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Programmatic evaluation through learning experience

design

Lisa Melongon, University of South Florida

Joanna Schreiber, Georgia Southern University

Learning experience design (LXD) is not a new term (e.g., McLellan, 2000);
however, it is one that, surprisingly, has seen little traction in technical and
professional communication (TPC) scholarship. While recent research has focused
on user experience (UX) as a way to consider programs (e.g., Crane & Cook, 2022),
UX does not fully encapsulate the uniqueness of teaching and learning. LXD came
about to fully account for and name the learner as part of the teaching and learning
experience. The focus on the student or learner emphasizes and names the primary
audience, or user, of the educational experience. LXD is an overarching mindset
and approach, a theory if you will, to understand how to make programs work. It
centers students and the learning outcomes from designing a course (or
assignment) all the way through assessment and reflection and update to the

course.

After a brief overview of LXD, this workshop focused on this key programmatic
question: how can we equip TPC Program administrators and faculty to design
programs (and courses) in a more purposeful way that enhances student learning?
We move to answer this question through a series of hands-on activities that

combines LXD with a programmatic perspective.

The audience for this workshop was



* Primary: Program administrators and faculty who wanted to update or expand

their existing degree program

* Secondary: Program administrators and faculty who wanted to start a new

program

The activities were designed for working through issues related to the program. Both
new and seasoned administrators and faculty who administer or work in a four-year
degree program or emphasis program, certificate, or minor at the undergraduate or
graduate level would find value in the activities since the handouts provided guided

a process of program evaluation from a programmatic perspective.

When we use the term programmatic perspective, we mean the interconnected
processes in which TPC Program Administrators (PAs) and faculty regularly
engage. A programmatic perspective includes considering programmatic
relationships: course to course, course to program, program to other academic
programs, program to professional field, and just as importantly, all the processes
and documentation that goes with a program for the multiple stakeholders across
campus and outside of campus (Schreiber & Melongon, 2019, pp. 257-58). The
primary processes are the critical review of programs involving careful deliberation
on the nature of programs to better understand how and why they exist and work.
Effectively engaging in such activities involves understanding that TPC programs

are both locally situated and shaped by field-wide trends in academia and industry.

The following activities were guided by the workshop facilitators and a series of

handouts and worksheets:
* Evaluating current program through LXD

* Re-writing student centered learning outcomes



* Aligning program outcomes to courses and assignments
* Integrating courses across a program
* Performing an inclusion audit
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Implementing Design Thinking into Program Administration

Tracy Bridgeford, University of Nebraska-Omaha

Bill Williamson, Saginaw Valley State University

We proposed a workshop that examines the applications of design thinking to
administering academic programs. We framed design thinking as a problem-solving
mindset that leads to problem-solving strategies that are built upon methodological
action phases: empathy, problem definition, ideation, prototype development, and

testing/implementation.

We proposed strategies for constructing administrative ethos based in design
thinking that we then applied to the core challenges of programmatic recruitment
and retention, curriculum management, and outcomes and assessment. We shared
brief narratives from our own 50+ years of combined administrative experience
before engaging participants in the exploration of problem-solving methods through
small-group strategic-planning sessions. Our goal was for participants to walk away

with strategies for framing and addressing local challenges in their home contexts.
The workshop was organized into five segments:
* Overview of design thinking for administrative applications (10 min);

* Framing challenges and strategies from a design thinking perspective (10
min);
* Small-group exploration of a programmatic challenge, part 1 (20 min);

* Small-group exploration of a programmatic challenge, part 2 (20 min); and

* Reflections on the process (15 min).



We allowed participants to select their work groups based on the programmatic
challenges they felt most immediate or daunting for them. Every participant left with
a strategy packet that included an annotated bibliography, a design-thinking
methods guide, and a heuristic framework for strategic action.
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Incorporating Data Analytics as User Analysis Method in

TPC Research, Training, and Practice

Daniel L. Hocutt, University of Richmond

Nupoor Ranade, George Mason University

Technical communicators in the workplace are tasked with maintaining digital
assets like websites and social media platforms on behalf of their employers. While
technical and professional communication (TPC) classrooms prepare students for
participatory, user- centered research and design (see Johnson, 1997; Johnson,
1998; Spinuzzi, 2005; Tham, 2021; Zachry & Spyridakis, 2016), these preparations
focus on developing new artifacts or completing major revisions. Less often
addressed in TPC classrooms is the regular maintenance of digital artifacts with
user metrics from data analytics tools. In the workplace, technical communicators
are asked to interpret and use insights captured in data analytics tools to provide
actionable, routine updates based on user behavior. Data analytics tools provide

aggregated reports of user behavior on and around such digital properties.

This workshop invited participants to examine and try out user-centered instructional
materials, developed through a 2021 CTPSC Research Grant, that empower TPC
instructors to teach critical use of data analytics for user research and routine
maintenance of digital assets. Our project positions data analytics as a critical digital
literacy that TPC students need to study, understand, and practice in classroom
settings as preparation for workplace experience. We consider using data analytics

as problematic but necessary methods that TPC classrooms should cover.

This workshop was designed for several audiences:



* TPC researchers seeking to integrate data analytics into online audience

analysis.

* TPC instructors seeking methods for integrating data analytics into TPC

classes.

* TPC program leads seeking innovative methods to complement existing UX

methods.

In this workshop, we used Google Analytics data from the Fabric of Digital Life

(“Fabric,” fabricofdigitallife.com), a digital archive that collects and curates rhetorical

representations of emerging, embedded augmentation technologies. We introduced
participants to the Fabric archive and to the Google Analytics interface, along with
the data collected and reported from website visits. We addressed the problem of
relying on a single data analytics interface for data collection and analysis, and
demonstrated methods used to mitigate those problems. We then led participants in
three activities using website browsing data toward developing audience insights.
We used the planning, implementation, and testing (P-I-T) framework often used in

digital design and development to structure these activities.

1. Planning: Based on a brief review of Fabric and the data available in Google
Analytics, develop a user-focused research question that will provide insight

into users.

2. Implementation: Use data analytics methods of collecting and reporting data to
develop an answer to the research question using data from Google Analytics.
Participants joined facilitators in discovering if Google Analytics can provide

adequate responses.


https://fabricofdigitallife.com/

3. Testing: Brainstorm potential alternative data sources that can be used to
validate the results from Google Analytics. Use the validation step as a critical

data literacy method.

Participants left the workshop with a basic understanding of data analytics methods
and tools; a framework for using data analytics as a novel method for audience
analysis; and instructional tools that could be incorporated into TPC pedagogy to

prepare TPC students for the realities of editing and managing digital content.
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Innovating UX Pedagogy in TPC Programs: Moving Beyond
Usability

Heather Noel Turner, Santa Clara University

Emma Rose, University of Washington Tacoma

While Technical and Professional Communication (TPC) curriculum is not static, it
can stagnate. The field of TPC has a long, intertwined history with UX (Redish,
2010; Redish & Barnum, 2011) and many technical writers are well positioned to
work in UX (Lauer & Brumberger, 2016; Turner & Rose, 2022).The field of user
experience (UX) is in a state of flux where practices are quickly changing and
evolving (MacDonald, Rose, & Putnam, 2022). Programmatic scholarship has called
for TPC programs to “meet design mandates” (Zappen & Giesle, 2009) and move
beyond UX as an add-on to existing TPC courses (Zhou, 2014). However, many
TPC instructors are teaching UX in a limited way, often conflating usability and user
experience (Turner & Rose, 2022), and we refer to this as the durability of usability:
the legacy of usability testing as a method which is a partial and incomplete

approach to the modern practice of UX.

In a recent study, Turner and Rose found that TPC instructors teaching UX and/or
usability are often the only ones who do so in their department or program, leaving
them feeling isolated in their pedagogical practice. Furthermore, some instructors
expressed a lack of confidence, industry experience, or practical know-how to
effectively teach UX and fear that they may need additional training or credentialing

(Turner and Rose, in press).



We offered this workshop as an opportunity for graduate students, instructors and
program administrators to rethink, revise, collaborate, and build confidence in their
UX pedagogy. Designed as an asset-based approach, we invited TPC instructors to
come together to share their expertise and co-design curriculum to update programs

and teaching practices related to UX.

In this workshop, attendees learned about two, evidence-based models for
reframing their usability curriculum to consider a rhetorically rich process of UX.
Then, attendees had the opportunity to retool their own curriculum in a codesign

activity with other attendees.
This 75-minute workshop was structured as follows:

* Welcome and introductions - attendees were invited to introduce themselves,
share their existing teaching experiences and practices, and collaborate on

ground rules

* Framing the workshop - The difference between usability and UX and the
durability of usability - a quick overview of research results on UX pedagogy

highlighting existing practices in the field.

« Step 1: Goal setting - attendees generated specific, measurable, achievable,

relevant and time-bound (SMART) goals for their curriculum redesign.

» Step 2: Situating and analyzing - identifying how the assignment fits into the
larger UX process, what steps in the UX come before and after, what is

missing from the existing curriculum.
» Step 3: Applying and redesigning - reframing and revising assignments,

adding breadth or depth, adding opportunities for rhetorically rich engagement

with 1) different user groups, 2) different ideation strategies 3) different design



tools 4) different implementation procedures.

» Step 4: Sharing and feedback - reviewed each other’s revisions and discussed

how we move beyond usability
References

Lauer, C., & Brumberger, E. (2016). Technical communication as user experience in

a broadening industry landscape. Technical Communication, 63(3), 248-264.

MacDonald, C. M., Rose, E. J., & Putnam, C. (2022). An industry in flux: where does
UX go from here? Interactions, 29(2), 54-58.

Redish, J. (2010). Technical communication and usability: Intertwined strands and
mutual influences. IEEE Transactions on Professional Communication, 53(3),
191-201.

Redish, J., & Barnum, C. (2011). Overlap, influence, intertwining: The interplay of
UX and technical communication. Journal of Usability Studies, 6(3), 90-101.

Turner, H., & Rose, E. (2022). What do We Teach When We Say We Teach UX? A
Study of the Practices of TPC Instructors. Programmatic Perspectives, 13(1),
61-102.

Zappen, J. P., & Geisler, C. (2009). Designing the total user experience:
Implications for research and program development. Programmatic

Perspectives, 1(1), 3-28.

Zhou, Q. (2014). " That usability course" what technical communication programs
get wrong about usability and how to fix it. Communication Design Quarterly
Review, 2(3), 25-27.






Collaboration in action: Participatory Assessment

Research with STEM Partners

Colleen A. Reilly, University of North Carolina Wilmington
Amy Long, University of North Carolina Wilmington
Peter Fritzler, University of North Carolina Wilmington

lan R. Weaver, University of North Carolina Wilmington

How can STEM and technical and professional communication (TPC) programs
design participatory assessment of science writing courses? Since 2016, our TPC
and environmental science programs collaborated in developing and teaching a
science writing course, established as a prerequisite for the senior capstone course
for environmental science students. The TPC presenters have completed phase one
of planned participatory assessment research seeking to convert anecdotal
observations of successful science writing instruction into concrete forms of
evidence. Our findings thus far have revealed a common language (Spinuzzi, 2005)
and categories for implementing context- (St.Amant, 2018) and evidence- based
(Coppola, Elliot, & Newsham, 2016) assessment. Presenting our preliminary data
and findings, this panel outlined an approach that other programs can use to
collaborate with STEM partners while reflecting on the impact varied faculty roles
(STEM vs. TPC and junior vs. senior vs. non-tenure track) play in such

collaborations.

Our panel, which included a STEM faculty member, research librarian, and two TPC
faculty who teach science writing, used the following three categories to discuss our
preliminary findings: improvements in metrics, writing skills, and intangible skills. We

also detailed how we built upon phase one of our project to complete direct



assessment of student writing from our course and their capstone course to
measure the degree of improvement on designated metrics as well as survey their
students to learn more about their growth in intangible skills. Preliminary data from

the next phase will be available to share with other programs.

Panelist 1, a senior lecturer in the STEM department, reported data and findings
concerning writing metrics and writing skills. Specifically, she addressed metrics
that include grades, time spent commenting on student work, and drop/failing rates.
Regarding students’ writing skills, she detailed the changes she has observed
related to process and genre. She also explained how her required drafting process
that includes revisions, TA grading, and customizable rubrics have helped her
observe changes in her students’ writing process and flexibility in creating varied
genres and how SLOs assessment would offer more tangible evidence of writing
success. Her perceptions and experiences as a STEM senior lecturer highlighted

the importance of involving STEM faculty in writing assessment.

Panelist 2, the STEM academic research and engagement librarian, reported data
and findings regarding writing skills and intangibles, specifically detailing the
changes he has observed in STEM students’ approaches to and attitudes about
doing research for their senior capstone projects. As he meets with students
individually, the librarian has detailed knowledge about how their research
proficiencies have improved as well as the aspects of their research skills that could
use further attention. Regarding intangible skills, he presented a technique for
measuring the increase in students’ writing and research confidence, which he has

observed since our course became a prerequisite for the STEM capstone. Specific



takeaways included strategies for writing programs to include research librarians in
writing assessment, and highlighting the benefits of seeing writing assessment as

shared expertise between multiple academic units, including the library.

Panelist 3, a professor who teaches the science writing course, outlined the
participatory assessment framework the TPC panelists have developed. She
provided details about stage one of the participatory assessment research we
conducted including an indication of the scholarship we drew upon, the three central
themes that emerged from our focus group research, the expected and unexpected
results we found, and how we are currently implementing our results in our efforts to
revision our course and market it to other STEM disciplines. Takeaways included
insights for writing programs wanting to start a science writing service course based

on collaborative principles.

Panelist 4, an assistant professor who teaches the science writing course and
coordinates our post-baccalaureate certificate in science and medical writing,
explained the subsequent phases of our participatory assessment research
including surveys of STEM students, direct assessment of student work, and
interviews/discussions with other stakeholders, such as additional STEM faculty and
the TAs who comment on students’ work in the capstone course. He provided the
preliminary research results that we had collected by the time of our presentation.
Takeaways included concrete suggestions for other faculty and TPC program
leaders to use when conducting similar collaborative assessment research and

marketing their courses to other STEM programs on campus.
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Graduate Teaching Assistants: A Valuable Resource for
Technical Writing Programs as Enroliments and Budgets

Decline.

Rhonda Stanton, Missouri State University
Maquelle Huntley, Missouri State University

Cam Steilen, Missouri State University

Declining enrollments in colleges and universities has left some budgets in a grim
situation. Teachers have been asked to add to their enrollments in classes and
teach additional classes. While we rush to blame COVID for lower numbers, Rob
Sentz, chief innovation officer at a labor market analytics firm, reports that in some
cases, it's employment opportunities that are enticing students away from the
university, and a “demographic cliff,” or declining birthrate is going to affect

enrollment numbers for years to come (as cited in Marcus, para 9).

Unfortunately, even as the director of the technical/professional writing program at
my university, | do not have regular insight into the budget, so | was surprised when |
learned the college had made the budgetary decision to not hire per-course
instructors for the fall 2022 semester. In past semesters, we hired 8-12 per-course
faculty to teach two lower-level technical writing courses; | wasn'’t sure what | was

going to do. Enroliments were down, but we still had sections that were not staffed.

To staff sections of the 200-level course, and save the university money, | was
encouraged to consider graduate teaching assistants. This was not completely
unusual because in past years, GTAs who were in the master of writing,
professional writing track had been allowed to have that teaching assignment. To

qualify, they attended training for and taught first-year composition for a minimum of



two semesters, they were TPW students in the professional writing MA, and they
took the graduate-level pedagogy course on teaching TPW courses. Fall of 2022

would be different, though, because there were no GTAs who met these criteria.
Panelist Two & Panelist Three

Both panelists are GTAs who taught two sections of the 200-level TPW class. One
taught two seated sections; the other taught two online sections. Both had been
through the training we regularly provide graduate teaching assistants to teach first-
year composition. One had two semesters of teaching experience, but the other had
a non-teaching assignment previously based on extenuating circumstances. Neither
GTA had taken the graduate-level pedagogy class that had been required for this
assignment in past years. The GTAs shared thoughts about training they received,
and how training to teach first-year composition translated, or didn'’t, to teach
beginning technical writing. They also shared their thoughts about initial concerns,
course curriculum, feelings about preparation, how they thrived (or survived) during

the semester, and how they would improve the processes and practices next time.

Insights from the GTAs can provide support in future semesters for allowing GTAs to

teach the lower division courses on a more regular basis.
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Findings from CPTSC Research Grant: Contingent Voices -
An Overview of a Field-Wide Study and Suggestions for

Support on Three Levels

Katie Rieger, University of Missouri, Columbia
Lydia Welker, Freelance Technical Writer
Sarah Lonelodge, Eastern Mexico University

Christina Lane, Tulsa Community College

When looking at our programs, we also must explore the labor tied to our programs.
This panel explored some of the findings from the 2021 CPTSC research grant
“Contingent Laborers: Experience and Conditions: A Field Wide Survey.” Due to
worsening economic conditions due to COVID-19 and the already high level of use
of contingent/NTT faculty in TPC and English/Writing studies' programs, this
research project hoped to better understand contingent/NTT instructor experiences
in these programs, specifically focusing on the TPC contingent/NTT workforce. This
project disseminated a modified version of the HERI survey to contingent/NTT
laborers to better understand their experiences and perceptions regarding their
labor. This study also included a narrative and interview portion wherein both
contingent and TT faculty and administrators share thoughts and resources. This
panel discussed some of the findings from this multi-institutional data set in hopes of
better supporting TPC and English/writing studies’ programmatic leaders and
contingent/NTT individuals through research-informed initiatives. Each of the panel
presenters spoke about various aspects of this project as well as shared their own

experiences with contingent work.



