ll congratulate all the folks who were elected.      

Jenn Mallette was elected President. Jason Tham will be VP. Chalice Randazzo will be Sec-
retary.      RJ will move into the Treasurer position. Members at large will include Chris Morris,      
Carleigh Davis, and Meghalee Das. Nora Rivera will chair of the Diversity Committee. 

 l Made the Graduate Student Award Committee a permanent committee under the Grants 
Committee.

 l We finalized a standardized template for site proposals to host the conference.       So, it will be 
much easier to put together a site proposal.       We know where we’re going to be in 2025 and 
2026. 

 l Avon Murphy had developed a search engine just for TPC journals and publications in the 
field.       And he wanted to donate it to CPTSC.       We looked at it, and it’s a really nice service,       but 
we couldn’t find a way to maintain it long term.       But I want to draw your attention to it in 
case your grad students or you want to use it.       Right now, it’s hosted by the University of Van-
couver.       Avon is looking for students to do client-based projects with him.       If you’re inter-
ested, talk to Tharon to obtain Avon’s contact information.

 l We have been working with the External Program Review Taskforce.      We’re getting close to 
rolling that out.      The idea is that institutions sometimes need to do external reviews for 
accreditation or      data purposes, and we would like to offer that. We’ll probably roll that out 
in under a year.      It will go to the membership eventually for approval.

 4. Treasurer’s Report: Jenn Mallette    
 l Nothing much changed. We spent our money on the research grants and supporting the 

journal.     And our income is coming from this conference.     From the conference last year to 
this year, we brought in about $15,775 from membership fees     and conference registrations. 
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Last year, Rhonda Stanton helped manage the sponsorships, and this year     RJ did. We awar-
ded three research grants. 

 l I’ve been working with Chalice to help manage the membership database.
 l I’ve been maintaining our tax status filings
 l The big thing recently was a fix to our website.    We lost our Captcha subscription and had a 

lot of bots making accounts.    So, this is something I am thinking about as I take the Pres-
ident’s role: better ways to doing this.

 l We’re running a slight deficit, but our income and expenses are pretty close to each other.    
But we have about $96,000 in our balance, so we can use that to cover expenses. 

 l I’m excited to turn this over to RJ, and helping him will be one of my roles for next year.    And 
I encourage any of you who might be interested in doing the Treasurer position to talk to 
me.

 5. Report from Programmatic Perspectives: Russell Kirkscey and Rhonda Stanton
 l Rhonda:       We will have a call out for a book editor right now.     We’re also looking at our Edit-

orial Board, and we want to make sure that people     who are on the list are still interested in 
participating.     And we might also put out a call for new Editorial Board members. 

 l Russell: We’re always looking for reviewers.     The best and easiest thing to do is—if you’re 
not already on the    Programmatic Perspectives site—is to put your information into the site 
so that we have     your areas of expertise.    And we’re always looking for special issues ideas, so 
look for the CFP for special issues.   

 6. Reports from committees (Committee Representatives)  
 l Tharon Howard:

 Lisa Meloncon is the chair of the Assessment Committee, and she’s not feeling well.     Her 
report is simple: they are trying to find a meeting time for the year. 

 l Laura Gonzales: Diversity Committee. 
      We continue to collaborate with the EC and the grants committee to offer the anti-racist 
programs grant.    We continue to review for the diversity scholarships.     And most exciting is 
that Nora Rivera will be incoming chair of that committee. 

 l Emily Gresbrink and Rachel Jordan:
 We were the co-chairs for the GSC this year.     It was a year of rebuilding and evaluating what 
their process going forward will look like.     From our meeting this morning, it looks like there 
will be good mentorship from     past members to new members.
     Rachel: I just wanted to give Emily a kudos because she is moving on. And I want to con-
gratulate     her replacement, Dorcas Anibare. And if you have grad students, we’ll be putting 
out a call     for another co-chair. 

 l Julia Romberger: Administrators Committee.
     Today, we previewed for the membership our OER website.     We also have been awarded a 
one-year pilot for a speaker series of 1 person from industry     and 2 people from scholars. 
You’ll see something about that in the next few weeks.     And our next initiative is to create a 
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guide for TPC administrators.     It’s going to align with the work on the External Review.     And 
we will do a research creating a strategic report for writing working with STEM faculty.

 l International Committee: No representative today. 
 l Research Awards Committee: Isidore and Stacey. 

