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Virtual Session



Am I Who I Say I Am? The Illusion of Choice: Biometric 

Identification in Healthcare

Morgan Banville, Massachusetts Maritime Academy

This presentation overviews specific topics and concepts that may be implemented 

across technical and professional communication programs, including ways to 

integrate surveillance and privacy concerns as integral to the role that technical 

communicators often hold of intervening in decision-making processes. I imagine 

TPC administrators would be interested in implementing case examples or lesson 

plans that contribute to digital ethics and surveillance. Some programmatic 

questions may be explored: 

 l What is surveillance, and how does it impact technical communicators?              

 l How, as digital users and technical communicators, does surveillance (and tools, 

such as biometric technologies, impact professional writing?             

 l What are the implications of surveillance for historically excluded groups such as 

those who are marginalized due to race, class, gender, sexuality, and dis/ability?             

Furthermore, introducing students to issues of surveillance within technical and 

professional communication creates an opportunity to reflect, analyze, and 

interrogate students’ digital literacies. Our identities are inextricably linked and tied 

to the digital age; digital spaces provide for world-making (Muñoz, 2009). Digital 

literacy is important to discuss since our bodies transcend physical boundaries 

through virtual existences. However, digital spaces can be at times fraught, 

confusing, or difficult to navigate. These spaces can also be unsafe. As Beck et al., 

(2021) note, digital literacy initiatives “foster navigation, examination, searching, 
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composing, remixing, coding, designing, sharing, contributing, and protecting—or 

the skills needed to enable communication online” (p. 6). Understanding privacy and 

surveillance is a form of digital literacy. 

I view digital literacy as interlocking with data literacy. Laurie Gries (2017) defines 

data literacy as the “ability to gather, evaluate, visualize, draw conclusions from, and 

communicate data to form new knowledge.” Privacy and surveillance as they relate 

to digital literacy are relevant across disciplines. While some of us might be directly 

affected, others may simply want to know what measures they can take to protect 

their communications and data from spying. Defining privacy has proven quite 

difficult as so many interactions have transitioned online (OHRP, 2013). For 

example, instructors working in educational settings rely on Family Educational 

Rights and Privacy Act (FERPA) to guide their interactions with students and the 

definition of privacy defined by the Human Subject Institutional Review Board (IRB) 

for their research. Conversely, people working in the medical and healthcare 

industry follow guidelines of the Healthcare Insurance Portability and Accountability 

Act (HIPAA). These variations in how people understand privacy represent one 

aspect of understanding digital literacy. 

I adopt the definition of privacy from Tham and Duin (2021), who define it as having 

control over the extent, timing, and circumstances of sharing oneself physically, 

behaviorally, or intellectually with others (Beck & Hutchinson Campos, 2021). 

Privacy is, however, a limited lens for thinking about surveillance, since it is a right 

not granted equally to all, a fact that needs to be considered in such investigations 

especially when talking with students about privacy as digital literacy. Privacy 

depends on context and is a sweeping concept. A common argument is that 
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students do not care about privacy. The thing is, they do. When introducing 

concepts, we must give examples and scenarios that do not just relate to students 

but also impact them. What do they care about?
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Student Affective Dispositions: Ecological Approaches to 

The Teaching of User Experience Research

Soyeon Lee, University of Texas at El Paso

Teachers and researchers in the field of technical and scientific communication 

(TSC) in higher education situated teaching user experience (UX) research 

components in various programmatic contexts as academic practices (Crane, 2022; 

Rose & Schreiber, 2021; Turner & Rose, 2022), which materialize the field’s 

disciplinary mission to be “student-user advocates” (Crane, 2022, p. 21). Often, the 

notions of user advocacy and human-centered design (HCD) served as central 

pivots where the teaching of UX orients toward social justice. However, it has yet to 

explore how students perceive UX research and HCD and how they cultivate their 

justice-oriented advocacy for HCD, what I would call affective dispositions, in their 

disciplinary and life contexts. As Rose et al. (2020) notes, “there is work from 

composition studies that investigates how we intentionally cultivate dispositions, but 

little in the case of UX education” (p. 9). This study attends to these pedagogical 

gaps in the teaching of UX and HCD by exploring student perceptions of HCD “within 

their ecosystems” (Crane, 2022, p. 21).

By examining student artifacts, interviews, and feedback from the community 

partners, this IRB-approved-study-based presentation argued that instructors in 

TSC should integrate affective dispositions to UX pedagogy to promote social 

justice agendas keeping in mind “moving beyond a superficial appreciation of social 

justice” (Shelton & Warren-Riley, 2022, p. 2) and diverse contexts of justice (Turner 

et al., 2018) and to help students build HCD dispositions with rhetorical sensitivity. 

Using seven student participants’ cases and their writing artifacts and interview 
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data, this presentation offered concrete examples of this disposition building 

process and made visible challenges in teaching human-centered design 

dispositions and in collaborating with administrators within and outside the campus 

to achieve this goal. This presentation showcased students’ own understanding of 

UX and HCD stemming from their life circumstances (e.g., life experiences as 

veterans, international students, and transfer students) and disciplinary contexts 

(e.g., computer science, social work, and engineering) and the role of affective 

dispositions in building justice-oriented UX learning in a more sustainable and 

actionable way.

To be specific, this presentation aimed to explore student perceptions of the justice-

oriented UX research and design projects implemented in technical writing courses 

based on community-based partnership with two local organizations over two 

semesters at one of the Hispanic serving institutions that has a community-engaged 

distinction. By using two local organizations located on campus (one is an on-

campus makerspace while the other is a nonprofit organization that serves senior 

citizens’ extended learning) and enacting creative connections within already 

existing interdepartmental infrastructures, I enacted ecological and material 

approaches to UX pedagogy, which carefully attend to the community partners’ 

material contexts and students’ ecological environments. Student outcomes were 

centered around inclusive and intergenerational UX research and design that 

advocated for vulnerable populations such as students who were excluded from 

“makerspace” cultures and elderly bilingual communities who were excluded from 

life learning institutes. This teacher-research helped TSC instructors renew their 

understanding of the importance of building dispositions beyond bringing forth 

student outcomes.
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A Scoping Study of Technical and Professional 

Communication Research (2012-2022)

 Christa Teston, Ohio State University

Kinds and forms of evidence are abundant in contemporary technical and 

professional communication (TPC) research. Calls for socially-just, sustainable 

research abound. But discussions about scholarly sustainability tend to rely on 

positivistic warrants about replicability and generalizability. As Walton, Moore, and 

Jones (2019) described, “Arguments that scholarship should be more “data-driven,” 

“empirical,” or “generalizable” are quite often thinly veiled ways of countering 

research methods and practices that have been invalidated because they venture 

too far afield of white, Western, patriarchal methods and practices. And the policing 

of qualitative scholarship using terms like “validity” and “replicability” do similar harm 

(p. 94). At the same time that TPC is concerned with social justice and sustainability, 

we are also increasingly sensitive to the field’s hyper-pragmatist if not capitalist 

motivations ( Hashlamon & Teston, 2021).

How (if at all) has the field of TPC navigated its hyper-pragmatist and capitalist 

impulses while answering calls for social justice and sustainability? One method for 

answering this question or taking “stock of where we are” (Sano-Franchini, 2023) is 

through a “scoping study.” In this presentation, I reported results from a scoping 

study of TPC scholarship published in and between 2012-2022—i.e., prior to the 

emergence of the independent journal, Technical Communication and Social 

Justice.
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Akin to a meta-analysis and common in health sciences research, scoping studies 

provide readers with a broad overview of scholarly practices—not just to make good 

decisions about the future, but also to locate, define, and debate what, exactly, the 

sub/discipline is or does. Scoping studies enable an investigator to “examine the 

extent, range, and nature of research activity” which can be a “useful way of 

mapping fields of study where it is difficult to visualize the range of material that 

might be available” (Arksey & O’Malley, p. 21). Importantly, and unlike similar meta-

analytic methods (e.g., systematic reviews), scoping studies “do not seek to assess 

quality of evidence and consequently cannot determine whether particular studies 

provide robust or generalizable findings” (Arksey & O’Malley, p. 27). As such, this 

project was not necessarily interested in leveraging critiques about the state of 

scholarly inquiry in TPC. Rather, I sifted, charted, and sorted TPC’s methodological 

work according to key “topics” and trends over time (cf., Hannah & Arduser, 2018).

To understand how the field of TPC has managed over the last decade an 

abundance of evidence, this scoping study’s corpus includes more than 900 articles 

published in six journals. Inspired by Jason Tham’s (2023) compilation of journals in 

TPC but also to manage the size of this project, this scoping study includes analyses 

of a representative sample of articles published in the following venues over the last 

decade: Journal of Business and Technical Communication, Journal of Technical 

Writing and Communication, Technical Communication, Technical Communication 

Quarterly, IEEE Transactions on Professional Communication, and Business and 

Professional Communication Quarterly.

Findings from this scoping study of TPC research prior to the launch of the journal, 

Technical Communication and Social Justice, establish a kind of evidential baseline 
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to which the next decade of TPC research might be compared. Additionally, 

audiences were provided access to the entire scoping study corpus assembled in 

Airtable.
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Workshops



Supporting Diversity and Innovation: 2023 CPTSC Research 

Grants Workshop

 Stacey Pigg, North Carolina State University 
Isidore Dorpenyo, George Mason University 

Hosted by the CPTSC Research Grants Committee, this workshop introduces 

participants to exciting opportunities available through the 2023 Open Call and 

Diversity, Equity, and Inclusion grants. The workshop will delve into the historical 

context, process, and goals of the two programs. The committee will introduce both 

2023 CFPs and assessment rubrics employed in the selection process, and 

participants will have the opportunity to learn from examples of past winners. The 

workshop will foster interaction through small groups for brainstorming project ideas, 

and participants will have the opportunity to receive feedback on writing budgets and 

work plans.Delete this text and replace it with your own content.
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Redressing Language Bias in the Field of Professional, 

Technical and Scientific Communication

Halcyon Lawrence, Towson University
Suzanne Black, SUNY Oneonta 

Oscar Garcia, University of Massachusett 
Amherst Laura Gonzales, University of Florida 

Soyeon Lee, University of Texas at El Paso 
Diane Martinez, Western Carolina University 

Cecilia Shelton, University of Maryland 
Josephine Walwema, University of Washington 

Nora K. Rivera, Chapman University

A summer reading group (sponsored by a grant from CPTSC’s Antiracist Programs 

and Pedagogies) will be leading a workshop entitled “Redressing Language Bias in 

the Field of Professional, Technical, and Scientific Communication (PTSC).  At this 

workshop, we will be asking participants to engage in a discussion and provide 

feedback on a draft statement of linguistic justice for the field of PTSC. 

Rationale 

A summer reading group (sponsored by a grant from CPTSC’s Antiracist Programs 

and Pedagogies) will be leading a workshop entitled “Redressing Language Bias in 

the Field of Professional, Technical, and Scientific Communication (PTSC).  At this 

workshop, we will be asking participants to engage in a discussion and provide 

feedback on a draft statement of linguistic justice for the field of PTSC. Rationale 

Statements of linguistic (or language) justice are increasingly common in the fields 

of Writing, Rhetoric, and Composition.  For example, in the past 5 years alone, 

leading organizations in our sister field have released the following statements:  
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Students right to their own language (2023), This Ain’t Another Statement! This is a 

DEMAND for Black Linguistic Justice! (2020), and CCCC Statement on White 

Language Supremacy (2021).  These statements have emerged as a direct 

response to the persistent claim of western, white linguistic practices as the only 

acceptable forms of usage and instruction in the college composition classroom.   

These statements are not simply calls to action; when done well, they provide 

programs directors, instructors, and students with new ways of thinking about writing 

and communication.   Put another way, linguistic justice statements provide a 

roadmap to more inclusive language ideologies and practices in the academy and 

the workplace.  The problem is that existing linguistic statements do not adequately 

reflect the unique contexts, practices, and technologies we encounter in the field of 

professional, scientific, and technical communication. To address this gap, our 

summer reading group (Suzanne Black, Alison Cardinal, Oscar Garcia, Laura 

Gonzales, Halcyon Lawrence, Soyeon Lee, Diane Martinez, Nora Rivera, Cecilia 

Shelton, and Josephine Walwema) has been guided by the following questions, 

many of which emerged from a 2022 ATTW workshop of the same name co-led by 

Halcyon Lawrence and Laura Gonzales, in the development of the draft statement: 

Statements of linguistic (or language) justice are increasingly common in the fields 

of Writing, Rhetoric, and Composition.  For example, in the past 5 years alone, 

leading organizations in our sister field have released the following statements:  

Students right to their own language (2023), This Ain’t Another Statement! This is a 

DEMAND for Black Linguistic Justice! (2020), and CCCC Statement on White 

Language Supremacy (2021).  These statements have emerged as a direct 

response to the persistent claim of western, white linguistic practices as the only 

acceptable forms of usage and instruction in the college composition classroom.   

These statements are not simply calls to action; when done well, they provide 
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programs directors, instructors, and students with new ways of thinking about writing 

and communication.   Put another way, linguistic justice statements provide a 

roadmap to more inclusive language ideologies and practices in the academy and 

the workplace.  The problem is that existing linguistic statements do not adequately 

reflect the unique contexts, practices, and technologies we encounter in the field of 

professional, scientific, and technical communication. To address this gap, our 

summer reading group (Suzanne Black, Alison Cardinal, Oscar Garcia, Laura 

Gonzales, Halcyon Lawrence, Soyeon Lee, Diane Martinez, Nora Rivera, Cecilia 

Shelton, and Josephine Walwema) has been guided by the following questions, 

many of which emerged from a 2022 ATTW workshop of the same name co-led by 

Halcyon Lawrence and Laura Gonzales, in the development of the draft statement:

 1. Where do existing linguistic statements stop short at addressing specific needs 

of professional, technical, and scientific communication fields?

 2. In the context of PTSC, where is white language supremacy (WLS) evident in 

design, communication, devices, usability practices, health contexts, etc.? 

Where can we and should we intervene? What skills do we need to be able to 

do this work: e.g., broadening of research methodologies? Basic linguistics 

training? Creating partnerships and alliances in communities?

 3. What types of interventions are needed in the PTSC classroom to workplace 

pipeline to foster linguistic justice across space and time?

 4. In what ways does linguistic justice intersect with issues of accessibility (e.g., 

speech disfluencies)?

 5. In what ways do we need to consider the role of technologies in re-inscribing 

existing biases around language use?
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Process

The draft was circulated to workshop participants prior to the conference.  We asked 

participants to read the statement ahead of the workshop so that we could have rich 

discussions on the day of the workshop.   As the statement demonstrates the 

exigency for this work, we were not engaging in the value of the statement, but 

rather how effective it is in accomplishing our stated goals. Finally, while the CPTSC 

conference was not the only venue for the summer reading group to get feedback 

and engage with discussion with the PTSC community, it was a significant 

opportunity to meet with a range of program administrators, students, teachers, and 

researchers.  We welcomed your participation!
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Designing technical communication courses using UDL, 

TILT, and A11Y for Significant Learning Experiences

 Marjorie Rush Hovde, Indiana University-Purdue University Indianapolis 
Julie Stella, Indiana University-Purdue University Indianapolis

As we continue to move into the world of AI, social media, and technology, it is more 

important than ever to bring humanity into the classroom, to teach the whole 

person—especially STEM students who must graduate from programs as whole 

people—not just robots who build machines and write code. Indeed, students must 

understand their power to shape the world as creative thinkers and lifelong learners. 

Only then will the next generations have the agency to challenge systems and 

conventions, not just do what they are told.

In addition to focusing on the whole student, we must be aware that first-generation 

students from under-represented groups may not know the typically unspoken 

conventions of academic practice. Furthermore, students with learning challenges 

may find typical online learning management systems not to be a good fit for how 

they learn best.

In this presentation we explored principles that guided our design and redesign of 

online courses using four approaches that enhance diversity, equity, and inclusion 

while teaching the whole student, thus centering humanity in the classroom.

 l Fink’s Significant Learning Experience framework provides a foundation for course 

development built on six categories of learning activities and assessments: found-

ational knowledge, application, integration, human dimension, caring, and learning to 

learn. These qualities enhance a course's potential to be a significant learning 
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experience that is transformative and/or paradigm-shifting (Fink, 2013).    

 l Universal Design for Learning (UDL) supports students with disabilities and, while 

doing so, supports all students. Not a checklist or formula, UDL offers principles that 

recognize that learners vary, and educators can account for that variance in their 

course design. Using UDL can reach students with disabilities, students with strong 

learning preferences, and students with undiagnosed/under-diagnosed learning chal-

lenges. UDL can also support students with “hidden” disabilities such as anxiety or 

depression (Behling & Tobin, 2018; Fritzgerald, 2020).    

 l Transparency in Learning and Teaching (TILT) guides shaping academic tasks into 

language and format that is widely understood. This approach especially supports 

first generation college students, students from communities of color, and English lan-

guage learners (Windelmes et al., 2016).         

 l A11Y is an abbreviation for accessibility and the name of a global movement to make 

digital content more accessible. In our curriculum enhancement project, A11y was the 

digital auditor that evaluated the accessibility of online materials and offered guid-

ance in making them more accessible. (Home – the A11Y Project, n.d.)

This practical discussion showcased specific practices, assessments, and in-class 

activities and raised crucial questions for participants.
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Poster Session



Promotion of Non-Tenure Track Faculty: An Overlooked DEI 

Issue

Cynthia Martin, James Madison University
Karen McDonnell, James Madison University

This fall, we—the two presenters of this poster session—were among the first cohort 

of senior lecturers at the four-year institution where we have taught for more than 20 

years each. In the fall of 2021, our provost announced the university would introduce 

a pathway to promotion for faculty who occupy renewable, full-time non-tenure track 

(FTNTT) appointments. Five months later, the provost’s office provided departments 

with guidelines and gave the green light for personnel advisory committees to tailor 

those guidelines to reflect disciplinary best practices. The turnaround time was 

short—a mere three months—and many departments, including our own, found 

themselves submitting guidelines that closely resembled tenure track guidelines for 

promotion, including the requirement to publish. As most of us who occupy FTNTT 

positions in our department teach a heavier course load than our tenure track 

colleagues, the requirement to publish seemed unfair, unreasonable, and punishing. 

Thus, over the summer, we began collecting non-tenure track promotion guidelines 

from English, communications, rhetoric, and technical and professional 

communication programs across the country to determine how our guidelines 

compared to others in the discipline. Our findings were affirming. This poster 

session presented our data.
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While the poster included graphical data on trends in non-tenure track promotion 

requirements in our discipline (number of opportunities, requirements for service 

and publication, for example), it also presented data on the representation of women 

and women of color at all ranks in higher education, thus arguing that NTT pathways 

to promotion are, fundamentally, a DEI issue.

Women and especially women of color are overrepresented in non-tenure and pre-

tenure ranks and are underrepresented at the ranks of associate and full professor 

(Center for National Education Statistics, 2022). Much has been written about 

tenure systems that are systemically biased and which disadvantage women and 

people of color (Turner et al., 2008). Thus, such populations of faculty often seek, or 

are resigned to seek, positions that do not convey the job security, growth income, 

or professional support that tenure-track positions offer. In the absence of such 

opportunities, not only do careers stagnate, but NTTF risk burnout, and women of 

color, in particular, risk delegitimization and marginalization (Rideau, 2021). 

Accordingly, creating pathways to promotion for non-tenure track faculty reduces 

some of these risks while also addressing the need for opportunities for professional 

growth and income growth (Joseph and Ashe-McNally, 2021, p. 195-96). But equally 

important, we suggest promotion opportunities for NTTF can also work toward 

legitimizing the work of women and women of color in the academy. In addition, 

pathways to promotion that do not require publication or that view scholarship more 

broadly can potentially reduce bias that is inherent in promotion paths that privilege 

traditional forms of scholarship and ignore the broad shape and form that research 

can take (Fox Tree and Vaid, 2022).
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Presenters of this poster session initiated conversations with participants about the 

value of NTT promotion as well as what promotion guidelines in our discipline should 

(and should not) include.
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Bridging the Accessibility Chasm: Testing the Efficacy of 

Accessible User Experience as a Diagnostic and Planning 

Tool for Inclusive Design Practices

 Heidi Willers, Arizona State University

One billion people globally experience disability (World Bank, 2023). Yet the world is 

built on ableist assumptions that presume a normative, “able bodied” person with full 

use of their senses, and the physical and cognitive capacity to navigate it (Cherney, 

2019). Over the past five years, three technical and professional communication 

(TPC) journals have produced special issues devoted to accessibility, with the guest 

editors all noting the lack of sustained attention to accessibility within the field 

(Melonçon & Ranade, 2021; Oswal, 2018; Zdenek, 2019). Despite the shift from a 

medical model of disability (which presumes disability lies within the person) to a 

social-contextual or critical social model (that views disability as a complex 

phenomenon between a person’s body and their interactions in society) in other 

fields, TPC has been slow to attune its design practices towards accessibility and 

inclusion, leading scholars to call for a paradigm shift. 

