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Invitation Stories: Program Profiles as Recruitment Tool
Jen Almjeld,  James Madison University 

Andrew Fiss, Michigan Technological University 
Kailyn Shartel Hall, Purdue University

Eric Leake, Texas State University
Matthew Moberly, California State University, Stanislaus

Karen Kuralt, University of Arkansas, Little Rock

 

In a recent national survey of master programs in writing studies (Master’s Degree Consortium of Writ-
ing Studies Specialists, 2013), graduate directors repeatedly mentioned recruitment as a serious chal-
lenge to the sustainability of their programs. This workshop, sponsored by the Master’s Degree 
Consortium of Writing Studies Specialists (MDCWSS), positions recruitment specifically as a strategy for 
and responsibility of diversity and inclusivity initiatives. Scholars have analyzed “the portrayal of racial 
and ethnic diversity" on our campuses via recruitment materials (Pippert et al., 2013), but this workshop 
seeks to move recruitment past staged photos to authentic stories of program identities and aspirations. 
As noted in a Journal of Marketing for Higher Education article discussing recruitment, particularly of 
diverse students, "while it is not difficult to conceive why universities attempt to present their campus in 
the most positive light, the question remains as to whether or not the symbolic representations in 
recruitment materials accurately portray the reality of the institution and its characteristics" (Pippert et 
al., p. 259).

Combining the findings of the 2021 MDCWSS survey and the experiences of the facilitators representing 
various stakeholders in a graduate writing education, this workshop invited participants to imagine 
recruitment as program profiles with special attention to who such narratives invite in and who they 
keep out.

Facilitators for the workshop represented a variety of positions in the academy, including a graduate 
school dean, a graduate director leading a one-year recruitment campaign project, a concentration 
coordinator struggling with recruitment, a new graduate director building inclusive internal processes, 
and a graduate student offering insights about what students need and want to hear from our recruit-
ment stories to feel welcome.

After a short introduction, the facilitators guided participants—in small groups—to reflect on recruit-
ment goals and offered a strategic approach (Frolich & Stensaker, 2010) for brainstorming and work-
shopping stories of their programs that sincerely invite prospective students into our communities and 
create, from the outset, an inclusive environment. Participants, who we expected to be mainly program 
and department directors but also any faculty involved in recruitment efforts, were encouraged to pay 
particular attention to how we balance the best versions of our programs alongside frank conversations 
about our field, the job market, and long-term career goals in ways that are realistic and ethical.
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Proposed Workshop Timeline:

 l 10 min: Overview of the MDCWSS findings; Introduction (facilitators and participants)

 l 15 min: Sample program profile with emphasis on recruiting new students; list of key questions 
for participant reflection about their own programs (EX: What students are we attracting now 
and who are we missing? How would I describe the program's identity?)

 l 15 min: Working in six groups, participants reflected on their program identity and shared with 
other group members. 

 l 10 min: Participants identified/planned one "Invitation Story" that might talk about their program 
and who the intended audience for that story might be.

 l 10 min: Shared in small groups their program stories; Received feedback.

 l 10 min: What things are important to keep in mind when writing Invitation Stories? (Notes were 
kept and archived and sent to participants for later reference)

 l 5 min: Showed participants MDCWSS website Recruitment Resources. Invited participants to sub-
mit profiles to the MDCWSS social media accounts for archiving on Resources space.

References
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Create Meaningful Engagement in Your TSC Courses with 
OER-Enabled Pedagogy and Instructional Design    

Tiffani Tijerina, University System of Georgia    
 

Open educational resources (OER) are educational materials with open licenses that allow students and 
instructors to reuse, retain, revise, remix, and redistribute (the 5Rs) the materials freely and openly. The 
growing use of OER is creating a significant impact on the cost of education, with one open TC (Technical 
Communication) textbook (Open Technical Communication) now saving approximately 1500 students 
almost $200,000 annually at just its originating institution (not including institutions that have since 
adopted it).

It is well-established that OER can provide students with significant cost-savings and digital accessibility 
benefits. Recently, however, the pedagogical impact of OER has come into focus as faculty develop 
assignments and class activities to align with the materials and platforms being used. OER-enabled ped-
agogy provides faculty and students with the agency and flexibility to generate assignments that engage 
students with the material in meaningful ways. OER-enabled pedagogy provides a shift from traditional 
"disposable" assignments, in which students create products that are graded and soon thereafter dis-
posed of, to renewable assignments, which create opportunities for students to take responsibility for 
their own learning and contribute to course content. Examples of renewable assignments include wiki 
projects, textbook contributions, videos, and ancillary materials, including slide presentations and test 
banks. Through these activities, students become active co-creators of the material.

Renewable assignments provide students with opportunities to engage in meaningful work, add value to 
the world, and provide a foundation for future students to learn from and build upon. They are an altern-
ative to traditional, disposable assignments, which students (and instructors) throw away after they are 
graded. They are possible because of the permission to engage in the 5R activities granted by OER, 
which is why they are an open pedagogical practice. Not only do renewable assignments make use of 
OER, but they typically provide students with an opportunity to create or contribute to OER as well. For 
that reason, students also gain experience with interpreting Creative Commons licenses on materials 
and applying them to their own work as well.

Instructional design is an essential component to implementing any new practice in education, but 
because there are very few (if any at all) restrictions on the implementation of OER and renewable 
assignments, instructional design is especially important in this case. In this workshop, we discussed 
observable assignment objectives and how to align them to the course goals, strategic use of edu-
cational technology, accessible design, integration of copyright principles, and student-centered assess-
ment practices.
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In this workshop, participants were introduced to open educational resources and then exposed to open 
pedagogical concepts and instructional design principles as a foundation for developing renewable 
assignments. We then explored examples of renewable assignments from technical communication 
courses, as well as some from other disciplines that apply well to ours. These included creating test 
banks, developing websites, editing and contributing to textbooks, and generating sample documents, 
among other examples. Finally, participants were led through a structured assignment development pro-
cess in which they developed a new renewable assignment for their own classes and evaluated its viab-
ility in the classroom, followed by a session of sharing their ideas with the group.

Possible only through using open educational resources, OER-enabled pedagogy is a learner-focused, 
high-impact practice by which students learn by doing.

Workshop Objectives

Upon completion of this workshop, participants were able to

 l explain the impact open pedagogical practices can have on teaching,

 l explain the importance of thoughtful instructional design on the successes of open pedagogical 
outcomes, and

 l apply open pedagogy and instructional design concepts in the development of renewable assign-
ments for use in their own courses.
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Session 1



Appealing to Miller in a Time of Austerity: A Narrative of 
Professional Writing Program Development in a SLAC

Patrick Danner, Misericordia University

This presentation was pulled from interview transcripts, institutional archives, and the presenter's first-
person narrative about the institutional development of a professional writing program with a small Eng-
lish department. The presenter defined the professional writing program (i.e., English-PWR) through its 
humanistic focus and situated it in the long history of the presenter's home institution. The combined 
narratives of programmatic development demonstrated a need to re-conceive Carolyn Miller's oft-cited 
"humanistic rationale" (1979) for our contemporary moment of increased austerity and revenue-driven 
decision-making across similarly situated SLACs.

The institution in question has a long history of expanding and contracting humanities curricula, includ-
ing a wealth of foreign language curricula and a robust musical performance program, both of which are 
now defunct. The story of this particular SLAC's path to a professional writing major, however, begins 
with the development and, eventually, independence of a communications curriculum and major in the 
late 1990s. Starting with this divide—and later the Communications Department's rebranding as "Mass 
Communications and Design" and move to the College of Business in the early 2000s—the English 
department de-emphasized and largely ignored its writing track. Only a few relevant courses, such as 
Technical Writing, some creative writing offerings, and Advanced Expository Writing, ran in these dec-
ades.

Two years ago, I joined the University and was charged with relaunching the writing track within the 
major and redesigning the minor curricula (both in professional writing and creative writing). The insti-
tutional narrative, gathered from document ethnography and interviews with university stakeholders, 
presents many of the typical struggles of program development, such as those seen in Miller's work, as 
well as concerns of curricular geography (Sullivan & Porter, 1993) and bridging the gaps between English 
departments and professional writing curricula (Knievel, Belanger, Keeney, Couch, & Stebbins, 2010). 
Additionally, however, this program development narrative sheds light on much of the present concerns 
facing the field, higher education, and SLACs: demographic changes, challenges in recruitment and 
enrollment, austerity measures hastened by COVID-19, and rapid turnover in administrative positions.

The brief version of that narrative shows how I successfully countered the above with appeals well-
known in our field, championed by Miller and later taken up by Anthony Di Renzo (2010). Appealing to 
the "humanistic rationale" and humanistic concerns of technical and professional writing, I demon-
strated how, in a time of austerity, a two-pronged approach to winning programmatic support could be 
successful. Those two prongs are (1) justifying professional writing broadly through a humanistic lens 
and (2) employing a rhetoric of "the market" and "professionalization" as an extension of liberal arts edu-
cation. This narrative ultimately belies tensions within the work on the liberal arts and humanistic roots 
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of technical and professional communication and calls upon a re-evaluation of Miller's and Di Renzo's 
work in light of contemporary curricular design.

References
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Placing Data Visualizations within TPC Programs: The Fact-
book Assignment    

Sara Doan, Kennesaw State University

 

Data visualization has a place both in the Technical and Professional Communication (TPC) service 
course, our undergraduate majors, and our graduate programs because of its value in uniting visuals 
with words, creating and evaluating arguments, and generating calls to action. In our second golden age 
of data visualization (Kostelnick, 2019), data visualizations flood news and social media sites. Visuals, 
especially about current events like the 2020 U.S. presidential election and the COVID-19 pandemic, 
summarize complex arguments at a glance, allowing visualizations to circulate quickly on the internet 
(Kostelnick, 2019). Because viewers trust visuals to contain accurate arguments, misinformation cir-
culates quickly online (Cairo, 2019). Even when designed with the best intentions, charts can still mis-
lead viewers by omitting, mislabeling, or misinterpreting information (Doan, 2021).