Speaker 1 shared information related to demographics, common themes from
respondents, and other key findings related to the project that might be beneficial to

TPC departments.
Speaker 2 shared information for support on an individual level.

Speaker 3 shared information for support on a departmental level (especially as it

relates to TPC departments).
Speaker 4 shared information for support on an institutional level.

Audience members were provided with some key findings and a handout related to

supporting contingent laborers on multiple levels.



Understanding the Experiences of Black, Indigenous, and
Women of Color Graduate Student Instructors with

Mentoring in Writing Programs

Michelle Flahive, Texas Tech University

Mentoring relationships are critical for transmitting the transferrable knowledge
necessary for long-term success in a profession (Keller, 2019). However, there
remains a problem with access to mentorship for graduate students in rhetoric and
composition (Okawa, 2002; Ribero & Arellano, 2019; VanHaitsma & Ceraso, 2017).
Because mentorship is a relational practice that is influenced by identity (Figueroa &
Rodriguez, 2015), finding mentorship is a special problem for Black, Indigenous,
and Woman of Color (BIWOC) scholars. While universities increase diversity
amongst undergraduate students, “the numbers of Woman of Color decrease with
rising academic rank;” the majority of full-time faculty positions remain occupied by
White men and women (Ribero & Arellano, 2019, p. 334). In response to the need
for inclusive mentorship practices in English departments, this paper presented on a
study that takes a Critical Race Theory (CRT) approach to a testimonio (Delgado

Bernal et al., 2012) through the following research questions:

1. How do BIWOC graduate student instructors at predominantly White

institutions (PWIs) experience formal and informal mentorship?

2. How can the perspectives and experiences of BIWOC contribute to methods
and approaches to addressing the need for inclusive processes of construction
and assessment of graduation student instructor (GSI) preparation in rhetoric

and composition at the departmental, programmatic, and classroom levels?



3. How does engaging in collaborative participant research models for BIWOC at

PWIs impact participant practices?

Rhetoric and composition and writing program administration (WPA) studies have
acknowledged the need for attending to differences amongst GSIs. However, when
examining these differences, these studies often focus on differences such as
teaching experience and scholarly interests, rather than differences related to race,
ethnicity, culture, and language (Henry & Bruland, 2010; Obermark et al., 2015;
Reid, 2008; Stancliff & Goggin, 2007; Stenberg & Lee, 2002). Further, while many
faculty of color have offered perspectives on mentorship based on their
experiences, (experiences which include their time as graduate students) (Ribero &
Arellano, 2019; VanHaitsma & Ceraso, 2017; Villanueva, 1993), current theories of
mentoring graduate students of color do not include the lived experiences of current

GSils of color.

The study | presented sought to contribute to best-practices for GSI mentoring
models in WPA by adding the perspectives of BIWOC GSls. Through a grounded
analysis (Glaser & Strauss, 1967), framed by a Chicana Feminist lens, this
presentation reported on the study’s preliminary analysis of data. The data in this
study comes from BIWOC GSI participants in a predominantly White English
department, which is housed in a PWI. Data collections were grounded in a
testimonio methodology; methods included written critical reflections, open-ended
interviews, a focus group (which asked participants to collaboratively analyze critical

reflection and interview data), and a study debriefing interview with participants.



This presentation provided faculty and WPAs with theoretical implications for
developing anti-racist models of GSI mentorship. Also during this presentation, |
offered faculty and GSls in writing studies strategies for engaging in a praxis of anti-

racist coalition building within their own institutional contexts.
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Engaging Students in Diversity, Equality, and Inclusion

Workplace Practices: Opportunities and Challenges

Jessica Griffith, University of South Florida

Justiss Burry, University of South Florida

At the programmatic level, teachers and faculty negotiate opportunities in curricula
that require students to think about “engaging diversity as they [students] make
crucial decisions about how to enter important, often sensitive conversations”
(Edwards, 2018, p. 214). The field of technical and professional communication
(TPC) has moved to develop and advance attention on justice-oriented work
(Agboka & Matveeva, 2018; Walton & Agboka, 2021; Walton, et al., 2019; Haas &
Eble, 2018) while focusing on action within TPC programs (Hitt, 2018; Melonc¢on,
2018).

At the course level, assignment design and implementation are critical parts of
providing these opportunities to engage with complex issues of equality.
Programmatic innovation at the assignment level can help students be better
prepared to engage with diversity, equity, and inclusion (DEI) work in their future
workplaces and in their civic lives. The challenge, however, comes in finding the
most effective way to incorporate them within curricula, especially when 83% of the
instructors currently teaching these courses are considered contingent faculty
(Melongon & England, 2011, p. 399) and come with a range of backgrounds and
experiences. This is not to say that instructors are the issue; rather, the challenge
here aligns with systemic institutional labor issues that ultimately impact the

programs themselves.



In light of this challenge, we asked the question: How can assignments that use
problem-based scenarios be used to provide students with opportunities to address

issues of inequality within various workplaces?
Service Course Assignments

To begin to answer this question, we focused on the service course, which we take
to mean “introductory courses for nonmajors delivered primarily as a service to other
departments and programs on campus” (Melongon & England, 2011, p. 398). We
chose service courses because they offer students experience writing about
complex issues, as seen in the scenarios, that they would not typically face in their
respective fields. Additionally, the students in the service course classrooms have a
unique opportunity to engage with a diversity, equality, and inclusion (DEI)
emphasis. For example, in the assignment used in the study, students are presented
with a series of problem-based workplace scenarios. These workplace scenarios
ask students to create genre specific communication deliverables based on critical
analysis of organizational contexts. The goal of these scenarios is to help students
identify and address issues of equality in workplace situations while practicing

writing in different genres.

Our goal with this study was to improve how assignments are designed and
implemented. Additionally, we explored the nuanced situations and complex social

justice issues students will encounter in their future workplaces.
Hopes & Takeaways

Using programmatic data, we offered preliminary conclusions and recommendations
on the implementation and revising of justice-oriented and workplace scenarios,

including



* Examining the scenarios and data gathered from the pilot study
* Audience assistance in understanding assignments as created

* How data was implemented

The challenges faced

Ultimately, this presentation offered concrete case study examples of the
opportunities and challenges of incorporating DEI into assignments as well as
examples of how we are revising the assignment scenarios as part of an iterative

approach to curricular work.
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Leveraging Technical Communication Expertise to Engage

Campus Partners

Jennifer Mallette, Boise State University
Heidi Naylor, Boise State University
Debra Purdy, Boise State University

Sherena Huntsman, Boise State University

Technical communication faculty and courses often collaborate and partner with
various stakeholders across campus and within the local community. However,
these programs may not be visible given that the work doesn’t happen within a
named program. At our institution, the technical communication program exists
within a larger writing studies department, meaning that technical communication
faculty and courses are subsumed under a department of writing studies. In this
context, how do faculty navigate the demands for service courses and collaboration
from units across campus? How can we assist students from diverse backgrounds
and majors to meet learning outcomes? How do we support students who wish to
pursue a career in technical communication? How do we leverage our expertise to

support the broader campus community?

In this panel, we shared our experiences collaborating with various stakeholders in
our classrooms and across campus. Despite not existing within a named technical
communication program, we have found ways to make our knowledge and expertise
visible, using this expertise to support students and programs at our institution. We
shared our experiences working with hybrid courses, collaborating with engineering
departments to create learning experiences driven by our expertise in writing

pedagogy and technical communication, and supporting the first-year writing



program with technical communication informed approaches. Our goal was to share
our experiences and spark a conversation about the approaches to make this work
visible and to ensure these efforts are recognized as the product of specific

knowledge and expertise.

Speaker 1: Pandemic safety concerns prompted us to reconsider the number of
face-to-face hours in our technical communication service course offerings. This
presenter described challenges and strengths in adapting and refining a pivot to
hybrid-model course delivery, including brief findings from a literature review of best
practices for hybrid instruction, and what we discovered in an ensuing mid-semester
evaluation, through which students could respond with specifics about meeting
learning objectives. These students represented an array of majors, including
computer science, health science, media studies, as well as writing, rhetoric, and
technical communication. In the evaluation, students described the unexpected
benefits of working together toward course goals in hybrid spaces, including drawing
from the strengths of those with differing aptitudes, interests, abilities, and

professional goals.

Speaker 2: The computer science program at Boise State University has
experienced exponential growth and represents a significant opportunity for TC
faculty to make our work visible and support computer science students in learning
the skills needed for writing in their field. This presenter shared their experiences
around creating and teaching a computer science-focused intro to technical
communication course in the fall of 2021. Students who took the course reported
they found the customized course to be beneficial and that it helped them envision
writing and collaborating with other computer science professionals in their future

workplaces. Computer science program stakeholders were interviewed for their



insights regarding the success of the customized course and future collaboration
opportunities. To conclude, the presenter asked the audience to share their insights
on how best to use technical communication expertise to support undergraduate

computer science students.

Speaker 3: In Fall 2020, the electrical and computer engineering program at our
institution sought to replace the 3-credit service course with a 1-credit course
tailored to their students' needs. This presentation focused on the design of this
course. This course was created using backwards course design that brought in the
broader missions of both the engineering and arts and sciences colleges as well as
engineering assessment criteria. Framing a course with broader outcomes and
missions required the designer to bring in both her understanding of engineering
education and expertise in technical communication pedagogy. The result was a
learning experience not only embedded in the students’ discipline but that also
addressed their learning needs in supportive and inclusive ways. This speaker
concluded by sharing steps for this course and for designing similar courses for

other engineering programs.

Speaker four shared experiences forming a partnership with the First Year Writing
(FYW) program to incorporate technical communication expertise within the FYW
classroom. The goal of this collaboration is to support FYW learning outcomes while
preparing students to recognize transfer skills including broader audience
awareness. We began by embedding accessibility strategies that are typically
taught in our TC courses. Accessibility was framed as audience awareness, which
helped to solidify concepts of audience beyond the dominant population. For
example, we included the use of tagged headings as part of teaching content

organization strategies to reinforce the concept that paragraphs are containers of



information labeled with headings and heading structures intentionally guide
readers through scaffolded information. We included instruction on alt-text as part of
visual communication tools already incorporated into the course to reinforce
rhetorical purpose in image selection. The presentation concluded with discussions

on methods for sustainability of this collaboration.



Collaborative Program Work: Dimensions of Applied

Technical Communication

Marjorie Rush Hovde, Indiana University-Purdue University Indianapolis
Corinne Renguette, Indiana University-Purdue University Indianapolis

Julie Stella, Indiana University-Purdue University Indianapolis

Faculty and administrators in Technical Communication departments bring valuable
skills as educators and contributing members of the academy. Technical
Communication faculty teach tech comm, but they can also do tech comm-and they
do it well. Much work in program management and direction is accomplished
through technical communication, and faculty who teach technical communication
have unique skills, especially useful in situations where they manage degree

programs despite not having administrative experience.

As faculty members in a small technical communication program, we are called to
use our technical communication skills especially in corporate, community, and
internal partnerships in an ecology of relationships (Bronfenbrenner, 1992) that
ultimately benefit the student. Our technical communication program is small (but
mighty!). Due to our size, we often find ourselves in multiple leadership roles that
require partnerships on campus and off. Serving technical majors who need
education in technical communication and technical communication majors adds

complexity to our work.

* Atthe level of department chair, the focus is on networking and ensuring that

external relationships are nurtured and sustained.



* Atthe level of director of undergraduate programs, the focus is on building and
sustaining partnerships with engineering faculty and external partners to give

students diverse experiences.

* Atthe level of director of graduate programs, the focus is on ensuring our

visibility in the school and contributions to its effective functioning.

At all levels, in developing ethical and reciprocal partnerships, we communicate our
passion for diversity and inclusion while demonstrating the value-added roles we

play in service, research, and teaching.

In this panel presentation, we explored these three levels, noting how applied
technical communication benefits the institution and technical communication
faculty members. We also raised questions which explored how to address

challenges that arise in such applications

Presenter 1: Beyond Editing! Departmental Chair perspectives on strategic
relationship building

Although technical communication faculty are often perceived as “good editors”
when institutional writing needs to be done, our roles extend beyond editing,

especially for the departmental chair.

As part of their roles, department chairs develop and nurture strategic relationships.

These relationships can involve at least
* Collaboration on funding opportunities

* Providing knowledge about what tech comm is and what we do participating in
campus and external events to enhance networking securing internships and

diverse experiences to foster learning



Chairs can ensure that programs contribute to the strategic goals and initiatives of
the campus, school, and department. | shared examples of networking and
relationship building, beneficial partners, and contributions that have strengthened
our TPC program. Being visible helps non-TPC faculty and staff to know
experientially what TPC professionals do and are capable of, thus enhancing the

possibility for greater respect and perhaps access to needed resources.

Questions for discussion: How have your department chairs developed relationships
beneficial to your TPC program? Who are external partners that have been
valuable? How can chairs overcome contextual limitations, especially in smaller
programs?

Presenter 2: Creating and Sustaining Communities of Practice: Relationships
with Engineering and Technology Instructors

The focus of a technical communication program director is often on building and
maintaining communities of practice defined as a “group of people who share a
concern or a passion for something they do and learn how to do it better as they

interact regularly” (Wenger, 2011).
A community of practice has the following attributes:
* A domain—a shared interest;
* A community—a network of members who interact and learn; and

* A practice—a shared repertoire of resources (vocabulary, stories, knowledge,

strategies, and/or tools).

Communities of practice synergistically engage in problem-solving, sharing
knowledge/experience, re-using assets, maintaining a shared history, documenting

issues, and sharing space—virtual and/or physical.



Communities of practice are common in education (Wenger, 2011) where both
instructors and students engage in knowledge-sharing community practices.
Communities of practice are more than simple partnerships. They are a teaching
practice that requires enthusiasm and leadership for a sustainable and productive

experience.

Communities of practice are especially useful in designing service courses, in which
science and technology students learn technical communication skills that apply to
their degrees. Creating a community of practice with the faculty members in those
disciplines, as we develop relevant paired courses, requires considerable work for
the program director. In this presentation, | addressed strategies that have been

useful for developing such a community with limited departmental resources.

Questions for participants: How might CoPs benefit your department and/or school?
Do you currently participate in collaborative groups that would benefit from adopting
a CoP approach? How can we transform collaborative partnerships, especially with

technical/scientific faculty members, for the benefit of all involved?

Presenter 3: Exploring Campus/School Communication Development as
Applied Technical Communication Work

On many campuses, TPC faculty members are called on to provide leadership in on-
campus service, especially related to creating communication artifacts that affect
the running of the institution. As fewer full-time faculty lines are available, (Lawless,

2018) full-time faculty members face increasing responsibility for this work.

Service work allows faculty members to use their TPC abilities and knowledge to
effect “institutional change” (Trejo, 2020, p. 2752) at the school and campus levels.
For example, | have led revisions or creations of promotion and tenure guidelines, of

faculty workload guidelines, and of salary guidelines for the school and/or campus.



Elements of effective technical/professional communication that come into play in

this work include:

« Communication creation process--involving extensive collaboration and

recursive revisions.

* Problem solving--beginning with an undesirable situation and working toward a

goal state.
* Clear writing—practicing direct and concise communication.
* Document design--showing the nature of relationships among various ideas.

* Audience adaptation--considering the knowledge and background of a variety

of audience members.

* Knowledge of organizational dynamics--analyzing organizational constraints

and resources relevant to the context when creating effective communication.

Benefits of this on-campus service work, though taxing at times (Trejo, 2020), allows
TPC faculty members to build relationships with contacts outside their departments.
In addition, this work can aid in enhancing one’s “professional network, connecting
with institutional leadership and gaining valuable insight and knowledge from senior
faculty” (Trejo, 2020, p. 2753).

Questions for participants to discuss: How can we enhance this TPC service work
on campus? How can we develop a scholarship of this service, including ways to
have it credited toward tenure/promotion? How can we turn this work into career

advancement?
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The Constraints of Innovating within Professional and

Technical Writing Programs

Emily January Petersen, Weber State University
Christopher Scheidler, Weber State University
Shelly Thomas, Weber State University

There are myriad ways of innovating in technical and professional communication
programs. We might update curricula, engage in recruitment, expand extracurricular
activities, invite guest speakers, increase diversity initiatives, or hire new faculty. No
matter the innovation, there are always constraints surrounding our efforts.
According to Yeats and Thompson (2010), program administrators have to think
about the “unique combination of local constraints, personalities, concerns, politics,
and interests” (p. 260). We also “value the particular ethical and humanistic
commitments present in the ways we teach students” (Coffey, Glotfelter, &
Simmons, 2020, p. 139). Our panel explored how we navigate those constraints and
challenges in program administration through Presenter 1’s experiences in trying to
implement a science communication B.S. across campus disciplines, Presenter 2’s
efforts to internationalize student experiences through coursework, Presenter 3’s
history of a newly formed technical communication program, including its trajectory
and growth (2003-2015), and Presenter 4’s research regarding the ethical
considerations behind using images of students from diverse backgrounds in
recruitment materials. Through these presentations, we explored ideas for program
innovation alongside the difficulties we encountered, as it is realistic to not only
come up with ideas for change, but to consider how we might encounter and deal

with problems.



Presenter 1: Culturally Constrained: Institutional Hurdles to Interdisciplinary
Innovations

Presenter 1 shared their experience proposing an interdisciplinary Science
Technology and Society (STS) program at a regional university with ties to
aerospace and a regional tech industry. Prompted by Technical and Professional
Communication’s (TPC) commitment to be culturally, ethically, and rhetorically
conscious, this proposed program weaves TPC scholarship with critical technology
studies (Mullaney, Thomas, Peters, Hicks, & Phillip, 2021) and humanities research.
Despite university encouragement, this transcendence of disciplinary boundaries
has been met with eager collaborators but hesitant alliances. In other words,
although there is an abundance of individual and university support, creating the
organization and foundations of an interdisciplinary program has met with significant
pushback. Analyzing these relationships and their “structures of feeling” ( Gladstein
& Regaingon, 2012), Presenter 1 articulated three design lessons (Rosner, 2018) of
overcoming constraints by forming alliances, creating extensions to existing campus

cultures, and running interferences to practices detrimental to interdisciplinary work.