We need to account for disabled users at every step of our processes from ideation 

through implementation. As a field, TPC needs tools to diagnose existing practices 

and plan for more expanded practices that consider accessibility both in our 

classrooms and beyond. In 2019, Sushil Oswal, professor of human-centered 

design and disability studies, made the provocative claim that user experience—

which is presumed to account for ALL users—fails to include users with a range of 

disabilities, overlooking more than 15% of users in many design decisions. He 

CPTSC CONFERENCE 2023 ABSTRACTS 40



advocates a multistep process to shift design thinking away from a medical model of 

disability to a critical social model. He calls this process “Accessible User 

Experience” (or AUX), which requires: 

 1. examining ableist attitudes;             

 2. recognizing the autonomy and diversity of disabled users;             

 3. educating designers about disabled people’s lived experiences;              

 4. building a disciplinary knowledge base;             

 5. recognizing and privileging disabled users’ knowledge and lived experience as expert-

ise; and             

 6. providing disabled users a “seat at the drafting table” throughout the ideation and 

development stages of design (Oswal, 2019, pp. 4-6).              

The efficacy of this approach has not yet been tested.

My poster presented findings from a case study conducted to analyze the efficacy of 

AUX as a diagnostic and planning tool for examining current practices and planning 

for more inclusive design practices. To conduct the case study, I collected digital 

texts from Microsoft’s Inclusive Design Toolkit. Informed by current scholarship on 

accessibility, I used thematic coding (Saldaña, 2021; Tracy, 2014) to study and 

interpret the data using the hallmarks of AUX (Oswal, 2019) as an analytical 

framework. The framework helped me identify strengths in the Inclusive Design 

Toolkit and opportunities to expand its practices for greater inclusivity. The poster 

informs audiences of the ways AUX can function as a tool to integrate accessibility 

into our classroom practices by applying the framework to interrogate current 

materials and practices and collaborate with students and colleagues with a wide 

range of embodiments to achieve greater accessibility.
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On Developing a TPC Program Graduate Orientation

Codi Renee Blackmon, East Carolina University

This presentation reported on a survey of current students and alumni of East 

Carolina University's (ECU) Ph.D. in Rhetoric, Writing, and Professional 

Communication (RWPC) program. Graduate. This study aims to determine what 

graduate student users in a TPC program need in a graduate orientation. 

Orientation is an important form of technical communication that addresses the 

specific needs of university student populations and assists in their transition into 

graduate school. Student orientation programs get specialized information to 

graduate students at the beginning of their studies, with the goal that they will use 

that information through to completion and thus successfully join the ranks of 

academia and industry leadership. Most programs farm out orientation to the 

graduate school. However, these orientations are not program specific. This project 

contributes to the growing scholarship on TPC professionalization and provides 

valuable insights for designing effective orientation programs for RWPC doctoral 

students.

This study addresses this gap in research on graduate orientation by focusing on a 

specific university graduate program in technical communication. The main research 

focus of this study is to determine what currently enrolled graduate students and 

alums in the RWPC program believe is necessary for an orientation program to be 

successful and feel supported. This study surveys technical and professional 

communication scholars who graduated from our Ph.D. program and current 

doctoral students. Our findings suggest improving graduate student onboarding, 

including peer-to-peer and faculty-student support for socialization.
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Scholars in technical communication and TPC graduate program directors are 

interested in this research and the professionalization of graduate students and 

faculty in TPC programs (Bloch, J., 2012; Pennell, Frost & Getto, 2018). To capture 

a more nuanced and local understanding, graduate students and alums in the 

RWPC program at ECU were surveyed about what they would like or would have 

liked to be included in an orientation to be successful and feel supported. The 

findings of this study add to the body of knowledge on graduate orientation more 

generally and TPC student success by examining departmental orientation 

programs and activities, which are thought to increase motivation and graduate 

student engagement. Key points that graduate students need in an orientation 

include hearing from current students and graduates, academic preparation, 

curriculum, requirements, cost and expenses, library services, required time and 

effort, adjusting to writing different genres, dissertation process, location, key people 

in the department, research interests, and financial aid. Students wanted 

excitement, motivation, and direction from their orientation program. Thus, our 

departmental and program orientation needs to be designed to meet the needs of 

our specific TPC graduate students. This presentation emphasized the importance 

of context-specific doctoral program orientation and was intended for TPC program 

faculty and administrators to consider its implications for their program's emphasis.
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Session 1



Stronger Relationships, Stronger Programs: Asserting 

Expertise for a Generative AI Landscape

Ann Hill Duin, University of Minnesota
Dan Card, University of Minnesota

Emily Gresbrink, University of Minnesota
Lee-Ann Kastman Breuch, University of Minnesota

Kathleen Bolander, University of Minnesota
Stuart Deets, University of Minnesota

Jessica Remcheck, University of Minnesota
Asmita Ghimire,  University of Minnesota 

The confluence of natural language processing (NLP), machine learning (ML), and 

artificial intelligence (AI) has created “a seemingly insatiable demand for ‘machine-

consumable’ content to pair with awe-inspiring zetabytes of human data” (Saunders, 

2019), resulting in exigency regarding writing and technical, scientific, and 

professional processes. Amid conversations of productivity vs. panic (Anson & 

Staume, 2022), TSPC professionals provide expertise and direction in generative AI 

use (e.g., see McKee & Porter, 2023; Selber, 2023).

Amid this kairotic moment, presenters illustrated how we are asserting presence; 

forging connections with entities immersed in AI development; and building 

recognition and creating opportunities through study of industry and academic use 

of generative AI tools.
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Asserting presence: Integrating generative AI use across TSPC programs

The session opened with presentation of an ethical design futures framework as a 

means to assert TSPC presence in promoting literacies surrounding development 

and use of augmentation technologies and AI (--, 2023). Presenter 1 set the stage 

for TSPC leadership in providing pedagogical direction for integrating generative AI 

use across programs.

Forging sustainable connections: An ethnographic study of a chatbot team

Presenter 2 shared results from an ethnographic study of a user support team in 

charge of developing, evaluating, and documenting a user help chatbot. During the 

course of the study, the team’s chatbot vendor upgraded the underlying language 

model to a large model akin to the GPT 3.5 model that runs ChatGPT, requiring the 

team to reevaluate everything they knew about how their bot worked, providing a 

unique look into the implications of generative AI for technical communicators. 

Presenter 2 discussed (1) the shifting relationship between written user support 

documentation and generative AI; (2) the importance of defining and measuring 

successful user support; and (3) the role of computational literacy in chatbot 

development, all with focus on implications for TSPC curricula.

Building recognition: AI and structured authoring

Presenter 3 focused on AI writing and structured authoring, and how these combine 

to illustrate a critical need for human engagement in writing instruction and practice. 

This presentation included preliminary findings surrounding DITA and ChatGPT 

generated text. These genres, when combined, serve as unique teachers of digital 

literacy, demonstrating the need for TSPC students to expand their genre 

knowledge and practice. It concluded with emphasis on humanism in TPSC writing, 

programming, and practice amid generative AI.
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Creating opportunities: Study of ChatGPT usability

Presenters 4-8 described results of a contextual usability inquiry study that 

investigated how undergraduate students are thinking about ChatGPT. Researchers 

recruited 35 undergraduate students across a range of majors at a large midwestern 

university. Their guiding question was: How are undergraduate students 

understanding ChatGPT in the context of academic writing? Using contextual inquiry 

and direct observation (Barnum, 2010), they asked students to complete five tasks 

using ChatGPT and then reflect on their impressions of ChatGPT texts. Presenters 

provided detail on the study’s design, key results, and ideas for integrating 

generative AI into TSPC classrooms.
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Using a Public-Private Grant to Expand Medical and 

Academic Access

Andrew Mara, Arizona State University
Kathryn Lambrecht, Arizona State University
Stephen Carradini, Arizona State University

Michael Madson, Arizona State University

In this panel presentation, the presenters described the development and 

production of a multi-stakeholder research project that involved the four presenters, 

two graduate students in two colleges, one primary for-profit telecommunications 

client organization, and several secondary client regional hospitals. The goal of this 

ongoing project was to develop an augmented reality wayfinding app for hospitals 

that can leverage 5G technical capabilities, our university's AR capabilities, and our 

programmatic User Experience capabilities to (1) improve accessibility for patients 

and their communities, and (2) increase opportunities for technical communication 

and user experience graduate students for experiential learning and financial 

support.

This partnership between a global telecommunications company and a large 

research university leveraged a grant opportunity to develop these experiential 

learning opportunities for unfunded students in multiple graduate programs to 

address healthcare gaps in patient navigation and access. Students connected with 

communities outside of the university through accessibility-focused user experience 

processes that benefit community users of medical facilities in our region.
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This panel provided an overview of why the project matters, how the project came 

together, how we involved our UX/usability lab, and how the day-to-day processes 

of the project turned into outcomes for students and the clients. The panel shared 

breakdowns and successes that emerged from connecting multiple public and 

private organizations through the grant process. Finally, the panel extrapolated 

potential implications for future partnerships between the participating 

organizations.

Presenter 1 described why effective wayfinding is critical in medical facilities, 

especially hospitals. For instance, hospitals are complex environments with blind 

corners, multiple levels, technical language, and near-constant movement of people 

and equipment. Moreover, many visitors, who may have physical impairments or 

other accessibility needs, are there for the first time. Thus, Presenter 1 argued that 

hospitals are ideal clients for an augmented wayfinding app like ours, providing 

students with a real-world look at the opportunities and challenges that designers 

face when designing for accessibility.

Presenter 2 explained the state-led, internal funding opportunity that produced an 

opportunity for students, faculty, and private industry to come together in a 

brainstorming environment. The process of getting an industry partner, faculty, 

students, and a budget all on the same page was described.

Presenter 3 discussed the relationship between the wayfinding project and the user 

experience lab more broadly, focusing on how to leverage external resources to 

build capacity for a space that is uniquely suited to the talents of our students and 

program. Combining previous grant experience with community building efforts, this 

presenter discussed how projects like wayfinding can contribute to shaping program 

identity and finding new opportunities to support students.
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Presenter 4 described how to leverage a role as a facilitator and translator. Creating 

a hub between medical expertise in healthcare design, industry and academic 

connections for grant-funded capacity building, and multiple labs proved crucial for 

project success. In addition, Presenter 4 discussed combining roles as a User 

Experience expert and former administrator to help round out the team skillset, and 

to fill gaps between subject-matter expertise in telecommunications and the 

academic and programmatic needs of participants.
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“Where Are All the Recent Graduates?”: A Call to Partner 

with Industry to Address Hiring Practices and Needs for 

Content-Focused Jobs

Rebekka Andersen, UC Davis
Roxanne Elliott, UC Davis  
Carlos Evia, Virginia Tech

Drawing on findings from dozens of interviews with alumni of TPSC programs and 

leaders in the technical communication (TC) industry, as well as findings from a 

survey of managers and recruiters of TC professionals, this panel addressed a 

concerning discrepancy facing TPSC program representatives: managers hiring for 

content-focused jobs are struggling to find qualified, interested recent graduates at 

the same time that TPSC programs are growing in number and graduating more 

students looking for jobs in the profession.

In conversations with industry leaders about how roles and activities in modern 

content organizations are changing and how these changes are impacting hiring 

needs and practices, we have heard a consistent message that the TC workforce is 

aging, that a new generation of content professionals is needed, and that qualified, 

recent college graduates are difficult to find. Preliminary data analysis reveals a 

growing mismatch between the qualities and skills sought for content-focused 

jobs—as described in job ads—and the qualities and skills graduates of TPSC 

programs tend to bring to the profession. Our own observations suggest, as well, 

that preparing a new generation of content professionals will require the TC industry 

and TPSC programs to partner in more mutually beneficial, strategic ways.
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This session delved into what panelists believe accounts for the discrepancy and 

present ideas for how TPSC programs and leaders in industry can work together on 

outreach initiatives and curricula that better connects students with the profession 

and prepares them for content-focused jobs. In doing so, the session responds to 

the conference theme of asserting presence, forging connections, building 

recognition, and creating opportunities.

Presenter 1 described ways in which the separation of form and content and the 

adoption of workflows and technologies that treat content as computable data are 

changing the roles, work activities, and outputs of professional technical 

communicators. These changes are impacting hiring practices and needs for both 

entry- and advanced-level positions. Presenter 1 shared research participants’ 

reported experiences with recruiting and hiring for entry- level content jobs and their 

views on the qualities and skills that new college graduates need for these jobs. A 

key challenge facing many of these managers is wanting to hire a recent college 

graduate but not having the resources needed to support them in getting up to 

speed.

Presenter 2 shared results from interviews with twelve alumni of different 

undergraduate programs in TPSC who had recently moved to full-time jobs as 

technical communicators. We sought to learn about their experiences applying for 

jobs in the field and the extent to which their undergraduate training prepared them 

for particular roles and activities in their current organizations. Nine of the alumni 

expressed frustration with their job search, feeling unqualified for many positions 

and discouraged by the 3-5 years of experience required for most positions. For all 

alumni, internships were critical for gaining experience; four alumni who reported 

unsuccessful job searches were able to turn their internships into full-time positions. 

Alumni who reported successful job searches for content-focused jobs had training 
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through coursework in structured authoring, DITA, computer science, and/or 

engineering; in reflecting on their undergraduate education, these alumni pointed to 

technical skills, multidisciplinary experience, and writing proficiency as having best 

prepared them for their current positions.

Presenter 3 discussed ways in which TPSC programs and industry allies can come 

together to address hiring challenges and needs facing the field, challenges and 

needs rooted in what we see as a public relations problem and a preparation 

problem. We have discussed these ideas with industry leaders on conference 

panels and podcasts, and industry leaders have expressed great interest in working 

with TPSC program representatives on outreach, experiential learning, and 

curriculum update initiatives. These initiatives include, among others, offering 

workshops and webinars for students on preparing job application materials and 

interpreting job ads, participating in internships and mentorship programs, building 

consensus about what an entry-level position for content-focused jobs looks like, 

and collaborating with faculty on course and assignment design.
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“We Were Never Meant to Survive”: Incorporating 

Autoethnography in Technical Communication Classrooms 

to Boost BIPOC Students’ Literacies

 Valerie Smith, University of South Florida

Social justice scholars and anti-oppressive instructors and professors must 

challenge white supremacist hegemonic practices in American higher education 

institutions to create equitable spaces for Black, Indigenous, People of Color 

(BIPOC) students. As social justice advocates, technical communication scholars 

recognize “decolonial scholarship and pedagogies are a necessary step in antiracist 

practice, since they allow us to unlearn and relearn some of the principles that have 

guided scholarly work and our own participation in systems of oppression” 

(Macarthy et. al., 2023, p.133). By creating scholarship mindful to marginalized 

communities' experiences, social justice scholars, instructors, and professors must 

strive to refute harmful pedagogies and practices that "form some of the steel bars 

around our students and ourselves" (Inoue, 2019, p.352); at the same time, it is 

imperative that progressive educators consider ways to integrate BIPOC students’ 

lived experiences into writing classrooms and assignments.

Critically conscious educators know that students develop more in the classroom 

when they view their written communication as relevant to their lives within and 

outside academia (Sommers and Saltz, 2004; Eodice et. al., 2017). In Teaching to 

Transgress: Education as the Practice of Freedom (1994), bell hooks calls 

educators to realize “our work is not merely to share information but to share in the 

intellectual and spiritual growth of our students” (p.13) because hegemonic 

practices and pedagogical processes in American colleges and universities 
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suppress BIPOC, queer, and lower-income students’ voices. Incorporating 

autoethnography into technical communication classrooms will allow students to 

employ personal narratives to interrogate the intersections of "race, gender, 

ethnicity, ability, citizenship, sexuality, and spirituality within larger systems of 

power, oppression, and privilege" (Boylorn et. al., 2020, p.1). Educators who learn to 

unlearn denigrating pedagogical processes and view education as liberatory duty 

will enable BIPOC students to flourish. Our goal as educators should be facilitating 

students in acquiring the technology of academic writing while recognizing we must 

unshackle the skewed ideologies and racist practices that continue to bind 

marginalized students. It is impossible to ignore the intersections of race, gender, 

sexuality, and class continuing to disable BIPOC students from accessing academic 

writing, thereby increasing the distance to perceived “success” within and outside 

academia.

Cynthia Selfe (1999) argues hegemonic structures create rhetorical discourses to 

retain power: "these 'simple stories' that 'both politicians and the press' tell about 

literacy to justify and sustain the momentum of such major programs, frequently 

'deflect attention from the complexity and real political difficulties' (17)" (p. 422). 

Technical communication educators must assess hegemonic languaging and 

instruction, as well as the ways in which race, gender, sexuality, and class intersect 

in technical communication classrooms to hinder or stall BIPOC students’ growth. 

Only by inserting BIPOC students’ voices into pedagogy and reforming technical 

communication curriculums can instructors devise ways to liberate BIPOC students 

(Poe, 2022; Bowker, 2021; Baker-Bell, 2020) in the technical communication 

classroom. I suggest educators incorporate autoethnography in higher education's 
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technical communication classrooms to boost BIPOC students' digital literacies 

because autoethnographic scholarship reflexively subverts systems that perpetuate 

injustice.
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(Re)Situating Professionalism: Using Teaching Materials as 

Tactical Technical Tools in the Professional Writing 

Classroom

Lerie M. Gabriel,  Syracuse University

As a Black woman teaching PTW courses in the university classroom, I have come 

to recognize that my ethos is sometimes questioned before we even embark on the 

semester’s teaching journey! Often this is simply because I don’t embody traditional 

notions of professionalism. And this is not solely my experience as a Black woman: 

as BIPOC scholars in academic spaces, we consistently and collectively grapple 

with an awareness of the dynamic and inherent power imbalances embedded within 

these systems. This holds true especially for graduate students who find themselves 

in the liminal space of being both student and instructor of record; these challenges 

are often compounded due to the ethos—perceived and/or symbolic—that comes 

with credentials and a title change. In this presentation, I demonstrated how a social 

justice (i.e., inclusive and intersectional) orientation to PTW teacher training can 

“decenter whiteness (and other privileged identities) to insist on a more 

intersectional analysis of oppressive systems and the activism that disrupts those 

systems” (Shelton, 2020). Providing supportive PTW teaching materials that align 

with the goals of DEIA makes for less precarious spaces for BIPOC instructors and a 

more accessible classroom for students. Thus, bringing each group closer to 

“recognizing, supporting, and nurturing [each other’s] lived experience” CPTSC. 

2023 and intervening in the neoliberal mechanisms of erasure.
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In my department, BIPOC graduate students are reluctant to take on teaching PTW 

courses because of the ways PTW reinforces language supremacy and a dominant, 

largely white, cultural view of professionalism. My presentation focused on Best 

Practices and the Shared Syllabus as prime documents for complicating and 

foregrounding critical thought around ‘professional’ and ‘professional conduct’ for 

BIPOC teachers, and alongside the students PTW courses serve. I argued for co-

creating a shared definition/understanding of professionalism across instructor and 

students to draw coalition across difference.

As BIPOC scholars continue to navigate these institutional spaces, existing within 

these corporeal bodies, I considered some key questions in my presentation 

discussion, to allow us to reflect on and think through our own understandings about 

professionalism. What specific tools and methods do we have at our disposal to do 

this work of interrogating and subverting socially-constructed notions of 

professionalism? How do we and how can we use these tools and methods to do 

this work? What informs, shapes, and guides our choices? And what are the 

affordances and constraints of making these choices? Using a critical rhetorical 

analysis methodology to analyze these specific teaching-centered documents, I 

demonstrate how PTW can be taken up by BIPOC scholar-teachers and be used as 

tactical, technical tools of resistance within academic spaces; these teaching 

materials exist as an exemplification of a pedagogical imperative that centers a 

sincere social justice mindset about teaching and knowledge construction.
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Revision in The Service Course: Program, Instructor, and 

Student Perspectives

Lisa Melonçon, University of South Florida
Tanya Zarlengo, University of South Florida

 Justiss Burry, Tarleton State University

Composition studies has researched the practice of revision from a number of 

perspectives, but as much as revision as a skill and practice is necessary for 

effective writing, technical and professional communication (TPC) has little research 

about this topic. Most of the research is done in tandem with other concerns such as 

editing.This panel sought to address the following questions.

 l How can we improve programmatic practices to directly address issues of revision? 

 l What do our instructors think revision is? How are instructors teaching revision?

 l What do students think revision is? And does feedback prepare them to revise?

Starting with a brief introduction to the localized context, this panel then discussed 

the revision process from three distinct perspectives: program, instructor, and 

student.

Program View and Revision

Providing a summary of revision data across the program, Speaker 1 described the 

impetus for increased attention to revision in the classroom and in the service 

course program and how this move to focus more pedagogical attention on revision 

aligns with the program’s emphasis on learning outcomes. This presentation offered 

a way for program administrators to consider programmatic changes that focus 

more directly on revision.
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Instructor View and Revision

Speaker 2 discussed data obtained from instructor focus groups and orientation, 

regarding what instructors think revision is and how they teach it. The data suggest 

that while instructors know revision addresses “global concerns” or fulfilling the 

purpose of a document for a given audience, they are less clear on how to teach 

strategies that help students achieve the outcomes of the document when they sit 

down to revise. This presentation provided a discussion of practices instructors can 

use to facilitate a deliberate approach to revision in the classroom.

Student View and Revision

Using student data from both the beginning and end of multiple semesters, Speaker 

3 offered insights into what students think about revision and their own revision 

processes. Data suggest students picked up revision terminology (such as audience 

as a key rhetorical concept), but they are still not clear how to revise the work. This 

presentation provided a discussion of approaches to help students gain a greater 

understanding of what revision means and to offer ways for students to revise their 

work.