Within technical communication, visualizing data requires understanding qualitative and quantitative 
information as a form of narrative. Using visuals, text, and numbers, data visualizations convey a story - 
about parts of a whole, as in pie charts, or variables over time, as in line graphs (Wainer, 2005). While 
readings (Yau, 2013) and in-class activities exist to teach students to focus on the data in their data visu-
alizations (Wolfe, 2015), students require more training in visual and numerical literacies that builds into 
a larger narrative than a single chart or infographic. Students also require understanding of the "annota-
tion layers" in charts: data labels, fact books, like those detailed demographic data at colleges and uni-
versities across the United States, give students the chance to practice building many different charts 
and graphs into a cohesive narrative.

In this presentation, I showed how a ten-week unit on building fact books in a course about data visu-
alization highlights the value of this subfield within TPC pedagogy. This unit teaches students to analyze, 
evaluate, and create twelve different charts and graphs about a single data set, then assemble them into 
a fact book about their subject. First, I detailed the learning objectives of the unit. Next, I showcased the 
basic course structure, with chart definitions and discussions during the first half of each week, and prac-
tice building charts during the second. Third, I outlined the production process for students to assemble 
their charts into a narratively compelling book. Attendees will learn to scaffold data literacy, the inter-
play between text and graphics, and singular and overarching narratives to enable students' learning.

I discussed a ten-week unit on building fact books in a data visualization course. Students learn to ana-
lyze, evaluate, and create twelve different visualizations from one data set, then assembled them into a 
fact book. First, I detailed the unit's learning objectives. Next, I showcased the course structure: chart 
definitions and discussions on day 1 of each week and practice building charts on day 2. Third, I outlined 
the production process for assembling charts into a narratively compelling book. Attendees learned 
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about scaffolding data literacy, the interplay between text and graphics, and singular and overarching 
narratives to enable students' learning.

References
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So You Want Your Own Tech Comm Program? How One Pro-
gram Gained Independence    

Sean D. Williams, University of Colorado, Colorado Springs 
Alex Ilyasova, University of Colorado, Colorado Springs

 

In 2010, Technical Communication Quarterly published a special issue dedicated to investigating ques-
tions about where technical communication programs were housed, why they were housed there, and 
whether locating in a different discipline might be advantageous. In 2019 these questions persisted with 
a session at CPTSC taking up the same questions. As Maylath, Grabill, and Gurak (2010) noted, Technical 
Communication's (TC) placement within English is a result of the English Department’s attempts to con-
solidate its disciplinary footprint in the late 19th century, when English attempted to define itself by 
claiming everything remotely connected to language and literature in English (p. 264). Importantly, 
those same English departments often deride our field's applied focus even as they seek to claim it as 
one of their own (Davis, 2000), which positions the field as marginal at best to English Studies. For 
example, a review of sessions dedicated to technical communication at the MLA convention over the 
last decade shows that at most three of the more than 800 sessions at the annual MLA convention con-
nect in any way to TC. As a result of this history, technical communication programs find themselves 
competing for resources against the hegemony of large literature departments, even though national 
trends show that literature majors continue to decline even as demand for TC and related fields will add 
almost 11,000 new jobs by 2028.

Against this backdrop, this presentation reported on one program's process for disrupting this historical 
power structure by separating from English to create a stand-alone technical communication depart-
ment. The presentation offered advice for others interested in doing the same. Specifically, this story 
revealed how questioning received authority to establish a new order requires patience, adherence to 
process, and grassroots activism. Our presentation discussed these topics in detail to expand on these 
key ideas:

 l Understanding the local context and history as a guide for initiating the change;

 l Building an interdisciplinary coalition to support the new program;

 l Establishing administrative autonomy, including control of space, finances, curriculum, and fac-
ulty;

 l Mastering the process for creating new programs, including authoring compelling degree pro-
posals, conducting research, and securing feedback from administrators;

 l Maintaining relationships with “underground supporters.”
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By the end of the presentation, the audience had an outline for undertaking their own process to sep-
arate from English.

References
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Preparing Instructors to Facilitate Better Online (and In-
Person) Student Collaborations

Felicia Chong, Oakland University 
Tammy Rice-Bailey, Milwaukee School of Engineering

 

As more programs are opting to remain hybrid (synchronously or asynchronously) or offer more fully 
online courses, it is important for technical communication (TC) programs to examine how we can 
improve our students' ability to collaborate effectively in an online environment. In their systematic lit-
erature review of teamwork pedagogy in higher education, Riebe, Girardi, and Whitsed (2016) aptly 
stated that although teamwork pedagogy has received considerable attention across disciplines, most 
educators are discipline-based scholars who most likely had not received formal training on col-
laborative approaches to develop students' teamwork skills. In much the same way, many educators 
have only recently begun to receive training on how to best facilitate a collaborative online learning 
environment. One of the specific challenges of online teaching that faces TC (and other) programs is 
how to best support instructors who want to maximize the success of student collaboration.

In recent technical communication literature, collaboration (or teamwork) has focused on mul-
tidisciplinary research (e.g., Maylath et al., 2012; Cleary et al., 2019; Renguette, 2016), specific tech-
nology for community building (e.g., Behles, 2013; Lam, 2013; Friess & Lam, 2018), or course 
assignments and projects that are collaborative in nature (e.g., Cleary, 2021; Goode, 2021). Although 
these researchers show the importance of collaboration, they do not articulate the precise skills that are 
involved in collaboration. One recent study (Rice-Bailey, 2021) looked at some of the interpersonal skills 
that comprise successful collaboration. However, these interpersonal skills were tied to a specific con-
text (participating in improvisational theater games). Our presentation expanded this examination and 
the definition of successful student collaboration.

We argued that for both in-person and hybrid teams, successful collaboration requires an interpersonal 
skill set that starts with developing empathy. Research shows that activities such as describing an emo-
tional event (LaRocco, 2010), interviewing to create personas (Klapwijk & Van Doorn, 2015), and using 
narrative photography (Leyva-Moral, Gómez-Ibáñez, San Rafael, Guevara-Vásquez, and Aguayo-
González, 2020) can help develop empathy in students. We went on to describe how empathy can be 
achieved through observation, active listening, and active inquiry. We described observation as a multi-
part activity that is further supported by active listening. Active listening is shown to have a positive influ-
ence on students' self-compassion and compassion for others (Salazar, 2017), while Bruhn and 
Remund's (2018) survey of public relations students one year following their graduation found that act-
ive listening exercises are vital to understanding client needs and collaborating with teammates. Finally, 
we described a dynamic, purposeful process of interviewing others, which we called "active inquiry." We 
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further argued that collaboration relies on using effective group decision-making, finding compatible 
goals, and accepting the ideas of others. 

In this presentation, we shared research on the interpersonal skills that contribute to successful col-
laboration and advise program administrators on how the development of such skills can be integrated 
into the curriculum.  In addition, we suggested strategies and activities that program administrators can 
provide to instructors looking for ways to help their students become better collaborators. 
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I Cannot Force them to Work in Teams in this Culture: 
Transnational Team Building in Engineering

Amy Hodges, University of Texas Arlington

 

Industry stakeholders demand engineering graduates have teamwork skills, which technical and pro-
fessional writing programs often address in service courses that integrate collaborative writing, project 
management, and intercultural communication. Previous studies on intercultural communication and 
teamwork have indicated that cultural bias can play a large role in undergraduate collaborations 
(McKee, 2018) and that explicit instruction on teamwork can help diverse student populations work 
more effectively together (Wolfe, 2010; Lauren, 2018). However, other researchers have recognized 
how the intercultural framework may not account for the realities of teamwork in international (even 
US/European) engineering workplaces (Hovde, 2014).

This presentation aimed to advance technical and professional communication's understanding of 
transnational literacies, the "fast-changing and ubiquitous transnational cultural exchanges, com-
munications, and rhetorical convergences" that characterize today's technical workplaces and edu-
cational institutions (Wang, 2018, p. 82). My study examined the dynamics of teamwork and team 
writing among a diverse population of engineering students at an international branch campus in Qatar. 
Drawing upon interviews with petroleum engineering faculty members and my experience as a technical 
writing instructor, I examined how transnational students and faculty build relationships and navigate 
team dynamics in their coursework. I also aimed to advance a line of inquiry that is cognizant of local 
contexts (Agboka, 2013) and increase knowledge of international technical communication in non-US 
study sites. I concluded with initial thoughts on technical writing and professional communication assign-
ments that can help students develop transnational team-building strategies.
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Working Past the ABET Accreditation Barrier to Establish 
Stronger Interdisciplinary Collaboration between Technical 
Communication and Engineering Programs

Xiaoli Li, University of Dayton
Patrick Thomas, University of Dayton

 

The Accrediting Board for Engineering and Technology, or ABET, sets an international standard for engin-
eering and technology educational programs not only by virtue of its learning outcomes (ABET, "Cri-
teria") but also through its accreditation review process (ABET, "Accreditation”).  This process runs as a 
six-year cycle of self-reported data collection, assessment, and continuous improvement planning from 
programs seeking to maintain accreditation. The significant labor this process requires, and the types of 
evidence accreditation demands, produce a system that encourages engineering programs to adopt effi-
cient and agile means of generating evidence to indicate programs are meeting the desired ABET learn-
ing outcomes. While scholars posit that ABET assessment provides an opportunity for technical 
communication scholars to serve as consultants on outcomes-based assessment (Carter, 2010), we con-
tend that ABET's dual forces of curricular control and onerous process of self-evaluation produce a need 
for efficiency in evaluation systems that undermines technical communication instruction. 