Presenter 2: Innovating Internationally: Sharing Cross-Cultural Perspectives
with Students

My teaching is informed by my research, which focuses on the experiences of
marginalized groups in technical and professional communication (TPC). My
research took an international turn in 2017, when | interviewed technical writers in
India and in 2019 when | did archival research in South Africa and Botswana. After
these experiences, and as a program administrator, | wanted to make international
perspectives available to students. To achieve this, | focused on two variable topics
courses on international TPC: 1) students shared research methods with Indian
technical writers; 2) students interviewed technical writers in New Zealand and

Australia. | learned about the constraints of innovating, and | planned to use



autoethnography to reflect on my efforts to internationalize U.S. students’
experiences. | invited attendees to reflect on how our teaching practices as TPC
program administrators allow us to expand opportunities for students in the face of

complicated cross-cultural circumstances.

Presenter 3: Telling Stories about Program Administration: Learning from the
Past

The history of a technical and professional communication (TPC) program is
instructive, especially from the perspective of storytelling. Looking back on
narratives can give us insights into what worked and what didn’t. Further, “stories
and storytelling are a rich means of understanding the workplace and its
communication products and processes. Story can allow us to analyze
organizational identity, organizational discourse, and the persuasive role of shared
narratives in forming and influencing the broader company or community” (Small,
2017, p. 235). With that in mind, my presentation shared my stories of administering
a TPC program, which in 2003 consisted of four courses: an introduction to TPC
(service course), technical editing, a variable topics course, and a seminar and
practicum (internship). In 2005, the TPC committee proposed revisions as our
limited course offerings constrained students. The stories of this history provided

attendees with insights into how programs evolve.

Presenter 4: Student Perceptions of Exaggerated Diversity in College
Recruitment Materials

Relatively recent scholarship has explored the need for technical and professional
communication academic programs to increase their racial and ethnic diversity
(Alexander & Walton, 2022; Dayley, 2020). Program administrators are constantly

looking for new and innovative ways to recruit students from underrepresented



backgrounds. Often this means using images of people from diverse racial and
ethnic backgrounds in their recruitment materials (Osei-Kofi, et. al., 2013; Pippert,
et. al., 2013).

The use of images of students from diverse backgrounds in recruitment materials
presents a difficult dilemma. Should colleges and universities use exaggerated
diversity in recruitment materials to try and attract students from diverse
backgrounds, even if those images do not accurately represent the amount of
diversity at the university? This presentation discussed the results of my research
regarding student perceptions of the use of exaggerated diversity in recruitment
materials. Results suggest that BIPOC students strongly oppose the use of

exaggerated diversity in college recruitment materials.
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Centering Coalition Building in TPC Curriculum Design

Shanna Cameron, University of Memphis

One current challenge facing program administrators in TPC includes integrating
service-learning experiences for students that help them bridge the theory/practice
binary while also navigating the complexities of maintaining ethical relationships
with public stakeholders. This challenge has become even more imperative due to
the many social injustices occurring in the United States and throughout the world.
Therefore, technical communicators and allied scholars continue to “reimagine our
curricula as the field itself is continually reimagined,” particularly in ways that center
bodies, difference, and social justice in our classrooms (Browning & Cagle, 2017, p.
441; see also Shelton, 2020).

This individual presentation demonstrated my usage of Walton, Moore, and Jones’
(2019) theory of coalition building in my TPC classroom to help students interrogate
how their writing will circulate in networks or ecologies and help move students
beyond the idea that most public change comes from a single author persuading a
single audience (Rivers & Weber, 2011). Instead, writers often need to build change
through collective action, which includes persuading multiple stakeholders through
multiple documents. To demonstrate coalition building for students, | bring in my
experiences as both a researcher and patient living with Asherman Syndrome, a
rare illness acquired after reproductive surgery. Patients with Asherman syndrome
are often marginalized in healthcare settings due to the rare nature of their
condition; however, members of the Asherman online community have created

many written documents that have helped patients make healthcare-related



decisions and have even managed to enroll multiple healthcare providers into their
network of care, thus demonstrating the possibilities for activism and change within

and beyond online health spaces.

In this presentation, | demonstrated how | use Asherman Syndrome as a model in
the classroom and explain my assignment sequence, which asks students to
practice building their own coalitions for change. | then discuss important takeaways
from using coalition building within my classroom. For example, because coalition
building is based on deeply listening and consistently valuing differences among
group members to center the experiences of those who are the most marginalized,
this theory can help students understand how groups work collectively for change
without problematically minimizing the differences between bodies. Additionally, as
coalition building centers the 3Ps—positionality, privilege, and power—it can help
students consider their own entanglements with their writing projects as well as their
ethical responsibilities to help intervene in wicked communication problems. By
interrogating the 3Ps, listening to and valuing difference, and centering and working

from the margins, coalitions can create change.
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"1 Am Somebody!": Fostering a Sense of Belonging in TPW

Programs

Laura Vernon, Radford University

A sense of belonging matters. According to research, a sense of belonging is
correlated with student success (Strayhorn, 2019; National Survey of Student
Engagement, 2020; Northeastern University’s Center for Advancing Teaching and
Learning Through Research, 2021). When students feel a sense of belonging, they
are more motivated, engaged, and ready for their careers. Psychologist Abraham
Maslow identified belongingness (feeling connected to and supported, accepted,
and valued by a group) as a basic psychological need; in other words, all people
share a strong need to belong. This includes students in our professional and
technical writing programs. As program administrators, do we foster a sense of
belonging, or community, with our students? If not, how can we do better during a
time when student motivation and engagement are at all-time lows, and hiring
officials regularly indicate that students are not prepared for the workforce? We can
do better, and this presentation sought to open the conversation for us to learn more
about our particular students’ needs and how we can meet their sense of belonging.
Doing so has implications not only for student success but also for student retention

and growth, positive identity with our discipline, and university pride.

Creating a sense of belonging at the program level can take many forms. For
example, we can ask ourselves the following questions: Do we include inclusive
language in our policies and when speaking with others about our programs? Do we
model inclusive behaviors and attitudes with our students, faculty, and colleagues?

Do we foster positive professor-student relationships as well as positive peer



relationships? Do we keep students informed and offer ample opportunities for them
to share experiences and receive support? Do we increase collaboration where
students are given more decision-making authority? Do we offer peer mentoring?
Do we demonstrate care and compassion? If we do all these things (and more),
what are the implications for our individual programs? These questions and more
were the focus of the discussion to follow this presentation. Attendees learned ways
to create a sense of belonging in the context of their own programs while
considering other issues such as feasibility, appropriateness, and outcomes. In
addition, the presenter explored some methods in her own program (a professional
writing concentration and minor) and reported her findings as a way to demonstrate
how a program administrator may begin the process of creating community, or a

sense of belonging, in professional and technical writing.
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Ensuring Diversity in Technical and Scientific

Communication Faculty Hiring

Kenneth R. Price, Texas A&M University, Kingsville

Having a diversity plan is one of the most important actions we can take to ensure
that diversity and inclusion are integral to the way a program functions, both
internally and externally. An inclusive environment is one in which different
perspectives are encouraged and valued; it is one in which people recognize that
others think differently and have different styles of working and communicating and

see that as beneficial to an academic institution.
Texas A&M University System’s Commitment to Diversity

System-wide, part of Texas A&M’s mission is to welcome and seek to serve persons
of all racial, ethnic, and geographic groups as it addresses the needs of an
increasingly diverse population and global economy (Division of Human Resources

& Organizational Effectiveness, Texas A&M University System).
Justification for Texas A&M University-Kingsville’s Diversity Plan

A Hispanic-Serving Institution (HSI) is defined as an institution of higher education
that has an enrollment of undergraduate full-time equivalent students that is at least
25 percent Hispanic students. With over two-thirds of its undergraduate student
population being Hispanic, Texas A&M University-Kingsville far surpasses this
benchmark classifying it as a Hispanic-Serving Institution. Yet a diversified

workforce is not fully realized in the race/ethnicity of TAMUK faculty.
Ways to Promote Programmatic Diversity

Some of the ways that Texas A&M University-Kingsville has tried to rectify this

through its hiring practices:



* Inclusive job descriptions — A program should emphasize diversity by defining
and documenting its current culture, institutional values, and long-term

mission.
* Mission or vision for the diversity of the organization — According to TAMUK’s
» Strategic Plan 2027, diversity in instruction is a cornerstone value.

« Statements of accountability — On October 20, 2021, Dr. Mark A. Hussey,
President of Texas A&M University-Kingsville, reaffirmed the University’s
commitment to having a dynamic and diverse workforce that effectively

responds to its constituents.
» Structured interviews — A program needs to be consistent in its interviews:

* Atleast one interviewer should ask questions to assess whether the

candidate embodies the program and academic institution’s values.

* A hiring committee should ask questions to discern whether a candidate
would bring the experiences, behaviors, or perspectives that would fill a

culture gap.

* The committee needs to ask the same questions in the same order to

every candidate.

* And the program must have clear, quantifiable qualities it is looking for.

By implementing these methods, a program will realize a diverse group of
applicants. In discussing innovative and updated hiring practices, attendees
engaged in an important conversation that will ultimately result in the best scientific

and technical communication programs.
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Investigating augmentation technologies: Smart education,
data analytics, and human-autonomy teaming for TPC

programs

Jason C Tham, Texas Tech University

Gustav Verhulsdonck, Central Michigan University
Isabel Pedersen, Ontario Tech University

Daniel Hocutt, University of Richmond

Ann Hill Duin, University of Minnesota

Augmentation technologies and the algorithms built within them represent the
engine that drives the next generation of technical and professional communication
(TPC) networked learning. As emerging augmentation technologies, use of data
analytics, and “smart” technologies proliferate, we see the critical need for research,
presentation and discussion of the implications of augmentation technologies in
TPC programs. This proposed panel addressed critical conference themes:

administering technologies in TPC programs and curriculum development.

Augmentation technologies include wearable devices that extend human senses,
augment creative abilities, or overcome physical limitations; robots marketed to
improve human social interaction; implantables that amplify intelligence or memory;
programs or algorithms for affective computing; Internet of Bodies (loB) and Internet
of Things (loT) for ambient interaction or surveillance with places/spaces; and
Extended Reality technologies (XR), including Augmented Reality (AR) and Virtual

Reality (VR), that alter human interaction with people’s lived reality (Pedersen &



Duin, 2021). As networked learning evolves amid these current and emerging
technologies, TPC scholars must increase their understanding of both the

technologies and their socio-technical complexities.

Speakers 1 & 2 presented their study of “Smart education in smart cities:
Implications for networked learning and pervasive pedagogy,” arguing that to
engage meaningfully in smart education, students need to be able to think critically
about data infrastructures, networks, and the ecologies they live in. Attendees
learned about layers of “smartness” in cities of the future that inform attention to key
implications of smart cities and smart education design on networked learning.
Leading to a pedagogy of pervasiveness, they synthesized current conceptual
frameworks for smart education, focusing on learner agency and experience
afforded by new learning infrastructures in smart cities. Attendees envisioned and
discussed implications stemming from this evolving smart networked learning

ecosphere.

Data analytics are a critical part of the smart networked learning ecosystem.
Building on the initial discussion of smart education, Speakers 3 & 4 presented their
study of “Data analytics as pedagogical practice in networked learning,” focusing on
the use of data analytics, especially machine learning augmented analytics, to gain
user insight toward content development. They first applied an assemblage
approach to describe the way a web analytics platform like Google Analytics
engages a network of technologies, corporations, infrastructure, authors, users, and
stakeholders toward key performance indicators (KPI) like awareness, conversions,
user engagement, and stakeholder goals. They employed ANT as a method to trace

network activity captured and reported in the web analytics platform. After



identifying the actors engaged in networked meaning making in analytics reports,
they reconstructed the assemblage as an example of networked learning in which

technologies play a more agentive than ‘convivial’ (NLEC, 2020, p. 319) role.

Building on the preceding discussion of meaning-making activity of disparate
entities that are both human and nonhuman, Speakers 5 & 6 concluded the
symposium with discussion of human-autonomy teaming (HAT) in TPC networked
learning environments. They included examples to provide scholars, instructors,
and practitioners with greater understanding of non-human agents, the impact of
algorithms and Al on networked learning, and the socio- ethical issues surrounding
autonomous agents. The authors focused on how TPC scholars and instructors

might best prepare for and practice human-autonomy teaming.

Implications from this work are that networked learning is ubiquitous, pervasive,
autonomous, agentive, and augmented by data analytics. We called for continued
discussion to expand TPC networked learning definition and research to include
connections between people and “smart” environments, data analytics, and

autonomous agents.
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Revitalizing the Conversation around Internships in TPC:

Professionalization, Equity, and Assessment

Jennifer Bay, Purdue University
Christine Masters-Wheeler. Francis Marion University

Kathryn Swacha, University of Maine

Internships have been a staple in TPC programs for almost 50 years with Losano
(1974) being one of the earliest articles on internships in technical writing.
Internships function as capstone courses, practica in the major, outcomes
assessments, and most importantly as workplace participation for students.
Internships present both challenges and opportunities for TPC program
administrators as they are time-consuming and difficult to administer. But where are
we headed with internships in TPC? Recent scholarship on internships explores
supervisor assessments (Kramer-Simpson, 2018) and profiles various intern
experiences (Pickering, 2018), but less attention has been paid to new and
innovative approaches to internships and their corresponding infrastructures. This
panel explored ways to push forward the TPC internship in theory, practice, and
administration. Each presenter explored a way that internship programs and
courses can be rethought, reconceived, or renewed in ways that benefit TPC
programs, students, and internship sites. From reimaging the learning process to
incorporating previously marginalized perspectives to assessing internship
experiences, we introduced fresh ways to rethink the role of internships in TPC. We
also took particular care to focus on how we can best prepare students to be
professional and civic leaders in a post-covid world, and on innovative ideas for

administering internship programs.



Presenter 1 looked back on Anson & Forsberg (1990) to re-theorize how interns
make the transition from student to professional. The presentation argued that the
once stark transition between being a student and being a professional is
complicated today by remote work, multiple internships, and generational values.
Students today rarely follow the trajectory of expectation-disorientation-transition
and resolution outlined by Anson & Forsberg (1990), so what defines their
experience with internships? How are we to understand the learning experiences of
interns who undertake multiple internships during their undergraduate careers, or
whose internships are variously remote, in person, or hybrid? Using data from
recent interns, this presentation will trace the various kinds of transitional patterns
that interns experience and discuss how these can be addressed in a classroom

context.

Presenter 2 discussed entrenched issues of inequity within internship programs and
possible ways to address these issues. Unpaid internships, for example, can
reinforce social disparities by financially marginalizing students from participating.
Such inequities particularly present barriers to Black, Indigenous, and people of
color (BIPOC) students, who are underrepresented in internships (Lake, 2021;
Najmabadi, 2017). Presenter 2 shared her experience initiating and administering
an internship fellowship program designed to provide financial and social support to
marginalized students pursuing internships. Drawing both from an ongoing IBR
study and assessment data from the internship fellowship program, Presenter 2
discussed challenges/successes of administering this program, explored how the
program had impacted students, and proposed ideas for promoting more equitable

internship programs field-wide.



Presenter 3 offered fresh perspectives on the value of workplace evaluations in
internships. Even as we measure student learning in internships, program
administrators also can use supervisor feedback as evidence that students have
achieved programmatic learning outcomes. Internship sponsor evaluations can
provide important feedback for students and at the same time serve as direct
assessment measures in institutional reports. As TPC internships increasingly shift
to remote work arrangements (Bay et al, 2021), how do employers, internship
coordinators, and program administrators define and document the knowledge,
skills, and behaviors that characterize “professionalism”? While student self-
evaluations, such as portfolios and internship reports, function as important indirect
forms of assessment and document academic learning, workplace sponsor
evaluations and exit interviews also can provide direct assessment data for program

administration and improve student experiences.
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"You Should Have that Information": Strategies for

Administering Programs without Existing Infrastructure

Erin Clark Frost, East Carolina University

Near the end of my first term as coordinator of my institution's PhD program, in a
discussion about admissions, a colleague asked a question about transcripts and
told me, "You should have that information." | rather agreed, but my administrative
role is a relatively new one and lacks access to a lot of our institutional systems. In
fact, much of my two-year appointment has been about figuring out the role and
negotiating labor boundaries with the "real" administrators who have institutional
access and release time for their work. As state, institution, and department budgets
continue to shrink, it's likely that more of us will find ourselves in these sorts of

makeshift, liminal managerial roles. Thus, this session does the following:
1. Offers reflections on my two years in a liminal program coordinator job
2. Grounds arguments for valuing this work toward promotion in field scholarship

3. Suggests rhetorical strategies for setting boundaries around labor and

requesting alternative types of compensation

4. Looks toward the future by imagining ways of shaping such roles within

existing infrastructure

My goal was to help participants think through the value of liminal administrative
work. This work is often a path for recruiting, admitting, and retaining students from
historically marginalized groups, so the consequences of abdicating this work are
serious. At the same time, it is women and racial minorities who are most often

tapped for this work--as we are for most service--and thus it can contribute to



exhaustion and burnout. | led a conversation about charting a middle path--one in
which we might treat a liminal managerial role less as an administrative assignment
and more as a community-building position with the goal of better balancing labor
across all program faculty. My approach, which | discussed and sought feedback on
in this presentation, involves taking a thoughtful and purposeful approach to
delegation. | have worked to shift my labor away from "leading" the program and
more toward creating an atmosphere in which faculty investment prompts a

collaborative leadership approach.