Panel Takeaways
 l Include a more deliberate approaches to revision at the program and course level

 l Provide practical pedagogical suggestions for helping students revise beyond simply 

supplying feedback

 l Suggest opportunities for professional development for instructors

 l Offer strategies for deliberately and thoughtfully connecting feedback and revision

 l Illustrate the iterative process of program evaluation and continuous improvement
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A Feminist, Social Justice Approach to Forging Alliances 

Across TPSC Programs

Katie Swacha, University of Maine
Elizabeth Neiman, University of Maine
Heather Falconer, University of Maine

Mary Plymale Larlee, University of Maine

Technical, professional, and scientific communication (TPSC) has long advocated 

for collaborative approaches–both across disciplines and within communities (e.g., 

Lancaster, King, & Rauch, 2022). Yet, at the programmatic level, such 

collaborations can be difficult to enact. Similarly, the field’s commitment to social 

justice can be challenging to thread through the fabric of entire programs in the face 

of budget shortfalls and other institutional constraints. Creative thinking–both 

administratively and pedagogically–is necessary to actualize such commitments.

This panel discussed our experiences at a large, land grant institution forging an 

alliance between our TPSC and Women, Gender, and Sexuality (WGS) Studies 

programs. This alliance has helped us to build a curriculum that embraces social 

justice at its heart, while also offering students adaptable professional skills. 

Programmatically, the alliance has begun to attract students from disciplines across 

campus such as nursing, history, and engineering. Administratively, we have had to 

find creative ways to pool resources, work through institutional roadblocks, and 

sustain community partnerships. In this panel, we discussed this alliance in terms of 

its institutional, programmatic, and pedagogical challenges/successes.
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Speaker 1, the WGS director at our institution, identified intersectional analysis and 

gender-related content as a fulcrum centering many disciplines. Via a feminist 

model for administration, Speaker 1 worked with faculty across the university 

(including in TPSC) to recognize courses that might now count towards both the 

student’s primary major and WGS. An expanded list of electives enables more 

students to double-major or minor in WGS and/or TPSC—and thus to develop a 

robust analytical framework for exploring how identity and perspective shape 

epistemologies in their primary field of study.

Speaker 2 discussed one instance of leveraging existing institutional resources to 

develop a general education class that enacts feminist pedagogy to study equity and 

TPSC. This talk considered how students are invited to map their own course 

through class materials; how students create projects that take up course content 

across their own lived experiences; and, how students apply for a sponsored TA 

internship that invites a redevelopment of course curriculum for future offerings.

Speaker 3 discussed her social justice approach to teaching a Technical 

Communication for Engineering course. In this course, engineering students are 

exposed to technical genres they will encounter in their careers (memos, proposals, 

etc.). Concurrently, the course prioritizes social justice considerations, thus 

normalizing them as part of engineering’s everyday work. In this way, students are 

asked to think critically about how their work impacts communities, whether that is in 

the reception and accessibility of their documents, or the long-term impacts of their 

projects.
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Speaker 4 reported on results from a CPTSC-funded study on redressing racism in 

TPSC programs. She discussed changes made to a TPSC internship program to 

increase access for BIPOC and LGBTQ students. One of those changes has been to 

merge the TPSC and WGS internship programs, thus helping to increase social 

justice-related internship opportunities. Grounded in a feminist ethic of care (e.g., 

Lawrence & Maitlis, 2012), this merged internship program embraces 

professionalism not so much as skills to be learned but rather as orientations to 

explore–a reframing which student testimonials indicate is more inclusive of their 

lived experiences and professional goals.

Together, we offered panel attendees concrete strategies for forging such social 

justice- committed alliances and invited conversation regarding benefits/challenges 

of doing so, by identifying specific sites of equitable action in their daily work.
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Forging International Connections and Creating 

Programmatic Opportunities through the Trans-Atlantic & 

Pacific Project

Ashleigh Petts, University of Houston-
Bruce Maylath,  North Dakota State University 

Mary McCall, North Dakota State University 
Chakrika Veeramoothoo, University of Houston- Downtown

Taking the opportunity to build international connections creates a lasting presence 

for students in professional, technical, and scientific communication (PTSC) 

programs as employers recognize the value that internationally experienced 

graduates bring to their firms and institutions. Starting in the 1999-2000 academic 

year, when a technical writing class in Wisconsin, USA, collaborated with an intro to 

translation class in Flanders, Belgium, the Trans-Atlantic & Pacific Project (TAPP) 

has enhanced and bolstered PTSC programs by giving students intercultural and 

interlingual experiences across international borders, even when they are unable to 

travel abroad (Maylath et al., 2013; Verzella et al., 2021). Now approaching its 

quarter-century anniversary, the TAPP teaching-learning network to date has 

connected classes at 49 universities in 21 countries across five continents, linking 

writing classes to user experience and translation studies classes in collaborative 

projects. This panel described the network’s key ingredients and outcomes, plans 

for the TAPP’s future, and ways for current PTSC programs and instructors to join.
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The TAPP in the Past: A Quarter-Century of International Collaborations

TAPP’s exponential growth results from allowing teachers to design their own 

assignments without relying on institutional agreements, top-down administrators, 

grant funding, or additional equipment or technologies (Maylath et al., 2008). 

Research reveals how effective TAPP collaborations are at fostering professional 

development by creating situations of real partners with real workplace concerns but 

in an environment of low stakes (Warner, 2022). TAPP collaborations raise 

audience awareness, intercultural aptitude, language sensitivity, and writing 

effectiveness for both undergraduate and graduate students (Lisaité et al., 2016). 

For many students, success at landing jobs in their respective professions has been 

nearly guaranteed because of their international experience with cross-cultural 

virtual teams.

The TAPP in the Present: Current Technological Innovations

This presentation highlighted preliminary results from a qualitative study of 17 

instructors representing five countries in the TAPP network using Zoom during the 

COVID-19 pandemic. The presenters (1) reviewed how these technological 

developments facilitate collaborative skills within the TAPP’s virtual exchanges that 

contribute to case studies about PTSC students in global, virtual teams (Cleary et 

al., 2015; Cleary et al., 2019) and (2) offered takeaways for PTSC program directors 

and instructors to harness technological tools to enhance international partnerships, 

develop more collaborative assignments, and encourage more immediate, engaging 

communication between partners while mitigating privacy concerns.

The TAPP in the Future: Growing into the 21st Century

This presentation focused on TAPP’s future directions by introducing goals to 

broaden TAPP’s network (especially outside Europe) and foster spaces to share 

TAPP work. These include plans for holding in Houston TAPP’s 3rd conference, 
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modeled on those held in 2016 and 2021, for collecting more data about the 

workings of TAPP and document participants’ needs through surveys, and for 

helping program administrators find ways to boost PTSC faculty’s international 

efforts at the grassroots level. This segment ended by inviting attendees to add their 

ideas for ways in which TAPP participation can bolster their programs with 

international collaboration.
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Building connections to students: Toward more intentional 

program recruitment strategies at a four-year public 

university

Jay L Gordon, Youngstown State University
 Diana Awad Scrocco, Youngstown State University

 Laura Beadling, Youngstown State University 

Recruitment is an increasingly important goal in higher education, particularly 

among humanities programs that have seen enrollment decline in recent years. The 

presentations in this panel drew on survey results to develop strategies for more 

intentional recruitment of students into our recently revised Public and Professional 

Writing Program. Speaker 1 presented results of a survey of professional writing 

program directors on the origins of their program and course names. This speaker 

considered the role of naming practices in recruiting students. Speaker 2 presented 

results of a survey of students from underrepresented groups — including racial, 

ethnic, and linguistic groups — about their perceptions of our program’s offerings. 

This speaker considered how their input may help us develop strategies for more 

intentional recruitment of students from underrepresented groups. Speaker 3 

presented results of a survey of students in our Public and Professional Writing and 

Creative Writing programs about how these two programs can serve them. 

Thematically, important connections exist among professional, technical, and 

creative writing, but to actively engage students in both writing subfields, we must 

understand the extent to which students recognize and value these connections.
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What is in a name?         

Speaker 1 presented results of a survey of program directors on the origins of their 

program and course names. Program directors choose their names not only to 

reflect their subject matter, but also to differentiate their programs from others in 

their geographical region. Course names may be chosen to reflect subject matter, 

participate in a disciplinary tradition, attract students, or fit logically within a 

curriculum. This survey aimed to get at the naming rationales for both programs and 

courses, so that we can better understand how to deploy what marketing research 

calls strategic touchpoints to achieve our programmatic goals.

Connecting to a diverse population of students

Speaker 2 presented results of a survey of students on our campus who self-

identified as members of underrepresented groups. This speaker examined student 

attitudes toward the idea of majoring in a writing-centered discipline and unpacked 

our assumptions that students (a) may be unaware of the existence of our program 

and (b) may hold attitudes about writing-centered majors that inhibit them from 

choosing our courses and program. This speaker synthesized survey data with 

scholarship on best practices for recruiting racial, ethnic, and linguistic minorities 

into academic programs to plan a more intentional approach for recruitment at our 

institution.

Connecting professional and creative writing

Speaker 3 presented results of a survey of students currently taking courses in our 

Public and Professional Writing (PPW) and Creative Writing (CW) programs. This 

speaker first examined programs in the U.S. that connect professional and/or 

technical writing to creative writing. Next, this speaker shared survey data of 

students with a major or minor in PPW or CW to understand their perceptions of 

courses in these areas and their attitudes about taking courses from both programs. 
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This speaker concluded with research-based strategies for revising curricular 

requirements to build more intentional connections between professional writing and 

creative writing programs.
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Strengthening Our Understanding of Courses: Visual 

Communication in TPC Programs

Jessica Griffith, University of South Florida

While not new to the field of TPC, visual communication and visual literacy are 

continuing to gain importance in TPC degree programs. Brumberger (2007) found 

that 75% of professionals spend approximately 20% of their time at work addressing 

issues of visual design (p. 378). Additionally, Brumberger’s survey found that 94% of 

those working professionals felt that TPC curricula should include “instruction in 

visual communication” (Brumberger, 2007, p. 386). As a result of this focus on 

design, visually focused courses within TPC curricula have increased from 4% in 

2005 to over 40% in 2011. (Melonçon & Henschel, 2013). This focus on design is 

especially relevant considering “today’s technical communicators need knowledge 

and skills not only in written communication, but also in information design, 

multimodal communication, and in a range of tools and technologies” (Brumberger & 

Lauer, 2015, p. 225). More so, not only are TPC alumni “taking responsibility for an 

increasing amount of visual communication” in their work (p. 279), but they are also 

“required to complete visual work without the help of a design specialist” (p. 279) 

because the type of writing they are responsible for “appear to be largely visual 

(instructions, promotional materials, newsletters)” (Blythe et al., 2014, p. 281). While 

courses focused on design concepts are increasing, the field has few insights into 

what is being taught in courses that include the labels “design” or ‘visual.” Thus, my 

presentation offered some preliminary answers to the question: what do the range of 

visual communication courses look like in the field of TPC and what are the ways in 

which these courses are taught?
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Within TPC, there have been scholars who have attempted to provide information on 

the field as a whole (Allen & Benninghoff, 2004; Melonçon, 2012; Nugent, 2013; 

Melonçon & Henschel, 2013). However, “the field has never had data precise and 

comprehensive enough to point to curricular trends” (Melonçon & Henschel, 2013, p. 

54). In order to identify curricular trends in courses, a field wide perspective is 

invaluable. Considering this lack of data, I offered conclusions on how visual 

communication courses are represented in the field based on the following data:

 l institutional data on visual communication courses         

 l interviews with faculty and administrators course materials (syllabi)

Collecting institutional data allows for a better understanding of the types of courses 

across the field, while materials and interviews gathered from faculty and 

administrators uncovers the varying approaches and goals for these courses. The 

data gathered from institutions highlighted the difference in naming practices, 

descriptions, and core focuses and made it clear that while there was distinction in 

the types of courses, many of them do not actually align with the goals of the course 

or program. This presentation not only helped the field to explore the variety of 

visual communication courses, but also helped the field assert its presence and 

value by deepening our understanding of how these courses can work for students.

References

Allen, N., & Benninghoff, S. T. (2004). TPC Program Snapshots: Developing 

Curricula and Addressing Challenges. Technical Communication Quarterly, 

13(2), 157-185. https://doi.org/10.1207/s15427625tcq1302_3

Blythe, S., Lauer, C., & Curran, P. G. (2014). Professional and Technical 

Communication in a Web 2.0 World. Technical Communication Quarterly , 23 

(4), 265-287. https://doi.org/10.1080/10572252.2014.941766

CPTSC CONFERENCE 2023 ABSTRACTS 76



Brumberger, E. (2007). Visual communication in the workplace: A survey of 

practice.Technical Communication Quarterly, 16(4), 369—395.

Brumberger, E., & Lauer, C. (2015). The Evolution of Technical Communication: An 

Analysis of Industry Job Postings. Technical Communication,62(4), 224-243.

Melonçon, L. (2012). Current Overview of Academic Certificates in Technical and 

Professional Communication in the United States. Technical Communication, 

59(3), 207—222.

Melonçon, L., & Henschel, S. (2013). Current state of US undergraduate degree 

programs in technical and professional communication. Technical 

Communication, 60(1), 45—64.

Nugent, J. (2013). A Survey of U.S. Certificate Programs in Technical 

Communication. Programmatic Perspectives, 5(1), 59—85.

CPTSC CONFERENCE 2023 ABSTRACTS 77



Analyzing Environmental Justice Via Tox Maps: Thinking, 

Mapping, Narrating

 Kathleen A. DeHaan, College of Charleston

We know that pollution, poverty, environmental toxins, and food deserts can be 

contributing factors for pervasive diseases, such as cancer, diabetes, respiratory 

and cardiovascular diseases. We also know that the burden of many of these 

diseases is carried by people of color (Roser, et al. 2021). Yet, “traditional” 

narratives tend to overlook the relationship of “place” to the occurrence of these 

diseases.

More recently, however, expanding bodies of research have reified the connection 

between environmental hazards and minority vulnerabilities. For example, “In recent 

decades a growing body of data have bolstered these reports by showing that Asian, 

Black and Hispanic people are exposed to relatively higher concentrations of 

potentially deadly air pollution on average, compared with white people.” This kind of 

research has erased “a great deal of any doubt that might have existed about racial 

and ethnic disparities in exposure to air pollution emitted from a variety of sources” 

(Lloyd, 2021).

This is the work of environmental justice. By utilizing various mapping tools, science 

communicators across disciplines can integrate data into classrooms to re-envision 

“pedagogy and programs to support diversity, equity, and inclusion” to address 

systemic environmental racism.
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How do we bring this conversation into the classroom? How do we help students to 

“see” environmental injustice? How can students use mapping technologies to begin 

to understand how poor environmental quality disproportionately affects certain 

demographics?

This presentation offered an example of how to deploy a variety of “tox-maps” in the 

classroom to explore environmental racism. More importantly, I argue that it is not 

enough to simply “map” superfund sites or high rates of lead paint. Indeed, the value 

of this work is in what we “do” with the data. As Hartley, et al. (2021) argue, “these 

tools are only as powerful as their reach, especially when it comes to communities 

with environmental justice (EJ) concerns.” These tools should be utilized, “to inform 

local decision makers on issues and policies in their communities by putting data, 

resources, and information in the hands of citizens.”

If we understand the goal of environmental justice to be the fair treatment and 

meaningful involvement of all people regardless of race, then mapping tools are the 

first step in reaching that goal. Maps provide the technical data we need to move 

toward policy strategies that facilitate fairness and access.
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Rethinking Mathematics Requirements to Strengthen TPSC 

Programs

Kathleen Hardesty, Florida Polytechnic University
 Craig Hardesty, Hillsborough Community College

STEM professionals often consider the technical communicator’s role as supporting 

(and therefore auxiliary to) their efforts. The workplace agency of technical 

communicators is complex, as is the academic relationship between STEM fields 

and English/communication departments (e.g., Henning & Bemer, 2016; Petersen, 

2019; Wojahn et. al., 2001). However, we propose that technical communicators are 

STEM professionals who play a central role in communicating technical and 

scientific information to clients, stakeholders, policymakers, management, 

consumers, etc. Therefore, programs in technical, professional, and scientific 

communication (TPSC) should carefully consider how STEM instruction is 

incorporated into their curriculum.

For this study, a professor of mathematics and a professor of technical 

communication have teamed up to specifically consider the value and nature of 

mathematics courses and content in TPSC programs. We performed a curriculum 

review of U.S. undergraduate programs that offer majors or concentrations in 

technical, professional, or scientific communication/writing. The goals were to 

understand both the quantity and nature of mathematics courses required in current 

TPSC programs of study, as well as to consider the relative value of different 

general education math courses to students and careers in TPSC.
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Historically, humanities and liberal arts programs have prescribed the institution’s 

default general education math courses for their majors, which include college 

algebra, trigonometry, and/or precalculus. Recently, faculty and administrators have 

increasingly recognized that these standard courses pose a roadblock to completion 

for students whose major emphasis will not ultimately be on mathematics, and do 

not as effectively serve these majors and their future job requirements. Therefore, 

alternative and more relevant mathematics pathways have emerged, such as an 

introductory course in statistics combined with a finite/liberal arts math topics 

course. Scholars have also considered how technological advancements have 

changed the workplace practices of STEM professionals, again reflecting the 

possible need for different mathematical literacies (e.g., van der Wal et al., 2017). 

Ironically, though the algebra track is often referred to as the “STEM track,” it may 

not actually be the ideal math track for STEM and TPSC students.

We argue that TPSC programs should consider recommending alternative 

mathematics tracks for multiple reasons. For example, statistics study provides 

valuable experience with concepts and techniques that underpin data and visual 

design. A math course targeted to finite/liberal arts topics can also provide 

opportunities for researching and writing about mathematical concepts that are 

normally not incorporated into the traditional algebra track. Reconsidering the role of 

mathematics and types of courses required in TPSC curriculum can help sustain 

enrollment and academic progress for students who experience math anxiety or are 

otherwise underprepared (or under enthused) to take the traditional math sequence. 

The opportunity to take non-traditional courses to meet math general education 

requirements can also make TPSC programs more appealing to potential students.
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Whether for industry or academia (or both), a technical communicator’s ability to 

interrogate data and present it visually and verbally matters. Communication 

professionals who understand the multimodal and interactive dimensions of data 

design can deploy technology and best practices to make their texts and visuals 

more engaging, humane, ethical, and usable. Yet understanding the mathematics 

behind these data “arguments” is key. One sensible solution for better preparing 

students in TPSC is building connections between communication and mathematics 

departments to forge an important and reciprocal academic relationship.
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SC-PEAR's Impact on Expanding Science Communication 

Skills

Alexa Corker, Medical University of South Carolina

South Carolina Policy, Engagement, Advocacy, and Research (SC-PEAR) is a 

graduate student-led organization at the Medical University of South Carolina 

(MUSC). The objective of SC-PEAR is threefold: (1) foster the development of 

graduate student interest in science policy and communication of research, (2) 

engage with the MUSC and Charleston community about issues existing at the 

intersection of research and policy, and (3) advocate for science- based policies in 

our community.

In 2021, SC-PEAR developed the “Lab to Leaders: Research Doesn’t Have to be 

Lost in Translation” event. This event is for presenting the graduate student 

research being conducted at MUSC. Local politicians and the general public are 

often unaware of the research being conducted in their backyard at MUSC, from 

clinical trials to basic research, and how it may impact current or future disease 

treatment paradigms. Furthermore, the COVID-19 pandemic has further exemplified 

that there is a need to increase science literacy of the public.

The first aim of the Lab to Leaders event is to invite science policy makers, local 

government officials, community group leaders, and the public to the MUSC 

community to learn about the wide variety of research at MUSC. MUSC graduate 

students will compete in presenting posters about their research to the invited 

audience. The second aim of this event is for students to practice discussing their 

research in layman’s terms. Many students have experience presenting the 

scientific details of their research, like interactions between specific proteins, but do 
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not have experience presenting why and how their research is important to the 

public health of individuals in the Charleston area. For example, a student 

researching cardiac mechanisms of heart failure progression would not focus on 

discussing the specific pathway changes in cardiomyocytes, but rather the impact of 

heart failure in the Charleston area and how their research may impact heart failure 

treatment.

SC-PEAR demonstrates CPTSC’s key areas of focus. The Lab to Leaders event has 

established another opportunity for graduate students to develop their 

communication skills through experiential learning. Along with this, this is an annual 

event. With the lifting of COVID-19 restrictions, we have expanded this event by 

inviting and connecting with communities outside of the university to attend. 

Participants receive a survey so that we may review and assess the efficacy of this 

event and to build a stronger foundation and standards for this event in years to 

come.