This presentation explored the role of ABET in engineering programs’ articulation of the role of technical 
communication instruction as it pertains to curricular design and course delivery. Drawing on an insti-
tutional ethnographic approach, we examined programmatic self-reports (the primary document used 
to demonstrate an engineering program’s compliance with all ABET criteria and policies) as well as engin-
eering instructors’ and ABET evaluators’ perceptions of technical communication instruction as it per-
tains to the ABET learning outcomes. Our analysis indicated that while instructors and ABET evaluators 
overwhelmingly express the value of technical communication instruction, that value is not replicated in 
the curriculum designed or delivered in the engineering programs at our university.

We argued that ABET's process of accreditation review and required evidence for accreditation sig-
nificantly impact the ways engineering programs conceptualize technical communication, the role of 
technical communication instruction in engineering education, and how students should learn technical 
communication skills and practices. More specifically, we argue that ABET limits engineering instructors’ 
and programs’ understanding of the complexity of effective technical communication and narrows their 
perspective of effective technical communication modalities, genres, and audiences to simplistic 
distinctions. 

Our presentation identified short- and long-term collaborative strategies for motivating engineering 
instructors to move beyond the minimum required evidence for ABET accreditation to develop deeper 
and more nuanced understandings of the role technical communication plays in engineering curricula. 
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Drawing on St. Amant's (2018) contextualist design approach to curricular revision, our strategies 
focused on helping engineering instructors understand and interpret the nexus between ABET accred-
itation criteria and localized institutional knowledge and values about effective communication. Such 
strategies begin with a critical discussion with engineering faculty about what ABET criteria mean in the 
context of their instruction. Longer term goals include how instructors articulate the characteristics of 
“effective communication” and greater sensitivity to the demands of students’ experiences in engin-
eering workplaces. Ultimately, the strategies and goals we proposed were aimed at expanding the influ-
ence of technical communication programs and elevating the expertise and value of technical 
communication pedagogy within engineering programs. We asserted these are especially vital for engin-
eering programs in which the technical communication service course is not required.
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Reflections on Teaching Community-Engaged Design Pro-
jects for Social-Justice-Oriented Design

Huatong Sun, University of Washington Tacoma

 

Community-engaged design projects have acquired an increasingly important role in professional and 
technical communication classrooms, driven by the following factors. First, "service learning, com-
munity-based learning," has been regarded as a high-impact practice (HIP) by AAC&U (Association of 
American Colleges & Universities) for more than a decade (Kuh, 2008). Second, as more universities and 
colleges seek the Carnegie Community Engagement Classification (an elective designation that indicates 
an institutional commitment to community engagement), community-engaged teaching and research 
has become a consideration for tenure and promotion and performance review. Third, in terms of learn-
ing outcomes, introducing community-engaged design projects into classrooms gives students oppor-
tunities to practice participatory design for inclusivity, to work with clients and various stakeholders, to 
empower local users, and to develop professional portfolios. Four, including a community design project 
in classrooms is a low-stakes experiment to foster community-engaged partnership for long-term 
research for scholars who are interested in public-facing social justice research.

As a design researcher who explores how to bridge cultural differences and advocate for inclusivity with 
critical design interventions, I have centered my advanced web design course on a term-long com-
munity-engagement project for more than a decade. Every year we work with a different marginalized 
user group, including a Native American tribe, a free rural clinic, a multicultural center, a women's cen-
ter, non-profit organizations for people with disabilities and LGBTQIA+ communities, and so on. For me, 
social-justice-oriented design is not "how to get more faces of color at the table but to interrogate the 
cultural foundations and accompanying power structures upon which the table is built" (Punzalan & 
Caswell, 2016, p. 34). What matters is to get the otherwise oppressed and excluded communities 
included in the design process and to embrace a situated, decolonized, nondominant design meth-
odology through the process. Working with a different community partner every year furnishes a new 
design case for me to experiment and refine a practice-oriented critical design approach for empower-
ment (Sun, 2020) that I have been developing over the years.

This presentation shared my insights into introducing social-justice-oriented design theories and design 
thinking methodologies in undergraduate classroom. It discussed the strategies for helping students to 
develop empathy with users and stakeholders for inclusivity by overcoming our own biases. 
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Introducing Cartography in Technical Communication 
Courses to Support Social Justice Approaches

Joy Santee, University of Southern Indiana

 

Maps are a common genre within technical communication, accompanying documents addressing pub-
lic policy, urban planning, community health, and environmental communication. Maps have received 
some attention from technical communication scholars (Barton & Barton, 1993; Propen, 2007; Wel-
hausen, 2017; Eichberger, 2019), but cartography has largely been overlooked as a pedagogical strategy. 
It has sometimes appeared in service-learning contexts to identify community assets or assess the 
impacts of public policy, and Butts and Jones (2021) report positive impacts of creating maps in a com-
munity-based environmental communication course, but the integration of cartography in our courses 
has been limited. However, because maps communicate a wide range of information across academic 
disciplines and in public discourse, their inclusion in technical writing curricula should be more carefully 
considered.

That consideration is especially true now, as the field of technical communication advances its com-
mitment to social justice work, necessitating pedagogical interventions to support that work. Spe-
cifically, Hurley (2018) argues for developing "critical spatial perspectives" in support of social justice in 
technical communication. Cartography can be a powerful genre to teach in support of social justice 
approaches for two primary reasons. First, since social justice issues are localized, maps can provide a 
way to visualize local problems and promote local solutions. Second, mapping can be used to fore-
ground local knowledge and center the experiences of marginalized groups. While maps too often oper-
ate with a guise of neutrality or objectivity, modern mapping technologies allow students to develop 
rhetorical maps that support social justice approaches by visualizing local underrepresented and mar-
ginalized knowledges.

This presentation included examples from student work using two easy-to-learn mapping technologies: 
ArcGIS StoryMaps and Google MyMaps. These examples from the introductory service course show how 
maps can be incorporated within common classroom genres (e.g. proposals) or as standalone doc-
uments. Examples included maps that visualize economic inequities, promote changes in public trans-
portation, support science education, and propose improvements to disability access. The examples are 
intended to generate ideas and conversations about how maps can be integrated into our technical com-
munication classrooms to support social justice approaches in our programs.
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How Empathy Can Address EDI in Tech Comm    
K. Alex Ilyasova, University of Colorado

 

We know that empathy is critical for understanding people; it is also one of the skills that enable us to 
develop effective communication tools and engage with our audiences. One additional aspect of 
empathy, I argued in this presentation, is that it can help us develop a consistent practice of addressing 
issues of equity, diversity, and inclusion in our field. Research, however, suggests that empathy skills, 
however sorely needed, are in decline (Konrath et al., 2011). Recently, Calloway-Thomas (2018) urged 
communication scholars to develop a “pedagogy for empathy” to ensure that future professionals 
develop this important competence. And as tech comm becomes more aware of Electronic Data Inter-
change (EDI) concerns in the field, and as we make efforts to lean into social justice issues, developing a 
“pedagogy of empathy” can be one more important practice for ensuring future professionals and our 
field, as a whole, is more equitable, inclusive, and diverse.

In this presentation, I first discussed the three different types of empathy: 1) cognitive empathy, the abil-
ity to understand another person’s perspective and experience and to think about the emotions you 
experience; 2) emotional empathy, the ability to tune into what another person is feeling; and 3) 
empathic concern, closely related to emotional empathy in terms of sensing how someone feels but also 
involves sensing what they need (Goleman, 2017). Each of these types of empathy develops particular 
abilities or competences that can be applied to specific tech comm practices and prove useful in address-
ing EDI issues. For example, cognitive empathy is useful in developing the ability to understand 
another’s perspective and enables people to explain themselves in meaningful ways. Emotional 
empathy is important for effective mentoring, managing clients, and reading group dynamics. Finally, 
with empathetic concern, the ability to sense how someone feels and what they need requires devel-
oping the skills to manage your own distress while not numbing yourself to the distress of others and 
deciding if and how you will address their needs (Goleman, 2017).

To illustrate how these different types of empathy can be incorporated into tech comm concepts and 
practices and how that helps highlight EDI issues, I discussed two common tech comm concepts: per-
sonas and user analysis. By exploring personas through the lens of empathy, we can move past demo-
graphic-dependent data to construct more inclusive personas, which foreground EDI issues. With user 
analysis, incorporating empathy during the analysis process helps us to shift from imagining simple task-
oriented users to more complex and emotional humans. Together these practices can show us how 
empathy can help us understand our own emotion-based tendencies in tech comm and how those same 
emotion-based decisions in users can lead to more inclusive practices and deliverables.
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Outcomes from the Outset: Building a Two-Course 
Sequence in Technical Writing

Brad E. Lucas, Texas Christian University

 

This presentation accounted for the planning and program considerations around the creation of a new 
two-course sequence in technical communication designed to replace a current upper-level course offer-
ing (WRIT 30223: Technical Writing & Information Design). More than just a curriculum re-design, how-
ever, this process draws from CPTSC programmatic research, reflects both local and larger contexts, and 
focuses on learning outcomes and program development. At the local level, the course sequence facil-
itated course-credit transfer and created a lower-division entry point into the writing major (and a track 
within it). More broadly, this approach to curriculum development illustrates the use of programmatic 
research, regional concerns for course articulation, and pathways to certification and employment.

WRIT 30223 has, for years, aimed to reflect the topics and core concepts identified by Allen and Ben-
ninghoff (2004) as prevalent in Technical and Professional Communication (TPC) courses. As a "multi-
major professional writing course,” it is a service class taken “by students from across the university at 
all levels of degree completion and often also as electives by English or writing majors and minors" 
(Read and Michaud, 2018, p. 228). Yet, as an upper-division course that requires completion of a sopho-
more-level composition course, it is typically not an option for first- and second-year students and, for 
many, perceived simply as an "advanced" course disconnected from other curricular options within the 
major. As Melonçon & Henschel (2013) made the distinction between a “basic” and an “introductory” 
course, WRIT 30223 attempts to be both, similar to the combined aims described by Chen (2021).