The session set participants up for a discussion of radical transparency regarding
program administration and PhD students. The best preparation | got for this role
came in the form of my advisor telling me about how programs run. Creating
infrastructure for the communication of this kind of information would reduce the
need for individual advisors to do that work. Aside from helping prepare PhD
students for program administration, radical transparency in program leadership
also serves social justice goals in ensuring our programs are accountable to our
students. This session advocated radical transparency on program administration
while also discussing the situations in which such an approach runs into legal and

ethical gray areas and how to navigate them.

In short, this session was aimed at helping participants think through the practical
and social justice potentials of liminal program administrative positions that lack

existing infrastructure.



Transferring Administrative Skills as a Novice Technical

Communication Program Director

Krista Speicher Sarraf, California Polytechnic, San Luis Obispo

Novice administrators face many challenges as they implement new and developing
technical communication programs (e.g., Gonzales, Leon, & Shivers-McNair, 2020;
Sapp, 2006; Simmons, Moore, & Sullivan, 2015). One such challenge is how to
activate and transfer prior knowledge about administration and leadership gained as
a graduate student, working professional, and/or a junior faculty member. As argued
by Michele Simmons, Kristen Moore, and Patricia Sullivan (2015) in their editorial
published in Programmatic Perspectives, new female faculty in technical
communication need mentorship to make this transition successfully. Simmons et al.
reported on their preliminary work on the steering committee of Women in Technical
Communication. While groups like WTC and conferences like CPTSC assist junior
female faculty with the transition to technical and professional communication
administrative roles, little research has been conducted about these administrators’

personal experiences with navigating these transitions.

This presentation addressed this gap through an autoethnography detailing my
transition from a non-tenure track writing across the curriculum specialist position to
a tenure-track technical communication program administrator position. Specifically,
| explore my experience with activating and transferring prior knowledge and
experiences from one administrative context to another. Though knowledge transfer
has been studied in various populations and contexts, much of that research
focused on students’ experiences with transfer (e.g., Alexander, DePalma, &
Ringer, 2016; DePalma & Ringer, 2011; Driscoll & Powell, 2016; Wardle, 2012;



Yancey, Robertson, & Tacsak, 2014). Some prior transfer research has been
conducted in relation to program administrators and teachers. For instance, Carolyn
Wisniewski looked at how new writing teachers (GTA) develop professional
identities. Based on her study, she recommended a “detect-elect-connect model of
transfer to encourage GTAs to routinize problem solving with disciplinary resources”
(Wisniewski, 2018, p. 36).

In my presentation, | drew on Carolyn Wisniewski’'s (2018) “detect-elect-connect
model of transfer” (p. 36) and Kara Poe Alexander and Jeffrey M. Ringers’ (2016)
work on adaptive remediation as a transfer strategy to reflect on my own
experiences with transferring knowledge between administrative roles. Through
synthesis of transfer scholarship and reflection on my own experiences, | developed
a heuristic for identifying challenges and transferring prior leadership experiences to
a new space and position. Attendees benefited from a discussion of challenges and
the heuristic offered that they could use to facilitate their own transitions to

administrative roles.
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New to Town: Learning and Building Infrastructures for a
Professional and Technical Writing (PTW) Certificate at

Auburn University at Montgomery

Dana Comi, Auburn University at Montgomery

In this individual presentation, | reflected on my experience of unexpectedly
becoming the Director of the Professional and Technical Writing (PTW) Certificate at
Auburn University at Montgomery my first year as faculty and brought that reflection
into wider writing studies conversations about infrastructure, writing, and program
administration (DeVoss 2005; Grabill 2010; Read 2019). My presentation centered
around the questions: What happens when you have to build program
infrastructures while simultaneously learning existing program infrastructures? What
are the risks and opportunities of being “new to town” and jumping into program

administration and development?

Infrastructure is characteristically invisible when it is familiar and functional, and
seemingly omnipresent when it is new and/or dysfunctional (Star 1999; Star and
Ruhleder 1996; Starolieski 2015). As someone new to the deep South, to AUM, and
to the certificate, the overlapping infrastructures of people, technology, writing,
institutional structures and guidelines, and physical locations take time to
understand and navigate. The course catalog, university guidelines for course
approval, the people to reach out to across university offices (and where to find the
offices!), the non-profits in Montgomery that are active and interested in partnering,
and the unofficial and official “preferences” of the Dean are all infrastructural
elements | have had to learn while actively designing new courses, maintaining and

creating community partnerships, and teaching PTW courses at AUM for the first



time. As the new director, I've also been charged with developing a graduate-level
certificate, directing PTW internships, and generating professionalization
opportunities for students close to graduating. This unexpected set of
responsibilities has created opportunities—namely, | have been fortunate to locate
community partnerships that give students practice serving as professional and
technical communication advocates (Jones 2016) through creating blog content,
infographics, and grant boilerplate language that supports local non-profit goals to
bring about justice and equity in Montgomery. At the same time, misunderstandings
and miscommunications at the departmental, college, and university level, as well
as occluded policies and unclear expectations, have created infrastructural barriers
that | am still trying to navigate. Additionally, limited technology and physical space
for students to work and collaborate on campus have presented material
infrastructural limitations that have been frustrating for students to manage, and

difficult for me to resolve effectively and long-term.

From this presentation, | sparked conversation between fellow presenters and panel
attendees about the precarity of junior faculty tasked with program design before
having time to acculturate to the university and city, and the wider concern of
sustainability for programs like the PTW Certificate at AUM that create meaningful
partnerships with community organizations that take time to grow and develop, but
are led by a single faculty member within a department. | also heard about others’
experiences and learned from experienced and new faculty as they navigate unique

institutional contexts, but perhaps analogous infrastructural challenges.



Working across boundaries in TPC and Composition
Studies: Developing a Resource Guide for Teachers and

Administrators

Ann Shivers-McNair, University of Arizona

Laura Gonzales, University of Florida

Writing scholars and teachers increasingly attend to complex issues of learning
transfer, metacognition, internationalization, materiality, and digital rhetorics/writing
with new media, to name a few, and both composition studies and technical and
professional communication (TPC), continue recognizing the importance of
sustaining linguistic and racial diversity within and beyond our programs. In doing
so, we face theoretical and methodological challenges and possibilities that more
than ever call on us to work across disciplines in ways that help us rethink or expand
core concepts, challenge assumptions, and broaden our perspectives. As Casie
Cobos, Gabriela Raquel Rios, Donnie Johnson Sackey, Jennifer Sano-Franchini,
and Angela M. Haas model in their historicizing of cultural rhetorics scholarship,
“articulating and situating how we use our terms of inquiry not only clears a path” for
new scholars and teachers, “but also participates in our commonplace disciplinary
practice of interrogating concepts and our uptakes of them so that we do not take

these terms nor our agendas for them for granted” (p. 141).

In this presentation, we discussed the development of a resource guide that we are
writing to connect composition studies and TPC theories, pedagogies, and
methodologies. This guide will be geared toward teachers, researchers, and
administrators of both composition studies and TPC programs. We argued that a

transdisciplinary perspective on the connections between composition studies and



TPC invites us to shift our optics from reflection-based to diffraction-based relations,
in which composition studies and TPC are defined not as pre-existing entities that
relate to one another but rather are constantly being defined through their
relationship with one another. That is, the boundaries emerge from rather than

precede the intra-actions.

In this presentation, we posed the following questions, with the goal of seeking
feedback related to what current composition studies and TPC teachers and

researchers would like to see featured in this resource guide:

* How do we both expand and draw boundaries around writing disciplines to
advocate for writing researchers, teachers, and students, while also honoring

the local communities and diverse contexts in which writing work happens?

* How do we make writing scholarship, pedagogies, and practices accessible to

and developed by stakeholders invested in inclusion and sustainability?

* How do we build pedagogies, methodologies, and methods that reflect the
ongoing fluidity of languages, networks, and practices present in and beyond

academic institutions?

* How do we do all of this while simultaneously maintaining relatively stable

disciplinary identities that are recognizable to our many stakeholders?

Attendees were given an overview of the proposed research guide and asked to
engage in a discussion about the connections, overlaps, and differences between

TPC and composition studies in contemporary programs.
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Mitigating Precarity: Creating Sustained Research
Opportunities through the Technical Communication

Service Course

Liz Hutter, University of Dayton

Halcyon M. Lawrence, Towson University

Research has established that the technical communication (TC) service course is
taught by a disproportionate number of graduate instructors and non-tenure track
(full time and contingent) faculty (Read and Michaud 2018) compared to tenure-
track faculty. Given the high teaching load associated with these positions, faculty
who routinely teach the service course might find limited opportunities to conduct
research or to connect their research interests to their classrooms. The continuous
course lab (CCL) is an approach that provides faculty with an opportunity to maintain
a sustained research project with their students over several semesters (Lawrence
et al. 2020). In CCL, students conduct research in one semester and hand over
deliverables (e.g., progress reports, findings reports, work in progress) to another
class a subsequent semester. The deliverables are designed to be useful for the

continuation of the research project.

Drawing on one of the presenter’s recent experiences with CCL in a TC service
course for health science majors, we showed how the approach provides a structure
and a process for conceptualizing, developing, and implementing a research project
across multiple semesters. With this structure in place, an instructor can introduce

their own health-related questions and facilitate students’ examination of it.



The project addressed two research issues related to health disparities: 1) barriers
to learning and administering bystander CPR in minority communities (Sasson et al.
2013, McGill 2015); and 2) the lack of diversity in the healthcare professions
(Valentine et al. 2016). The CCL experience began when the students developed a
proposal that responded to these research areas by proposing to provide free CPR
training for under-represented students on campus. The proposal was awarded a
small grant through the University’s experiential learning office, allowing students
the following fall semester to continue the project. These students researched and
initiated relationships with campus and community organizations supporting
underrepresented students. At semester’s end, students had prepared interview
questions and transcripts, stakeholder correspondence, and drafts of recruitment
materials for the subsequent spring class. With these materials, the students in the
spring semester continued the communication with stakeholders, developed
recruitment flyers, and coordinated the scheduling of two CPR certification sessions

for nearly 80 under-represented students.
We offered a few takeaways about the CCL approach in TC service courses; it:

1. Provides faculty with an opportunity to sustain a research agenda in their

classrooms;

2. Allows students and instructors to initiate research from a place of exploration

rather than a specific research question or agenda;

3. Supports the cultivation of longer-term professional relationships with campus

and/or community stakeholders; and

4. Challenges students’ expectations of what an “English” or “Writing” class

entails and its relevance to their professional roles.



Since the demand for the service course continues to grow—and with it the inherent
precarity and limited research opportunities faced by the faculty who teach these
courses—we offered the case study as one way that program administrators might
consider how such precarity can be mitigated through longer-term research

projects.
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Where Others Dare not Tread: Embedding TPC Values
Effectively in FYC at the Two-year College

Dr. Gregg Fields, Chandler-Gilbert Community College

While Melongon & Schreiber (2018) have noted a substantial increase nationwide in
technical and professional communication (TPC) programs, this growth is primarily
occurring in 4-Year+ university and R1 settings. While some 2-year colleges offer
limited certificates in technical writing or communication, many writing programs at
community colleges struggle to keep first-year courses (FYC) staffed and validated
across the institution or find themselves busy with the important work advocating for
more effective and anti-racist developmental writing programs and assessments
(Inoue, 2015). For these reasons, it is difficult to provide substantial resources to
elective courses of introductory technical communication even if they existin a
course bank. And to further complicate the matter, the rise of Guided Pathways
approaches (Jenkins et al., 2015) puts stress on enrollments for those elective
courses to the point that they may be occluded behind suggested major or degree
pathways. In some cases, federal funding may even be withheld for elective courses
that do not appear on an official pathway or degree map. As a final complication,
students across the curriculum have great need of TPC mindsets and skills,
particularly at the two-year college where the student’s practical ability to gain an
income or survive can often supersede long-term academic success and

persistence.

As a junior faculty and FYC administrator at a two-year college in the southwest, |
argue for strategically embedding TPC approaches in FYC at the two-year college

as a way to advocate for and tangibly support technical communication thinking and



skills development among at-risk populations. This project aligned with values
established by Lawrence and Huttor (2021) when they share that, “because for
many students there is no writing course requirement after first-year composition,
service courses have often uncovered that our students have varying degrees of
readiness for upper-level technical and professional writing” (p. 93). Therefore, in
these institutional contexts, alternate pedagogical approaches are necessary to
ensure students are better equipped for both the workforce they are often actively
trying to enter while still taking classes and the academic pathways that they hope to

pursue.

Specific strategies and assignments were shared for adapting TPC values and
activities into FYC courses that are based on vertical curriculum (VC) approaches
(Isaacs, 2021) where VC “maintains...the spirit...but infuses it with the applicability
and transference most appropriate to the current job market and postgraduation
demands of our students” (p. 205). Providing a sampling of strategies from small
revisions of FYC writing assignments to programmatic connections to other
disciplines like chemistry or business through learning communities, | advocated for

embedding TPC mindsets and skills earlier in a students’ college trajectory.
References

Inoue, A. (2015). Antiracist writing assessment ecologies: Teaching and assessing
writing for a socially just future. Parlor Press. DOI: 10.37514/PER-
B.2015.0698

Isaacs, E. J. (2021). Will writing studies abandon literacy education too? In Ellen
Carillo (Ed.), Reading and writing instruction in the twenty-first century:
Recovering and transforming the pedagogy of Robert Scholes (pp. 182-195).
United States: Utah State University Press.



Jenkins, D., Bailey, T. R., & Smith Jaggars, S. (2015). Redesigning America's

community colleges: A clearer path to student success. Harvard University
Press.

Lawrence, M. & Hutter, L. (2021). Confronting methodological stasis: Re-examining
approaches to technical communication pedagogical literacy frameworks. In
Michael J. Klein (Ed.), Effective Teaching of Technical Communication:

Theory, Practice, and Application (pp. 91-110). University Press of Colorado;
WAC Clearinghouse. DOI: 10.37514/TPC-B.2021.1121

Melongon, L. & Schreiber, J. (2018). Advocating for sustainability: A report on and
critique of the undergraduate capstone course. Technical Communication

Quatrterly, 27(4), 322-335, https://doi.org/10.1080/10572252.2018.1515407






Participatory Instructor Support for Social Justice-related

Curricular and Programmatic Initiatives in TPC

Julie Christen, University of Arizona

In the wake of the COVID-19 pandemic, 2020 brought to both the public sphere and
the field of technical and professional communication (TPC) glaring reminders that
we have not done enough to acknowledge and redress racism and other social
inequities, especially in our work as professionals and educators. Scholars and
teachers like Haas (2012), Jones (2017), Edwards (2018), and Shelton (2020), have
described pedagogical approaches for addressing social justice issues in their
courses, detailing their rationales and labor involved in transforming TPC courses.
Bay (2022) argues that these kinds of transformative actions are required to begin
"dismantling a system that has intentionally and systemically privileged [the] White
perspective," (p. 213). However, TPC's uptake of social justice in curricular and
programmatic efforts has lacked a systematic approach or broad institutional
support (Agboka and Dorpenyo 2021, Gonzales et al 2021). In fact, while Walton,
Moore, and Jones (2019) offered the 4Rs heuristic for redressing inequities in TPC:
recognize, reveal, reject, replace, they found that academic spaces made replacing
these inequities "institutionally complex... requir[ing] coalitions—or groups of people
who are at least temporarily aligned in working together toward a common goal”
(Moore et al 2021).

In response to these calls, this poster argued for grassroots, localized efforts in and
across programs to develop sustainable support frameworks for (re)designing and
teaching courses that prioritize social justice. Drawing from Spinuzzi's (2005)

framework for participatory design and Jones's (2016) human-centered narrative



inquiry approach, this poster described two stages of IRB-approved longitudinal
research, undertaken with 11 participants in focus groups over the course of nine
months. Part researcher notebook with takeaways for implementing participatory
research with TPC instructors and part report on a co-developed instructor support
framework, this session included takeaways for instructors, administrators, and
researchers interested in tackling complex institutional problems. The poster

included:

» Background for the research and descriptions of methods and rationales for

data generation.

* A baseline of course design activities and interactions that were identified as
most in need of support by my participants, with takeaways for both instructors

and administrators.

* Researcher takeaways for developing participatory instructor support

frameworks that are localized to meet both institutional and instructor needs.

| also included a QR code to a shareable document with heuristic questions the
audience could reference when bringing to their institutional or teaching contexts
these frameworks (both the participatory research approach and the instructor

support framework my participants and | co-developed).
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TPC by the Numbers

Lisa Melongon, University of South Florida

A field-wide programmatic perspective is one that looks at TPC programs and
courses at the field level by combining data and experiences from multiple
institutions and programs. Knowing field-wide attributes shows connections
between programs allows TPC faculty and scholars to make cases for the value of

those connections to those inside higher education and outside of it.

This poster presented a series of visualizations that show TPC by the numbers at a

field wide perspective. Data included showed:

* Location of TPC programs by department and institution degree names

* Type of TPC degree programs and growth over the last years general common
curricular requirements, e.g.,# of hours, online or on-site, and # of required

courses

« Cumulative experiences (e.g., capstone courses), internships as required,

optional or common courses across degree types

Pulling together a curricular history as intellectual work identifies the connections
between and among courses and skills and the program, and more so, it brings to

light the ways the degree can be used in the world.



What Program Directors Ought to Know about Technical

and Professional Communication Syllabi

Julie Watts, University of Wisconsin-Stout

Technical and professional communication (TPC) program directors usually have
little to do with how instructors draft, revise, and disseminate syllabi in TPC courses.
Program directors may request instructors to include up-to-date learning outcomes
or encourage them to insert current institutional policies or campus resource
information. Depending on institutional requirements, syllabi may be featured as one
component in a program’s suite of assessment materials or excerpted into an annual
report for the dean or advisory board, but more than likely, the content and design of

a given TPC syllabus is largely considered that instructor’s bailiwick.