Future initiatives for SC-PEAR include developing the “Bench side Chats with 

MUSC Students” which will be a biweekly podcast series features the research of 

different graduate students. The goal of this podcast is to instill the importance and 

scope of research being conducted at MUSC. Along with this, for younger audiences 

who view our podcast, we hope to pique their interest in pursuing research as a 

possible career. Furthermore, graduate students will talk about their research in a 

lay-friendly way and will discuss their career path (i.e., graduate school, medical 

school, MSTP program) and the difficulties they have overcome to pursue research.
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Session 3



“This is the Way.” Forging Intentional Program Design & 

Audio Outreach

 Steven T. Benninghoff, Eastern Michigan University
Scott J. Kowalewski, Central Michigan University 

William J. Williamson, Saginaw Valley State University 

The 2023 CPTSC call referenced the difficulties of the recent past and lays out the 

challenges facing programs: “To survive and thrive, we will need to build stronger 

connections with students. Such connections are not only about recruiting, retaining, 

and graduating students, but also about recognizing, supporting, and nurturing their 

lived experience in terms of culture, race, gender, and ability.” To engage in this 

discussion, two of the speakers of our panel recounted the research and design of 

program revision, elaborating on an assessment-driven, multi-year curricular 

redesign. In the short term the redesign “integrat[ed] usability studies and user-

experience design more comprehensively within the existing curriculum,” while 

writing grants and developing programmatic spaces that not only offer curricular 

innovation and support but also build program community. Speaker three recounted 

program visibility issues compounded by shrinking institutional enrollments, leading 

to retrenchment from major to concentration status. But a fortunate lab refresh also 

created an audio lab, which has led to multiple developments in curricular tactics 

and potential outreach.

Advocacy, Empathy, and Bricolage: Three Words for Designing Thriving TPC 
Programs

As the field of Technical and Professional Communication (TPC) has embraced 

calls for social justice, civic engagement, and stakeholder advocacy, especially 

through the lens of problem solving, user experience (UX) and design thinking have 
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emerged as methodologies for addressing wicked problems. In this presentation, 

Speakers 1 and 2 addressed the overarching question: How might TPC curricula 

respond to evolving trends in user experience scholarship and pedagogy? The 

speakers addressed this question through discussion of programmatic assessment 

data and sharing their process for curricular revisions that culminated in a user 

experience design (UXD) undergraduate program at a regional, teaching-focused 

institution. In short, the speakers argued user experience curriculum development 

should embrace and foster three core tenets for a thriving program: advocacy, 

empathy, and bricolage. Speakers 1 and 2 concluded their presentation engaging 

participants through five strategies for UX-driven programmatic development that 

address current students, alumni, and faculty. Engaging these five strategies, 

participants had the opportunity to reflect on and discuss their own local 

programmatic needs.

Challenges and Audio Outreach: Strategies to Create Connection

Speaker three explored multiple valences of audio as response to challenges of 

connection, as explored in the call. After explaining the context, trends, and 

challenges at a regional university focused on education, speaker three recounted a 

lab revision that negotiated a request for audio equipment. The podcasting lab now 

offers opportunities to explore multiple uses of audio in the program: from shifting 

towards multimodal editing, where students are gaining awareness of and skill in 

modal transformations--to curricular knowledge, where student’s audio articulations 

link their tacit knowledge to TPC and rhetorical terminology, conceptualizing and 

formalizing their experience--to outreach, where hosting student work can more 

effectively create connections to prospective students. Last, speaker three 

discussed how beginning students recognize, in terms of sound, how they are 

playing “professional” roles even in their early working lives, their ability to recognize 
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professional scripts and code-switching, and the potential for recruiting by 

connecting to students in their lived experiences, valuing both their nascent 

professional identities and their more personal ones. The talk opened discussion of 

audio as an inroad to multiple sites of development for TPC programs.
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“Using the Concept of 'Flow' to Rethink How We Teach 

Project Management in TPC”

 Tharon Howard, Clemson University

As argued in “Focusing on Governance for a Real Client in a Content Strategy 

Course,” “I believe that we degrade our students’ ability to learn project 

management skills when we, as faculty, assume complete responsibility for the way 

client-based projects run in our classes” (Howard, 2023). Certainly, as faculty, we 

need to provide students with the structural framework and theories they will need to 

complete a project, but we also need to allow them to take responsibility for the 

application of those frameworks and theoretical tools. Too often, I have observed 

colleagues who say they are proponents of experiential learning tip the balance 

between faculty and student roles so far in their classes that they end up playing the 

role of project manager rather than that of a project facilitator and mentor.

The pressure on faculty to tip the balance towards being a manager rather than a 

facilitator is both real and formidable. One pressure on faculty to tip the balance in 

their classes toward the manager vs. facilitator side of the equation comes from 

students’ expectations of faculty and faculty fears of how their teaching performance 

will be evaluated. Students have had so many teachers in the past who assume 

complete responsibility for the way projects are managed in their classes that they 

assume that teachers who fail to take that much responsibility for project 

management are not really “teaching.” Indeed, I have had colleagues who also push 

back against the idea of achieving a balance between management and facilitation 

in their classes because “it doesn’t feel like I’m teaching when I’m not in control of 
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the content being learned in my class.” Another pressure comes from our own well-

intentioned (if problematic) desire to protect our students from failure and from 

feeling that they are at-risk in our classes.

Yet, we know from psychological studies on happiness and creativity by Mihaly 

Csikszentmihalyi in his book Flow: The Psychology of Optimal Experience (1990) 

that the pleasure of working on and completing a task is at least in part contingent on 

achieving a balance between being challenged and having the skills to engage in 

that challenge. The example of flow I use with my students is that it is like playing a 

well-designed video game. Make the game too easy (or too hard), and it is no fun. 

And this analogy between the design of the class and the design of video games 

seems successful for my students since they simply love the idea that they are not 

taking a class; instead, they are playing a game.

In this presentation, I discussed how I structure my classes, so students are playing 

the role of employees in a consulting firm. During the open discussion period, I 

asked participants to discuss other strategies we can use to incorporate more “flow” 

into the design of our classes 
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Justice, Equity, Diversity, and Inclusion (JEDI) In 

Introductory Technical Communication Courses Across 

Institutions

Godwin Agboka, University of Houston-Downtown 
Saveena (Chakrika) Veeramoothoo, University of Houston-Downtown

Despite the social justice turn in TPC, only a few studies have addressed how the 

turn is reflected in curricular approaches, particularly in introductory TPC courses 

across institutions (see Agboka & Dorpenyo, 2022). Yet these introductory-level 

TPC courses are preparatory and fertile grounds for introducing and enacting 

antiracist and socially just TPC approaches (Bay, 2022). As Wright (2019) notes, 

“Since introductory courses often represent a student's first experience with 

academe, it is an important time to establish attitudes about [an] institution, the 

academic environment, and learning itself” (p. 149). Essentially, the introductory 

TPC course is a hub for cultural negotiation, discussions about human rights and 

social justice, and debates about the ills of racism and injustice. 

Unfortunately, there’s very little research, if any, that points to curricula efforts in this 

area, especially across institutions. This CPTSC-sponsored project works to fill this 

void by investigating justice, equity, diversity, and inclusion (JEDI) initiatives in 

introductory TPC classes across institutions in TPC programs nationwide. In their 

recent article, Agboka and Dorpenyo (2022) encourage work on more effective 

programmatic and curricular efforts on social justice to prepare students to address 

emerging social justice issues and enact change (p. 62). This is against the 

backdrop of the surge in social justice scholarship in TPC (Agboka, 2013, 2014; 

Agboka & Dorpenyo, 2018, 2022; Bowdon, 2004; Cox, 2019; Cox & Faris, 2015; 
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Dorpenyo, 2019; Eble & Gaillet, 2004; Edenfield et al., 2019; Frost, 2015; Gonzales 

& Turner, 2017; Haas, 2012; Jones, 2014; Jones et al., 2014; Petersen & Walton, 

2018; Shivers-McNair & San Diego, 2017; Walton, Jones, & Moore, 2019). One of 

the primary ways to respond to this call is to survey curricular approaches in TPC 

programmatic and classroom contexts, evaluate the scope of JEDI work, and offer 

some strategies for facilitating socially just curricular frameworks. Introductory TPC 

courses offer one of the primary platforms for accomplishing this work because, for 

many TPC students, it is the primary foray into academia. More so, introductory 

courses are where habits are formed, attitudes nurtured, and foundations built. 

Thus, if JEDI topics are to be introduced and inculcated, the TPC introductory 

course presents the most formidable platform.

This presentation examined the implementation of JEDI initiatives in introductory 

TPC courses. We shared the results of a survey we conducted in 2022-2023 of 50 

TPC instructors teaching introductory TPC courses. In particular, we discussed 

participants’ definitions of JEDI, how they implemented JEDI in their courses, the 

training they have received, and the challenges they have faced. We also discussed 

how the participants’ programs support JEDI initiatives. We concluded with 

implications for programmatic development and realignment. Finally, we discussed 

the ways that programs can address the challenges that instructors describe facing.

We hope that the results of this study can be applicable across programs and 

institutions. We argue that examining how social justice is addressed in introductory 

courses is critical if the field is to assess the state of these courses considering the 

social justice turn.
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Technical Communication Programs and English as Second 

or Foreign Language: Lessons from Lion Air 610

Joseph Jeyaraj, New York City College of Technology, City University of New York

English has now become the major language of airline pilots, and pilots and airline 

employees across the world use English as they engage in critical communication 

for keeping airplanes flying safely. If the communication does not work well, then 

that can result in airplanes falling out of the sky and passengers losing their lives.

A part of the problem may be the use of English as either a second language or 

foreign language in airline discourses. One can reasonably conclude that for many 

airline pilots and workers coming out of cultures where the local language is different 

from English, communicating in English may pose challenges for producing content 

that will enable safe flying.

This presentation was based on one such instance (Lion Air 610) where as a result 

of inadequate communication, an airplane plunged into the sea with all on board 

losing their lives. In this instance, the problems experienced on the previous flight, 

which the resurfaced on the accident flight, were reported inadequately prior to the 

accident flight. As a result, the incoming captain from the country of India and his 

First Officer from Indonesia were caught unawares and made mistakes that led to 

the airplane plunging into the sea. The captain of the accident flight from India was 

not able to identify the correct Non-Normal Checklist for addressing the problems he 

was facing, nor did he communicate well with the First Officer. While the names of 

the flight crew of the flight prior to the accident are not available, it is reasonable to 

conclude that these were Indonesian nationals.
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This presentation, therefore, argued that technical communication programs need to 

build programmatic bridges with ESL programs in order to enable better 

professional communication in the world of airline discourses where English for 

users of American technology is likely a second language or foreign language. 

Technical communication programs can consider including programmatic 

components focusing on ESL and technical communication in the form of classes 

that address ESL concerns in the larger categories of technical writing such as 

procedural writing, report writing, etc. While doing so, they can build programmatic 

bridges with ESL programs for offering ESL integrated technical writing courses. At 

the same time technical communication programs can also begin conversations with 

American manufacturers like Boeing for getting feedback on user needs and offering 

users documentation that is sensitive to the needs of those for whom English is 

either a second language or a foreign language.

Such programmatic components can also be offered to airline companies for 

considering improvements in cockpit communication, procedural documentation for 

pilots, documentation in the form of reports on equipment for ground staff, etc.
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Do Micro-Credentials Make a Difference? A Qualitative 

Study

 Timothy Ponce, University of Texas Arlington 
Amy Hodges, University of Texas Arlington  
Jordan Booth, University of Texas Arlington

According to data collected from Google Trends, the search term “micro-credential” 

nearly doubled in use beginning October 1, 2021, five months after the United 

States Federal Reserve began a series of interest rate hikes that averaged almost 

75 basis points per raise (United States Fed Funds Rate - 2023 Data - 1971-2022 

Historical - 2024 Forecast, n.d.). It is not surprising to see people interested in 

gaining more education during an economic downturn; however, the turn toward 

micro-credentials instead of traditional degrees bucks past trends (Bureau, n.d.). 

Traditionally, those seeking to further their education in an US economic downturn 

have moved up the degree ranks—associate, bachelor, master, and doctorate—yet 

a growing demand for smaller, more skills driven credentials has upset that pattern.

Within the world of higher education, the question of what to do with this new 

demand for micro-credentials has triggered sharp debate. Opponents of micro-

credentials argue that these smaller units of credentialing further distance higher 

education from its true purpose: providing a broad, education aimed at developing 

critical thinkers through engagement with theoretical heuristics (Wheelahan & 

Moodie, 2022). In contrast, many proponents of micro-credentials see smaller, skill 

focused educational units as a logical reaction to shifts in patterns of knowledge 

acquisition and changes to the industrial landscape (Brown et al., 2021). In many 

ways, the pull between these two positions centers around the relative place of skills 

and theory in the higher education classroom.
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As Technical and Professional Writing (TPW) teachers and scholars, we have long 

found our programs and research at the intersection of skills and theory, 

explaining—in part—why we have seen less vitriolic reaction to micro-credentials 

within our field. Yet relatively little research exists to attest to the employability 

impact micro-credentials have on TPW practitioners. This paper presented the first 

round of findings from an IRB approved qualitative study in which we sought to 

determine what impact various kinds of micro- credentials have on hiring managers 

when assessing applicants for TPW related positions. Data collection was set to 

begin in June 2023 and end in August 2023. The CPTSC presentation included a 

brief overview of our methodology and preliminary findings.
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Creating Opportunities in Challenging Times: Recruitment, 

Innovation, Partnership, and Assessment

 Rob Carr, Fitchburg State University
 J. J. Sylvia, Fitchburg State University

Charles Sides, Fitchburg State University
Randy Howe, Fitchburg State University

This panel presented challenges occurring in a regional state university: waning 

enrollment, diminishing student capabilities, and increasing student financial need. 

Addressing these challenges requires rethinking approaches to recruitment, 

departmental boundaries, interdisciplinarity, pre-professional experiences, and 

program assessment. Individual presentations evaluated recent and ongoing 

cooperative work in each of these areas.

Strategic Versus Tactical Recruitment During Our Existential Inflection Point

This presentation began by arguing that the evolving pandemic, high school student 

attitudes about higher education, and a shrinking pool of potential students due to 

generational demographics combine to form an ongoing existential inflection point 

for many TPSC programs. In the face of this daunting challenge, it evaluated 

multiple strategic and tactical recruitment practices that are currently being used by 

TPSC programs to discern their strengths, weaknesses, and limitations within their 

respective institutional contexts. Finally, it distilled lessons and best practice 

recommendations from this study that have proven particularly effective in the midst 

of this challenging landscape.
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Digital Media Innovation: Interdisciplinary Approaches to Experiential Learning 
and Community Partnerships

This presentation highlighted the development of a new interdisciplinary major, 

Digital Media Innovation. Courses throughout the major, especially including an 

experiential, community-engaged capstone, offer students the opportunity to 

develop digital projects with community partners. A few examples of these projects 

include 1) a partnership with the local historical society to digitize archival materials 

as part of the process of creating historic walking tours, 2) an ongoing project with 

the Society of Philosophers in America in which students develop and host 

community discussions about the ethics of digital media, and 3) a collaboration 

between students and the local Fitchburg city newspaper, The Sentinel & 

Enterprise, which included a major project that explored the regional impact of the 

opioid crisis. These projects link sometimes disparate disciplines by technology and 

the needs of the educational and regional community, while providing students with 

an experiential learning opportunity that can make an immediate impact.

Evolution of an Internship Program to Meet Future Expectations

This presentation examined how a national internship program in communications 

has evolved from its inception nearly 50 years ago to meet current and future 

expectations, while still honoring a commitment to its core values: experiential 

learning and mentored professional experiences, communication industry 

partnerships that bridge academic and professional expectations, and student 

successes leading to professional careers.

Working toward an Unburdening, Yet Valuable Assessment Program

What incentive does a proud department, deeply committed to academic freedom 

with acceptable enrollments, no domain-specific accreditation accountability, a track 

record of placing most of its students in professional internship sites, and a strong 
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reputation in the field have to measure its curriculum effectiveness? This 

presentation explained the steps taken by a professional program to unobtrusively 

yet formally report on its initiatives to the larger university—efforts required as a 

result of the institution’s last national accreditation visit a few years ago and in 

preparation for its next visit several years from now. The presenter walked through 

the steps taken both internally and externally to create an assessment infrastructure 

designed to bring clear talking points to the department’s improvement initiatives.
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 Re-Envisioning the Editing Course to Support Inclusive and 

Accessible Content Creation

Joanna Schreiber, Georgia Southern University 
Rebecca Miner, University of Central Missouri

Technical editing work is shaped by the affordances of technology and media for 

content creation (Cunningham et al., 2020), making substantive and comprehensive 

editing practices (including developing editorial guidance) increasingly important 

(Amare, 2011; Flanagan and Albers, 2019). The editing course is also an important 

site for re-envisioning pedagogy and programs to support inclusive and accessible 

content creation practices.

In recent years we have seen several major style manuals like Chicago, AP, and 

APA focus on inclusive language and provide increasingly specific guidance about 

language use, going far beyond generic advice about not using biased language. 

Additionally, the Conscious Style Guide (CSG) provides guidance for inclusive and 

accessible language beyond and across major style manuals. While these changes 

are promising and important, as the CSG directly acknowledges and is trying to 

address, inclusive and accessible content is also an information design concern. 

Scholars in TPC have also shown the limitations of relying on style (e.g., Jones and 

Williams’ (2017) for inclusive content as well as the importance of developing 

effective strategies for a range of accessible content practices (Huntsman, 2021 and 

2022)

For editors to design guidance for content creation and comprehensive editing, it is 

important to understand accessible and inclusive content beyond style concerns. 

Encouraging a focus beyond style and grammar can be difficult for editors and 
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editing instructors. For example, Kreth and Bowen’s (2017) survey of editors shows 

that while accessibility is an editing concern, it is not necessarily nearly as strong a 

focus in editing as style.

We present survey data from editors and editing teachers to show that there is a 

desire to improve editing practices and pedagogies by incorporating inclusive and 

accessible content practices into editorial guidance and practices. The problem, for 

editors and for teachers, is how to incorporate these practices with existing models 

and make connections with more familiar editing practices.

We argued that this work needs to start in editing courses, which are prominent in 

many TPC programs (Melonçon and Henschel, 2013), but institutional obstacles 

and partnerships may make this work difficult. We included examples and strategies 

for addressing institutional and departmental obstacles faced by program 

administrators, particularly to encourage entrenched copyediting and shared 

courses to update their topics and approaches.

We argued that highlighting the editorial work of designing and applying guidance is 

a way to reframe the rhetorical situation for editing. It also helps editors and editing 

teachers to make connections between style and design choices for inclusive and 

accessible content.

These items were opened to the floor for additional discussion and to provide 

opportunity for the audience to make connections to their own strategies and 

experiences:

 l Strategies  for  working  with  institutional  stakeholders  and  redesigning  editing 

courses.
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 l Assignments and topics to help scope editing courses as well as make connections to 

and develop additional courses.

Our concluding discussion question for the audience to consider: What role can and 

should editing courses play in undergraduate and graduate TPC programs?
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Building Alliances for Experiential Learning: Professional 

Editing as an Evolving Case Study

Patrick Danner, Misericordia University

This presentation builds from personal narrative, faculty surveys, and student work 

to review opportunities developed during the COVID-19 pandemic in a major 

elective, “Professional Editing” course, a course that serves students in and beyond 

the major by partnering them with faculty clients to work on ongoing academic 

writing projects.

The course under review was part of a program restructuring that coincided with the 

onset of COVID-19. Due to the impact of the COVID crisis on universities, the 

program adopted Dubinsky’s (2010) concept of “magical thinking” to look internally 

for experiential and project-based opportunities. After reviewing this background 

and the role of the editing course within TPC and related (e.g., Professional Writing) 

fields (Kreth and Bowen 2017, Flanagan 2019, Melonçon 2019), this presentation 

elucidated the methods for pairing clients with student editors, managing the editing 

process, and sourcing constructive feedback at the culmination of client-editor 

projects.

The “Professional Editing” course, following Kreth and Bowen’s (2017) and 

Flanagan’s (2019) recommendations, largely focused on soliciting drafts, revision 

feedback, navigating collaboration strategies, and managing overall project 

workflow. Carol Fisher Saller’s The Subversive Copyeditor (2009) served as a 

common text, providing students with a range of strategies for the diversity of the 

projects present in the course and discussed throughout the term. Students 

partnered with faculty and graduate students in physical therapy, social work, 
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literature, history, nursing, and more; and projects included dissertation chapters, 

textbook chapters, academic articles, and conference papers. Students engaged in 

troubleshooting each other’s projects during class discussion and reviewed client 

correspondence and project workflow, taking advantage of Dubinsky’s ethos of 

“magical thinking” and Saller’s spirit of generosity by encountering clients and 

collaborators where they were in the moment.

After the course-imposed deadline, students and clients were invited to respond to 

surveys in an effort to help shape the course for its subsequent offering (planned for 

spring 2024). To give a truncated sense of the numbers, a majority of clients found 

that students did well addressing primary editing concerns and rated the quality of 

the edits highly. 75% declared they would use this kind of service again and praised 

the course and the centrality of student-faculty collaboration therein.

However, although the data demonstrate that student editing projects ran largely 

smoothly, choice outliers provide tangible insight into how the course can be 

improved. Following Saller, Flanagan, and others, the course can and should evolve 

to place greater emphasis on project management and client correspondence. 

Indeed, the faculty who responded less- than-favorably had student-editors who fell 

behind on projects, were less-than-responsive in providing updates, and neglected 

to ask pressing questions of their clients in preparing edits. This presentation 

concluded by presenting tentative strategies for directly addressing these gaps in a 

course re-design planned for 2024—collecting correspondence portfolios, creating 

an oversight mechanism for correspondence, and scaffolding the editing process 

more purposefully. The author invited audience members to share their experiences 

or ideas for the same.
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Media Literacy Course as Curricular Foundation for 

Undergraduate Programs: A Case Study

 Matthew R. Sharp, Embry-Riddle Aeronautical University

This presentation examined the use of a freshman-level media literacy course as the 

required, entry-level course for a comprehensive communication program at a 

STEM- focused private institution in the Southeast United States. The course was 

offered for the first time in Spring 2023, and course discussions indicate that 

students clearly understood the purpose of the course within the program’s 

curriculum and appreciated the skills they learned and ideas they were exposed to 

as part of the course.