   The call is out now for the research grants for next year.     Our numbers of applications have 
been down for the past couple years.    So, if you have ideas, please submit. We have an open 
call for pedagogical research,    and then our other call is for the anti-racist pedagogies and 
programs. Our 2023 awardees included 

 1. Antiracist pedagogies and programs:  Veronica Joyner: "Recruiting Faculty from 
Diverse and Underrepresented Backgrounds"

 2. Open Call: Yeqing Kong, Chenxing Xie, and Huiling Ding:         “Building a Skill Taxonomy for 
Doctoral Graduates in Technical and Professional Communication:         A Corpus-Assisted 
Study of Academic Job Market (2013-2023).”

 3. Open Call: Charles Woods: “Understanding Privacy and Surveillance in Technical and         
Scientific Communication: A Study of Programs in Texas.”

 7. Awards   
 l Distinguished Service Award: Teena:

 On that committee included Tracy Bridgeford and Marjori Rush-Hovde.     It goes to people 
who have service to CPTSC but also to the field.     This year was for Xiaoli Li for her work with 
the CPTSC International Committee and     promotion of international scholarship and China 
and U.S. exchanges in TPC.     [Read letters of support from Dr. Sun, Dr. Williams, and Dr. 
Howard.]

 l Graduate Student Research Awards: Katlynne Davis presented the awards.    
 1. Codi Renee Blackmon
 2. Thais Cons
 3. Kalie Leonard

 l Diversity Scholarships: Laura Gonzales presented the awards and read their biographies:    
 1. Codi Renee Blackmon 
 2. Dorcas Anabire 

 l Programmatic Perspectives: 
Rhonda Stanton presented the award and talked about the article by    Morgan Banville, 
“Exploring a Case of Surveillance: Pedagogical and Programmatic Influences of Biometric        
Technology.”

 8. Proposal: Longer-term membership option (Tharon or Jenn)
 l Tharon: A number of people have received startup funds and needed to spend the money in 

one year,     and others were tired of renewing every year. So, we looked at other organ-
izations and decided on     $250 for a 5-year membership and $1200 for a 25-year mem-
bership. 

 l Julie: Is there a reason why we want 25 years?
 Jenn and Jason: It was in place of a lifetime.     We looked at the average of where people are 
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in their career and tried to decide how long that would be,     so that’s where we landed on 25 
years.

 l Question: Is this optional?
 Do you have to choose it? Jenn: No, the normal membership will still     continue. We just 
didn’t have a mechanism to give people this longer option.

 l Vote: Sean Williams moved to approve, Rhonda Stanton seconded, unanimous approval. 
 9. Announcements: 

 l 2025 CTPSC site location announcement: Tharon: In 2025, we’ll be in Lubbock, TX, and        we’ll 
be collocated with SIGDOC. 

 l Tharon: In 2026, we’ll be in Norfolk, VA, at Old Dominion.     And Dan Richards is President of 
SIGDOC, but we haven’t finalized that yet. 

 l Tharon turned it over to Jenn: Excited that we can continue and further our work with 
CPTSC,    including maybe with ATTW. So, we have 2025 and 2026 sites covered for the con-
ference,    but I will be opening a call for 2027 and 2028. As the current Treasurer, I can help 
you figure out    how you might budget for the conference. We tend to run a pretty lean con-
ference so that    we can fund the research grants and other initiatives.
    Julie: Are we planning to stick with the Friday workshops, Saturday conference? 
  Sean Williams and Bruce Maylath: A lot of times, it would start Thursday night,   and the 
presentations would be Friday, and then Saturday would be the business meeting and the 
outing. 
 Mitch Ogden: So, we shifted because the room availability is better on Saturdays.   The Col-
orado Springs was in a hotel, so it was about $13,000. But this year is about $25 for the 
entire day.
   Jason Tham: All the CPTSC and SIGDOC panels will be on the same day. 
Julie: Having the new days make it   slightly easier. 
 Tharon: Incidentally, why it’s so hard to collocate with SIGDOC is because they need to hold 
it at a hotel.   So, when we run it at a small university, we have trouble collocating. 
 Emma Rose: SIGDOC doesn’t have to go through hotels to obtain ACM.   I think the challenge 
is that the university would have to become a vendor in order to be reimbursed by ACM.

 l Jon Balzotti (BYU): We may be interested in hosting it in Provo, Utah.    We have a conference 
center that might meet some of SIGDOC’s needs. 

 l Kirsta Sarraf: I would host at Cal Poly – San Luis Obispo, but I don’t know the process. 
 l Jenn and Tharon: We can send you examples, and we’re happy to talk about logistics.

Mitch Ogden: Motion to adjourn, Chalice Randazzo seconded, unanimous approval.
   Adjourned: 12:54 pm local time
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