Overlooking TPC syllabi, however, is a missed opportunity. The genre can tell
program directors a great deal about what occurs in courses, how program curricula
are being imagined by instructors, and the journeys into the TPC discipline that
students experience. Moreover, syllabi communicate institutional, disciplinary, and
instructor power in myriad and often competing ways (Baecker, 1998). In addition,
through syllabi, teachers are compelled to invent their classes, students, and
themselves: as Anis Bawarshi (2003) explains, “the syllabus plays a major role in
establishing the ideological and discursive environment of the course, generating
and enforcing the subsequent relations, subject positions, and practices teacher and

students will perform during the course” (p. 119).

Given this, syllabi are far from commonplace. As a “master genre” (p. 119) or
‘regulated resource” (Schryer & Spoel, 2005, p. 250), the syllabus provides a

perspective on TPC learning environments that can complement existing



assessment measures and spur a variety of conversations with instructors about
everything from course goals, learning outcomes, and pedagogy to instructor-

student interactions, inclusion, and classroom management.

To explore how syllabi discourse communicates power (institutional, disciplinary,
instructor) and what this genre says about pedagogy and student-instructor
interactions, | analyzed TPC syllabi that were assigned during one calendar year,
and | conducted two focus groups with program students and one with instructors to
learn about their perceptions of the genre broadly and to explore their reactions to
specific TPC syllabi. To analyze my (IRB- approved) study’s data, | used genre
theory (Miller, 1984) and McCroskey and Richmond’s (1983) bases of power

framework. Specifically, | responded to these research questions:

How do TPC instructors communicate (power) through syllabi? How do TPC
students respond to these articulations? What does syllabi discourse say about

instructor-student interactions and roles?

My findings suggest that syllabi reflect contradictions inherent in the instructor role
and help to illustrate the often incongruous relationship instructors attempt to
cultivate with students, evidenced by rule- and policy-enforcing on the one hand and
approachability and relationship-building on the other. To negotiate contradictions in
their role, instructors distance themselves from syllabi, using a variety of strategies
that objectified the genre and downplayed their authorship of it. Students noted
receiving confusing messages about syllabi content, particularly as it related to
instructor-devised policies specific to attendance and late work. While instructors
pointed to syllabi as arbiters of such policies, instructors also decided whether or not

(or to what degree) these policies would be enforced.
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Growth in the Small TPC Program: Pondering/Planning

Sustainable Participation during Uncertain Times

Michael Knievel, University of

Programs in technical and professional communication have long struggled with the
challenge of existing and thriving within contexts characterized by scarce resources
and, at times, disciplinary hostility. “Growth” in such circumstances has often been
difficult to catalyze and realize, especially in the conventional sense of growth made
manifest during recent decades of expansion in the field of technical and

professional communication.

My home department has, historically, embodied some of these struggles, clinging
to a minor program in professional writing as the most visible expression of technical
and professional communication—and little more. Faculty numbers in the discipline
remain small, with many of those faculty tapped to take on administrative
responsibilities in a range of programs both within and without the department. Not
surprisingly, long-held visions of developing real programmatic depth and
coherence, especially in a time of bleak economic prospects for the state, remain

indefinitely on hold.

And yet, while conventional programmatic growth in technical and professional
communication has been hard to sustain in my department, it is difficult to ignore
other markers of growth in our department writ large. For instance, within the past
five years, our onsite English MA program has stabilized its concentration in rhetoric
and composition. Our major has added a track in English studies that makes

professional writing an option for many students. Our online MA program has



expanded from one to three concurrent cohorts. And, recently, our department has
made concrete moves to add a PhD in the public humanities that includes space for

technical and professional communication-focused interests.

Indeed, it would be difficult to say that the prospects for technical and professional
communication in our department have stagnated, as various incarnations of the
field’s interests and expertise are woven throughout these emergent programmatic
entities. Rather, it seems that in this departmental space, “growth” has come to
signify something different, driven by different dynamics shaped by a range of
forces, including 1) entrepreneurial and survivalist imperatives driving innovation in
English, 2) the multiplicity of modern English studies, and 3) the acceptance and
recognized legitimacy of technical and professional communication’s varied value

propositions as a subdiscipline of English.

In this presentation, | offered this case and invite discussion of what program
“growth” looks like in non-freestanding programmatic contexts where technical
communication faculty and small programs may have less agency when it comes to
conventional forms of growth. Mindful of and indebted, in ways, to Johnson,
Simmons, and Sullivan’s notion of “lean” technical communication, | attempt to
describe alternative ways of imagining growth, positing that rather than extending
our reach and building disciplinary depth through curriculum and faculty
concentration, we may find surprising and potentially satisfying opportunities for
growth in consolidating resources and building programs alongside the very
colleagues and subdisciplines that have historically held technical communication at
arm’s length. In doing so, we entertain the possibility of ultimately reframing growth
in terms of diffusion and unlikely coalition-building, rather than disciplinary depth

and expansion.



References

Johnson, M. A., Simmons, W. M., & Sullivan, P. (2018). Lean technical
communication : toward sustainable program innovation. Routledge, Taylor &

Francis Group.



Finding Ourselves: Student Perspectives on Branding and

Marketing an Undergraduate TPC Program

Mitchell Ogden, University of Wisconsin—Stout

Since rebranding as “professional communication and emerging media” from
“technical communication” in 2010, naming our program has been a perennial topic
of discussion among faculty, admissions, marketing, and administration. In the latest
round of program review, marketing and branding our TPC program has come up
again as we seek an identity that can increase program visibility across campus and

especially with entering first-year students who are seeking a major.

Marketing a technical and professional communication program has never been
easy. As recruiting becomes increasingly competitive across all areas of higher
education, the challenges and the stakes of marketing and recruiting students to a
TPC program are increasing. And while our TPC program fits coherently into a
practical, hands-on polytechnic program array, the limited visibility of TPC amongst
engineering, science, and technical programs is noticeable. Suggestions and
solutions from university faculty and staff are insufficient, leaving us churning the

same waters of the last decade.

So we turned to current students, engaging them through surveys, focus groups,
and interviews to understand the path by which they find our TPC program and how
they construct their own professional identities, which range from generalist college
graduates to specialized technical writers. The research and inquiry process has
produced fresh ideas for marketing and branding and generated useful insights into
how our students perceive and contextualize our curriculum and their experiences in

the program.



In this presentation, | shared our approach to engaging our students as well as the
results of the inquiry, which expose a complex relationship between the specialized,
professional field of TPC and the professional aspirations of Gen Z students. As
visibility, recruiting, and marketing is a shared concern among TPC programs, we

hope this generates productive discussions for the field.



Choosing a Grading Contract Template for Your Program or

Course

Michelle Cowan, Texas Tech University

Many technical communication programs are interested in using grading contracts
to mitigate instructor bias and promote risk taking and equitable opportunity for all
students (Inoue, 2019; Medina & Walker, 2018). However, rolling out a grading
contract system program wide is a challenging proposition, especially considering
that even those familiar with grading contracts have often only encountered one or
two different types of contracts and may have limited preconceptions about grading

contracts as a result.

Grading contracts are often perceived in limited terms, particularly by new
instructors teaching freshman- or sophomore-year technical communication
courses. Technical communication programs may want to implement a grading
contract but not be sure which type to promote or teach to graduate students

learning to be instructors.

In this presentation, | covered several different types of grading contracts, specifying
the most appropriate types of classes and programs for each approach. Because it
is impossible to cover all possible grading contract scenarios in seven minutes, |
concentrated instead on seven different ways students can earn grade increases or
As with a grading contract. Many programs have largely already laid out their
requirements for a C or a B, but instructors typically struggle to 1) choose an
appropriate way to acknowledge exceptional work or 2) develop a path for students
to earn higher-than-average grades while supporting the many different types of

labor, ability, and goals students bring into the course (Carillo, 2021). For many



students, their greatest concern is how to achieve an A, and how to earn a higher
grade is one of the most variable parts of grading contracts in the literature to date
(Cowan, 2020).

This presentation laid out the following contract-based approaches to earning higher

grades:

1. Qualitative assessment

2. Labor-based point values

3. Labor-based projects

4. Bonus memos

5. Individual negotiation/overall memos
6. Graduated assignment requirements

7. “Secret” contract grading

The appropriate contract depends on the goals of the class and the overall technical
communication program. Likewise, some approaches work better for larger-scale
rollouts or smaller pilot grading contract initiatives. Framing contract types in terms
of how students can earn higher grades can shift how people view grading contracts

and the flexibility with which they can use other grading contract templates.

| have researched and used all the approaches above, and | invited the audience to
share their own experiences with these or other approaches. This presentation
sought to help technical communication program directors and teachers feel more
confident in choosing which contract approaches to experiment with based on the

unique characteristics and goals of their programs.
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Responding to a Changing UX Landscape: UX Program
Design, Empathic Curriculum, and Students as Co-

designers in WPA Work

Kate Crane, Eastern Washington University
Amber Lancaster, Oregon Tech

Susan Rauch, Oregon Tech

This panel explored the role of user experience (UX) in technical and professional
communication (TPC) programs, examining job market trends and program design,
empathic curriculum design, and students as co-designers in WPA recruitment and

marketing work.

TPC and UX share commonalities in the knowledge and skills needed to
successfully enter each field (Redish, 2010; Redish & Barnum, 2011; Lauer &
Brumberger, 2016). Thus, our pedagogies often reflect the need for students to

develop UX skills alongside TPC proficiencies.

While acknowledging the need for UX instruction in our programs, we are also
competing against other programs with shorter course/credit models (such as
bootcamps, certificate programs, etc.) that appeal to new and returning students
looking for education to advance their professional goals. TPC program
administrators face challenges recruiting students to their programs when other,
faster, more economical choices are available. This leads to our central question:
How do we recruit and prepare students for the UX work needed in our economy

while still focusing on the importance of TPC preparation?



The presenters on this panel addressed this question by answering their own three
sub-questions: (1) How have/do the changes in the UX field affect program design
and recruitment and curricular needs? (2) How do we engage students in
empathetic design, which is often overlooked in UX education? (3) How do we
employ UX in our own marketing and recruitment efforts as both a pedagogical and
WPA tool?

Presenter 1

Based on an analysis of job postings, Lauer and Brumberger (2016) argued that
technical & professional communication (TPC) and user experience (UX) share
required competencies. Thus, professionals trained in TPC ought to transition well

into user experience positions.

It has been six years since this study was published, and the UX field continues to
evolve. UX positions are now divided into three roles: UX Designer, UX Researcher,
and UX Writer. Further, as the demand for UX professionals increases, industry and

academic affiliated bootcamps are vying for students.

Presenter one shared preliminary findings on how the three UX job titles (design,
researcher, and writer) are permeating the marketplace in an attempt to answer this
question: How do we market our TPC programs to prepare students for these UX
roles and encourage potential students to invest in TPC when other, shorter,

courses of study are available?

Presenter 2

This presentation argued that technical-professional writing programs should focus
more on strategies in the teaching of empathetic UX design to educate students with

state-of-the-art technologies and learning methods only briefly covered in

professional technical and science writing coursework (Getto, G., & Beecher, F.,



2016; Raviselvam et al., 2021). Empathetic UX design is the creation of inclusive
and accessible end-user documentation with adherence to universal design
principles (Patel, Breton, Baker, EI-Glaly., and Shinohara, 2020; Null, 2011).

Presenter two introduced the Coblis (color-blind simulator) as an online simulation
tool used to teach empathetic UX design in a technical writing classroom. The Coblis
is used to heuristically test the accessibility, inclusivity, and UX design of online
technical manuals, then SWOT-evaluate to better understand empathy of universal
design choices. This empathetic “hands-on simulation learning” approach to UX
design places students as “central stakeholders” when creating end-user
documentation making both universal and user centered design (UCD) choices in
technical and professional communication (Cargile Cook and Crane, 2022; Martin,
2022).

Presenter 3

Presenter three highlighted the need for student involvement in program
development, showing how adopting User Experience (UX)/Participatory Design
(PD) allows WPAs to work with the student-user to co-design and make decisions
collaboratively (Bannon & Ehn, 2013; Simmons, 2007; Spinuzzi, 2005; Stephens &
DeLorme, 2019; Zachry & Spyridakis, 2016).

Presenter three discussed a multi-phased UX/PD case study to improve recruitment
and marketing materials for a professional writing program with two goals in mind:
(1) engage students as co-designers in the process of developing and user testing
marketing materials and (2) produce marketing materials that more accurately

reflect students & program foci.



This speaker claimed using a UX/PD approach to WPA provides a unique
opportunity to produce more authentic branding and marketing messages that
accurately represent our students and their experiences in our programs and mirrors
UX industry models, preparing students with applied TPC and UX skills for today’s

ever-changing job market.
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Here, There, Everywhere: Integrating Multiple Assessment
Requirements into Responsive Course Design in Technical

Communication

Rachel Bryson, Utah State University

This presentation reported on the opportunities and challenges of integrating
course, department, interdisciplinary, and university assessment requirements into
a newly- designed introduction to technical communication course for computer

science majors.

Deciding how to assess student work requires that individual faculty must, at
minimum, determine the artifacts and grading strategies that inform course-level
assessment practices. Yet student and course assessment is also complicated by
assessment requests from programs, departments, accrediting boards, and the
university. How can faculty engage in streamlined, multi-level assessment practices
that satisfy potentially competing demands while also staying true to course
objectives and the broader literacies and inclusive learning valued in technical

communication pedagogy (Cook, 2002; Walton et al., 2017)?

During the 2020-2021 and 2021-2022 academic years, the presenter worked with
representatives from her university’s technical communication program, housed in
the English department, and members of the Computer Science department, to
design and teach an introduction to technical and professional communication
course for computer science majors. This implementation required attention to the
assessment needs of the course and technical communication program, plus the
assessment required by ABET (Accreditation Board for Engineering and

Technology), the accrediting organization for computer science, engineering, and



related fields (2019). In addition, the course also needed to comply with a new
assessment process for communications-intensive general education courses at the
university. Managing the various requirements of these multiple assessments
required careful attention to course design, assignments, and learning objectives, a
recursive process that the presenter continues to address and adjust with each new

semester.

This presentation offered the context for the partnership and course design of the
introduction to technical communication course for computer science majors. In
addition, the presentation outlined how the course was designed in order to

integrate and respond to multiple types of assessment requirements.
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A Flexible Checklist: Implementing a Standardizing
Assessment Tool for an Introductory Technical

Communication Course

Sara Parks, Stephen F. Austin State University

CPTSC’s 2016 white paper on program assessment identifies four factors that
would make technical communication program assessment easier. They are “faculty
buy-in, institutional support, large-scale benchmarking, and assessment
instruments.” Because technical communication does not have an accrediting body,
program assessment can be considered less important and also be less opaque to
faculty. Technical communication programs often struggle to obtain data on their
students beyond the classroom since institutional-level entities have little motive to
follow up with graduates about their technical communication skills. The discussion
captured in the white paper posits that, in the absence of an accrediting body,
borrowing benchmark measures from technical communication organizations as
well as respected academic programs in technical communication could mitigate a
sense that coordinators are completely on their own for assessment. Crucially, a
methodology with unique analysis tools is necessary for a more systematic

approach.

In Fall 2019, Stephen F. Austin’s technical writing program had a new junior faculty
coordinator and no existing program assessment guidance beyond program
objectives written by the English department and university-level core curriculum
objectives. The introductory-level course, Technical & Scientific Writing, was and is
taught by a long- standing pool of adjuncts, lecturers, and rotating tenure-track

faculty. Courses are taught on campus, in hybrid modes, asynchronously, and as



part of dual credit programs in high schools in 5-week to 16-week sections. Our first
step to begin a more systematic approach to program assessment was to create an
assessment instrument for the introductory course that used benchmark measures

which made sense for our students but was flexible enough to support faculty buy-in.

We created a course standards checklist using benchmarks from the Common Core
Standards for English Language Arts Grades 11-12 as well as our existing program
objectives and core curriculum objectives. We piloted the checklist in Spring 2019
and rolled the checklist out to all sections in Spring 2020. After some minor revisions
and a delay due to COVID, we have now completed our first assessment of the
checklist tool. The SFA Technical & Scientific Writing standards checklist is a unique
assessment tool because it is flexible enough to be used by students as a course
contract and/or a final reflection. It also serves the administrative purpose of
showing standardization across sections while allowing room for individual

instructors to manipulate the checklist to better fit the situation of their section.

This presentation showed how we defined and justified the benchmarks that were
included on the checklist, review how our instructors use the checklist in practice,
discuss possible future changes, and explore the opportunities and constraints this

type of assessment tool affords technical communication programs.
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Foregrounding Care: Feedback Conferences in the TPC

Classroom

Sara Doan, Kennesaw State University

Giving feedback on students’ writing and design work is central to instructors’ work
and students’ learning in TPC courses. However, many instructors struggle to give
useful feedback for students while also maintaining their own workloads and
managing complex demands on their time. Furthermore, the quality and type of
feedback that instructors are able to give students directly reflects their working
conditions and pedagogical training (Doan, 2019). Summative feedback, given
simultaneously with a grade (Evans, 2013), might not always reflect students’ actual
needs as users (Taylor, 2011) or apply directly to the revision process (Still &
Koerber, 2010). Giving ample amounts of feedback, particularly formative feedback,
adds to instructors’ workloads; however, collective feedback doesn’t always give

learners the individual attention they need to strengthen their writing.