CPTSC brings together faculty who represent many different types of undergraduate 

programs housed in a variety of departments, and each of these different programs 

likely has a different course that they consider to be the introductory or foundational 

course of its program. Programs in more traditional communication departments 

may begin with an introductory theory or media studies course; programs with a 

more journalistic focus may begin with a media history course; and programs in 

English or humanities departments may begin with a general writing or rhetoric 

course.

What this presentation described as a “comprehensive communication” program, 

however, is one that offers courses from each of these disciplinary perspectives, so 

when redesigning the curriculum to capitalize on the strengths of that disciplinary 

diversity, the choice of foundational course was unclear. This presentation argued 

that a freshmen-level media literacy course can serve the needs of each of these 
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disciplinary perspectives by providing students with the knowledge and skills to 

become more critical media consumers as well as more critical and more ethical 

media producers.

Not only does a distinct media literacy course resonate with students because of 

current political and societal friction that highlights the need for media literacy skills, 

it has the potential to accomplish a variety of programmatic outcomes. Media 

literacy education itself is an interdisciplinary effort that can (and should) include 

information, data, science, news, visual, and digital literacies (Huguet, et al., 

2019)—all foundational critical literacies for our graduates.

Furthermore, discussion of these literacies naturally leads to discussion of the ethics 

of professional communicators as well as the responsibilities of professional 

communicators to their audiences and to society at large. These discussions 

provide a strong start for maintaining the ever-elusive balance of humanistic and 

technological skills and knowledge in our curricula (Allen & Benninghoff, 2004), and 

it lays theoretical groundwork that can help programs to “prepare students to 

address emerging social justice issues and enact change” (Agboka & Dorpenyo, 

2022, p. 62) as the social justice turn continues to gain traction in TPC and other 

disciplines.

The presenter provided a brief overview of the degree program for curricular context 

a discussion of the course offered in Spring 2023 as well as lead discussion about 

the value of this course to any technical, professional, or scientific communication 

undergraduate program. Further discussion after the presentation also addressed 

the potential for using this course as a recruitment tool for programs and even as a 

general education course.
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Session 4



Navigating the Shift from Reproductive to Generative 

Models of Technical Communication Graduate Education: 

Challenges and Opportunities for Career Diversity and 

Industry Integration

Ryan Cheek, Missouri University of Science and Technology
 Elizabeth Roberson, Missouri University of Science and Technology

 Carleigh Davis, Missouri University of Science and Technology
Samantha Clem, Delaware Environmental Institute

Gina Kruschek, Landis+Gyr

Now is a key moment to reorient technical communication graduate preparation 

away from a reproductive model exclusively preparing students for a dwindling 

number of faculty positions, and toward a generative model (Rogers, 2020) 

emphasizing career diversity and exploration as essential to post-graduation 

success. In this presentation, panelists explored the challenges of marketing this 

shift to stakeholders (e.g. students, faculty, employers, etc.) as well as the difficulty 

in realizing the generative model as a necessary, but alone insufficient, move toward 

forging deeper connections with our non-academic partners to whom we are 

mutually dependent upon for relevance and survival. As humanity and technology 

become increasingly intertwined, it is clear that “the future of technical 

communication is immense” (Kimball, 2017). The attention, influence, and 

knowledge economies of technical communicators spanning academia and industry 

create an opportunity for a new golden age of technical communication if we can 

better align humanities-based graduate education with fast evolving workforce 

needs.
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The first panelist discussed the ongoing development of an industry-focused PhD 

program in technical communication at a midsize STEM-associated university, with 

particular emphasis on the need for and marketability of such a degree.

The second portion of the presentation focused on the challenges related to 

recruiting, retaining, and graduating students, both at the undergraduate and 

graduate level, interested in applying their technical communication skills and 

expertise in industry. Specifically, we examined both the opportunities and obstacles 

posed by communicating through social media outlets as demonstrated by the 

results of a survey of advertising and recruitment techniques of English and 

technical communication programs.

As a bridge between academically-housed discussion and industry-housed 

discussion, the next presenter explored the challenges and opportunities of 

integrating industry practice into curriculum through the dual lenses of faculty 

member and freelance technical writer. The next two panelists described lessons 

learned from their non-academic job searches and how TC administrators might 

build some of those lessons into the design of their programs. Panelist 4 related how 

they navigated their training and values in social justice when searching for an 

industry job and suggested how programs can align DEI work with industry 

preparation. They stressed the need for programs to support graduate student 

wellbeing throughout the job search process (Clem & Buyserie, 2023).

 

Based on their recent pivot to industry, Panelist 5 discussed the ways in which their 

Ph.D. curriculum aligned, or did not, with the knowledge and skills required to 

successfully navigate a non-academic job search and post-academic career. 
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Additionally, they highlighted the ways technical communication programs can 

expand their offerings in meaningful ways beyond the traditional approaches to help 

students succeed once outside of academia.

Conference participants who attended this panel engaged with the tensions, both 

limiting and productive, around forging connections among evolving industries, 

academic values, and the needs of both graduate and undergraduate students. 

Together, the five panelists offered questions and insights geared toward building 

recognition of the value that academic excellence brings to industry, and the value 

that industry insights bring to academics.
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Credentialing is Here: Building Value in TSCP and Engaging 

Students through Credentials

 K. Alex Ilyasova, University of Colorado, Colorado Springs

The credentialing innovation is on in higher education. As institutions look to either 

build on what they are already doing, (e.g., ASU), to compete with industries that are 

already offering credentials (e.g., Google Works), or to jump into the credentialing 

landscape and conversations for the first time, TSCP programs seem like the 

opportune discipline and places for discussing, developing, and defining these 

deliverables in ways that can help recruit and retain students, build our programs, 

and support DEI efforts that help connect and serve marginalized communities. As a 

discipline, we straddle both skills-based areas as they relate to industries and 

interdisciplinary skills the humanities prioritize and value. This sets up our programs 

to deliver credentials that speak to both, and to provide students with stackable 

options to a degree and/or pathways to enter and exit as their lives demand but with 

the credentials that certify attainment of certain sets of skills important to entering 

the workplace.

In this presentation, I offered an overview of the credentialing landscape—(1) the 

variety of ways to set up credentials, (2) the aspects of credentials that offer 

opportunities to our programs, industry partners, and to our students; and (3) the 

concerns and challenges of credentialing skills, building on- and off-ramps to 

degrees, and the competition challenge from each other and industry. As an 

organization of TSCP programs, we are in the midst of these conversations already 
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and in a prime position to help shape and define how these credentials can serve 

our discipline and our programs more effectively, and how they can help industry 

and students meet their needs.
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TPC Graduate Certificates and the Landscape of 

Recruitment

Zarah Moeggenberg, Metro State>University

To appeal to prospective students, technical and professional communication (TPC) 

programs have had to make adjustments. Program faculty have pivoted to be more 

directly involved in recruitment, enrollment, and marketing. We have revised 

curricula to sustain prolonged enrollment decline. Questions circulate within these 

efforts: How do we market our value in communities? How do we strengthen 

industry relationships? Where are the spaces we can identify to attract more 

students? How do we compete with non-academic bootcamps?

Part of this work is relevant to what Melonçon (2007) described as interpreting the 

landscape. Landscape work is messy and hard, but “being able to interpret the 

landscape gives technical communication instructors another way to understand 

and describe various sites where technical communication takes place” (p. 36). 

Understanding the landscapes of our classroom helps make us more effective TPC 

instructors. Schreiber and Melonçon (2019) added that when we read and interpret 

landscapes, we must understand that each classroom is its own unique space, just 

as is each TPC program and each institution is, too (n.p.). More importantly, 

Melonçon (2007) warned that we cannot be totalizing in how we interpret a 

landscape: “reading landscapes means automatically and simultaneously exploring 

and interpreting those landscapes as a way to explain what they mean” (p. 40). In 

other words, we cannot make assumptions about what we initially or regularly 
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interpret. Landscape work means immersing, investigating, reflecting, taking a path, 

discovering “as much as possible,” and understanding the context that surrounds 

the work we do (p. 40). It means taking action based on experience.

Thus, in this presentation, I extended Melonçon’s landscape to that of the 

community, or, in this case, a large city. I synthesized Chong & Roundtree’s (2021) 

research on student recruitment strategies in TPC programs and described the 

revision of undergraduate and graduate programs curriculum at a public university 

that serves a metropolis, where the majority of students are post-traditional learners 

and where nearly 90% of students are transfer students. If landscapes are ultimately 

“unstable entities…in need of constant reinterpretation,” (p. 40), then what does it 

mean to embrace instability, get messy, and actively interpret? How might 

embracing instability lead to more effective recruitment?

I presented an evolving multi-year content strategy driven by the intersecting 

landscapes of the classroom, programs, institution, and community. The 

presentation showcases strategies used to communicate the value of 

microcredentials. In particular, I highlighted a Master’s of Science in Technical 

Communication program and graduate certificates in technical communication, 

learner experience design, and the design of user experience. Arguing 

microcredentials are responsive and sustainable within the TPC landscape amidst 

competition with non-institutional bootcamps, I described a community- driven and 

culturally responsive approach to recruitment as a new graduate program 

coordinator.
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Communication RX: Developing a Digital Badge Program in 

“Applied Compassion” to Address a Health Science 

Communication Crisis

Lisa Kerr, Medical University of South Carolina

At the Medical University of South Carolina (MUSC), our health science students 

receive a basic and clinical sciences education with limited training in 

communication practices. While our MUSC Writing Center faculty members teach 

written communication skills to students across our six colleges (medicine, nursing, 

dental medicine, pharmacy, graduate studies, and health professions), and health 

humanities faculty highlight the relationships among interpersonal communication, 

socio-cultural context, and health (Health Humanities Consortium, 2023), our 

students primarily learn clinical communication skills by observing role models. At 

times, their professional role models exhibit negative behaviors and attitudes that 

undermine effective and compassionate communication. As a result, our students 

enter the workforce steeped in scientific knowledge but underprepared to 

communicate effectively with human beings in vulnerable moments. On the other 

hand, when providers communicate effectively and with compassion, patients enjoy 

better outcomes, providers experience less moral distress and burnout, and the 

health system saves money (Trzeciak & Mazzarelli, 2019).

Because our humanities-trained faculty already teach communication-related 

content, we were uniquely positioned to design a new curriculum to fill the gap in 

communication training for health science students. In this 7-minute presentation, 

we described the design of the “Communicating Compassion” Student Leadership 

Program and plans to expand into a university-level digital badge program.
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In the current program, which originated in the fall of 2019, students typically meet 

once-a- month in 6-8 meetings across the spring and fall to learn, reflect, discuss, 

and create materials related to compassion and communication. Topics include non-

violent communication, narrative medicine, trauma-informed communication, and 

humanizing data, among others. Our aim is that upon completion of the program, 

students will be prepared to lead the next generation of clinicians in applying 

compassionate communication skills and measuring their impact. 

As we develop the new digital badge program, our design is guided by training from 

the Center for Compassion and Altruism in Research and Education (CCARE) at 

Stanford University, where the latest evidence in the neuroscience of compassion 

helps us rethink applied compassion and its ability to empower and promote 

resilience across all levels of health—from personal to systemic. Our intention is that 

this enhanced curriculum will bring to our students the latest evidence-based 

practices in applied compassion and communication to help them improve 

interactions with patients and strengthen the health care system one connection at 

time.
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Supporting Black and Minority Students at a PWI University 

in Texas

Therese Pennell, Tarleton State University 
Lora Helvie-Mason, Tarleton State University

Ebony Lang, Tarleton State University
 Lathes Towns, Tarleton State University

At a conference internal to our college, members of this panel asked the question: 

“How do we help our Black students succeed at our PWI university?” For context, 

Black student enrollment has been declining at this rural institution. A look at first 

time in college (FTIC) enrollment illustrates a decline from 10.9% of incoming 

students (2014) to 3.58% of incoming students (2021). Further, retention and 

graduation rates show students are not retained at the levels of their peers. In a 6-

year graduation report, students who are Black show the lowest graduation rate 

(32%) of all reported groups – 22% behind their White peers. The question 

challenged faculty members to dig deeper.

The researchers, Lang, Towns, and Helvie-Mason (2023) found that institutional 

support may not consider holistic student approaches, which can negatively impact 

our Black male students. Lang notes that when students do not experience 

academic success, they may risk depleted financial aid, increased debt, and an 

inability to continue their education. In addition, Towns noted that Black student 

engagement levels illustrate a challenge with campus climate. Towns described 

Black students living off- campus at significantly higher rates than any other groups. 

Towns noted, the reasons largely rest on the fact Black students may experience 
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less belonging and less engagement. Helvie-Mason shared that Tarleton’s Black 

FTIC students experience high levels of Pell-eligibility with over 65% reporting 

household incomes under $60,000.

As Jones et al. (2016) have pointed out, inclusion, social justice, and diversity are 

cultural and political issues. This presentation did not detail the divisive politics 

evident in Texas that impacts the public university space, but it was propelled by it. 

Our field has addressed issues in our own programs, for example, Popham (2016) 

notes the lack of enrollment of African American students (with a focus on women in 

graduate programs) in TC programs, and that minority students’ experiences and 

expectations “are often overlooked in the ways in which we structure our [] 

programs” (p. 91). Gonzales (2022) reminds us that to fully acknowledge 

multiculturality is to “acknowledge their existence” (p. 14). While Gonzales focuses 

on Indigenous peoples, the author provides us with important take-aways our 

programs can use, that faculty can do: acknowledging language and also culture; 

acknowledging land or locality-where the students are and where they are from, and 

acknowledging bodies, who they are interacting with. We can do this 

acknowledgement through mentorship which intertwines nicely with Popham’s 

(2016) suggestion: “improve our own abilities to be beneficial mentors and advisors” 

(p. 91). Rivera and Gonzales (2021) draw on Latina feminist practices that remind us 

to humanize academia by acknowledging our students’ whole selves. 

The technical writing program at our university is housed in the English and 

Languages Department. Even before the pandemic our department faced the crisis 

of declining student numbers. Up until this year, only one Black student was enrolled 

as an English major. To nurture her academic experience, I enrolled her and another 

Black student in a research effort for which I received internal funding. The research 

includes guiding and mentoring the students in a small research effort that matches 
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the work being completed with an interdisciplinary faculty cohort. Lang, Townes, 

Helvie-Mason (2023) note that supporting minority, first generation, low-economic 

status students begin with interpersonal relationships that provides them with a 

space they feel welcomed. This panel shared the experiences of Black students at 

our university and highlighted how student interaction and mentorship are critical to 

building students’ trust in their space, so they can grow, be holistically supported 

and hopefully successfully navigate our academic system.
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Humanitarian Technical Communication: Integrating AI and 

No-Code Application Development to Strengthen TPC 

Programs and Serve Local Communities

Gabriel Lorenzo Aguilar, Penn State University

This proposal introduced the concept of Humanitarian Technical Communication 

(HTC), an innovative theory and praxis that empowers TPC students and 

researchers to advance their research interests while addressing the immediate 

needs of local humanitarian organizations. For example, my research interest in 

programming and humanitarian communication can combine teaching, research, 

and service in a way that immediately helps local organizations. The presentation 

detailed the integration of AI technology and no-code application-building software 

into TPSC curricula, fostering collaborative projects that not only enhance students' 

learning experiences but also provide essential support for humanitarian efforts. By 

implementing HTC at the programmatic level, we can leverage technology and 

technical communication to solve pressing challenges faced by local humanitarian 

organizations, fostering stronger connections between academia and the 

communities we serve.

Technical and Professional Communication (TPC) programs have a unique 

opportunity to assert their presence, forge meaningful connections, and build 

recognition by engaging with local communities and organizations. This 

presentation introduced Humanitarian Technical Communication (HTC) as a theory 

and praxis designed to create mutually beneficial collaborations between TPC 

programs and local humanitarian organizations.
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HTC encourages researchers and practitioners to engage in humanitarian work that 

both advances their scholarship and offers immediate support to organizations in 

need. One such project involves developing a translation application for 

humanitarian workers. This app would not only assist workers in translation tasks 

but also enable them to contribute to a database of colloquial translations, allowing 

each organization to build a tailored repertoire of linguistic resources for their 

community and follow recent TPC research on translation (Agbozo, 2023; Archaya & 

Dorpenyo, 2023; Gonzales, 2015, 2018; Kim, 2023). This initiative exemplifies the 

dual benefits of HTC, as it enhances students' technical skills and fosters social 

justice by supporting underrepresented populations.

Incorporating HTC into TPC programs serves multiple objectives. It addresses 

recruitment by showcasing TPC as a field with high social impact, attracting 

students who are passionate about making a difference. It also enhances student 

engagement by offering experiential learning opportunities that connect academia 

with real-world applications such as no-code and AI software platforms. Additionally, 

HTC aligns with the conference's social justice theme, as it facilitates diversity, 

equity, and inclusion through projects that support marginalized communities.

The presentation outlined a roadmap for integrating HTC into existing TPC 

programs, including the following steps:

 1. Identifying suitable AI technology and no-code application-building software for TPC 

curricula.             

 2. Establishing connections with local humanitarian organizations and identifying their 

technological needs.             

 3. Developing projects that engage students in addressing these needs while enhancing 

their technical and communication skills.             
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 4. Evaluating the impact of HTC initiatives on students, TPC programs, and the human-

itarian organizations involved.             

Attendees of this presentation gained valuable insights into the implementation of 

HTC, which they can adapt and apply to their own TPC programs. By embracing 

HTC, TPC programs can assert their presence, forge lasting connections, and build 

recognition for their vital contributions to higher education, professional practice, 

and local communities.
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Chat GPT, did you write this? Stories from the classroom 

and greater questions to consider

 Corinne Renguette,IUPUI
 Julie Stella, IUPUI 

Generative AI is being discussed in multiple disciplines with a variety of viewpoints. 

While everyone seems to agree that Chat GPT should not be cited as a scientific or 

technical author (Thorp, 2023), not everyone agrees on what constitutes acceptable 

usage. Journals and professional organizations are beginning to develop policies 

about the use of AI. For example, journals are developing policies (Brainard, 2023) 

and ground rules for how it can be used (Nature, 2023), and organizations such as 

the Association of Computational Linguistics have begun to address how generative 

models are often used and how authors must declare how they use them (see 

https://2023.aclweb.org/blog/ACL-2023-policy/). The academy, including the 

CPTSC community, must have these conversations to be able to grow and develop 

its own policies to shape the way students see this innovative resource. Where does 

this leave developing writers in technical and scientific professional communication 

programs, including those who take service courses in this area?

Presenters shared stories about experiences with student uses of generative AI in 

the classroom. We opened the floor for a frank discussion about how generative AI 

impacts technical and scientific communication programs. Presenters also shared 

resources and suggestions for creating meaningful assessments that can resist the 

influence of generative AI while ensuring high-impact practices and enriching 

student experiences, for example using the transparency in learning and teaching 

model, or TiLT (Winkelmas, 2023) and other inclusive teaching practices.

Some questions to consider include the following:
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 l How to harness the power of generative AI while maintaining an enriching student 

experience?    

 l Is Chat GPT the new wiki? Can we use what we learned about Wikipedia to help us 

better manage this new tool?

 l How can we remain flexible and adaptable while maintaining academic rigor?

 l What assignments can we create that use chat GPT so students can discover lim-

itations for it?    

Chat GPT and other generative AI models are here to stay and will continue to 

evolve. Students count on us to evolve with new technologies and tools to support 

their growth as content creators in a constantly changing knowledge environment.
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Forging Connections and Fostering Conversations: 

Artificial Intelligence in the TPC Classroom

Carroll Ferguson Nardone, Sam Houston State University 
Brandon Strubberg, Sam Houston State University 

Kristin Bennett, Sam Houston State University

If ever a time was ripe for forging connections to students, this is it. Higher education 

has not faced the series of “threats” it faces today: life disruptions from the 

pandemic, financial cuts to universities, questions about the value of higher 

education, concerns over student- learning-loss, and impacts of artificial intelligence 

(AI) on student work are just some of the tensions colleges and universities are 

dealing with as they try to remain relevant and provide meaningful curricula. We take 

the CPTSC stated conference purpose of “negotiat[ing] our way through this 

landscape” by offering students a connection to things to come. More specifically, 

we find this an opportunity for developing students’ skills that connect technical and 

professional communication (TPC) programs and AI possibilities. Through this 

presentation, researchers hoped to examine with attendees ways that TPC 

programs can develop experiential learning activities to help students and 

instructors sift through the myriad of AI anecdotes, myths, hype, and hope.

Though perhaps newer to the offerings in TPC programs, AI has long been used in 

professional settings (Radziwill and Benton, 2017). For some time, chatbots have 

been deployed to assist user requests and all the while programmers work to make 

AI even more agentive, so that humans and AI can collaboratively accomplish 

specific tasks (Noessell, 2017). Indeed, when OpenAI launched Chat-GPT in the 

closing months of 2022, and when they released the newer version in March 2023, 

polemic arguments surged in print and across social media with many people 
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lamenting the coming tsunami of student cheaters using AI to write their 

assignments. However, others counseled differently as they proclaimed AI can help 

democratize and promote equity (Chen, et al.,2022). Regardless of the debates, 

TPC programs are primed to respond to such changes.