In 2018, I redesigned the course to align with the certification competency areas articulated by the Soci-
ety for Technical Communication, similar to the process documented by Newmark and Bartolotta 
(2021), yet the course remains a “curriculum design challenge” in terms of how “to position knowledge 
about technical and professional writing in a way that emphasizes its humanistic approaches and demon-
strates its value to a broad audience” (Rehling and Lindeman, 2010, p. 11). The next step in our pro-
gram's evolution is to consider a “track” within the major, enabling "students to identify a clear area of 
specialization" (McKee, 2016 p. 147). In our institutional setting, a track is perhaps as important as a 
minor (Steiner, McCracken, Moeller, 2020) and a step toward a vertical curriculum, the “curricular coher-
ence” that is a “hallmark of a discipline” (Mendenhall, 2013, p. 84).

In our attempt to bridge local practice with larger contexts, we draw from the program descriptions gen-
erated by Dayley and Walton (2018) to develop our curriculum for parity with four-year programs as 
well as the 75 two-year colleges across the state of Texas documented by Bivens, Elliott, & Wiberg 
(2020), first through the “official declarations” via course catalogs (Melonçon, 2012; Melonçon & 
Henschel, 2013) with attention to an embedded, systemic “outcomes perspective” (Barker, 2012; Allen, 
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2004). Ultimately, beyond articulating transfer credit, the process will allow us to develop learning out-
comes for the two-course sequence that meet local needs and extend to regional concerns, informed by 
the best of CPTSC programmatic research.
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A GRAM Analysis of Trends in the Technical Editing Course
Joanna Schreiber, Georgia Southern University

 

In the late 1970s and 1980s, scholarship on levels of edit in technical editing identified a range of editing 
tasks and processes (Buehler, 1977, 1980 & 1981; Van Buren & Buehler, 1980). Buehler's levels of edit 
model was developed at the Jet Propulsion Lab; usability was added to this model in 1985 (Soderston, 
1985). Some levels corresponded with particular editing roles, like copyediting, but more recent schol-
arship also suggests that editing roles and titles are changing (Kreth & Bowen, 2017).

Two recent contributions specifically note that while there has been a range of studies examining how 
technical writing has evolved, relatively little scholarship is dedicated to technical editing (Flanagan & 
Albers, 2019; Kreth & Bowen, 2017). It seems an appropriate moment to reimagine the technical and 
professional editing course for a new era. 

This presentation covered preliminary data collected via surveys and interviews with technical editors 
and teachers of technical editing. I reported data about how traditional practices in technical editing are 
evolving, what new practices are emerging, and how technical editing is being approached in the 
classroom. 

I applied the Gather-Analyze-Read-Make (GRAM) model to the technical and professional editing course. 
GRAM is a continuous improvement model for program development created by Schreiber and 
Melonçon (2018) and used to rethink sustainable approaches to the capstone course in TPC programs 
(Melonçon and Schreiber, 2018). 

I described issues of consistency across editing courses and programs, strategies for incorporating emer-
ging technologies and practices, strategies for incorporating emerging editorial roles, and topics and the-
ories taught across programs.

I argued that the technical and professional editing course could be reimagined as the foundational 
course for programs. 
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Blending Theoretical and Practice-based Approaches in the 
Teaching of “Writing for Health and Medicine"

Elizabeth Angeli, Marquette University
Lilly Campbell, Marquette University

 

This presentation detailed how two faculty members created an introductory undergraduate writing for 
health and medicine course. While we developed this course at the request of our college, the first time 
it was offered, it received interest but low enrollments. After a university-wide core curriculum redesign, 
the course was more visible and ran three sections with waitlists, attracting majors from pre-health to 
business. We anticipate that other institutions may be experiencing similar demand for courses that 
introduce students to the broad field of “writing in health and medicine,” which is informed by both the 
rhetoric of health and medicine (RHM) and technical communication (TC). Thus, this presentation 
provided context on the course, shared our redesign, reported initial student experiences, and opened 
up a conversation with attendees about future directions.

Writing in health and medicine courses reside in a unique space because they fall into two categories: 
TC-focused and RHM-focused. TC-focused classes often are genre-based, assume an audience of future 
healthcare practitioners, and prepare students to translate information and craft persuasive, evidence-
driven arguments, including editing and citation skills (Kenzie & McCall, 2018). RHM-focused classes 
assume a broad audience, tend to introduce students to rhetorical theories related to health, and fre-
quently highlight patient experience, with less emphasis on specific writing skills (Landau & Thornton, 
2015). In our situation, we wanted to do both. Regardless of their role in healthcare, from provider to 
patient, we wanted students to better understand the wide range of communities of care in health and 
medicine. So, as we redesigned the course, we intersected RHM and TC to create a hybrid RHM and TC 
course.

Our course design features a three-unit project during which students choose a health communication 
text to work with: 1) rhetorically analyzing its linguistic, visual, and multimodal choices; 2) researching 
its “document life cycle” to account for the range of authors and audiences involved in its creation, dis-
tribution, and reception (Payne & Graham, 2006); and 3) revising its content and design to better reach 
its audience. This project is book-ended by personal reflective writing, beginning with a health narrative 
and ending with a health writing philosophy. Due to the course's “Basic Needs and Justice” designation 
in our university’s core, the social justice turn in technical communication (Walton, Moore, & Jones, 
2019) was also at the forefront of this redesign. We foregrounded questions of racial justice, gender 
equity, and diversity in healthcare in every unit. Another major component of the class was guest 
speaker visits, including on-the-ground practitioners (a medical examiner), technical writers (an editor 
for the National Cancer Institute), and scholars (computer scientists studying algorithmic bias in health-
care information design). 
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This session provided interactive opportunities for attendees to reflect on similar courses at their insti-
tutions, beginning with an opening poll and ending with time for discussion. Participants left with a 
sense of how TC and RHM can be creatively combined to help students see that health writing intersects 
with their professional and private lives in unexpected ways.
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Science and Religion in the Technical Communication 
Classroom

    Michelle Cowan, Texas Tech University

 

Despite trends in current scholarship emphasizing the importance of hidden antenarratives around both 
the creation of technical communication materials and the teaching of technical communication courses 
(Jones, Moore, & Walton, 2016), most technical communication classrooms differentiate themselves 
from first-year writing classrooms through their emphasis on objectivity and de-personalization. Still, the 
personal ideologies of our students (and of the instructor) are very present in the technical com-
munication classroom.

The impact of religious affiliation and observance in first-year writing courses has been the subject of 
some interesting scholarship (Lynch & Miller, n.d.; Ringer, 2016), but in technical communication circles, 
these issues are largely untouched. However, religion is at the core of many cultural differences central 
to today's social consciousness. No doubt, such ideological divides impact classroom participation. The 
scientific nature of many technical communication classes, particularly ones situated in WID programs 
that cater to STEM disciplines, may require students to directly confront scientific orientations to know-
ledge-making that complement or conflict with their religious or spiritual ideologies.

Scholarship shows that students are able to determine where their religious ideologies should be sup-
pressed and when it is safe to express them (Cope, 2020; Sites et al., 2009). If students enter our 
classrooms with this kind of savvy, what is happening under the surface when we teach them how to 
write within environmental, medical, or psychological contexts that may conflict with their personal reli-
gious ideologies? Many students already feel that institutions of higher education are hostile to religious 
affiliation, and those feelings, along with a bevy of unexpressed antenarratives, are simmering under the 
surface.

In this presentation, I described the models students have for aligning religious belief with scientific 
research, including the public rhetoric of figures like Francis Collins, Anthony Fauci, Sam Harris, and 
Richard Dawkins, and introduce survey data from students that show the influence religious ideology 
has on our classes. I brought together perspectives from popular culture with academic scholarship 
(Lessl, 1989; Prelli, 1989) to start a discussion about the often-invisible impact of student religious faith 
on technical communication classes.
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Session 2



Choosing and Using OER Materials in Technical Com-
munication Service Courses    

Christin Phelps, North Carolina State University
 Jamie Larsen, North Carolina State University

Stacey Pigg, North Carolina State University
Rebecca De Haas, North Carolina State University
Melanie Graham, North Carolina State University

Christine Cranford, North Carolina State University
 

Open Educational Resources (OER) have increased in popularity as of late as an alternative to traditional, 
expensive textbooks. The Libraries at NC State University, in an attempt to support this initiative, 
recently solicited proposals for their OER grant program, which compensates faculty for adopting OER 
resources in lieu of traditional textbooks in their classes. In collaboration with other campus organ-
izations, like DELTA (Distance Education and Learning Technology Applications), these grants provide 
necessary support and resources to aid faculty in the OER adoption process. Six faculty members of the 
Professional Writing program in the Department of English applied for and received this grant funding 
for the department’s service-learning courses for a total of 23 sections per semester impacted. This 
panel presentation addressed the process of evaluating, adopting, and considering the impacts of OER 
resources in the business and/or technical communication classroom. We will cover the following three 
topics (two presenters per topic): evaluation of materials, choosing a platform, and programmatic 
impacts.

Evaluation of Materials 

Jamie Larsen & Melanie Graham

The Professional Writing Program at NC State University, which comprises the TSC course offerings, peri-
odically reviews current textbooks to be included in an approved and recommended list for instructors 
use. The textbooks are evaluated and selected by faculty members based on their compatibility with the 
goals and learning objectives of the TSC courses. In the evaluation process, textbooks are chosen in 
order to reflect a diversity in pedagogical methods. Many instructors choose to use a primary textbook, 
but they supplement the materials with other texts and online materials that reflect their different pref-
erences and assignments. The program already recommends adoption of one OER textbook for the sci-
ence communication course; however, that textbook began as a traditional print resource which 
transitioned to OER recently.