In this presentation, | described how giving formative feedback through small group
conferences can foreground TPC’s pedagogical goals (Doan, 2022) while reducing
the overall time spent grading. This pedagogical tactic stems from my positionality
as an Assistant Professor teaching three courses per semester for a Technical
Communication and Interactive Design department in the Atlanta Metropolitan area.
38% of Kennesaw State University students are first-generation college students
(Floekher, 2020) who often work full time. Based on this positionality, | explained
how using class time for feedback conferences prioritizes formative feedback, can

guide students’ deep revision, and allow them to ask meaningful questions.



These conferences combine the best parts of peer feedback with individual student
conferences. Group conferences allow students to see and comment on one
another’s work without additional labor. One week before an assignment is due,
students submit a draft. Students sign up for conferences in advance, scheduled
during class time. | download students’ assignments before the conference, then
share my screen. We set a timer to read for five minutes, giving students time to
produce at least one compliment and one suggestion for their classmate. After
students have given feedback, | then comment. If the assignment is in Microsoft
Word, | track changes as | read, then upload the Word document with my
suggestions after class. These conferences are particularly effective for writing
classes and design courses because they allow students to see models of their

peers’ work after they have already submitted a draft.

Meeting with four or five students during class time gives students feedback that
they will use on this assignment, future assignments, and in their next classes and
career. Students engage with this feedback in deeper revision than when | give
static comments or summative feedback. This strategy connects pedagogical
warmth with my overarching pedagogical goals (Doan, 2022) to encourage
recruitment into the major and retention throughout their course of study by actively
teaching students project management skills, such as prototyping, prioritization, and

avoiding perfectionism.
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Navigating the Tensions Between Service and Major

Courses in Technical Communication

Emma Kostopolus, Valdosta State University

Technical communication (TC) programs often straddle a disciplinary line,
especially at smaller universities. While they are often housed in English or writing
departments, the nature of their content means they also contend with concerns
relevant to Writing Across the Curriculum (WAC) programs, since other departments
may require a technical communication course for their students. This means that
technical communication programs must be, in some ways, all things to all people:
adhering not only to the assessment and curricular standards of their home
department but being sure that they are preparing students to succeed in disparate
programs with variable requirements and needs. The programs requiring these
service courses are also often (but not always) very career- directed, and more
concerned with preparing their students for productive careers than with situating
them in a disciplinary conversation. While the concerns of WAC programs are often
adjacent to technical communication, there is enough of a distinction between
preparing a student to write for an academic discipline and preparing them to write
for a career that these different desires for what a TC program should do can cause

tension.

This talk discussed how | learned to meld thinking about TC in a multiplicity of ways
(as a WAC endeavor, as a scholarly field in its own right, as part of the humanities)
in order to best serve the technical communication students at my regional
comprehensive public university. As the only trained professional writing faculty and

de facto head of the program (housed as a concentration within an English



department), | have had to think about how to manage expectations from such
different departments as Organizational Leadership and Engineering Technologies,
as well as how to make sure the coursework is relevant and helpful to both students
entrenched in a writing-oriented English major and those who are taking only one

TC class in preparation for a career in STEM, public governance, or something else.

While I’'m still very early on in my career and my role as a program administrator is
largely informal, | briefly presented some ways that | have started to navigate these
difficulties, borrowing broadly from the theories of WAC (Anson) and writing
knowledge transfer (Lave and Wenger; Baird and Dilger), to help manage both
student and administrative expectations for a program that must both stand on its
own and act in service to others. Frankly, my talk was beginning a dialogue between
myself and more experienced administrators, who could help me down the path
toward growing the program and helping students across the disciplines at my
university.
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Is this the Hill to Make a Stand on? Choosing
Administrative Battles Strategically Based on Stakeholder

Analysis

Ed Nagelhout, UNLV

Too often technical and scientific communication (TSC) program administrators are
drawn into showdowns or are left with only untenable choices or are forced into a
crisis by their superiors. But TSC program administrators can be more strategic in
determining when they have a showdown or why they might make different choices

or how they face a crisis not of their own making.

For this individual presentation, | described the value of a comprehensive
stakeholder analysis for anticipating administrative strife. Whether managing "up" or
managing "down" or negotiating the in-between, the effective TSC administrator
must understand all stakeholders: who they are, their goals for the program, their
needs from the program, and the complex relationships among stakeholders that

can grow organically over time in a successful TSC program.

To begin, | outline a stakeholder analysis framework developed at my institution that

emphasizes three key themes:

1. Identifying who the stakeholders really are in the specific situation (rather than

relying on generic stakeholder lists);
2. Exploring the impact of stakeholder dynamics;

3. Developing stakeholder management strategies. (Ackerman & Eden, 2011, p.
180)



Oftentimes, we only consider immediate stakeholders, like TSC students or TSC
faculty, without casting our lens more broadly to account for other departments,
other faculty, other disciplinary students, advising centers, support services, like the
writing center, or administrators in your college or beyond. Our stakeholder analysis
framework, therefore, offers concrete steps for producing a more comprehensive
stakeholder analysis and providing the information necessary for the TSC program
administrator to guide program development more strategically, to understand
program choices more fully, and to anticipate more effectively where (and when)

difficulties might arise.

Next, | offered a brief sample list of stakeholders, along with an even briefer sample
analysis, to quickly model ways a TSC program administrator can use stakeholder
analysis to see where key components of the program align with specific
stakeholders, where stakeholders may have common goals or needs based on their
relationship with other stakeholders, where competing interests might arise in
specific areas of the program. For these spaces, these situate all stakeholder needs
and goals in the context of the writing program and allow the program administrator

to make strategic and effective choices for sustaining a program over the long term.

The conclusion was designed to generate conversation with participants about
adapting stakeholder analysis to their own TSC programs so that they might take
next steps strategically, manage "up" or manage "down" effectively, and cultivate
long-term relationships with all stakeholders. To encourage this conversation, in

keeping with CPTSC tradition, this presentation offered three interrelated prompts:

* How do you anticipate potential crisis points in your program? How do you deal

with them?



* What strategies do you use for managing "up" and managing "down"? How

might this be improved in your TSC program?
* How might you use comprehensive stakeholder information to your
advantage?
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A Continued Rationale: The Endurance of Technical Writing

in English Departments

Meg McGuire, University of Delaware

Jessica Edwards, University of Delaware

Carolyn Miller’s (1979) oft-cited “A Humanistic Rationale for Technical Writing”
asked the question of how technical writing can have a place in an English
department that privileges literary studies. While undergraduate and graduate
professional and technical writing programs have flourished in the over 40 years
since Miller’s piece, there are still many scholars and teachers of technical writing
that struggle to justify their existence in English departments. While many have
taken up the argument Miller put forth (Moore, 2006; Rentz, 2001), another question
that is worth investigating is who teaches these courses that are often viewed as
toolbox courses and not the critical and analytical courses they are? Who
administers these courses? And what are the social and emotional implications of
teaching these courses in spaces where support could be much better? It is often
those not in tenure-line positions that bear the responsibility of daily management.
And in departments where professional and technical writing is not a formalized
program, non-tenure track faculty take up the challenge of teaching and
administering technical and professional writing courses. It is these faculty who take
up the mantle of establishing the importance of technical and professional writing in

an English department.

This individual presentation outlined the efforts of two non-tenure track faculty
members as they help to propose and develop a graduate technical writing

certificate in an English department that has traditionally focused on undergraduate



and graduate literary studies. While non-tenure track faculty are often tasked with
mentoring graduate students to teach undergraduate professional and technical
writing courses, this labor is not entirely visible to literary studies colleagues.
Therefore, the speakers discussed the challenge of non-tenure track faculty
teaching graduate level courses and how that is often a barrier to the kind of

innovative programming important to a technical writing program.
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Electives to update TPC curriculum

Elisabeth Kramer-Simpson, New Mexico Tech
Rosario Durao, New Mexico Tech

Steve Simpson, New Mexico Tech

Some TPC (Technical and Professional Communication) programs have now been
in existence for over 20 years. The challenge is how to keep the curriculum for these
programs relevant to current industry standards and changing social environments.
Melongon and Henschel (2013) did a review of undergraduate TPC programs and
found that there were 816 elective courses across 65 programs (p. 50). Electives
often offer the most flexible ways to introduce new courses or update curriculum.
Recently, some TPC professionals have been offering electives such as “Technical
Communication in the Age of #BlackLivesMatter” (Harper, 2021, p. 149) that reflect
current issues in our larger US and global context. We hoped to further explore how

to stay current with electives in our TPC context.

This panel explored 3 TPC electives, focusing on how we’ve updated older
electives, and how we have added new electives. Strategies for electives include
personal training/experience, directed studies first and then a bigger class, and
following current TPC issues (and learning from other scholars in the field). Student
voices and community needs play a role in our offerings. Finally, all of our electives
blend into the larger TPC program through the applied, collaborative and often
service-based projects we use to teach major principles. We use real audiences
when possible to help students negotiate the complexities of real-world deliverables.
We provided results from case studies and programmatic assessment in our

discussion.



Presenter 1: As program director, | see several challenges to developing curriculum
in our TPC program which include sabbatical leave, enroliment, and funding to cover
English classes. At our small university, we are often called to serve the larger
university courses in English, not just TPC classes. Further challenges include the
tight schedules of non-maijors in their STEM disciplines leaving little room for
humanities or other electives, or the workload of our courses for a “general
education requirement class.” Nonetheless, we have taught electives in our TPC
curriculum that have drawn non-majors and made an economic argument for our
ever-evolving curriculum. | discussed one recent social justice elective as a case
study, and used student course texts in conjunction with follow-up interviews to
argue for more opportunities for currently relevant curriculum. Findings suggest it is
important to students to balance both TPC elements with social justice in selecting

service projects.

Presenter 2: | first taught International Professional Communication (IPC) in 2013. It
was the logical consequence of a background practicing, teaching, and researching
translation, as well as investigating information design in international contexts.
Since then, | have taught the class four times, the last time being in the spring of
2022. | updated the syllabus to make it more relevant to industry and social contexts.
The course enhances communication across geographies through weekly case
studies and collaborative projects with a multi-country component. This spring,
students redesigned the instructions for a mini-clothing iron for young en-US, es-
MX, and sv-SE users that like to travel. Additionally, the instructions were accessible
to both sighted and visually impaired users. Based on examples of work and student
comments, | illustrated how this class helped students enhance their IPC skills for

industry and social contexts, and also meet the outcomes of our TC program.



Presenter 3: Science Writing is an elective that we have offered 4 times over the last
9 years. The core of the class has remained much the same, with a heavy emphasis
on news writing that was praised by several alumni. This consistency is apparent in
the long-term partnership in service projects with the Bureau of Geology. Some of
the new adaptations of the course involve strategies for longer manuscript length
projects, a unit on social media and science communication, and now, with what
we’ve learned from the COVID pandemic, a unit on health and medical
communication. Press releases, however, remain a hallmark of this course, and
students receive ample practice in this genre through several different science-
based writing projects, which has also attracted staff from the university’s
associated research labs to the course and has had the additional benefit of allowing

majors in the program to interact with current professionals.
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The Opportunities and Challenges of Assessing TPC

Internships

Cynthia Martin, James Madison University
Elizabeth Pass, James Madison University

Cathryn Molloy, James Madison University

The literature on internships in TSC and TPC programs has focused on such vital
issues as building meaningful connections between curricula and internships,
ensuring that all parties benefit from these substantial co-curricular experiences
(Bourelle, 2014; St. Amant, 2003; Tovey, 2001). While many programs require
students to complete an internship, current models of assessment generally focus
only on deliverables created by the student (Taylor, 2006; Thomas and McShane,
2007) without considering the range of internship documents produced, such as
closeout reports or provider evaluations, and without considering the impact of those

deliverables on the client.

As undergraduate curriculum committee members for a school in writing, rhetoric
and technical communication, we are charged with assessing student learning
outcomes (SLOs) in a number of areas, including “students’ ability to work efficiently
with clients in the production of appropriate deliverables.” In this panel discussion,

we

* Shared the instruments we developed to gather better data and assess this
SLO, including an internship closeout report that students produce, an
evaluation document that internship providers complete, and the rubric we

used to assess these documents.



* Discussed how the challenges we encountered with assessing this outcome

led to innovative practices.

* Described how the process we developed foregrounds student voice and

privileges individuality, diversity, and inclusion in the assessment process.
Presenter 1:

Presenter 1 provided the context and evolution of the program’s assessment
processes. While implementing a range of assessment methods -- direct and
indirect measures; quantitative, qualitative, and mixed methods of inquiry -- is
important, the presenters found the artifacts yielded by more traditional approaches
to assessment fell flat when assessing the full student internship experience. This
speaker discussed the challenges of using traditional artifacts such as student-
created deliverables, graduation surveys, and focus groups to assess student
experiences beyond the classroom. Driving discussion was the challenge of
assessing students’ abilities to evaluate and meet the needs of their clients. The
speaker concluded by introducing the decision to examine students’ self-reported
accounts of their work with internship providers, as well as the internship providers’
feedback about the working relationship and the effectiveness of the deliverables

produced by the students.
Presenter 2:

As the internship coordinator for the department, presenter two had already been in
the process of developing robust material through which she might assess student
internship course grades. However, also wearing the hat of a longtime member of
the curriculum and assessment committee, presenter two sought to finesse two
deliverables from the internship—the closeout report and the evaluation tool—so that

rich data could be collected that might speak to the specifics of the working



dynamics between the student and the client, including focusing on the problems the
student encountered and how they addressed those problems, the needs of the
client and how the intern assessed and fulfilled those needs, and the extent to which
the intern showed initiative and provided innovative solutions to communications
challenges within the organization. Presenter two shares insight into these prompts’

development.
Presenter 3:

Finally, presenter three elaborated on how a rubric was developed to address the
learning outcome related to work with clients and how that rubric was revised in the
context of norming. Presenter three also shared two years’ worth of assessment
data related to the internships and offered insight and advice for newer technical
and professional communication program administrators who are tasked with
programmatic learning outcomes assessment related to work with clients. Presenter
three also addressed how the committee has created assessment materials with an
eye toward eliminating potential biases on the side of the intern or the client by
keeping the focus squarely on the work that took place and the context in which it
took place. Specifically, presenter three provided attendees with model assessment

materials that could be adapted for local use by other institutions.
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External Partnerships as Interdisciplinary Gateways

Kathryn Lambrecht, Arizona State University

For students in technical communication graduate programs, the potential career
directions are many, but almost all involve collaborative skills. One of the aspects
that distinguishes technical communication programs from other career paths is that
interdisciplinary communication is built into the work we do, and thus partnerships
with industry and other organizations beyond campus are essential. Working with
external partners can help stabilize students’ sense of what potential careers paths
look like, while building the skills that students will need to have once they graduate

from our programs (Brumberger & Lauer, 2020; Grant-Davie et al., 2017).

In addition to this, partnerships offer students concrete practice with interdisciplinary
skillsets. These opportunities constitute what Tham et al. (2020) call experiences of
“‘radical collaboration” or what McGreavy et al (2014) call work with “boundary
spanners” to expand disciplinary boundaries. Though these experiences are
important to our field, facilitating authentic collaborations that are consistent from
year to year constitutes a challenge, particularly given that those in charge of these
partnerships are often either a) contingent faculty who are not provided the
resources needed to sustain networks of collaboration or b) early career faculty
whose efforts in external partnerships for graduate students are not always legible in
tenure and promotion processes. In order to ensure the longevity of external
partnerships, building these efforts into institutions rather than individuals avoids

programs disappearing when priorities or placements shift.



In this presentation, | discussed two models of external partnership building that aim
to achieve this stability, one which does so through a continuing academic-industry
co-funded grant program and one which links community partners with technical
communication courses in order to work on shared local projects. In addition to
introducing these programmatic models, benefits and drawbacks for each were
discussed. Through this comparative analysis, this presentation focused on the
power that established programmatic partnerships have to serve as gateways to
interdisciplinary communication and work in technical communication, helping to

solidify graduate student identity in the workplace.
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Administrative Benefits of Scaffolding Service Learning

Joy Santee, University of Southern Indiana

The benefits of service learning are well established (Dubinsky, 2002; Cook, 2014)
and scaffolding assignments to promote student success is common. However, little
attention has been given to pairing scaffolding and service learning together in our
field at the programmatic level. The growing number of programs and increased
attention to support of social justice (Walton, Moore & Jones, 2019), coupled with
pressures to adapt to limited institutional resources, present an opportunity to

rethink how we deploy service learning.

This presentation argued for an approach that integrates service learning
throughout a curriculum using principles of scaffolding. Specifically, | advocate for
inclusion of service learning at three points in the curriculum: an introductory course,
an intermediate course, and an advanced course or internship. Students are
introduced to service learning through low-stakes, on-campus projects in a lower-
level class and encounter progressively more complex and substantive service-
learning projects in later courses. | outlined several administrative and program-
level benefits of this approach in the areas of program sustainability, risk reduction,

community partnerships, and assessment.

This approach provides several avenues for program sustainability, including
campus education, community education, recruitment, and retention. Through
campus education, campus stakeholders become knowledgeable about a program’s
work. Partnerships with campus offices supplying projects for lower-level classes
can be strategically sought out to elevate your program’s reputation. Projects

completed in partnership with Career Services have been especially beneficial as



office staff learned about our program and recommended it to students. Community
education is similar. Samples of exemplary student work collected into a
programmatic portfolio can prompt discussion with possible community partners.
Community awareness may also lead to increased internship and employment
opportunities for students. A programmatic portfolio can also be a recruitment tool
shared with prospective students and parents/guardians to make a persuasive case
for the concrete skills and practices a student will gain by graduation. Scaffolding
service learning may also contribute positively to retention through increased

student satisfaction.

Another benefit is risk reduction. Novice faculty and those with limited institutional
support may find this approach useful since it facilitates growth of faculty members’
skills in teaching and administering service-learning projects. Lower-stakes, on-
campus service-learning projects can be designed to reduce the impact of poor
student performance, inexperience in assignment design, or other factors before

moving into more substantive projects with community partners.