Aiming to start a conversation with TPC faculty and program coordinators, this 

session began with a brief discussion of an IRB-approved usability study that 

operationalizes AI in the TPC classroom to help students integrate AI in furthering 

their academic and professional work. The researchers were interested in finding 

out how students adopt AI to develop insights about how AI algorithms might 

marginalize certain identities and positionalities. Through discussing their research 

in progress and their plans for teaching an honors section of writing with AI, faculty 

involved with the study sought to foment a productive discussion with session 

attendees to identify how individual programs and the broader discipline might guide 

TPC program and course development. We hoped to evaluate methods and tools 

collectively in an open discussion of what TPC programs can and should do with 

such tools to augment student writing processes.
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Enhancing University Honors Students’ Experience with 

Technical Communication and User Experience Projects

 Jason Tham, Texas Tech University

Honors programs across various colleges and universities tend to focus on giving 

undergraduate students supplemental and complementary experiences to enhance 

their education regardless of majors. At our institution, a 4-year Hispanic-serving 

university, administrators have introduced an “honors enhanced” (HE+) initiative 

where honors section students could enroll to complete additional components of a 

course that gives them course hour-equivalent “honors credits” (they need 24 hours 

of those credits to graduate with honors). This initiative has resulted in a 

collaboration between me and an instructor who is teaching an honors section of our 

Intro to Tech Comm service course with HE+ students. I have consulted with the 

instructor and created a specific HE+ plan, and the instructor delivered it to the HE+ 

students. During this journey, we met regularly and documented our observations. 

In this presentation, I aimed to highlight some strategies for working with high-level 

university initiatives and how to localize those initiatives within our disciplinary 

emphases.         
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Bridging the gap from UX Students to UX Professionals

 Addison Garman, Mercer University 
Philip B. Gallagher, Mercer University

User experience (UX) is an attractive career path in technical communication that 

offers engaging professional positions for undergraduates. However, even entry-

level internships and jobs in UX require robust understanding of UX research and 

design practices. Many students do not have the chance to use these skills in their 

studies. Fortunately, my experience at a medium-sized private university afforded 

hands-on experiential learning in UX research for organizational clients and 

provided training with industry-standard research tools. The purpose of this 

presentation was to illustrate how UX Research Independent Study can build 

stronger connections, support professional skill development, and connect students 

to UX career paths otherwise difficult to follow.

In my technical communication program, I built strong connections with my mentor, 

organizational clients, and research participants during meaningful projects via 

independent study. Working with my research mentor, we focused on qualitative UX 

studies that began with certification in Human Subjects Research from the CITI 

Program. The CITI Program provides industry standard certification in ethical and 

legal research practices. Then, we worked one-on-one to develop humanistic UX 

research procedures. I used these skills to gather and analyze user data. Further, 

the CITI certification laid the foundation for ethical and compliant practices that 

provided real experience doing qualitative research. Additionally, we studied 

literature about qualitative UX research skills and conducted two UX research 

projects to practice industry-standard methods (Tracy, 2020; Charmaz, 2006; 
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Corbin & Strauss, 1990; Geertz, 1973). Our UX research projects were A/B Testing 

on Pamphlets for a Society of Technical Communication chapter and a Think-Aloud 

Protocol for Partners in Performance Social Media Accounts.

During the A/B Testing project, we learned to use eye-tracking data, as well as 

survey results from in-person UX testing sessions. Data were collected, analyzed, 

and presented in a UX report that answered a set of user-based research questions. 

‘Gazepoint’ eye tracking hardware and software and user surveys are industry-

standard tools used for data collection in UX research. So, the hands-on experience 

using them was an invaluable experience and a new skill (Gallo, 2017; Lanius et al., 

2017; Tracy, 2020).

Next, the Think-Aloud protocol research project featured users recruited to engage 

in a remote testing session. Think-aloud protocol is a very common industry practice 

(Nielsen, 2012). Before testing sessions, we discussed literature on users, context, 

and theoretical frameworks to better interpret results. By triangulating analysis of 

transcripts, relevant research, and the nature of qualitative research, meaningful 

claims were made in response to proposed research questions arising directly from 

user experiences (Boje, 2001; Corbin & Strauss, 1990; Geertz, 1973; Nielsen, 2012; 

Tracy, 2020).

To close, sharing these projects and discussing UX research procedures and results 

while interviewing for UX positions was essential for transitioning from being a 

student to a professional. The UX research experience gained from this study 

illustrates a young professional’s ability to provide practical applications of UX 

research methods and to contribute to technical communication issues in the field 

through presentations and possible publications. Hence, what is often an obscure 
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path into industry for creative technical communication students interested in UX 

positions may be cleared via participation in UX research independent studies in 

technical communication programs.
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Creating Opportunities for User-Centered Curriculum 

Development

 Jenn Mallette, Boise State University

Recent scholarship has stressed the importance of student voice and perspectives, 

as a tool for equity in assessment. Composition has a long tradition of empowering 

students to direct their own learning and experiences, from creating democratic 

classrooms to contract grading. However, what might it look like to design a course 

in collaboration with a student, particularly an upper-level technical communication 

course?

In this presentation, I shared my experience redesigning a technical editing course 

with a student collaborator. Within my institutional context, the technical editing 

course is required for our technical communication certificate and is in high demand 

from students in a range of writing-focused degrees, yet I have observed that the 

course presents challenges for student success, even before the pandemic. The last 

offering had several students who failed the course, indicating barriers exist for 

these students to complete the course successfully. Moreover, the students who 

passed the class frequently struggled to implement the tools and practices expected 

in editing contexts.

To address the areas that could be improved or issues that might be solved, I 

recruited a student to act as a user participant and co-designer. The student enrolled 

in an independent study focused on technical editing. Several of the deliverables 

were designed to provide the student the editing experiences she wanted to gain but 
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also allow her to share her perspective on the course and course materials. The 

student was also invited to create materials that would become part of the technical 

editing course.

This presentation focused on this approach to curricular design and revision, 

sharing preliminary impacts on student learning and success for both the student 

collaborator and the students enrolled in the upcoming offering of the course. The 

presentation concluded with takeaways for future course and program development 

in technical communication.
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Session 5



International Student User Experience Insights: Advancing 

Equity and Inclusion in Synchronous Online Instruction

Meghalee Das, Texas Tech University

As of Fall 2022, there were 948,519 international students in the U.S. (IEE, 2023) 

with varied national, linguistic, cultural, racial, and technological backgrounds. As 

instructional delivery formats evolve, with more online courses necessitated by the 

COVID-19 pandemic and retained by many technical, professional, and scientific 

communication (TPSC) programs, there can be some challenges in online classes 

due to reduced social cues, lower engagement, and internet issues, especially for 

international, transcultural, and multilingual (ITM) students. In this project, I took a 

user-centered design (UCD) approach to explore the needs of ITM students in 

synchronous online classes and made recommendations on culturally inclusive 

instructional practices.

Literature Review and Research Questions

Foreign-born students of color can be vulnerable because of their inexperience in 

navigating western academic conventions and educational technologies, the 

intersectionality of race, language and power differences, and cultural influences 

(Lee, 2010; Lobnibe, 2009). Moreover, ITM students may be expected to behave 

like model minorities and follow the norms of the dominant community (Yu, 2006; 

Hartlep, 2015). As a result, the needs of ITM students remain unexplored and the 

issues persist. TPSC scholars have advocated for a user-centered approach to 

instructional design (Borgman and McArdle, 2019), cross- cultural design (Sun, 

2012, 2020), studying race, rhetoric, technology, and pedagogy (Haas, 2012), with 

an attention to diversity and inclusion (Agboka, 2013; Jones, 2016), and a 
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transliteracies framework to design user experience (UX) curricula and introduce 

students to intercultural technical communication (Gonzales & Walwema, 2022). 

However, scholarship on the UX and needs of ITM learners is inadequate. In this 

context, I ask:

 l What do international students want in online learning?

 l How can their perspectives, experiences, and challenges inform synchronous online 

literacy instruction?

Methodology

Framed by a UCD approach, this project used UX research methods like survey, 

interview, usability test and focus group with affinity diagramming to triangulate the 

findings. In this presentation, I presented the initial results of my study, focusing on 

the survey.

Key Initial Results
 l I have received 130 responses from international students belonging to 33 countries

 l 103 do not speak English as a first language

 l Participants used Zoom for most online classes, followed by Teams

 l 67 respondents said their cultural values influenced how they learned and engaged

 l Instructional design practices valued most were clarity in assignment instruction, 

recordings, and captions

 l Instructor qualities valued most were credibility and knowledge, flexibility and adapt-

ability to student needs, technical proficiency, and cultural awareness

 l Top challenges were distractions and disruptions, internet issues, less engagement, 

hesitation in speaking, time zones
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Research Implications

My project expands various TPSC areas like UX, UCD, intercultural technical 

communication, and online writing instruction, and my methodologies will expand 

the application of UX research methods beyond a narrow interpretation of usability 

testing. The recommendations will help TPSC program administrators and online 

instructors be more responsive to the dynamic needs of a diverse classroom by 

centering the lived experiences of international students instead of seeing them from 

a position of deficit, thereby building stronger connections with underrepresented 

students and supporting them beyond recruitment.
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You Can Lead a Horse to Water: Usage Patterns of OER in 

Technical Communication Courses

E. Jonathan Arnett, Kennesaw State University
Rory Weldon, Kennesaw State University

This proposed presentation is part of a long-term research project, starting in 2018. 

This presentation discussed and interpreted quantitative data about students' use of 

a free, open, online textbook that was originally created for technical communication 

courses at Kennesaw State University.

The cost of college textbooks has skyrocketed over the past forty years. From 1978 

through 2015, their prices went up by 987%; by comparison, the Consumer Price 

Index went up 266% over that same timespan (Perry, 2015), meaning textbooks' 

prices went up nearly four times as fast as other prices. Data from the 2022–23 

academic year reveals that students spend an average of $1240 on books and 

supplies (CollegeData.com).

All interested parties -- students, governments, and instructors alike -- are all 

pushing back. Students often rent textbooks, and many others simply do not procure 

the required textbooks for their classes. Governments at both the federal and state 

level offer grants to lower the costs of textbooks (SPARC, 2016). Instructors have 

begun to develop open educational resources (OER).

OER are “teaching, learning, and research resources that reside in the public 

domain or have been released under an intellectual property license that permits 

their free use or re- purposing by others” (Atkins et al., 2007). The literature about 

OER emphasizes cost and accessibility as the major advantages (e.g., Grinberg, 

2014; Wurth, 2015), and research into OER effectiveness indicates that students 
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who use OER instead of traditional textbooks have good results. They are satisfied 

with the OER (e.g., Hendricks et al., 2017; Nicholas & Lewis, 2011), and their final 

grades are similar to students who use standard textbooks (e.g., Croteau, 2017). 

The catch is that there is little to no research into students' actual use of OER—how 

often do they use them? do they even access the assigned OER at all?

This presentation expanded on the pilot data from that original study, which covered 

the Summer and Fall 2017 semesters, to include usage data from Spring 2018 

through Fall 2022. The presentation tracked the relative number of users to new 

users, the number of user sessions, the bounce rate, the number of pages accessed 

per session, and users’ average session duration, and provided conclusions about 

the overall usage of the

technical communication OER by students who were assigned it as their course 

textbook.
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Leveraging Open Educational Resources to Build a 

Regionally Responsive Professional and Technical Writing 

Program

Kristopher Purzycki, University of Wisconsin-Green Bay

Open educational resources (OER) have become commonplace in college 

classrooms, in part, because instructors and administrators have become 

increasingly vigilant about easing the financial burdens of students. Another factor 

that has contributed to the wider adoption of these free, accessible resources is the 

diminishing comparison to traditional textbooks (Hilton 2020). This acceptance in 

higher education continues to grow despite lingering questions regarding tenure and 

promotion (Elder et al. 2021). Meanwhile, students are more likely to select a course 

using free materials, and the instructors of those courses also enjoyed higher 

student evaluations (Nusbaum and Cuttler, 2020).

In this paper, I described how the original professional writing OER I am developing 

has established the curricular foundation for our university’s new professional and 

technical writing emphasis. As described, a significant challenge has been 

maintaining focus on fundamentals while addressing local needs, celebrating 

diversity, and adapting to technological sea changes. Although this challenge has 

been substantial, it has proven invaluable by ensuring our program’s focus is driven 

by the region's social, cultural, and economic dynamism. More importantly, 

however, the OER has reinforced the ultimate focus on the needs of our increasingly 

diverse student body.
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To introduce this presentation, I briefly previewed the OER, which will be completed 

in the Summer of 2023, and the process by which it came to be. However, my 

discussion’s focus was the affordances of developing the project and spotlighting 

the relationship between the OER and the equally embryonic emphasis. By 

constructing these simultaneously, I was better able to explore contemporary topics 

in the professional and technical writing fields, catalyze networking with local 

innovators and leaders, and expedite collaboration with on-campus colleagues. I 

also shared some obstacles I encountered, including my inadequate project 

planning, tenure and promotion concerns, as well as platform decisions. This 

presentation concluded with student responses to the OER as well as a reflection on 

how the work embodies a recursive relationship with our writing programs, our 

students, our campus, as well as our region.
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Entrepreneurship as a Gateway for First-Generation 

Students: Recruiting Diverse Students by Teaching Them 

How to Create Their Own Opportunities

Richard Johnson-Sheehan, Purdue University

First-generation college students, like me, often need to walk a fine line. They know 

earning a two-year or four-year college degree is an important milestone toward 

economic security and social advancement (Renn, 2023). But they do not have a 

network of family and friends to help them navigate college curricula, make good 

choices about majors, and overcome setbacks. They often do not have parental 

safety nets, so they know they need to earn a degree that “pays” while not racking 

up significant debt. Moreover, first- generation students tend to come from 

economic, educational, and diverse backgrounds, so careers in science, 

technology, engineering, and medicine feel out of grasp.

In this paper, I showed how entrepreneurship is a way to attract first-generation 

students into technical and professional communication (TPC), medical and 

healthcare writing, science communication, and video game development. First-gen 

students regularly come from families with small business and entrepreneurial 

backgrounds, or their families use gig work to supplement their incomes (Kalakay, 

2023). These students know how to run lean, work hard, and identify new 

opportunities. These are the gateway qualities of entrepreneurs, which they already 

have.

First-generation students often enter universities through the humanities, which is 

why TPC programs are attractive to them: TPC programs provide pathways to “real 

jobs” but do not require the advanced math and science prerequisites necessary for 
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STEM degrees. TPC programs are already a gateway for diverse students who are 

seeking entry into professional careers. First-generation students often have strong 

interpersonal communication skills, which is why they stood out in high school and 

were encouraged by teachers, advisors, and mentors to try college.

I showed how entrepreneurship methods and start-up genres can be infused into 

TPC programs and courses. Of course, not all our first-generation students will 

launch their own businesses, but learning how to harness their entrepreneurial 

aptitudes will help them succeed as professional communicators and well-paid 

employees in tech industries.
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Major Confusion: A Pilot Survey Aims to Clarify Student 

Impressions of Technical Communication Coursework and 

Careers

Laurena Davis, Colorado Mesa University 

Nearly a quarter of all jobs are in the STEM labor force in the United States (NSB, 

2022), but college students may be unaware of a coursework-to-career pathway in 

STEM-related technical communication. Particularly for first-generation students—

who may bring additional financial pressures to monetize their studies—having a 

linear path to employment could be an important a critical factor in deciding what 

major to select. STEM-related jobs have grown at a faster rate, pay more, and are 

not as affected by unemployment, compared to non-STEM jobs (NSB, 2022). These 

are all compelling data points for driven students making thoughtful, career-

preparation choices.

Technical communication, though, has a recognition problem. Even for students 

with awareness of the science, technology, engineering, and mathematics fields 

behind the STEM acronym, the associated work in technical communication may be 

obscured, particularly if that degree program is housed in the traditional liberal arts. 

Unfortunately for both promising students seeking a right-fit career path and the 

technical communication programs that may offer one, those connections may not 

be made without an understanding of the intersection of humanities and science at 

the heart of technical communication.

The blame lies with the degree program, not the student. If there is confusion, it’s up 

to administrators and faculty to discover, analyze, and strategize how best to 

accurately portray their technical communication offerings for all students to have. 
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All students deserve access to opportunity. And there are new challenges. In the 

age of AI disruption, technical communication training can offer a solution in 

preparing workers to perform the high cognitive functions that the workforce will 

demand.

As a way to interrogate student familiarity with and potential interest in technical 

communication, I developed a nine-question pilot survey, which was administered to 

my English Composition II students. This convenience sample provided a cross-

section of responses from (mostly) freshmen, in a variety of majors. I designed my 

questions around the following four research questions:

 1. What do students know about the field of technical communication?             

 2. What do students know about technical communication classes at our university?             

 3. What is student interest in technical communication classes at our university             

 4. What is student interest in working in technical communication?             

Responses from this pilot survey will be accessed for consideration of refinement 

and usability on a larger scale in additional English Composition classes. Further 

questions these survey responses might provoke include, “Are our technical 

communication courses and programs appropriately named?” “Are our recruitment 

collateral pieces appropriate for our audiences?” and “Are we fully utilizing 

interdisciplinary resources?”
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Meeting Students Where They Are and Preparing Them for 

Where They Are Going: Collaborating with Secondary CTE 

Educators and STEM and Business Professors to Serve 

Students' Writing Needs

Jennifer Burgess, Meredith College

The Wake County public school system (WCPSS) currently serves nearly 160, 000 

students across nearly 200 schools (District Facts). Across the district, middle and 

high school students take courses focused on career exploration ranging from 

agriculture to business, finance, and marketing to health sciences, among other 

areas of focus within the Career and Technical Education curriculum.

The North Carolina Department of Public Instruction describes the goals of the 

Career and Technical Education (CTE) curriculum as follows:

The mission of Career and Technical Education (CTE) is to empower all students to 

be successful citizens, workers, and leaders in a global economy. CTE gives 

purpose to learning by emphasizing real-world skills and practical knowledge. 

Programs in Career and Technical Education are designed to contribute to the broad 

educational achievement of students, including basic skills such as reading, writing, 

and mathematics, as well as their ability to work independently and as part of a 

team, think creatively, solve problems, and utilize technology. These tools and 

experiences make school more relevant, and ensure students are ready for the real 

world. (para 1)
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Meredith College, a small, historically women’s liberal arts college in Raleigh, NC 

serves an undergraduate population of approximately 2,000 students. Although we 

recruit out-of-state and international students, many of our undergraduates come 

from North Carolina and have had some experience with CTE courses at the middle 

and/or secondary level.

As an interdisciplinary minor serving students from all majors, Meredith College’s 

minor in professional writing seeks to prepare students to communicate in fields 

across the professional, technical, and scientific spectrum. In these endeavors, 

faculty in the minor work closely with colleagues from the schools of arts and 

humanities, sciences, and business to ensure that we are offering workplace and 

discipline-relevant communication skills to our students.

Although we reach across campus in these efforts, we have not yet sought guidance 

and collaboration from our colleagues in the Wake County School system who 

began working with many of these students in middle and high school.

This research project seeks to examine and consider the career and technical 

preparation that our students come with to Meredith College to build on those skills. 

Through archival research into the history of the CTE curriculum, interviews with 

CTE faculty, and conversations with CTE students and graduates, the presenter 

offered suggestions for building connections with middle and secondary school 

educators in CTE to best serve undergraduates looking to continue their career 

preparation in professional, technical, and scientific communication.
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Finding the “Givens” of Technical Communication’s Public 

Perception

Christopher Eisenhart, UMass Dartmouth         
Karen Gulbrandsen, UMass Dartmouth         

While we offer preparation for careers that are robust and growing, growth in 

technical communication enrollments mostly has not kept pace with that of our 

partners in engineering and sciences disciplines. We propose to seek to learn more 

about public and prospective student attitudes regarding TPC, to understand their 

“givens” in a way that might inform how we move them toward “new” attitudes toward 

our professions. This paper reports on two endeavors to understand problems of 

recruiting for tech comm in our market: (a) results of a survey we administer to 

current, early-career undergraduates regarding their attitudes and perception of 

technical communication as a field of practice and (b) results of a survey of our 

advisory board which discuss the defining characteristics and roles they prioritize for 

technical communicators as representative alumni of our program. We used these 

two sources to begin to lay out strategies for making arguments by demonstration, 

meant to show prospective students the realities of current tech comm roles.

This year’s CPTSC CFP has “Recruitment” front and center as a conference topic. 

As vital as our programs are to some of the most innovative and successful industry 

and governmental organizations in the world, few of our programs report such 

robust applicant pools that we can ignore recruiting and hope the students find us. 