When we began evaluating OER textbooks for the remaining TSC courses, we needed to evaluate the 
content in each textbook with the intention of providing instructors a way to create a hybrid textbook 
containing OER materials. Instructors have the flexibility to remix and revise the content and/or organ-
ization of OER textbooks based on the copyright license each falls under. Creative Commons copyright 
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licenses enable us to meet the rights of creators through Attribution and Attribution-ShareAlike licenses 
assigned by the authors/creators. We did not include for consideration textbooks that contained an Attri-
bution-NoDerivs license since those did not meet the objective of enabling instructors to create a hybrid 
OER textbook tailored to their individual course’s topics and organization. Thus, the grant recipients 
chose to individually review and comment on the strengths and weaknesses of seven leading technical 
and business communication OER texts. In our presentation, we discussed our review methods, provid-
ing attendees with a framework to use in their own OER textbook evaluation process. We also covered 
the different Creative Commons licenses, so attendees would know what’s possible with different 
resources.

Choosing A Platform 

Christin Phelps & Christine Cranford

Once we decided on creating a new OER resource, we needed to determine the platform upon which to 
create it. We began this process by reaching out to campus partners to determine our options, including 
the granting agency (the libraries) and DELTA (Distance Education and Learning Technology Applic-
ations). We realized early in the adoption process that campus partners would be critical in the devel-
opment of our resource, especially since many of us came to the project with little knowledge of OER 
restrictions or capabilities. The libraries offered us crucial advice when it came to copyright, whereas 
DELTA provided us with our options for platforms: TopHat, PressBooks, and Perusall.

When it came to platform choice, we had three main considerations: compatibility with existing 
resources, accessibility and usability, and student engagement. Certain platforms offered compatibility 
with several existing resources that would allow us to simply transfer content from one source to 
another while others would require us to copy and paste, an obviously time-consuming endeavor. When 
it came to accessibility and usability, we wanted a resource that offered ease of use while also meeting 
several accessibility standards, like the option to increase or change font face or size, minimal clicking 
between chapters, clear and apparent navigation choices, and an appropriate amount of text per page 
(no endless scrolling). Finally, we also wanted the ability to embed knowledge checks and/or interactive 
components to our resource, whether that be through communal annotations, quick check-your-com-
prehension quizzes, videos, etc. We wanted students to be able to not just passively engage with the 
work but to actively engage with it as well.

For the purposes of our presentation, we distributed a checklist of these considerations with our jus-
tifications for each along with a list of available OER publication services, so that faculty and admin-
istrators who wish to pursue their own OER development can reference it as a starting point for their 
project(s).

Programmatic Impacts

Stacey Pigg & Rebecca De Haas
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The programmatic impacts of a project like this one are numerous. First, the grant offered through the 
NC State Libraries was important because all of the instructors choosing the OER textbooks are non-ten-
ure-track, so the additional compensation and resources were helpful in enabling the project. Not only 
did the grant give us the availability to do this project, but it also provided a place to start, and the push 
needed to get started. Many non-tenure track instructors are not paid over the summer and have a 
heavy teaching load during Fall and Spring, so this work needs to be compensated somehow. Addi-
tionally, once a program has some recommended OER texts, those first-wave adoptions and instructors 
will be helpful for other instructors and TAs who follow. Also, to relate back to the previous presenters, 
having some faculty adopt OER texts now can pave the way for their new OER resources to become addi-
tional options for adoption.

At the time of this proposal, we were at the relative beginning of this initiative. However, we can already 
say that the process of integrating OER resources offered an important moment to revisit our existing 
programmatic curricular resources, trace what kinds of learning resources are most important for our 
instructors (and our students), and tailor learning resources to the unique needs of our program. 
However, questions remain: Will these resources prove durable and sustainable over time as the needs 
of our program and our students change? Will our graduate TAs and new teachers lack some of the sup-
portive material often offered in traditional textbooks? We hope to use our dialogue to discuss these 
kinds of questions, to take questions about our experiences, and to learn from others who are devel-
oping and using OER resources in the technical and business writing classroom.
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Disciplinary Specific Technical Communication for the 
Workplace    

Amanda Girard, Georgia Tech
Fisayo Omojokun, Georgia Tech

Suzy Watson-Phillips, Georgia Tech

 

In this panel, we discussed ways that our linked courses connect education to the workplace, create 
interdisciplinary objectives, question knowledge through reflection and agile practices, and cross bound-
aries beyond the university to build virtual connections. The two-semester linked courses we will discuss 
“the co-equal integration of computer science and technical communication for computer science 
majors” are collaboratively taught by faculty in computer science and in writing and communication. 
The undergraduate students work in teams of 4-6 on client-based projects that culminate in class and cli-
ent deliverables and, ultimately, in an end-of-semester public expo. The curriculum for these courses 
has been collaboratively developed and maintained by the CS and TC instructors who teach the linked 
courses. The linked courses have many stakeholders including the university, community clients, stu-
dents, instructors, and the administration. As teachers, practitioners, scholars, and program admin-
istrators we regularly examine ways to sustain our interdisciplinary, collaboratively created, client-based 
curriculum.

Student Accountability through Curriculum and Client-Based Learning

Fisayo Omojokun

To effectively meet student needs and respond to alumni requests to link technical communication (TC) 
to computer science (CS) projects, the College of Computing invited our writing and communication pro-
gram to co-create linked, concurrent, co-taught, co-enrolled, two-semester courses. The linked courses 
successfully challenge widely accepted practices in pedagogy, including issues related to class size, class 
scheduling, class materials, and individual learning. Furthermore, these linked courses use fewer pro-
grammatic resources and generate deliverables that meet academic and workplace standards. CS stu-
dents in our linked CS-TC courses are interested in working in industry. Our curriculum mimics 
workplace practices while introducing students to agile development. With approximately 600 students 
attending these courses during any given semester, we instructors help them maintain accountability to 
their teammates, clients, and the institute. While client projects that students work on are all distinctive, 
the linked courses require each individual student or student team to produce the same deliverables, 
even if they are programming vastly different applications. In this presentation, I discussed the tools and 
workplace-based assignments that held students accountable. We asked the students to serve as prac-
titioners for the end user, the Georgia Tech community, and their clients, while still being assessed at an 
undergraduate level. We expected students to use tools (e.g., CATME and Zenhub) to help manage their 
collaboration and maintain accountability for their team. To further the student role as practitioner, we 
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contacted the clients for feedback about student teams each semester. The semester ends with an expo 
that invites course stakeholders as well as the larger community to attend and serves as a deadline for 
students to have completed a product worthy of showcasing.

Teaching Agile Client Management Remotely

Suzy Watson-Phillips

In the software development world, clients come in all shapes and sizes: the indecisive client, the ghost 
client, and the “one more great feature” client just to name a few. The 2-part CS-TC co-instructed group, 
capstone course series helps teach junior and senior level computer science students how to work with 
these real-world clients while managing and building a minimal viable software product (MVP) just like 
in industry. Bringing a decade of software development to the classroom, I discussed the challenges and 
solutions, teaching client management to students using the Agile software development methodology 
and tools (remotely). The courses leverage the Agile software development methodology to sim-
ultaneously teach students the methodology while synchronously allowing them to be responsive to the 
challenges of their client skills important for their future work. In addition, this course teaches pro-
fessional communication skills. Many experienced professionals take for granted some basic com-
munication skills like following up on a meeting discussion with a meeting invitation or providing a 
meeting agenda. Moreover, students gain an understanding of documentation while developing a tech-
nical report of their project's detailed design. These skills are taught through curriculum lessons and 
practices with the student's client in mind. The past year forced this course series online because of the 
course size. Student meetings, class time, and professional client interaction were completely remote 
due to COVID-19. Many CS students will work remotely in their future positions, but this transition 
posed many challenges in the classroom. However, the course continued to work well at teaching pro-
fessional skills along with successfully building of MVPs. These MVPs were successfully showcased in a 
virtual Expo in the Fall of 2020 and Spring of 2021 allowing an even broader audience to attend the 
event.

Administering the Interdisciplinary CS-TC Capstone 

Amanda Girard

Technical communication (TC) scholarship does not call specifically for cross-disciplinary, collaborative 
initiatives, such as linked courses connecting computer science and technical communication; however, I 
argue that this writing in the disciplines (WID) approach helps students understand technical com-
munication courses beyond the classroom. Additionally, the course series helps students understand 
their future roles as workers, and their responsibilities to many communities, answering the call for 
strong ties between workplace practices and college curriculum (Johnson-Eilola, 1996). We strive for our 
students to be more than coders, more than analysts; they will be, in fact, symbolic-analytic workers as 
computer scientists responsible for the recursive technical communication work in the information age 
(Johnson-Eilola, 1996). While many university programs are losing students, the College of Computing at 
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Georgia Tech continues to grow by offering degree programs closely linked to work. As our linked 
courses grow, we deal with challenges such as rotating faculty, updating collaborative curriculum, and 
recruiting clients on a semester-to-semester basis. The opportunity to teach within a collaborative 
course structure is appealing for new academics and seasoned scholars alike, along with the chance to 
update curriculum to reflect modern workplace practices. The more people who are involved in the pro-
gram and the development, the more likely it is to succeed and continue to gain control of valuable 
resources. In this presentation, I discussed the coordination necessary to create these collaborative 
roles and curriculum as well as to orient instructors and organize the public expo that has been taken on 
by administrative and teaching stakeholders in addition to the initial contacts that must be made to 
attract and maintain client relationships across campus and wider communities. While our effort to con-
nect with clients is strongly supported by Georgia Tech, by Atlanta businesses, and on a national level, 
we were also recently able to reach an even wider audience via a virtual expo.
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Locating Technical and Professional Communication at 
Two-Year Institutions

Kristin Marie Bivens, Institute of Social and Preventative Medicine at the University of Bern
Tim Elliott, DePaul University

Gustav Karl Henrik Wiberg, University of Bern

 

Based on a research project funded by a generous CPTSC research grant, our panel provided an over-
view of findings from examining the state of Technical and Professional Communication (TPC) courses at 
1,235 two-year colleges (2YCs) throughout the United States. In the process, our panel presentation 
updated baseline TPC knowledge about 2YC programs and curricula. This foundational update assisted 
Technical and Scientific Communication (TSC) and TPC scholars to understand the programmatic and cur-
ricular offerings at 2YCs as TSC/TPC programs move into a new era by updating severely outdated 2YC 
programmatic research.