Scaffolding service learning can also facilitate sustainable and mutually beneficial
community partnerships. Initially, organizations may only entrust students with
smaller projects that require less investment, but they can become sites of more
significant projects as the community partner comes to trust the faculty mentor(s)
and understand what students can accomplish. Additionally, this progression was a

key in developing internship sites at my institution (see Rehling, 2000).

Finally, scaffolded projects can be used for internal and external assessment. Each
project can be a signature assignment used for assessment to facilitate curricular
revisions. And portfolios developed from the progression of scaffolded projects can

determine the extent to which students meet course and program outcomes.



While the specifics of implementation will vary from program to program, | invited
attendees to consider how a scaffolded approach to service learning that guides
students through progressively more challenging projects could provide benefits to

students, programs, and ourselves.
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Three Ways to Enhance Student Learning Through Faculty-

Led Entrepreneurship

Lori Beth De Hertogh, James Madison University

A challenge TPC educators face is developing course projects that meaningfully
connect classroom learning to workplace demands. While faculty have exceptional
scholarly knowledge of the skills scientific and technical communicators need, they
often lack the experience of having worked within, or alongside, non-academic
industries. This creates misalignment between what we think students need to know

and what an industry actually demands of them (Klein, 2021).

One way the field can address this challenge is by providing TPC faculty with
programmatic opportunities that help them gain industry knowledge and experience
through entrepreneurship. In 2021, | embarked on my own entrepreneurial journey
by forming a writing firm that captures stories of scientific and medical innovation.
Launching my firm has given me insights into what organizations in scientific,
medical, and technology-focused sectors need from technical communicators and
how, in turn, faculty can design course projects that help students meet those

needs.

This presentation responded to the CFP’s question of “How can faculty benefit from
external experiences?” by offering three ways TPC programs can support faculty
who want to better understand—through their own entrepreneurial efforts or “side
hustles”—the scientific and technical communication needs of non-academic
institutions. This presentation provided actionable insights on how to support
faculty-led entrepreneurship as well as ways such support can enhance student

learning.
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Using Amazon’s KDP (Kendal Direct Publishing) Platform to

Demonstrate Curricular “Value” to Stakeholders

Timothy Ponce, University of Texas, Arlington

Like most technical communication (TC) programs in higher education, the TC
program | coordinate is housed within a more traditional Department of English.
Because of this institutional infrastructure, the fate and perception of my program is

inexorably tied to the troubled field of English studies. | have felt this connection

nowhere more emphatically than when | have talked with prospective students and
their guardians at my institution’s “preview days,” a chance to meet faculty and learn

about potential fields of study.

While | see these conversations as a privilege and high honor, | unfortunately must
often begin these exchanges with an explanation of the value of an “English
degree,” a catch all term that seems to be used for any program housed in an
English department. | have found that the specter of the unemployed liberal arts
degree holder often floods parents’ minds as they approach my booth at these
events. And although U.S. Bureau of Labor Statistics’ data sets debunk this negative
employment outlook for technical communicators, many still believe that English

students, in the words of one parent | talked with, “produce nothing of value.”

Value. That word rang in my mind as | served in my other administrative capacity—
Coordinator of Internships. While meeting with potential employers to build stronger
community partnerships for our program, | have heard hiring managers say over and
over that they need students to “demonstrate” their skills in action. Knowing that my

students had plenty of examples in their portfolios, | pressed for further clarification.


https://www.insidehighered.com/news/2015/01/26/where-have-all-english-majors-gone?utm_source=slate&utm_medium=referral&utm_term=partner

As | parsed through their comments, the term value once again fell to the center of
our conversation. What the professionals in front of me meant by demonstrating

skills was showcasing work that produced a specific financial value.

In this experience report, | discussed how | have sought to align this employer desire
for samples of work that have demonstratable financial value through my use of
experiential learning, specifically by my leveraging the Amazon KDP (Kendal Direct
Publishing) platform in my advanced document design course. By the end of my
courses, students have the ability to measure the financial impact of their work
through potential or earned royalties. This paper also addressed the limitations of
this kind of andragogical approach, specifically noting constraints such as instructor
experience, coordinating efforts across courses/instructors, and access to
resources, such as potentially expensive software. It was my aim for this experiential
report to help us as a field continue our discussion as we rethink practices within our

classrooms, and how those practices, in turn, support internship and job placement.



Applying Connectivism Learning Theory in Online

Professional Communication Courses

Lynn McCool, Drake University

Connectivism was first conceptualized by George Siemens (2005) and Stephen
Downes (2012). Connectivism focuses on the “here-and-now reality of how digital
networks support new forms of connections, social relations, and dialogue” in a
“sociotechnical” framework (p. 143). Below are some of the basic tenets of

connectivism learning theory:

* Connectivism theory is especially appropriate for the digital age where

individuals learn in an open-ended, networked environment.

* Connectivism also better addresses the constant change that occurs due to
disruptive technology because it acknowledges that individuals do not have full
control over what they may or may not learn. This is due to others in the

network who are continually changing the information.

* Consequently, this ongoing change requires that the individual embrace new
learning, unlearn old information, and/or learn current information (Downes,
2006; 2010; Siemens 2006). Knowing where to find information, then,

supersedes the actual knowing of information.

* Thus, Connectivism attempts to address the networked and distributed nature
of knowledge, learning, and work more broadly, because the theory maintains

that knowledge resides both within and outside of the individual.



An online course instructor using a connectivist approach views student learning
within a “software ecosystem” that is based on a “distributed model of resources”
which are part of a large and growing network of stored information (Downes 2012).
According to Downes (2012), the student must "immerse oneself in the network.”
The attraction of connectivism is that it embraces some of the significant trends in
learning such as the importance of informal learning, learning as a continual
process, and technology’s ability to “rewire” or reshape our brains (Siemens 2005).
According to Siemens (2005) and Downes (2012), connectivism addresses the
affordances and constraints of learning in digital spaces found within a networked

learning landscape.

This presentation addressed the gap in the literature to examine how professional,
technical, and scientific communication program administrators might design
curricula using the connectivism learning theory (Downes, 2012; Siemens, 2005) in

their online communication courses.
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Digital ethics: Career-readiness and humanities working

together

Stephen Carradini, Arizona State University

This presentation detailed a course on digital ethics that | offer as evidence for the
thesis that humanities (in this case, ethical philosophy) and career-readiness can

work hand- in-hand.

Ethics is a perpetual concern of the technical communication teacher, as teaching
how and why of technical communication is as important as teaching the what of
technical communication. Yet we must also heed university administrators and
legislators who call for TPC programs to produce career-ready graduates. The call is
often implicitly (or explicitly) defined as skills-heavy graduates. “Humanities”
concerns such as ethics and philosophy may be set to the side as not practical or
career-oriented, despite the humanistic rationale for technical communication
(Miller, 1979). There is much that is practical about ethics, especially when the
ethics are set in a context of emerging concerns for the professional life of the
technical communicator. This presentation discussed how one program developed a

digital ethics course to address career-readiness with philosophy.

Our program did not have a course with ethics in the title, as the presumption is that
each of the courses would teach the ethics of the topic along with the content of the
topic. This integrated model is a strong model, but there are still gaps that a
dedicated ethics class canfill. | decided to build a class called Digital Ethics in
Internet Governance and Policy. This course integrated philosophical approaches
(utilitarianism, virtue ethics, identity ethics, existentialism, Christian ethics, feminist

ethics, and more) into a study of the big questions concerning the Internet: who



should govern the internet? At what geographical scale should the internet be
governed? Who has rights online (and why)? Should the internet’s architecture be
open or closed? Should problems be solved with legal or technical fixes? These
issues are all relevant to the field of technical communication, as the internet
underlies the work of much technical communication. The answers to the issues

presented in these questions affect how technical communicators do their work.

Getting students to think and write about ethics amid the large-scale issues that
underpin the day-to-day work of the technical communicator is a way to prepare
students for the workplace while also imparting humanistic ethics and philosophy to
students. Students come away with a better understanding of how arguments work
in technical spaces (where arguments come from and why), but also a better

understanding of ethics in general.

This approach does not have to be solely contained to a class on the maintenance of
the internet: this approach can be applied to any area of technical communication
with large open concerns. Thus, we can produce career-readiness and ethical
awareness by fusing the two efforts: a person who has ethical understanding and
skills is more prepared for the workforce than a person who has skills alone (despite

what “career-readiness” may be defined as).
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Opportunities and Challenges in TPC Curriculum: Exploring

Badges and Certificates

Quan Zhou, Metropolitan State University
Tori Sadler, Metropolitan State University

Lee-Ann Kastman Breuch, University of Minnesota - Twin Cities

Technical and professional communication (TPC) programs are experiencing
interesting challenges and opportunities in curricula, as enrollments may have
declined due to COVID, social justice inequities, and transitions to extend and
improve online offerings. Yet it is an excellent time for TPC programs to grow, as our
programs and courses have potential to speak to communication challenges of our
day. This panel focused on the efforts of faculty at two universities to develop
curriculum to attract both undergraduate and graduate students to TPC programs.
Specifically, this panel addressed the potential of micro-programs such as badges

and certificates on both the undergraduate and graduate levels.

Both badges and certificates can be seen as part of the larger landscape of
professionalization of technical communication (Coppola, 2011; Coppola, 2012;
Carliner, 2012; Kimball, 2015). That is, scholars have debated the types of programs
suitable for providing both academic and professional development. In 2012,
Melongon noted that both undergraduate and graduate certificate programs grew to
over 100 programs in the US, representing a growth rate of 166% over the previous
15 years (p. 207). Based on an analysis of program descriptions, Melongon
identified aspects such as title, curriculum, admission requirements, and modality.
Curriculum in certificates frequently included courses in “basic technical

communication,” document/information design, editing, web, and genre writing



courses (p. 213); in addition, many certificate programs were available in online
format, and graduate certificate programs included more relaxed admission
requirements than MS programs, making them an attractive alternative for students
wanting to prepare for career transitions. This panel sought to contribute to these
discussions about certificate and badge curricular options in the context of

considering TPC programmatic future growth.

Speaker 1 (Quan Zhou) discussed the efforts to create flexible, shorter programs at
the undergraduate level in their institution. Building upon the existing B.A. program,
they have created four undergraduate certificates in writing and designing for
games. These certificates weave rhetoric, design, and game studies to cultivate
talents in creating compelling and ethical game play. One way they create flexibility
is through making two-credit courses that can be offered in half a semester and can
be paired with other courses in a given semester. Several courses are being
redesigned to serve both degree-seeking and certificate learners. The program is
planning for similar undergraduate certificates in science communication and
medical writing. Overall, these efforts will bring promising professional paths to

learners in an urban university who typically lack these pathways.

Speaker 2 (Tori Sadler) described the landscape of graduate programs at her
institution and how the technical communication master’s degree and graduate
certificates (GCERTSs) fit into that landscape. GCERTSs focus on technical
communication-adjacent areas, attempting to provide more specialization than the
technical communication master’s degree. Half the credit size of our master’s
degree, GCERTs allow students to efficiently and cost effectively earn credits,
credentials, and, eventually, a master’s degree. Faced with declining enrollment that

has been exacerbated by COVID-19, our efforts—supported by our administration—



are being channeled into developing more of these smaller, focused credentials.
Current GCERTs are in the areas of User Experience and Learner Experience, with
plans for GCERTSs in Intelligent Content and in Medical Writing. Our admissions
philosophy is to “meet students where they are,” which means that our graduate
courses are becoming more practice-based, and we are working to offer courses

over a compressed timeline (e.g., 7 weeks).

Speaker 3 (Lee-Ann) discussed their institution’s graduate certificate program in
conjunction with a professional master’s degree program in technical
communication. The graduate certificate is designed to be fully transferred into the
MS program, so the programs are seen as complementary. Several adjustments to
the program have received positive responses from students, such as moving the
certificate program online, offering flexible starting points, and moving through the
program in one or two-year plans. The program has also made other adjustments,
such as removing standardized exam admission requirement, and building an online
“hub” to support students with information about career pathways. One obstacle that
students consistently mention is cost. The graduate certificate is offered at a lower
tuition rate than the MS program; students can only receive financial aid for the MS
program. The program is consistently exploring ways to strengthen and market the

program.
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Immigration in Academia: The Challenges International

Scholars Face

Saveena (Chakrika) Veeramoothoo, University of Houston;
Nupoor Ranade, George Mason University

Josephine Walwema, University of Washington

This panel aimed to educate the field and its leadership about the issues that

international scholars face and the extent to which these affect our professional and
academic lives. We focused on the stories of three tenure-track international faculty
in TPC (Technical and Professional Communication) to highlight realities, which we
believe will be useful for administrative faculty in CPTSC, especially those involved

in performance evaluation.

Since the social justice turn, TPC has turned its attention to marginalized
communities to address pedagogical and research concerns (Agboka & Dorpenyo,
2022; Dorpenyo, 2019; Frost, 2015; Haas & Eble, 2018; Jones, 2016; Walton &
Agboka, 2020). We have also examined issues related to immigrants, such as
translation (Gonzales & Zantjer, 2015; Gonzales, 2022) and the academic job
market (Walwema & Arzu-Carmicheal, 2021). However, as a field, we have not

examined the struggles that migrant scholars face on the tenure track.

While immigrant scholars can be marginalized in multiple ways based on our race,
gender, and countries of origin, they also face particular inequalities intrinsically
linked to their situation as immigrants. In itself, immigration tends to reproduce and
emphasize existing inequalities that migrant scholars inevitably contend with
(Canagarajah, 2017; Faist, 2016).



In this presentation, we theorized US immigration as it affects international scholars,
discuss our stories as migrant scholars, and examine what resources migrant
scholars have access to. We hope to shed light on the additional hurdles that

international scholars face as we do the labors that all tenure-track faculty perform.
Presenter 1

You just accepted that coveted TT position that comes with the title, assistant
professor. You take up your new duties that include teaching, research, and service.
Even though you have transitioned from being a student, you are still on a “non-
immigrant visa,” which means your ability to legally keep this position is contingent
on satisfying a myriad of immigration documentation. And so you plow ahead,
working on two tracks -- your tenure track and your immigration track -- a
competence model that reduces TPC to a set of automated practices (Reamer,
2012, p. 164). It compels you to adhere to a “hidden curriculum” that supports the
automated nature of your work while averting its gaze from your material reality
(Ehrensal, 2001). Using the concept of the “hidden curriculum” (Jackson, 1968, p.
345), this presentation discussed the series of obligations international scholars of

necessity must meet to maintain legal status and thereby fulfill their jobs.

Presenter 2

Presenter 2 discussed travel challenges caused by the nature of work permits that
directly impact international scholars’ performance. Domestic scholars (with US
citizenships) can travel to 186 countries visa-free. International scholars in most
cases must apply for visas for every travel opportunity, including visiting their
families. Traveling internationally may not seem like a major hurdle until a record
number of opportunities for conducting field research, applying for funding, and
networking through conferences are lost. The challenges of navigating visa

processes for travel remain invisible from their CVs under sections that list such



achievements. Considerations for travel challenges should be made when reviewing
international scholars’ performance in annual reviews, tenure cases, and other
materials. Travel considerations should be made to accommodate the additional
funding and timeline extension requests. Presenter 2 provided five important
considerations to help academic departments’ help address international scholars'

travel challenges.
Presenter 3

Presenter 3 examined the existing informational resources to which international
scholars have access. In particular, she discusses two cases: 1) a website for
international faculty from the University of Michigan, 2) a handbook for international
faculty from California State University, San Marcos. Through these cases, she
illustrates the information and support that two universities have offered to their
international faculty. Unfortunately, such resources are rare since most institutions
only cater to international students through specific offices, such as versions of
international student services present in most universities. Most often, international
faculty need to educate their departments and institutions about their needs. They
rely on staff members who might not have experience working with the immigration
system or immigration attorneys. Presenter 3 discussed the need for departments
and institutions to support and advocate for their international faculty members,
especially as they navigate the tenure track while dealing with the immigration

system.
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Integrating UX Writing into TPC Pedagogies

Tharon W. Howard, Clemson University

With our co-author, we are in the process of creating instructional materials which
aim to offer an alternative approach to textbooks currently used in traditional TPC
classrooms. Through the perspectives of design thinking, content strategy, and
user-centered design as well as cutting-edge technologies such as artificial
intelligence and data analytics, our work provides an integrated approach that
introduces readers to UX writing. In our interactive presentation, we wish to
introduce the audience to our approach, show them the organizational structure of
our materials, and solicit feedback from CPTSC participants on how they would like
to see UX writing taught so they can use it either in their technical writing classroom

or practitioner professional development programs.

We believe the evolving nature of technical communication and user experience
(UX) studies has created the need for a new approach to writing that intersects with
UX and design. Unlike traditional technical writing that focused on genres, style, and
delivery or what Mike Albers and Carlos Evia have termed the “craftsman model of
writing,” UX writing combines user design-centric methods and philosophies that
attend to user experience, usability, and business objectives. UX writing offers an
integrated approach to TPC students and practitioners who want to learn how to
write for user experience. As UX writers draw upon various skills with agility and
flexibility and to address different work cycles, our approach conceptualizes these
processes through the “UX writing compass.” The compass helps to situate students

and practitioners by pointing them where they are in the process.



Our goal in this session was to introduce the audience to our approach and (more
importantly) to solicit feedback from participants on how they would like to see UX

writing textbooks structured for use in their TPC programs and courses.