As far back as at least 1996, Carliner described this disjunct between the 

perceptions of and the reality of the role of technical communicators in the 

workplace. Our hypothesis is that these actual roles in technical and professional 

communication are little understood by the broader public and, in particular, 
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prospective students. In this study, we surveyed current and past students on their 

perceptions about technical communication as a starting point for beginning 

conversations with students about the roles and realities of technical 

communication. The surveys we developed to collect our data were based on the 

work of Brumberger and Lauer (2015) and Lauer and Brumberger (2016), which 

analyzed job postings to identify the traits and competencies in technical 

communication. They also respond to the field’s questions about how we distinguish 

ourselves (cf. Carliner, 1996; Faber, 2021; Schreiber & Melancon, 2021; Selfe & 

Selfe, 2013).
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Navigating Across Disciplines with the Florence Navigator 

App

Christine Masters-Wheeler, Francis Marion University
Padmaja Rao, Francis Marion University

Cooper Day, Francis Marion University

Our panel focused on the conference topic of engaging students through 

experiential learning opportunities that span across academic disciplines and allow 

students to connect with communities outside of the university. We explored this 

topic through our work on creating The Florence Navigator, a mobile app that 

brought students and faculty members together from Computer Science, History, 

and English for a year-long collaboration. Florence Navigator features driving tours 

around the local area and highlights information about historic sites. The project was 

a capstone project for two computer science students and a non-credit, paid 

internship for one history and two English students. A companion website was made 

in the context of a Professional Writing capstone class.

The field of technical and professional communication (TPC) has long valued 

collaboration between technical communication and software engineering (Brady, 

Johnson, & Wallace, 2006). The field also recognizes collaboration as invaluable for 

TPC students as they prepare to work with clients and content development teams 

(Duin, Tham, & Pedersen, 2021). As a collaborative experiential learning project, 

Florence Navigator was a success, but it also presented us with some difficulties in 

the areas of project methodologies, communication, and infrastructures. Our 

panelists discussed these topics from three different perspectives.
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Panelist 1, a professional writing professor, talks about infrastructures in 

experiential learning projects. She explained how students applied their respective 

knowledge of software engineering, history, and professional writing to plan, design, 

and implement this app. In particular, she shared some of the infrastructural 

difficulties that arose from siloed department administrations and program tracks, a 

lack of access to web services, and inflexible university grant and accounting 

policies. She offered ideas to better facilitate the infrastructures of experiential 

learning projects in interdisciplinary contexts.

Panelist 2, a computer science professor, discussed the project as a successful 

capstone experience for students in the major. She explained how CS uses Agile 

methodologies for projects and how students are well-versed in these practices 

before engaging in their capstone projects. Noting the difficulties that can arise 

when working with disciplines that have different approaches to project 

management, this panelist explained the affordances of various Agile-related tools 

and technologies. She gave advice for how to bring a project together when not 

everyone on an interdisciplinary team has the same background with technology 

and specific project management methodologies.

Panelist 3, a professional writing professor, reviewed the process of working with 

both history and computer science students and professors to guide capstone 

students through the process of creating a companion website for the app. She 

discussed the importance of developing a robust understanding of purpose and user 

experience and how to help students adjust in response to client and user 

expectations and feedback.
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Building Community Partnerships in Online Curriculum 

Through Dispositions

 Emma Kostopolus, Valdosta State University

 

In 2011, the Council of Writing Program Administrators, in conjunction with the 

National Council of Teachers of English and the National Writing Project, released 

“Framework for Success in Postsecondary Writing,” which outlined eight “habits of 

mind” that scholars of writing deem essential for students to develop to be 

successful as collegiate authors. These habits are elsewhere referred to in Writing 

Studies as “dispositions” and have been the subject of much study, particularly as 

they work toward fostering the transfer of writing knowledge from the classroom to 

other contexts (Driscoll and Wells, 2012; Driscoll and Powell, 2016). By leveraging 

our role as classroom instructors not simply to impart content or technical skills, but 

to help students develop generative habits of mind, technical and professional 

communication faculty can further instantiate our field as key to the functioning of 

the university and broadly useful to students across the disciplines. But dispositional 

work, as always being inherently concerned with the lived experiences and contexts 

of the students, must also be explicitly framed through the lenses of access, equity, 

and inclusivity, taking into account social justice frameworks like Walton et al’s 3P’s 

(positionality, privilege, and power) to ensure that we are not simply reifying 

hegemonic academic structures that disadvantage vulnerable populations (2019).

 

CPTSC CONFERENCE 2023 ABSTRACTS 164



This presentation discussed the methodological, ideological, and logistical issues 

with trying to build experiential and collaborative learning experiences into an 

asynchronous and accelerated online technical communication program through 

fostering the development of generative dispositions such as self-regulation 

(Driscoll and Wells, 2012), engagement, and responsibility (CWPA). The impetus for 

this presentation came from my own institutional context, as the sole technical and 

professional communication faculty who is in the process of creating a suite of 

courses for launch in my school’s entirely online college, geared specifically toward 

“career advancement.” The University’s Strategic Plan places at the center of its 

vision both an increased offering of courses with “experiential learning certification” 

and a series of new programs of study within the online college.

 

Trying to meet both of those criteria in a meaningful way has been difficult within the 

current course offerings, because of student expectations of a low-impact, entirely 

flexible series of assignments with very little interaction with peers, the instructor, or 

outside stakeholders. Overcoming the barriers of low student engagement (another 

disposition that must be fostered) due to external circumstances such as jobs and 

families that preclude students from a traditional in-person experience can be 

exceptionally difficult. Further, it is important to try to build in experiential and 

dispositional work in a way that honors the rich and busy lives of our students, so we 

remain accessible and inclusive and not alienate students for whom this is their only 

educational option. Viewing the eight habits of mind of the CWPA Framework 

through social justice lenses like the 3Ps can get TPC faculty closer to fostering 

generative learning environments in a truly inclusive way, even in online 

classrooms.
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Sustainability in a Community Partnership Project Through 

a Student Lens

Kerri McCuistion, Utah Tech University

This presentation considered the sustainability of a community project through 

participant observation. Community engagement scholarship has discussed 

classroom-based projects (Breuch, 2011), and one cornerstone of community 

engagement is the idea of sustainability (Shivers-McNair & San Diego, 2017, Rea et 

al., 2018). However, few scholars have combined the voices of students who do 

these projects alongside community partners who participate in them (Kimme Hea 

and Wendler Shah, 2016).

Therefore, this presentation traced the experiences of a student-turned-community 

partner to trace the sustainability of a project after it leaves the classroom. The 

project was creating deliverables for participant manuals for the Outdoor Recreation 

Leadership Program (ORLP), a non-profit organization that teaches volunteer 

community members how to safely lead outdoor activities and engage with their 

environment in a sustainable manner.

The participant observation was conducted while working as an intern of the ORLP 

after the course and student project was completed. Data is pulled from post-course 

participant observation notes taken while working for the community partner to 

maintain and disseminate the documents. The participant observation notes trace 

trends in the five major principles of community engagement: capacity-building, 

sustainability, localizing community contexts, working “as” a community member 

instead of “for” a community, and reciprocity. Data was also collected from 5 
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interviews with the client, the instructor of the course, and others involved in the 

project as well as in-class reflections to understand how sustainability and the other 

principles were enacted.
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The Creative Collective: Developing Student Professional 

Identities and Portfolios through a Studio Course

Allegra Smith, Jacksonville State University

Technical and professional communication (TPC) has a rich history of engaging 

students through high-impact practices (HIPs). HIPs, according to the American 

Association of Colleges and Universities, are teaching and learning techniques that 

confer the most significant educational benefits to students who participate in them, 

“including and especially those from demographic groups historically underserved 

by higher education” (AAC&U, 2023). These practices include such typical TPC 

activities as collaborative assignments and projects, digital portfolios, service or 

community-based learning, writing- intensive courses, and internships (Kuh, 2008). 

These activities have significant impact because they promote meaningful 

interactions between students and faculty, facilitate reflection and metacognition, 

and provide opportunities for real-world application of learning through complex 

tasks (Bonet & Walters, 2016; Kilego et al., 2015).

I discussed creating a communication design and content strategy studio course to 

engage TPC students at a regional comprehensive university. Studio courses, 

popular in art and design, typically involve few lectures and a greater emphasis on 

collaborative and hands-on learning. A TPC studio course, then, asks students to 

work as professional writers in a way that approximates a real-world workplace 

experience. The course, an advanced elective in a professional writing 

undergraduate program, connected teams of students with community clients to 

create social media content and strategy, documentation and instructions, website 

content, promotional and educational materials, and other forms of print and digital 
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media. In Spring 2023, the first class of students in the studio put the skills they had 

developed in their previous TPC coursework into practice on real-life projects for 

campus offices, local small businesses, and area nonprofits. By describing the 

structure of the course, the design thinking approach (Tham, 2019) applied to each 

client project, the students’ processes, and lessons learned from end-of-term 

feedback, I provided an example of a HIP- rich teaching tool that can connect TPC 

students with the greater university community in a way that is mutually beneficial. 

Attendees  had time to ask questions about the studio course and discuss the 

integration of similarly collaborative, community-engaged HIPs in their own unique 

contexts.
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Cultivating Virtue in Technical Communication Service-

Learning

 Dana Comi, Assistant Professor

In this presentation, I shared my experience as a Faculty Fellow of the Civil Rights 

Civic Virtues community of practice, funded through the John Templeton Foundation 

Character Through Community funding initiative. Our community of practice is a 

“small group of faculty who commit to work with each other … to develop 

community-engaged learning opportunities that can foster civic engagement, civic-

mindedness, and civic virtue” (“Overview”). As a Fellow, I was able to develop a 

course design that included service- learning opportunities that emphasized what I 

term “virtuous technical communication.” My presentation focused on the following 

questions: What does it mean for students to write and design virtuously as 

technical-communicators-in-training? How is virtue cultivated in service-learning 

undergraduate contexts? What are the opportunities, challenges, and persisting 

tensions?

Technical communication is never (and has never been) only about solving 

problems. As Jones, Moore, and Walton explain in their antenarrative of the field of 

technical communication (2016), research on feminism, sexuality, gender, user 

advocacy, community- based research, intercultural and international studies, 

disability studies, and race and ethnicity and the work undertaken to address 

systemic oppression and pursue justice are often marginalized or minimized. 

Therefore, Jones et al. argue that TPC scholars “take up the work of inclusive 

technical communication with an eye toward social justice” (p. 13). Part of this work 

includes developing pedagogies that foreground technical communication as not 

CPTSC CONFERENCE 2023 ABSTRACTS 172



only skills and strategies, but also mindsets and dispositions that can “amplify the 

agency of oppressed people—those who are materially, socially, politically, and/or 

economically under-resources” (Jones & Walton 2016).

I brought the concept of “virtuous technical communication” to fellow panelists and 

panel attendees to contribute to these ongoing efforts to situate technical 

communication pedagogy as a way to motivate and enable students to write and 

design to amplify agency, to more equitably distribute resources, and to ameliorate 

oppression. Drawing from research on character education, I leveraged an 

Aristotelian understanding of virtue as “the habits that dispose us to think, feel, or 

act ‘at the right times, about the right things, toward the right people, for the right 

end, and in the right way’ (p. 5). I briefly explained how this definition of virtue 

informs the course goals, structure, outcomes, and assessment, explained how 

virtue is cultivated in students’ writing and design work throughout the semester as 

they work with a community partner, and reflect on the opportunities, challenges, 

and persisting tensions of pursuing virtuous technical communication pedagogical 

approaches to service- learning.

From this presentation, I hoped to spark conversation about character education, 

cultivating virtue, and service learning, and to learn from fellow panelists and 

attendees about their experiences developing technical communication pedagogies 

that attend to Jones, Moore, and Walton’s call to action.
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 (Re)Forging Connections Between the Human and the 

Technical in Writing Intensive Courses in an Engineering 

Curriculum

 Clay Walker, University of Michigan 
Katie Snyder, University of Michigan

Kelsey McLendon, University of Michigan

The social justice turn in technical communication renews the emphasis on a liberal 

arts education that was part of the earliest engineering education programs 

(Halloran 2023; Karat Solis 2023). The presenters in this panel discussed ways that 

they have (re)forged connections between the human and the technical in their 

engineering education writing courses. These approaches build students’ 

recognition of the cultural foundations of epistemology, values, and social/emotional 

awareness in technical communication with the hope that this knowledge will create 

opportunities for our engineering students to communicate across diverse language 

practices, challenge systemic biases in their design work, and better connect and 

communicate in their design teams.

Forging connections between diverse epistemologies in a first-year writing and 
design course for engineering students

Scholars of language and writing have pushed against the monolithic assumptions 

of standard English (CA Nagarajah, 2021; Horner and Alvarez, 2019) by highlighting 

the white supremacist underpinnings of dominant language practices in the 

academy and the profession (Flores and Rosa, 2015; Rosa and Flores, 2017) and 

demanding a concerted effort to teach language and writing in ways that support 

minoritized students’ language practices (Baker-Bell, 2020; Young, 2010), including 

in technical communication (Jones, 2016). Standard (white) English is the language 
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of science and engineering (Poe et al., 2010), and as Inoue notes (Lerner, 2018) 

“very little scholarship directly addresses the ways in which the discourses expected 

of nurses, business majors, engineer, and others … are quite simply white 

supremacist” (115). Nevertheless, the task of challenging the language practices 

used in technical and scientific communication can be complicated because 

minoritized or racialized discourses often simply do not have the language elements 

to represent technical concepts (Biyela, 2019; Gordin, 2015).

This paper proposed to address the underlying white cultural values and rhetorics 

implicit in technical writing by forging connections between white cultural STEM 

epistemologies and other minoritized or stem epistemologies (Anthony-Stevens & 

Matsaw, 2020; Bang & Medin, 2010; Kimmerer, 2020) with an attention to the 

production of language to communicate science and design ideas. For example, 

Robin Kimmerer’s work synthesizing western scientific ways of knowing with 

indigenous ways of knowing can impact the ways we conceptualize and thus 

(inter)act with the focus of scientific or technical study and design. This paper gave 

an overview of the relationship between diverse epistemological frameworks and 

presented an overview of how building recognition of these alternative approaches 

to epistemology to students through lecture, assignment, and other class activities in 

a first-year composition/design course for engineering majors can impact their 

writing. The paper encouraged audience members to consider how asserting the 

presence of diverse epistemologies can support social equity goals in STEM 

education, and shared resources that audience members can use or adapt in their 

own teaching or writing practice.
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Change begins with/in you: drawing on Eastern and Western philosophies to 
build a robust framework for teaching engineering ethics and communication

Engineers design the built world. Everything in this room and on your person has 

been touched by engineering design. These products and processes shape the way 

we live; they grant or deny access in nearly every aspect of daily life and make 

opportunities possible for some and impossible for others. The new technologies 

that emerge from engineering design are infused with the values and beliefs of their 

designers.

At the same time, communication is central to technological development and 

engineering advance; language itself is a kind of technology. In engineering 

education, we draw students' attention to professional engineering ethics and teach 

them technical communication practices in the name of efficiency, honesty, 

impartiality, and fairness (NSPE). But the ethical challenges we face are 

increasingly complex. Traditional engineering ethics, already unsuccessful in 

mitigating disaster and systemic bias (Tufte; Constanza-Chock, 2020), are not 

enough.

Notably, engineering students have few opportunities for critical reflection about the 

real-world impact of their work. Topics like power, identity, and social justice are 

rarely part of the curriculum. Opportunities for critical self-reflection are rarer still. 

Ancient Greek & Roman Stoics outlined the importance of self-reflection and self-

knowledge for cultivating justice, temperance, courage, and wisdom to work toward 

a shared common good. Similarly, Yogic philosophy suggests self-knowledge 

begins with ahimsa or non-harm toward self, others, and the environment.
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Drawing on Eastern and Western philosophies, I proposed a framework for teaching 

engineering ethics that invites students to examine engineering design and 

communication practices in the contexts of justice, critical self-reflection, and a firm 

commitment to social and environmental non-harm (Lebdell,1994; Iyengar, 1966). 

Students explore and discover their core commitments using writing as thinking 

strategies, small discussion groups, and meditation. They then examine engineering 

case studies in the context of social and environmental justice concerns. This 

approach was designed to be deployed in engineering undergraduate writing-

intensive courses. It rests on the following three ideas: 1. Language is a technology 

of the self. 2. Communication is an ethical practice. 3. Engineering can be a powerful 

force against injustice. Offering students an ethical frame rooted in self-reflection 

can support this shift.

People first: Integrating social and emotional intelligence instruction in 
introductory engineering courses

As a result of the COVID-19 pandemic, many if not all our students experienced 

significant interruptions to their social lives. This interruption occurred precisely at a 

time when engineering schools like the University of Michigan had begun a 

concerted effort to rethink engineering education with a people-first approach that 

centers social impact and socio-technical analyses. With the institutional push for 

stronger social awareness coupled with the lingering effects of the pandemic and 

increasing rates of mental illness reported among students (Chrikov et al., 2020), 

there is more of a need than ever to nurture engineering students’ social and 

emotional intelligence, but these are concepts rarely if ever specifically addressed in 

introductory engineering curriculum (let alone more advanced courses).
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To address that gap, I offered a framework for introducing students to these ideas 

early on in their engineering education, such as in an  Introduction to Engineering 

course, with a scaffolded set of lessons that help students understand the more 

fundamental principles that enable successful teamwork, relationship building and 

maintenance, and empathetic communication practices. Specifically, I presented a 

collection of materials including lists of short readings, videos, and case study 

examples, in-class activities, and extension assignments where students make 

connections between the concepts they learn and their future choices as engineers 

in training. The objective of this work was to help students establish￼￼ to be 

people-first engineers by better understanding themselves as emotional beings and 

the fundamentals of human-to-human connection.

Research shows that strong social and emotional intelligence is correlated with 

strong leadership skills (Boyatzis et al., 2017), so learning about these concepts in 

their first engineering class will also set them up well to develop as capable and kind 

leaders. Students will learn to develop stronger social and emotional awareness, 

recognize their own agency in and responsibility for the social dynamics within the 

learning environment, and learn language for approaching interpersonal 

relationships and teamwork in more inclusive and equitable ways. 

CPTSC CONFERENCE 2023 ABSTRACTS 178



Session 6



How Did You Get Here? An Ethnographic Study of 

Converging Alumni Paths

Mitchell Ogden, University of Wisconsin-Stout

Six alumni from the same TPC program—graduated over the span of a decade—

have ended up together on the same technical documents team of a large, 

multinational manufacturing corporation. This project synthesized the ethnographic 

interviews (individual and collective) of the six alumni, revealing the development of 

their professional identities, personal goals, and career aspirations in an 

unexpected cultural enclave.

This project provided an ethnographic view of our TPC program, unpacking the 

ways students perceive and experience it. It also offered insights into the practical 

opportunities afforded by the program by looking across the career trajectories of 

these early- and mid- career alumni. At a time when TPC programs continue to 

struggle to successfully communicate their value and their value proposition to 

prospective students, this project illuminates candid student-centered views of the 

perception and lived experiences of completing a TPC degree and establishing 

themselves in the industry.

The findings of this novel research project  inform marketing and recruiting, 

curriculum development, and the continued collaboration with industry partners. 

One of the objectives was to capture a clearer view of transformative student 

experiences in the TPC program (including coursework, extra-curricular activities, 

relationships with fellow students and faculty, and professional development 

experiences during the college years) and the practical pathways that end up 

leading towards eventual professional opportunities and experiences.
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Adding Compassion to the Invitation: Communicating 

Student Attendance Policies

 R. Elle Smith, Utah State University

How do we get students to come to class? The answer is usually penalizing policies. 

Some research demonstrates that penalizing policies improve student attendance 

(Friedman et al. 2001) and GPA (Credé et al. 2010; Sund & Bignoux 2018). This 

research was done pre- COVID; therefore, concerns about disease transmission 

and mental wellness are not a part of this older research. Further, although forced 

attendance might improve GPA in the short term, the long-term effects on retention 

still need to be researched. Finally, penalizing policies are often ableist and do not 

consider how marginalized populations are often disproportionally affected by such 

policies. I proposed there are methods outside of simply stating attendance is 

expected or penalizing missed days and tardiness. To create a more equitable 

world, we need to change the ways we talk about getting work done.

This project started with analyzing attendance policies through Foss and Griffin’s 

(1995) invitational rhetoric. Rather than viewing rhetoric as antagonism, the rhetor 

vs. the audience, invitational rhetoric offers another solution. Calling on Gearhart’s 

(1979) idea of co-creating an atmosphere or learning, Foss and Griffin claim 

invitational rhetoric is where the “rhetor and audience alike contribute to the thinking 

about an issue so that everyone involved gains a great understanding of the issue” 

(p. 5). I analyzed attendance policies using Foss and Griffin’s three principles of 

invitational rhetoric: equality, immanent value, and self-determination (p. 4). Rather 
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than view attendance policy as a method of punishment/reward, invitational rhetoric 

suggests teachers should explain the importance of attendance and how they will 

co-create a learning community.

To find and analyze attendance policies, I completed an IRB-approved pilot study 

where I collected policies and interviewed faculty at Utah State University. Applying 

the lens of invitational rhetoric to the collected policies, I hoped to understand how 

teachers currently invite students to co-create a learning space. Additionally, I 

wanted to utilize Trauma-Informed Pedagogy to consider more empathetic ways to 

deal with attendance policies. Stressors from the pandemic and elsewhere can 

cause the brain to shut down higher functions, effectively stopping learning (Imad, 

2022). Classroom policies can create structure and clear expectations from 

students, therefore alleviating stress. Trauma-Informed Pedagogy suggests 

instructors need to understand the prevalence of trauma, how it impacts students, 

and create an environment that will not retraumatize them (Imad, 2022). Creating a 

safe, predictable, transparent environment is complicated when teachers are 

unaware of student struggles. Some educators might place students in the 

traumatizing position of needing to disclose their sensitive personal experiences to 

access leniency from policies (Brown & Ramlackhan, 2022). TIP requires “safety, 

trustworthiness, choice, collaboration, and empowerment" in curriculum and policy 

enactment, but these principles are complicated to achieve (Davidson, 2021).