During this panel presentation, we briefly reviewed relevant 2YC programmatic and curricular research 
(speaker 1), explained our data gathering method and its logistical challenges and considerations 
(speaker 2) and revealed the major findings of our study, and (speaker 3). Finally, we discussed these 
findings within the context of the growth of TPC at both 2YCs and four-year institutions, suggested how 
these findings will help TPC programs enter a new era, and explored future directions and collaborations 
for 2YC programmatic research (speakers 1, 2, and 3).

Speaker 1 provided our research project's rationale within a review of relevant 2YC programmatic and 
curricular research. Prior to our project, dedicated 2YC programmatic research about the state of TPC at 
2YCs had not been updated for over three decades. In fact, with only a handful of exceptions, recent pro-
grammatic and curricular research in TPC has unwittingly excluded two-year institutions. While pro-
grammatic and curricular knowledge about two-year institutions has stalled, knowledge about 
undergraduate and graduate TPC curricula and programs at four-year institutions has grown (see Allen & 
Benninghoff, 2004; Harner & Rich, 2005; Melonçon, 2009; Melonçon & Henschel, 2013; Nugent, 2013; 
Schreiber & Melonçon, 2018; Yeats & Thompson, 2010). For these combined reasons, programmatic 
information about TPC at 2YCs was outdated. Thus, it did not accurately reflect the state of TPC at 2YCs. 
As part of our motivation, our research project provides an updated baseline.

An up-to-date understanding of TPC at the 2YC level contributes to a clearer, more complete picture of 
the kinds of TPC curricula offered to a substantial number of undergraduates. This also contributes to 
our motivation. Furthermore, providing updated programmatic information about the state of TPC 
remains essential because, depending on the source, between over one-third to over half of under-
graduate education happens at 2YC. For example, according to data regarding undergraduate enroll-
ment by the National Center for Education Statistics (NCES, 2020), in fall 2018, 10.9 million total 
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undergraduates enrolled at four-year institutions, which is 65% of the national undergraduate student 
population (paras. 1-2). Consequently, the NCES (2020) claimed that 5.7 million undergraduates, or 35% 
of the national undergraduate student population, enrolled at two-year institutions (para. 2).

To contextualize the project and situate it within the existing and relevant programmatic discourse, 
speaker 1 shared summaries of the groundbreaking 2YC-dedicated TPC research from Pickett and 
Angelo (1986), Staples (1997), and Sullivan (1997) among others and also discussed related and more 
recent contributions from Nugent (2013) and Read and Michaud (2018).  These summaries framed our 
project in terms of how these previous studies collected data, as well as their various emphases on TPC 
and/or 2YCs.

Speaker 2 introduced the research team's method for gathering data about TPC courses, programs, and 
certificates from 1,235 public and private non-for-profit 2YCs. During this portion of the panel present-
ation, information regarding the logistics of validating this scale of data collection was shared. Drawing 
from other TPC programmatic studies at four-year institutions and their data gathering methods
(Melonçon, 2009; and Melonçon & Henschel, 2013), and using the College Composition and Com-
munications Two-Year College Association's (TYCA) regions, members of the research team logged data 
region by region (e.g., Midwest region), state by state (e.g., Illinois), and 2YC by 2YC (e.g., College of Lake 
County). Team members found course information through textual analysis from the digitally available 
course catalogs as PDFs, institutional web pages, and other online resources that we gathered remotely 
and linked to on a series of interconnected Google Sheets.

After an initial round of data gathering (phase) focused on collecting digital course catalogs for the 2018-
2019 school geographically (i.e., region by region, state by state) and creating a geographically organized 
master list of 2YCs, our research team recorded several relevant data points. The second round of data 
gathering (phase 2) included institutional information (e.g., city and relevant urls) and curricular (e.g., 
standalone or service course) and/or programmatic (e.g., program or concentration) offerings. After the 
research team collected data for phase 1, we checked each other's work in phase 2 by only having team 
members collect phase 2 data for states that the team member did not tally in phase 1. To promote 
accurate data collection, we used cell range data validation rules, and we validated data for phases 1 
and 2 by distilling and correlating the data points. To do this, we used tools embedded in Excel, such as 
summation and COUNTIF functions, to test data entry accuracy.

Building upon speaker 1's scholarly contextualization and speaker 2's data collection methods and logist-
ics, speaker 3 used the TYCA regions to share our programmatic content analysis geographically and 
institutionally. At the time of our analysis, our major findings indicated that 80% (n=990) of the 2YCs 
(n=1,235) we examined offer at least 1 TPC course. Additionally, during this portion of the presentation 
important distinctions and definitions regarding discrete course configurations into programmatic offer-
ings were shared. For example, by looking at TPC courses at 2YCs, we determined that 11% of these 
2YCs had courses that function as standalone (n=113) and 75% as service (n=741) courses. And, about 
10% of 2YCs offer more than one TPC service course (n=97). Additionally, TPC courses are configured 
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into various kinds of programmatic offerings at 2YCs resulting in approximately 2% of 2YCs offered TPC 
emphases (n=20) and certificates (n=24) and about 1% feature concentrations (n=8), degrees (n=6), and 
programs (n=11). Presenter 3 also showed curricular and programmatic geographic trends.

We suggested that our study provides an updated baseline and foundation for future studies about TPC 
at 2YC. Since 2YCs enroll somewhere between one-third to over one-half of all undergraduate students, 
learning more about TPC at 2YCs is important for understanding TPC programs and curricula, field-wide, 
especially moving into a new era. We suggest possibilities for building (and continuing) relationships 
between 2YCs and four-year institutions, and we preview future directions of 2YC TPC research that can 
help programmatic knowledge and research at 2YCs keep a similar pace with TPC research at four-year 
institutions. Part of this work includes creating an MYSQL database to provide open access to these 2YC 
TPC data, which is currently in planning stages. In the process of sharing our project data, we hope to 
promote and to contribute to 2YC TPC research agendas, which might prevent an imbalance of inform-
ation about TPC programs and curricula at 2YCs.
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Designing an Effective Student Recruitment Journey for 
Technical Communication Programs: Questions to Consider 
When Working With a Constituent Relations Management 
System

Marjorie Rush Hovde, Indiana University-Purdue University Indianapolis

 

In light of shrinking enrollments and academic budgets, effective student recruitment for technical com-
munication programs is crucial. Designing a well-thought-out student recruitment journey, facilitated by 
a Constituent Relations Management (CRM) system, can provide several benefits to programs.

A CRM is essentially a sophisticated database that can manage information about and interactions with 
large numbers of academic constituents, including faculty, donors, alumni, staff, business partners, etc. 
(O’Bryan et al., 2020).  Although higher education may use CRMs to interact with many constituents, 
“Student engagement” focused CRM systems are strategic in orientation, meant to positively affect stu-
dent application and subsequent program enrolment (Couchman, 2018).

These benefits may include

 l Customized responses to prospective students, providing a more engaging and customized exper-
ience ( O’Bryan et al., 2020) that allows appropriate targeting of prospects who fit the institution 
well. In addition, using a CRM may enhance recruiting students from under-represented groups 
(Dale et al., 2021).

 l Reduced staff and faculty time in recruiting students, contributing to operating efficiencies. 
(O’Bryanet al., 2020) through automated processes and easy integration with social media out-
lets.

 l Enhanced record keeping of students in multiple phases of the recruitment journey and possibly 
beyond. A CRM can help programs recruit through customized interactions along the path from 
prospect to applicant to admitted student to enrollee, providing personalized messages and inter-
actions. The CRM may also allow university staff and faculty to assess what approaches might be 
most effective in attracting students to their programs. Effective recruitment practices may also 
have implications for retention of enrolled students later on.

These benefits can be best realized through careful design of a student recruitment journey in order to 
take full advantage of these complex systems.

In this presentation, I provided insights into best practices for creating recruitment journeys, facilitated 
by a CRM, a topic useful to administrators of technical communication programs that may have limited 
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resources for recruiting new students, especially those from traditionally under-represented groups, to 
the ever-expanding field of technical communication. In addition, I raised questions to consider as ses-
sion participants worked to create their own student recruitment journeys customized to their insti-
tutional contexts.
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Developing Online Resources to Inform Technical Com-
munication Majors about Graduate School    

Sonia H Stephens, University of Florida
J.D. Applen, University of Central Florida 

 

Our institution houses technical communication tracks at the BA and MA level, as well as an inter-
disciplinary Scientific and Technical Communication PhD track. Our current undergraduate curriculum 
places a high level of emphasis on professionalization skills, as many of our students choose the major as 
a pathway to professional employment after graduation. To complement this career-focused emphasis, 
we have recently developed a centralized informational resource about graduate school, including pro-
fessionally-oriented MA or MS programs in technical communication and research-oriented PhD pro-
grams. This presentation discussed the development process and content of this resource, as well as our 
results of pilot-testing it among our students.