Using Student Reflections to Assess a Client-Based

Communication Project: A Pilot Study

Russell Kirkscey, Penn State University

This presentation reported on a pilot study using data from student course
reflections for programmatic assessment of a technical writing service course for
engineering and science undergraduates in a college of a large research university.
A summative component of the course was a video project assignment in which
teams of students worked with a non-profit organization to write proposals, status
updates, and heuristic testing reports to accompany short informative videos for use
on the organization’s website. The individual end-of-course reflection assignment
included a prompt for students to consider how their teams functioned during the
project. Student responses involved discussions of how teams interacted internally

among members and externally with the client.

Scholarship in technical and professional communication (TPC) pedagogy has
shown a direct correlation between the rigors of technical communication courses
and preparation for the workplace (Cargile Cook, 2014; Hovde, 2017). Client-based
communication projects in TPC courses can directly support students’ workplace
preparedness (Lawrence, Lussos, & Clark, 2019). This real-world experience is
especially important for science and engineering undergraduates who need to
understand their workplace roles as technical communicators (Keshwani, & Adams,
2017). Key tools for assessing student work on client-based communication projects
can be reflection assignments, which “help students see the bridge they build as
they participate in the social activity...and evaluate their experience, consider its

value, and transform it into knowledge they will use later as writers and citizens”



(Dubinsky, 2006, p. 310). Student reflections, especially when combined with e-
portfolios, have been shown to be a valid way to measure student achievement in
writing courses (Reidinger, 2006; Petruzzi, 2008) and to use in programmatic

assessment (Cambridge, 2008).

Content analysis of the student reflections (n=40) about the project produced 65
positive or moderately positive passages and 47 negative or moderately negative
passages. Themes coded included project planning, team communication, team
dynamics, meeting deadlines, audience analysis, and approaching future work with
clients. Students noted that the project was a worthwhile learning experience: “The
video project was very difficult, and likely one of the most time-consuming projects
that | have ever had the pleasure to work on.” However, results also showed that,
even with scaffolding assignments that addressed task organization and team
communication, students still struggled with attending meetings outside class time,
triaging project tasks, and meeting assignment deadlines. Several responses
addressed the challenges of balancing the needs of the project with meeting the

course objectives of their intensive core major requirements.

The study results suggest a need for a more comprehensive approach to assisting
students with study skills and time management strategies that reflect the workplace
standards of the professional positions that they will eventually hold. For example,
university advisors could collaborate with instructors to provide support through
course-based lessons and individual support sessions. Additionally, future
programmatic planning should address the need for sustainable relationships with

community partners/clients that would work to alleviate the issues of singular “hit it



and quit it” efforts that may do more harm than good (Cushman, 2002; Grabill,
2004). Presentation attendees discussed these topics and others to support all

stakeholders in future projects.
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Implementation in Context: Refining a Two-Course

Sequence in Technical and Professional Writing

Brad Lucas, Texas Christian University

This presentation built on a 2021 research project that accounts for the planning and
program considerations around a new two-course sequence in technical and
professional writing. Beyond a curriculum makeover, this process draws from
CPTSC programmatic research, reflects both local and statewide contexts, and
focuses on learning outcomes leading to program development. The course
sequence is designed to facilitate course-credit transfer and create a lower-division
entry point into a Writing BA. More broadly, this approach to curriculum development
illustrates the use of programmatic research, regional concerns for course

articulation, and pathways to certification and employment.

First offered in 1948 as “Writing for Engineers,” the singular technical writing course
at Texas Christian University has reflected the topics and core concepts/topics
identified by Allen and Benninghoff (2004) as prevalentin TPC courses. As a
“multimajor professional writing course,” it was a service class taken “by students
from across the university at all levels of degree completion and often also as
electives by English or writing majors and minors” (Read and Michaud, 2018, p.
228). Yet, as an upper-division course that required completion of a sophomore-
level composition course, it was not a viable option for first- and second-year
students and, for many, perceived simply as an “advanced” course disconnected
from other curricular options within the major. As Melongon & Henschel (2013) made
the distinction between a “basic” and an “introductory” course, the course attempted

to be both, similar to the combined aims described by Chen (2021).



In 2018, | redesigned the course to align with Society for Technical Communication
certification competency areas, similar to the process documented by Newmark and
Bartolotta (2021), yet the course remained a “curriculum design challenge” in terms
of how “to position knowledge about technical and professional writing in a way that
emphasizes its humanistic approaches, and demonstrates its value to a broad
audience” (Rehling and Lindeman, 2010, p. 11). The next step in our program’s
evolution is to develop a “track” within the major, enabling “students to identify a
clear area of specialization” (McKee, 2016 p. 147), perhaps as important as a minor
(Steiner, McCracken, Moeller, 2020) and a step toward a vertical curriculum, the

“curricular coherence” that is a “hallmark of a discipline” (Mendenhall, 2013, p. 84).

To bridge local practice with larger contexts, | studied the “official declarations” via
course catalogs (Melongon, 2012; Melongon & Henschel, 2013) of introductory
technical writing course descriptions across all two-year colleges in Texas,
grounded in the work by Bivens, Elliott, & Wiberg (2020). The next stage of research
involves an embedded, systemic “outcomes perspective” (Barker, 2012; Allen,
2004) informed by Dayley and Walton’s (2018) program descriptions to develop our

two-course sequence.

Informed by collected syllabi, | presented an aggregate picture of technical writing
pedagogy in two-year colleges across Texas as it informs the next iteration of our
new two-course sequence. Ultimately, the process will allow us to develop outcomes
for a track that meets local needs and extends to regional concerns, informed by the

best of CPTSC programmatic research.
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What Rhymes with "Data Visualization"?: Developing PTW

Curricula within a Creative Writing Program

Kristopher Purzycki, University of Wisconsin--Green Bay

The fertile cross-pollination of technical and creative writing has long been a subject
of inquiry. Early researchers situated at this intersection focused on the overlaps in
rhetoric (Rothmel 1981) as well as the potential applications for computational
media (Bolter & Joyce 1987); Cynthia Lynn Engle (1989) identified several
revelations that emerged from developing a technical writing emphasis within an
English department rather than one affiliated with the sciences. While professional
and technical writing (PTW) programs are now more common within writing-focused
disciplines, numerous questions still arise from those designing such an

interdisciplinary curriculum.

In this presentation, | discussed how such a relationship impacts and shapes a two-
year-old Writing and Applied Arts BFA focused on creative writing and book arts. |
then described how, in turn, the PTW emphasis that has developed is one that
relishes creative practices found in this unique program. Some hotbeds that
evidence mutual flourishing include community outreach, curriculum design, and
interdisciplinary perspectives among faculty. Obstacles, included in my overview,
covered the differing vernacular, degrees of technological focus, and my own new

faculty naivete.

The Writing and Applied Arts BFA at University of Wisconsin-Green Bay has
enjoyed healthy enroliment since the program was minted two years ago. While
recruitment has expanded to cover the entire northeastern quadrant of the state,

faculty are quick to connect with area businesses to determine how best to serve



regional needs. To anticipate the needs of a heavily industrialized region, one needs
a scryer’s eye (as well as some networking) to anticipate how those industries will be

impacted by technological, environmental, and cultural shifts.

A curriculum that helps students address these seismic challenges benefits from
being couched within a program that nurtures expression and playful, critical inquiry.
The oil-and-vinegar relationship between the disciplines (or at least the perception
thereof) presents opportunities for faculty to uncover and celebrate their similarities.
The concept of “workshopping,” which is a designation for creative writing courses
that requires a lower enrollment cap, has a unique application to a PTW course —
one that allows for prototyping and other hands-on approaches. In reciprocity, the
technological comprehension of technical writers grants the creative practitioners
with a more expansive understanding of what constitutes a text, its modalities, and

audiences.
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TPC in Small US Colleges: A Survey of Undergraduate

Programs and Curriculum

M. Lynn Russell, Old Dominion University

Many universities and colleges create and sustain TPC programs and curriculum
(Melongon, 2022), yet creating TPC programs and curriculum comes with various
challenges, including “limited resources, economic shortfalls, technology deficits,
and expanding/reimagining the role of our programs in the 21st century” as well as
supporting contingent TPC faculty and training online instructors in TPC courses
(Johnson et al., 2017; Melongon, 2017; Rodrigo & Ramirez, 2019). Many institutions
navigate these challenges differently, which results in a wide variety of how TPC
lives in various local institutional contexts (Zimmerman & Long, 1990). For example,
some programs have TPC minors and tracks while others might have majors and
graduate certificates — proving how TPC is by no means a homogenous program.
Sometimes these variations are due to the limited number of resources in small
institutional contexts, resulting in more creative and lean means of TPC

implementation (Latterell, 2003; Johnson et al., 2017).

This presentation situated itself in these conversations by presenting quantitative
data on how US small colleges and universities integrate (or not) TPC in their
programs and/or curriculum. It builds off the work of Clegg et al. (2021) who
researched 47 undergraduate degree programs that contain a major in TPC. While
these scholars assessed PSLOs for TPC majors, my work is interested presenting
data from 729 small US institutions who only have between 1,000-2,999 degree-
seeking students (as defined by the Carnegie Classification of Institutions of Higher

Education). In many instances, small universities and colleges cannot afford a TPC



major, so my presentation discussed my findings on the following data points from
each small institution: residency status, baccalaureate status, TPC degree, TPC
track/emphasis, TPC minor, TPC courses, and TPC course descriptions. These
results were compared to the current scholarship on TPC in small institutions and
then connected to the larger conversations of the field. In short, TPC scholarship in

small institutions is understudied, and my study seeks to fill this void.

The reason for my research comes from my positionality as an online graduate
student at Old Dominion University and a full-time, non-tenure line instructor ata US
small college. In the fall of 2020, | was tasked to create my small college’s first
technical communication courses, and | felt excited yet unsupported in this task. So
my research comes from a real need of wanting to know if TPC programs and

curriculum exist in small institutions and (if so) how they exist in these small spaces.
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Minutes for the October 2021 CPTSC Business Meeting
(held October 30, 2021)

Attendees: 23 in attendance at 11:02

Attendees: Teena Carnegie, Sean Williams, Joanna Shreiber, Russell Wilkerson,
Shelley Thomas, Marj Rush Hovde, Corinne Renguette, Jennifer Mallette, Laura
Vernon, Joy Santee, Timothy Ponce, Rhonda Stanton, Julia Romberger, Felicia
Chong, Bruce Maylath, Liz Hutter, Danielle Stambler, Katlynne Davis, Joseph
Jeyaraj, Jason Tham, Xiaoli Li, Katlynne Davis, Alex llyasova

Call the meeting to order at 11:00 EST/10:00 PST

Review & approve agenda

Review & approve minutes

Announcements:

* Joanna started as member at large in 2015, became treasurer in 2017, thank

you for your service, Joannal!
* Jennifer Mallette stepping in as new treasurer-welcome.
* Introduction to the new EC
» Extra thank you to Erin Friess and team for all the work on the conference!

Ongoing business (75)
Reports and updates

Programmatic Perspectives: Lee Ann & Lora

* issue 12.2 in Nov, call for Sl editors for 13.1 look at that call, also welcoming

Danielle, teaming up with Admin - Joseph and Stephen focus



2022 new website, getting DOls, proposing process for best article of year

award

Diversity Committee report

Have been very active - accomplished a lot - advocated for more research on
TPC antiracist pedagogy - added a budget line for the grant program

Advocated more space for BIPOC scholars of color - EC working with them to

create that space

Advocated for writing and enacting an antiracist policy - will work with them on

that as well

Advocated for more support for the work they do - committee space - EC -

prioritizing that for all committees

Advocated for a stronger voice on EC - we are including them in C as voting

member to have that voice

Written report distributed

Constitution & Bylaws updates for a vote

Several changes — no bylaws before now, some content needed for the

bylaws,

bylaws should be more detailed and easier to change, they provide guidance

for the future

We included a few things we hope we never need to use - dissolve institution,

remove member

There were some changes needed to support our DEI commitment



* We omitted the special advisory, simplified nondiscrimination, added more

about structure, officers clarification, 3 members at large and one DC member,

* Article 5 is new, Article 6 is about the business meetings, Article 7 clarified
financial processes, 10 is about the EC and removing people and members,

etc.

* Bylaws start on p5 --SEE MARJ For list of updates
Questions: none
Comments: Bruce Maylath: All the changes seem merited. Thanks for the updates.
Vote: Link in the chat to vote now, sending link to list of members
Sean: Please take a few minutes to vote now.
It will be open until Tuesday end of day, and once it passes it goes into effect
immediately: https://iu.co1.qualtrics.com/jfe/form/SV_2t2C2QX0OK5MZgVg
Motion to approve the changes in the CPTSC Constitution & Bylaws
Russell: 2nd
Vote: approved (19 yes)
Treasurer’s Report: Joanna (see report for details)

* HUGE thank you to Erin’s team and their work - Ryan Better, Kim Campbell,

Chris Lam, Vince Robles

We reserved a block, initial bill was $13k, 2021 renegotiated to 9k,
renegotiated again, they needed the rooms for another big event, current bill 0!
Apparently they are having a sherriff convention, we were locked into 2018

prices, they did not want to charge 2018 prices - HUGE thank you to Erin!



* End of year 2020 = 107606.61, current 104297.21, a few checks came in, most
through online, no sponsorships, newly approved Diversity scholarship

award,income was 10,563.12

* CPTSC expanded the Diversity Committee scholarships to 2k in February
2021; the treasurer can track that separately from sponsorships and add to

when needed in some years

* Grants added a 2nd grant cycle, DEI grant cycle partnership with Diversity

Committee who chooses topic of the call
* No one went over their budget, some things from 2020 just came through

* PP $171.12 - has had an assistant from UC, but will use more of their budget

now
» Website $45 - 3 years domain fee renewal paid in April
* Awards $110.24

» Misc $69.27

» 2021 virtual conference 217.89

* 2020 online event 487.57

* Total expenses $13,789.89

Rhonda Stanton - wants to be more involved — has several Qs about financial

procedures.

PP - pays for lots of things, none of the volunteers are being paid, UC was paying
the research assistant, the $171.12 is for InDesign, increased their budget to
3K,previous budget was not covering both issues, they will talk about the changes

soon, right now not paying anyone.



Russell: will be asking for funds for the grad assistant and the next copyediting

assistant - Danielle was paid from U of MN
Rhonda - really values this organization and will be more involved

Marj - doing elections next year - watch for that email
business or other items (15)

Teena: EC would like to be more involved with committees — liaisons are excited
about the work they do, we want to build connections. Next: updates from the

committees:
International - Xiaoli Li
» standing committee, oldest thanks to Bruce 25 years,

* charged to make connections with orgs internatioonnly support teaching

research service internationally, because of COVID lots of visa offices closed,

 travel ban, no study abroad, no internships, int’l students could not come to
programs no visa, programs delayed. Developed new ways, more CPTSC
members were able to attend virtual international conferences and build
connections.Hopefully resume study abroad and internships. Would like to
propose that we schedule annual international committee meetings at
conference in mornings so liaisons can attend and so our members can
connect international opportunities research, teaching, and service. Everyone
is welcome more to join the committee, and the primary task this year to work
on the committee website. If you want to serve, contact Xiaoli by Tuesday:
Xiaoli Li xli002@udayton.edu



In Chat: and special thanks to Bruce Maylath for the vision to create this committee

so long ago! Bruce: | give credit to my co-founder, Debby Andrews, who conceived

of the need for an international committee in 1996.

Teena - excellent connections for international orgs, projects,collaborations...

Administrators committee - Jason Tham, Julia, Joseph

met monthly - teaching and programmatic resources to administrators
OER project repository, Programmatic database rehomed from Lisa

achieved launching a new section in PP called Focus - features timely topics at
2500 words each entry, great response first call, junior faculty,grad students

submitting, several under revision and review, open for new members

contact Jason Tham: My email is jason.tham@ttu.edu

Danielle — Graduate Student Committee

Danielle: We formed it in Westchester
Last year partnered with ATTW to bring in Tech Comm students from all over,

started Discord channel for GS writing group activities, goals/support (all

isolated)

Collaboratively coauthored a focus section in PP, call came out around same
time Russell reached out for committee session, had a listening session,
fantastic-- plug the listening session at 10:30 pacific - need support from all -

inviting others to be partners



* Holding an election after today for new co-chair - Danielle stepping back need
someone to work with Katlynne - hope to stagger so always a new person work

with someone experienced

* Upcoming year - initiatives in key areas - writing support and mentorship -
more soon program, genre repository - successful prospectuses and proposals
etc - mysteriously figure out how to do this ourselves - cross-organization effort
Katlynne - another effort - expanding the membership and interest - both in
final years of PhD, need more interest and people involved - all welcome to

listening session 12:30 central
Next F2f conference: Sean
2022 - Colorado Springs - Olympic City USA, October 26-28
The last time it was there was 2014 - Sean starting his 3rd year - newest TC program

Why Colorado Springs - new US olympic/paraolympic museum, garden of gods,
mountains, hard to decide on saturday events - walk up Pikes Peak, bike and beer
tour, halloween concerts and festivities - lots to do! Plenty of room for more people
to be involved if you want to help - no theme yet but will announce. Hoping pandemic

will allow f2f meetings

Bruce - previous potential host - did Erin’s TX team turn it down?

Sean — yes, they had first opportunity and turned it down

Bruce - departure of so many pulled back on the idea - glad

Alex - layer clothing - might have all 4 seasons in one day - will be a blast

Sean - Cog railway back open - def one of the Saturday outings - Manitou Springs

arcade - 25 cent Pacman, etc. old school games. Will be a great team and lots of fun



Teena: Program chairs and Members at Large will come up with theme and the call,

the host organizes events - develop in January to go out maybe in February/March
Motion to have the 2022 conference in Colorado Springs: Bruce

Marj 2nds the motion

Vote: Unanimously approved

General thanks and well wishes from all
Meeting adjourned: 12:04

Next meeting: At the annual conference in CO, October 28, 2022
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