Utilizing both invitational rhetoric and trauma-informed pedagogy, I analyzed the 

attendance policies and interviews with USU faculty to propose concrete strategies 

for communicating equitable, accessible, and effective attendance expectations.
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Pedagogy: A Wicked Problem

Tracy Bridgeford, University of Nebraska at Omah

In Technical Communication, we have always been concerned with how best to 

teach it. Our journals and conference presentations can attest to the various 

pedagogical approaches argued for over the last four decades: Humanistic, 

symbolic analytic, social perspective, cultural perspective, social justice—among 

others. Each approach has added to our canon of pedagogical scholarship, each 

one has provided fertile ground for the subsequent approach, and each one has 

forged a different connection. Given this premise, I consider pedagogy as a wicked 

problem. From Rittel and Webber (1973), wicked problems are seemingly 

insurmountable problems with no definitive solutions. 

Pedagogy is wicked because as much as we agree on teaching technical 

communication as an iterative process and the importance of audience, purpose, 

and situation, we do not necessarily agree, respectfully, on how to teach it. 

Additionally, the human dimension of pedagogy serves a spectrum of needs and 

expectations, which contributes to the wickedness of the problem. Although 

pedagogy can also be considered wicked as it relates to reappointment, promotion, 

and tenure processes in that at some universities, writing about pedagogy is not 

considered as worthy as some other scholarship.

Using my own approach as a lens, I discussed pedagogy as a wicked problem in 

terms of connecting with students. In the 20+ years I have been teaching our 

subject, I have only recently come to realize that my approach is wrong, or at least 

needs to be reimagined. In 2004, I categorized my approach as “narrative ways of 

knowing,” and connected it to a dystopian novel. Using narrative in the technical 
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communication classroom has followed three paths: in the 1970s and early 1980s, 

the path was defined by literature and how to use it in the Tech Comm classroom 

such as Moby Dick or Player Piano mostly because at that time, no one was really 

trained in how to teach tech comm given that, I suspect, their PhDs were mostly in 

literature. In the late 1980s and 1990s when PhD programs in tech comm began to 

appear, pedagogical approaches became more theoretical, focusing on humanism, 

ethics, and social perspectives. The 2000s saw a rise in cultural studies approaches 

and, currently, social justice. Although a focus on narrative has recently come back 

into our literature (e.g., Lee, 2022; Jones, Moore, & Walton, 2015; Jones & Walton, 

2018), I am now realizing that my approach has been all wrong that it does not 

connect the student and the workplace as I thought it did. Well, wrong in the sense of 

practical application.

I discussed pedagogy using Rittel and Webber’s 10 distinguishable characteristics 

of wicked problems—all of which my pedagogical approach illustrates—and it is 

worth exploring why in the name of student engagement. I focused on two of the 

characteristics in particular: They have no definitive formulation and there is no end 

to the pedagogical pathways we have and can take. My position is one of forging a 

pathway with a better chance of surviving the transition to the workplace.
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Influence of Tools and Teaching in Content Management.

Teena Carnegie, Eastern Washington University

In teaching content management in the technical communication curriculum, we are 

faced with the dilemma of where to focus our efforts. Content management is 

dependent on technologies. To be successful, students need to know those 

technologies, but they also need to know how the “languages” of those technologies 

work, and they need to learn to become effective at topic-based authoring. As 

teachers, we are challenged to integrate the teaching of the technology with the 

teaching of writing, but given the complexity of the technology, it can all too easily 

take center stage.

In this presentation, I compared the use of MadCap Flare and the use of oXygen 

XML Editor in the teaching of content management. I argued that the tools 

themselves direct us to focus on different learning outcomes. The oXygen XML 

editor requires that teaching and learning focus on the “containers” that contain the 

content. Through oXygen students can easily learn how XML, XPATH, and DITA 

enable the process of content management. While the application is complex, it 

nonetheless can be learned in stages, making it easy for students to learn from the 

technology without focusing on the technology. Students do, of course, write content 

in oXygen but the emphasis is on the language that validates the content.

MadCap Flare, on the other hand, makes the language of content management 

almost invisible. It directs our attention to the content itself, and how the content can 

be structured and restructured. It makes the separation of design and content 

visible. However, it is a complex program with a relatively steep learning curve. So, 

while it directs attention more to the content itself, it requires more training and 
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learning of the application itself. By making the languages of content management 

invisible, it can also emphasize the technology over the process. This presentation 

sought to raise the question of how we can effectively incorporate content 

management into the TC curriculum. How important are the tools and what weight 

do we give them in relation to the process and principles of content management 

and topic-based authoring?

CPTSC CONFERENCE 2023 ABSTRACTS 188



Integrating DEI into TPW Courses through Professional 

Development

Grace Fillenwarth, Rowan University 
Nicole Cesare, Rowan University 

Juliana Rausch, Rowan University 
Tiffany DeRewal, Rowan University

Professional development (PD) for faculty is a key area of interest for technical and 

professional writing (TPW) programs, especially those consisting of a large number 

of service courses taught by faculty with a variety of academic backgrounds (Artze-

Vega et al, 2013; CCCC Statement, 2015). Equally important is the continued call to 

increase attention to diversity, equity, and inclusion (DEI) in TPW curricula (e.g., 

Agboka and Dorpenyo, 2022; Bay, 2022; Jones et al., 2014; Savage and Mattson, 

2011; Walwema et. al, 2022.). In this panel, we discussed our efforts to address 

these two needs at our public research university through a year-long grant-funded 

PD experience focused on DEI in TPW. First, we described the context of our TPW 

program, the funding grant program, and the curriculum of the PD experience. Then, 

presenters who participated in the PD experience described how they integrated 

DEI into various service courses across the TPW curriculum. Through this 

presentation, administrators and instructors gained (1) an understanding of a 

potential approach to funded professional development that can aid in the 

development and growth of TPW programs and (2) ideas for integrating DEI-focused 

assignments into their department’s TPW courses.

Speaker 1 provided background for this panel by introducing the institutional context 

of the university’s TPW program and the PD experience she co-developed for TPW 

faculty. After describing the departmental needs and a shift in departmental learning 
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outcomes to focus on DEI, she discussed the grant-funded PD program that was 

offered to TPW faculty. Overall, she explored the notion that building a DEI-focused 

curriculum is an institutional, rather than individual faculty, responsibility, and she  

provided attendees with ideas for developing PD experiences within their own 

programs.

Speaker 2 discussed the re-design of a literature review assignment in a TPW 

course co- taught with Engineering faculty. She described how, in the original 

assignment, students struggled with technical information found in scholarly 

research. As a result, the reviews were overly broad and did not identify stakeholder 

interests. Next, she described the redesign resulting from the PD experience, 

highlighting changes such as (1) collaboration with faculty members for learning 

research methods, (2) the broadening of acceptable sources of information, and (3) 

an increased focus on minority communities who are disproportionately impacted by 

sustainability issues. She concluded by discussing a revised deliverable design to 

keep students’ responsibility to the public, especially as future engineers, in focus.

Speaker 3 discussed the redesign process for an online workplace writing course 

that serves students in partner programs across the university. The redesign aimed 

to increase the course's focus on diversity, equity, and inclusion by interrogating 

traditional notions of labor and professionalism. In particular, this talk addressed the 

challenges and benefits of a collaborative research and writing assignment focused 

on equity in the workplace.

Speaker 4 provided an overview of an assignment developed for Intro to Technical 

Writing, which focuses on the ethical dimensions of AI as a Service (AIaaS). 

Exploring the social consequences of proprietary AI software products (e.g. facial 

recognition systems used in police departments, predictive analytic tools used by 
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universities), with particular emphasis on these tools’ disparate impact on 

marginalized populations, students are encouraged to reflect on the 

technosolutionist rhetoric that surrounds AI tools today, and how that rhetoric 

shapes end-user experience and subsequent stakeholder impact.
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Small TPC Programs: Recruitment and Assessment

Lynn Russell, Old Dominion University

Melonçon & Schreiber (2022) argue that it is through the means of identity and not 

definitions that technical and professional communication (TPC) scholars come to 

understand the purpose and knowledge of the TPC discipline (p. 6). Instead of being 

consumed with questions of defining the TPC field, these scholars argue that 

sustainability will only occur when TPC scholars turn to questions and concerns 

about identity – creating a direct correlation between identity and sustainability. 

When scholars purposely reflect on their own histories, rhetorics, theories, ethics, 

methods, and pedagogies, not only will they better their local TPC contexts, but they 

create a sustainable future for TPC research and programs. The naming of identity – 

of who we are, what we value, and what we do – seems to better capture the 

complexities of the TPC field than mere squabbles over definitions. We should be 

able to answer questions concerning the identity of who we are, what we value, and 

what we do – even if these answers are ever evolving because it is this approach 

that makes a sustainable field.

My grappling with identity and sustainability has led me to ask questions about small 

institutions’ TPC programs. What are the identities of small institutions with TPC 

programs? How do these spaces build sustainable programs? These small 

institutions with less than 6,000 undergraduates constitute about 37% of all TPC 

programs in the US, housing 121 programs out of the field’s total 324 programs 

(Melonçon, 2022). These numbers mean that small institutions house over a third of 

the field’s programs, yet the field’s journals include barely a handful of small school’s 

reflective narratives and contain no scholarship on a collective understanding of the 
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types and situations of the 121 programs. These numbers prove that small 

institutions have an identity in TPC even if scholarship has not adequately named 

that identity.

In order to fill this gap in scholarship, I interviewed TPC faculty from 26 small US 

institutions with TPC programs. While I asked them a variety of questions 

concerning their TPC program, my presentation specifically focused on their 

answers to how they recruit and assess their TPC programs. My study reveals how 

these institutions are able to find unique ways of sustaining their programs through 

targeted recruitment efforts and a wide variety of direct and indirect assessment 

metrics. During the discussion portion of the conference session, I dialogued with 

attendees about the ways that practices from small institutions could translate to 

supporting different TPC programs of different sizes. While failures and successes 

were both part of my participants’ stories, my study ultimately shows how small 

institutions are finding unique ways to sustain their TPC programs – something that 

the TPC field at large can learn from. Therefore, my study proves Melonçon & 

Schreiber’s (2022) framework that identity can lead to sustainability: naming the 

identities of TPC programs at small US institutions can lead to sustainability of the 

TPC field.
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Maintaining Disciplinary Identity in a STEM serving 

Institution

Josephine Walwema, University of Washington

In their recent article, Clegg, Lauer, Phelps & Melonçon (2021) present the results of 

their analysis of programmatic outcomes in undergraduate TPC programs to bolster 

program administrators' efforts to, among other things, build TPC programs (p.19). 

This work comes at a critical moment for our institution, where demand from 

students and programs for instruction in TPC is high. So high that during every 

quarter, we field requests for X number of sections to be set aside for this school, 

and that group of students. To complicate matters, graduate students in programs 

such as STEM are constantly asking to be let into our undergraduate courses in TPC 

for its perceived value to their professionalization. At the same time, students from 

schools and institutes that major in STEM want a TPC curriculum that speaks to 

their specialties. Thus, we have been compelled to ask these questions: How much 

science and technology do technical communication faculty need to teach? What 

kind of science and technology ought we to be teaching? In the same breath, we 

recognize that we are sought after because of our liberal arts and humanities 

sensibilities that inform our knowledge of writing and effective communication.

In this presentation, I  grappled with the question of how much responding to 

colleges' STEM needs we can do while retaining our authenticity as a humanities 

based TPC program. I recognized that what we are grappling with is not unique to 

us. Thus, I  invited ideas on how we can build a uniquely TPC program that retains 

its humanistic identity, prizes ideals in ethics and social justice without reverting to 

skills-based pedagogies.
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Minutes: CPTSC Annual Business Meeting September 23, 

2023

Noon – 1:50 pm

Medical University of South Carolina, Drug Discovery Building, room 110

 1. Call to order

 l Thanks to RJ and Russell for their work on the 2023 conference

 2. Approval of minutes (2022)

 l Vote: Tracy Brinkley motioned to approve, Corinne Renguette seconded, 

unanimous approval.

 3. President’s Report (Tharon)

 l One of the things we’re working on is making our processes more transparent. 

For example, conference site proposals have been a little opaque, so we’re 

trying to make a new process for proposing sites and approving them. 

 l Sponsoring more research through the organization. We’re trying to increase 

graduate student participation as much as we can. This year, we started the 

inaugural Graduate Student Awards. Those of you who have grad students, 

bring them with you, co-present. 

 l And next year is our elections. We want to encourage you to apply for any of 

the positions that you can. Please thing about nominating yourself for member-

at-large, president, vice president, etc. 

 4. Treasurer’s report (Jenn)
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 l My report is things we did this year to spend and bring in money. We’ve been 

working toward a budgeting process so we can understand how to project our 

budget. I also do memberships, banking, and filing for nonprofit status. 

 l We currently have $98K on hand. We brought in $4,400. We brought in $13K 

from the conference registrations this year. And thanks to Rhonda Stanton, 

we’ve had sponsorships this year: about $400 this year so far. And other 

income is a returned grant fund that we’ve returned to the Grants Committee. 

 l Main expenses are supporting Programmatic Perspectives. That pays for the 

open journal system that helps the editors manage the workflows and have the 

DOIs. And another part of that goes to pay and editorial assistant. The other 

big expense is our grades: Research, DEI. The call has gone out and will be 

due toward the end of the year. The Diversity Scholarship Award. And the final 

big expense is the conference. This year, it looks like we’re running slightly 

less than $4K. Last year it was $8K. But those membership fees go to support 

the research and scholarships we’re doing.

 l We spent about $24K this past year. We brought in $18K. So, we’re running at 

a slight deficit, but we’re okay with that because our long-term budget is 

healthy so that we can support research grants and scholarships. 

 l Any questions? None. 

 5. Report from Programmatic Perspectives

 l Lee-Ann Kastman Breuch: I am going to introduce the new editorial team. And 

shoutout to Joseph Jeyaraj, who has been our editor of the focus. We have 

been trying to improve our systems, including the OJS. We’ve also been 

building our team, so we invite you to review. And now we’re announcing 
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Russel Kirksey and Rhonda Stanton as new co-editors. 

 l Russell Kirkscey and Rhonda Stanton: Everybody submit. As much as you 

can. All the time. We’re almost to the point of getting a DOI. We have 

everything ready, it’s just another step in the process. We also have some 

other team building that will occur in the future as we work on all the issues of 

the day. We’re aiming for another special issue, so watch for the CFP for that. 

We usually try to do an open call in the spring and a special issue in the fall. 

And we’re also considering ways to do an online-first printing publishing. Some 

of that is limited by what we can do in the online journal system. Rhonda: I 

don’t have anything more to add. 

 6. Reports from committees (Committee Representatives)

 l Diversity Committee Report: Laura Gonzales shared this Google doc link: 

https://docs.google.com/presentation/d/10hFAguvolacHgs5Oqg4Ee2Hoc5lqF

vWwculm0NWHv1c/edit. First, thanks to everyone in this room who does often 

unrecognized labor reviewing scholarship and grants proposals and dealing 

with many conversations over the past few years. Please join the listserv: 

http://cptsc.org/mailman/listinfo/cptsc-diversity_cptsc.org. We are continuing 

to see an increase in our Diversity Scholarship applications. In 2020, the 

Diversity Committee made requests of the Executive Committee; that includes 

establishing a new grants program for antiracist programs and pedagogies. I 

want to emphasize that we are still looking to support scholars of HCBUs; so, if 

you know people who do work in that area, please encourage them to submit. 

We are looking for a new Chair of the Diversity Committee. Please send me 

[Laura] an email a short letter of interest by Nov 17: gonzalesl@ufl.edu. 
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 l Grad Student Committee Report. Emily Gresbrink. Today, we took a 4-year 

check-in to see how things are going. We talked about what our committees 

might look like over the next few years, maybe changing the names. We talked 

about our social media presence. We’re thinking about making a listserv for 

our grad students. Elle will be taking over our writing group. We have a very 

robust collaboration group for publishing, and there was interest in keeping 

that going. We also have a desire to keep job postings going. And one thing 

that came up for the future of the GSC is what if it shifted into an activism and 

advocacy group for grad students to make conferences and travel more 

accessible. Joanna: Ad-hoc committee. I am currently the chair of an ad-hoc 

committee for the inaugural CPTSC Grad Student award. It was originally 

created with members from the Grants Committee, Diversity Committee, and 

Grad Students Committee. The reviewers for the award were all former 

members of the GSC, which I hope we continue forward so that we can involve 

people as they enter their early careers. This first year, we made it simple: an 

accepted proposal plus a 500-word reflection of how their proposal contributed 

to the future of programmatic research. We had ten completed, we were able 

to give out three awards. We have also proposed that this become an official 

committee. And the funding for this award has already been approved. 

 l Administrators Committee: Tim Ponce. Two initiatives coming. The first is the 

OER bank. In a nutshell, CPTSC will have a repository of vetted and peer 

reviewed OER resources for us to use. The peer review process is the most 

important: what does peer review look like, and what values do we have as an 

organization that will be reflected in the OER materials? By Dec 1, we will 

finalize our call for submissions, and that will have the list of core pillars/values 

in it. we will have our first round of submissions in by March 1, which means 
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we’ll need reviewers. We’ll have a rubric drawn from the language of the call. 

August 1 will launch the opening of this archive that will be continually updated 

and available for people who are teaching. The second initiative is a speakers’ 

series. The timeline on that: We will announce in Dec or Jan our first two 

speakers for the spring. If you miss it, those recordings will be available for one 

year for CPTSC members. After that, there will be a call for speakers from both 

academic and industry. They’ll submit abstracts and proposed topics. In the 

spring, after our two in Dec and Jan, you will see a call for our next round of 

speakers. And then we will confirm our speakers in June for the following fall. A 

lot of this work will require volunteer labor for reviewing. If you would like more 

information, you can email me [Tim] or Julia. And the last thing on our CPTSC 

agenda today is the Administrators’ Round Table. 

 l International Committee: Ashley Petz. Before this morning, we last met in 

March 2023, and we started brainstorming ideas on how we could pool our 

expertise for international grad students and faculty. We decided to create a 

repository of resources. This morning, we continued to brainstorm and assign 

sections to each of us. We are planning to collect resources on institutional 

websites about international students and faculty. One big area will be all the 

government sites: the visa process. We’re also collecting a list of conferences 

that are international friendly. Also, resources for mentoring. Our goal is to 

work on this for the next couple of months, and meet again in Nov or Dec and 

go from there. We’re not sure what the final repository will look like or what the 

exact sections will be, but we’re hoping it will be a resource for people at all 

levels, including potential grad students all the way through establish faculty. 
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 l Grants Committee: Jenn Mallette. The call for research awards is out, so get 

your proposals in by Oct 30. Eventually, that leads to publication in 

Programmatic Perspectives. They also have a new co-chair: Isodore 

Dorpenyo. 

 7. Awards

 l Distinguished Service Award: Teena Carnegie. First, thank you to Tracy 

Bridgeford and Lee-Ann Kastman-Breuch for their work on the committee. 

Award winner: Marjorie Rush-Hovde. Teena read a statement, and then read 

letters written to support her. Marjorie then accepted her award, welcomed 

newcomers, and spoke about her optimism for the field, including the move 

toward social justice. She also encouraged the organization to do more PR for 

technical communication and to ensure the various organizations related to 

TPC are talking to each other. 

 l Inaugural Graduate Student Award: Allegra Smith. Three awards this year. 

First, Meghalee Das, and her project is titled “International Student User 

Experience Insights: Advancing Equity and Inclusion in Synchronous Online 

Instruction.” Gabe Aguilar, project titled “Humanitarian Technical 

Communication: Integrating AI and No-Code Application Development to 

Strengthen TPC Programs and Serve Local Communities.” And Lynn Russell, 

project titled “Small TPC Programs: Recruitment and Assessment.”

 l Diversity Scholarship: Laura Gonzales introduced the Diversity Scholars and 

read their bios: Chenxing Xie and Eric Korankye. 

 l Research Grants to Promote Anti-Racist Programs and Pedagogies: Tharon 

introduced them. The first went to Jamal Jared Alexander and Rebecca 

Walton. And the second one goes to Halcyon Lawrence. Tharon: And, we’re 
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continuing those grants, so apply for those. 

 l Programmatic Perspectives Research Article of the Year: Lee Ann Kastman-

Breuch presented to Heather Noel Turner and Emma J. Rose. 

 8. Membership fees changes: from $40 to $55 (Tharon)

 l Tharon discussed the need for an increase. We’re running a deficit and just 

need a “cost of living” increase. Opened the floor for discussion, but no 

discussion. 

 l Vote: Teena Carnegie moved, Tim Ponce seconded, unanimous approval. 

 9. Announcements: 

 l 2024 CTPSC in UW-Stout. Tharon introduced Mitchell Ogden to discuss 

hosting the 2024 CPTSC Conference in UW-Stout, in October 18-19, 2024. He 

discussed the 50th anniversary and things to look forward to. 

 l Open call for site proposals for 2025 and 2026. Tharon: As we mentioned 

before, we’ve cleaned up the process for applying to host the conference. The 

plan is in October to send the call for putting together the proposal. 

 

Tharon: Any other business? [No response.]

Adjourn: Jenn Mallette moved, Chalice Randazzo seconded, unanimous 

approval
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