Our program holds online information and outreach sessions about graduate school for our under-
graduate students once a semester. While the students who attend find the sessions useful, attendance 
overall has not been high due to work and other scheduling issues. Our objective for this project was to 
develop a centralized informational resource to reach more of our students, in the form of a shared edu-
cational module that can be incorporated into multiple upper-division technical communication courses. 
Our intent was to create a customizable informational resource that different instructors can incor-
porate into their course planning and so reach a larger number of students.

We had three primary goals for this project:

 l Increase student awareness of the opportunities and purposes of graduate education in Technical 
Communication;

 l Inform students about the process of applying to graduate school and how they can better pre-
pare for applying; and

 l Give students resources to help them understand the differences between MA and PhD pro-
grams.

The informational module was collaboratively developed and provides students with information about 
applying to graduate school for technical communication, such as the differences between MA and PhD 
programs, the costs and professional opportunities associated with graduate school, expectations about 
applying (e.g., what it means to write a personal statement), and considerations about funding. The 
module was developed as a shared Canvas resource (our institution's learning management system), so 
that different instructors could incorporate it into courses and customize it with their own information.
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We have incorporated the module into two different upper-division courses and pilot-tested it as an 
informational resource, with a focus on students' perception of the usefulness of the content and self-
assessment of their understanding about how and why they might apply to graduate school in technical 
communication. In this presentation, I shared the results of student feedback, including which aspects of 
the module they found more or less helpful, whether and how their perceptions about graduate student 
changed after using the module, and what changes we plan to make to the module in response to stu-
dent feedback.
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Examining implications of student workload expectations    
Teena A. M. Carnegie, Eastern Washington University

 

With the pandemic and online, synchronous classes, many of us have witnessed the challenges that 
numerous students face when working at home from limited access to the internet and inadequate tech-
nology to struggles with insufficient workspace and family obligations and interruptions. As we envision 
the future of technical communication and explore ways to engage students and prepare them for pro-
fessional work, we must ask some difficult questions. Are the origins of our expectations, especially as 
they relate to workload, tied to an elitist social system and, as such, systematically discriminate against 
those who cannot meet these expectations. Or are these expectations linked to quality learning exper-
iences and if we change these expectations do we lower the quality of our students' education.

When it comes to teaching and learning, student workload has often been a central consideration. How 
much time should students spend on academic work (reading, team work, etc.) outside of the 
classroom, what type of work should students do in the classroom, and how do students’ and faculty’s 
expectations with regards to workload match up. Studies suggest that students' expectations for how 
much time they should spend on course work outside of the classroom are decreasing (Babcock & 
Marks, 2010; Broeckelman-Post & MacArthur, 2018). Yet time spent studying is said to be one of the 
strongest predictors for retention and graduation (Kinzie et al., 2019) and even economic success after 
graduation (Babcock & Marks, 2010). The traditional expectation is that students will work 2 or more 
hours for every hour spent in the classroom. If a full academic load is 15 credits, then the expectation 
suggests that students will spend 45 hours a week on academic work. In addition, to afford post-sec-
ondary education, many students must also work or incur higher debt. Can such expectations by impli-
citly requiring students to isolate themselves from family and community negate students sense of self 
identity and thereby induce trauma and cause harm? (Abell, 2021; Koch et al., 2002). And what do these 
expectations teach students about work-life balance.

In this presentation, I reported the results of a study that examines whether or not expectations with 
regards to student workload in a technical communication program are realistic given student self-
reports about their academic, work, and family commitments outside of the classroom.

The study uses data collected from an assignment required in various technical communication courses 
over a 7-year period (originally used to assign students to teams) at a regional comprehensive university 
with a large number of first-generation students. The assignment submissions were stored in the LMS 
system for courses taught by the investigator. The data extracted from the submissions includes general 
course information, level of course, gender, GPA, outside work and family commitments, and stated 
expectations for time working on courses outside of scheduled class time.
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The purpose of the study is to gain a better understanding of the challenges and constraints our stu-
dents face as they learn, so we can begin to examine more closely the implications of our expectations.
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Writing Infrastructures: Surveilling Women’s Experiences 
in Graduate Technical Communication Programs

Morgan Banville, East Carolina University

 

As Beck and Hutchinson Campos (2021) note, “scholars of computers and writing have addressed issues 
of surveillance and privacy within writing infrastructures through course management systems, pla-
giarism detection software, and social media used in classrooms" (p. 3). This presentation explored sur-
veillance in the institution as situated within writing infrastructures, defined as the role language, 
through writing and identification, plays in shaping our understanding of objects and bodies (Boyle, 
2018; Ching, 2018). We know technologies reinforce gendered, sexed, raced, and classed exercises of 
power (Noble, 2018); however, this presentation explored specifically how graduate student women are 
impacted by digital writing infrastructures (Frith, 2020; Read, 2019; Ching, 2018). How are women in 
graduate programs engaging in embodied surveillance? How do women participate in surveillance cul-
ture within writing infrastructures? Through feminist and cultural rhetorics, and surveillance studies, this 
presentation urged scholars to always already consider culture and bodies as influenced/ing writing 
infrastructures.

Powell (2012) writes, “our stories explain us, justify us, sustain us, humble us, and forgive us” (p. 389). 
Through story, key takeaways may include shifting the focus of writing infrastructure scholarship to 
explore specific communities such as graduate student women. I draw from my experience as a first-gen-
eration college student/instructor, grounding my identity as a graduate student. Despite our community 
values being "not always shared and valued equally, [we are] a community nonetheless" (Powell, 2014, 
p. 2). This presentation/study helped to build a narrative that explores the underexplored, and amplifies 
the historically silenced to better understand how writing infrastructures impact our ways of knowing 
and being in higher education.

As many scholars have noted, technologies and bodies are codependent and always acting upon each 
other (Frost & Haas, 2017; Nakamura, 2008). Infrastructures are not neutral, and "exert agency over 
everything from how we communicate to how bodies move” (Frith, 2020). Munster (2006) argued that 
digital histories “have limited the present and future possibilities for bodies in culture” (p. 9). Haas 
(2018) highlights the interface as a possible means through disrupting and fostering power structures 
since, “digital rhetoric requires a negotiation an interfacing between bodies, identities, rhetoric, and 
technology.” Interfacing involves having disparate objects communicating or meeting together; just as 
identities and bodies are not neutral, technology also is not passive. Interfacing is always already polit-
ical” and rhetorical studies that consider this negotiation reveal what communities benefit from certain 
relationships, especially within digital writing infrastructures (Haas, 2018). 
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Writing infrastructures may be better understood through feminist and cultural rhetorics, and sur-
veillance studies which critically engage the relationship between power and information collection 
(Dubrofsky & Magnet, 2015). Many risk/health scholars have written about the impact of technologies 
on health (focusing on women's reproductive health in particular); though this is important, repro-
ductive health is not the only impact the graduate student community experiences. The institution is 
one structure that is shared by all graduate women and key takeaways from this study include dis-
cussion of how the physical/digital writing space impacts graduate students and their bodies; this assists 
in better understanding the role surveillance plays in infrastructures (Noble, 2018; Gebru, 2018). My 
presentation viewed surveillance as a gaze; a gaze which is informed by cultural notions of health and 
beauty. These cultural notions within the United States not only impact women on the outside of the 
institution, but also within.
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Session 3



Retaining and Supporting Students of Color at a Pre-
dominately White Institution (PWI)

     Michelle Eble, East Carolina University    
  Erin Frost, East Carolina University    

 

Our institutions and technical and scientific programs need ethnically diverse faculty. This should be a 
given, but to articulate a few of the implicit reasons why: Almost all institutions desperately need faculty 
who our increasingly ethnically diverse students can identify with. Ethnically diverse faculties are better 
for research, since they tend to support new and innovative ways of thinking. And ethnically diverse fac-
ulties are likely better at collaboration and sharing service loads in smart ways, since marginalized fac-
ulties tend to be overburdened with service and, thus, are more efficient at it. These are just a few 
among many other reasons for a diverse range of perspectives and experiences that people of color 
bring to our programs and institutions.

Years ago, some faculty at our institution recognized that in order to recruit faculty from marginalized 
groups into our department in order to bolster ethnic diversity, institutions needed to actually educate 
and graduate those faculty. Committing to diversifying faculty should begin with diversifying our gradu-
ate programs. According to the Council of Graduate Schools, building a Diverse, Equitable, Accessible, 
and Inclusive Graduate Community: A Statement of Principles, the move to more diverse and inclusive 
graduate programs depends on specific policies and practices that help attract, retain, and support the 
success of all students, and especially those from populations historically underrepresented in graduate 
education. Thus, we began our push for faculty diversity by recruiting students of color along with stu-
dents from historically underrepresented groups into our newly revised PhD program. We are a largely 
white faculty, and we have made many missteps, but we have also had a lot of success and learned a lot 
due in no small part to the patience and persistence of the students who joined our program and ulti-
mately became faculty members at other institutions. This presentation included their experiences of 
and reflections on attending and graduating from a program at a PWI.

In this panel presentation, we moved beyond recruitment to discuss the ways our program has shifted 
over the past 8 years to better retain and actively support students of color through several deliberate 
cultural and systematic changes including curriculum flexibility, professional development, and graduate 
student opportunities. We offered specific examples of things we did wrong and things we did right, as 
reflected to us by the students who have entered the program and ultimately graduated from the pro-
gram. We also looked ahead to the next step: continued mentoring of alumni, as well as recruiting, 
retaining, and supporting faculty members who are POC at predominantly-white institutions.
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OERs and TPC: Programmatic, Research and Instructor Per-
spectives

Sarah Read, Portland State University 
Henry Covey, Portland State University 

Julie Kares, Portland State University    

 

There are economic, institutional, field-specific, access and pedagogical reasons to transition intro-
ductory technical writing courses to OER textbook materials. At our metropolitan state university, we 
have been using a grant from the library to develop training materials for instructors to support the 
redevelopment of introductory technical writing courses to be OER-based. Over the last two years, a 
working group has authored the OER Guide for WR 227 [Introductory Technical Writing] Instructors, 
gathered feedback from instructors on adopting OERs and did extensive research in the educational lit-
erature to understand the broader implementation of OERs in higher education. A new phase of this 
work has also led to usability testing in course sections of a popular OER for TPC. This presentation sum-
marized some of our research findings, and introduced the Guide as an example of a resource that dir-
ectly supports instructors. Finally, the panel presented a fully-OER based syllabus created using the 
Guide.

Presenter 1: The challenges and future of OERs and TPC 

The trend towards a wider adoption of OERs in higher education broadly, and in TPC more specifically, is 
often warranted by the potential to save students money. And students by and large agree: unsur-
prisingly, most would prefer a course text that they do not have to pay for, at least in the traditional out-
of-their-pockets sense.

Cost savings, though, are just the tip of the iceberg when it comes to the conversations that TPC should 
be having and needs to be having as programs and individual faculty evaluate adopting OER material in 
their courses. The working group at PSUs extensive literature review in the educational literature iden-
tified 5 categories of challenges and barriers which we believe also face TPC faculty when adopting and 
adapting OERs, each of which adds a level of nuance and complexity to the conversation about the value 
of OERS:

 l Awareness: Do faculty and students know of, where, and how to find OERs                    for TPC?

 l Choice: Among the available OERs for TPC, how do we decide which ones to use?

 l Quality: How do and should OERs for TPC compare to commercial textbooks?
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 l Efficacy: Are student learning outcomes maintained in current OERs for TPC?

 l Use: How do students really use, engage with, and experience current OERs for            TPC?

If these are the present challenges, the future holds possibilities for meeting them in such a way that 
TPC could become a model field for the broad adoption of OER resources. Thinking through these five 
challenges raises the question about how the field of TPC can provide infrastructure for the broad adop-
tion of OERs. Essential infrastructures might include a centralized and a curated repository for quality 
and updated OER resources, a credential system for authorizing recommended OERs that could be sig-
nificant for tenure and promotion, or merit raises. The presenter has been in conversation with work 
that the CPTSC Administrators Committee has initiated as well as the Open Oregon, a regional OER 
policy and implementation body. This is an important on-going conversation that the presenter was 
excited to continue to engage with.

Presenter 2: What does a fully-OER based syllabus look like?

Of the five areas of challenge for OER adoption, the area of choice falls particularly hard on instructors. 
If institutions and their TPC programs cannot or do not offer their instructors reliable, authoritative OERs 
for TPC, instructors can be left on their own, asking other teachers for leads, navigating a sea of options 
with several search engines (e.g., MERLOT.org, OERCommons.org, OASIS.Geneseo.edu, OpenStax.org, 
OER.deepwebaccess.com). For example, the keywordtechnical communication on MERLOT currently 
returns 296 results. Combing through top search results from one or more platforms and databases can 
be time-intensive and overwhelming. In response to this situation, at PSU we have created the Guide as 
a resource for instructors to develop OER-based courses. This presenter described an OER-based syl-
labus created using the Guide and focused on the instructor’s view of creating a syllabus. This is one of 
the introductory technical communication course syllabi available in the Guide appendix

Presenter 3: Use & Usability: User experience (UX) of an OER for TPC 

Studied and known quantities are students' cost savings with open educational resources (on the order 
of billions), not to mention the benefits of open access (especially increased outcome efficacy for those 
who do not have access to traditional textbooks). Less studied in the literature, however, is the actual 
use of current OERs for PTW, save some examples.

From our student’s perspective, “quality” is inextricably linked to the “use and usability” of an OER, 
which today largely means the (UX) of a digital text. Results show that most up-to-date, in-depth OER 
will not have any usefulness if students find the design and presentation too difficult to navigate or inter-
act with. Students today learn not only from analog teaching methods that use print textbooks and prin-
ted-out assignment sheets, but they are also learning in digital learning environments and with content 
management systems and information design (ID) and behavior focused on learning by searching and 
engaging interactively in multiple modes. The print/digital divide is hard to balance with content. OERs 
for TPW modeled off traditional textbooks (e.g., Pressbooks) are competing with the ID architectures of 
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massive open online information platforms (Khan Academy, Harvard EdX, Duolingo, etc.) and textbook 
publishers (Pearson, Macmillan, etc.), which have been building authoritative, interactive, and mul-
timodal learning content management systems that cater more to the digital learning experience.

But UX principles apply to faculty too. The textbook will not be adopted by instructors unless their cri-
teria for usability are also met: the materials are easy to find and acquire; the content supports their 
pedagogy; the content is credibly presented to support the instructors’ ethos; and the text is com-
prehensive enough to cover most of their course content modules.

In the end, learning more about student and faculty use of OERs for TPW and other introductory writing 
courses across the curriculum and disciplines could be useful for informing and measuring their outcome 
efficacy and informing programmatic decision-making at institutions. UX results can be applied to future 
iterations of content, and during testing, the users themselves will point to potential modifications (e.g., 
information design, textual cohesion, navigation, new functions, and other features).
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Data design and workplace preparation: promoting data 
humanism in technical communication

Laurence José, Grand Valley State University

 

In 2017, information designer Giorgia Lupi noted “Data is now recognized as one of the founding pillars 
of our economy, and the notion that the world grows exponentially richer in data every day is already 
yesterday’s news.” With technology making it easier than ever to gather, process, and store huge 
amounts of data, the big data era seems indeed almost old news. The challenge today is finding mean-
ings in and translating data into actionable and usable information. Differently put, the focus is not so 
much anymore on the concept of big data as it is on ways to make data impactful. For technical com-
municators, mastering data design and visualization techniques has thus become an essential skill. But 
beyond prompting conversations about academic programs and workplace preparation (Albers, 2016), 
the rise of data visualizations over the past decade in the public and professional sphere also calls into 
question the very concept of effective data design and ways to prompt thoughtful engagements while 
preserving the uniqueness and integrity of the data (Doan, 2020; Kostelnick, 2019). The risk of a-critical 
approaches to data design grows exponentially with the development of digital tools that, more often 
than not, offer templates and select the graph and design format for the user. Hence, even though the 
relevance of design and visual display of information in technical communication has long been estab-
lished (Mills and Walter, 1954; Arnheim, 1972; Connors, 1982; Kostelnick, 1989; Gallagher, 2020), the 
increasingly mainstream dimension of data visualizations offers us interesting opportunities to reflect on 
data design in light of the core competencies and responsibility of technical communicators. 

Building on Giorgia Lupi’s data humanism manifesto and her work on Dear Data with information 
designer Stefanie Posavec, this presentation unpacks the concept of data design by exploring the bene-
fits of experimental data visualizations in the technical communication classroom. The presenter drew 
from her experience teaching an introductory course on digital data and design. After discussing the 
course’s learning outcomes and its curricular position in a new interdisciplinary minor, the presenter 
described the results of a project asking students to collect data in their everyday life and to create visu-
alizations that move beyond standardized designs and unveil the story captured in the data. By doing so, 
the presentation outlines the benefits of merging technical and creative approaches to data design for 
encouraging students to engage more thoughtfully with data and reminding them that “numbers are 
always placeholders for something else” (Lupi, 2017). Ultimately, the presentation offers insights not 
only for developing data design pedagogy that engages with different disciplines (ex. data science, 
graphic design; creative writing) but also for reflecting more holistically on the role of technical com-
munication for promoting nuanced and ethical approaches to data.
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Adopting project management strategies for workplace pre-
paredness

Debi Galley, Brigham Young University

 

Academic programs can reflect the current trajectory of workplace project management strategies in 
group work. Workplaces increasingly adopt set strategies like Agile and Scrum to manage collaboration 
(Burnett et al., 2013). Some courses adopt the Scrum and Agile methodologies, requiring students to 
break down their large collaborative projects into smaller iterations they consult on as a team (Pope-
Ruark, 2015).

We use iterative pieces from Agile methodology in a different context, collaborating on iterations to 
accomplish an individual’s project rather than a collaborative project. Much of our proposal stems from 
the discussion in Thominet (2020). Because high-stake group projects cause students anxiety about 
uneven performance, group assignments are lower-stake projects (p. 211). Peer reviews are most valu-
able at identifying structural issues (Melzer, 2020), so we required collaboration with groups on each 
scaffolding assignment, soliciting feedback on items from the formation of a topic, background research, 
potential sources, and helpful graphics to increase reader understanding. However, the final project 
presentation replicating a TED talk on the subject and an accompanying infographic was entirely an indi-
vidual student’s creation.

In our course, we formed low-stake assignments based on the students’ ability to implement group feed-
back than on the group’s performance as a whole. Each class period ended with a stand-up group meet-
ing where each student reported on their progress in the scaffolding assignment for the day and was 
graded on their record and reflection of group members feedback on their iterations. Each reflection 
included a plan until the next class period (sprint). Mimicking this core aspect of Agile methodology 
helped students identify roadblocks early and encouraged collaboration on structural problems of the 
iterations.

This strategy benefits TSC courses, particularly non-major-specific courses by creating more equality 
among students in their respective teams (Duin, 2020). A liberal arts major handed a paper on hybrid 
fuel theory is hard-pressed to effectively assist in revision; however, the same student brainstorming 
with an engineer about what a general audience would need to know to understand hybrid fuel theory 
before anything is written has much to say. Students wrote outlines for other group members’ topics, 
planning future tasks the member would accomplish in their sprint before the next assignment, again 
adopting Agile methodology.

Using these methodologies increased student engagement and trust. Although students could not form 
a traditional Lave and Wenger community of practice, their communities were created across a project 
they were all accomplishing (albeit on different topics). As workplace teams often do, they discussed the 
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process more than the information of each other’s projects. During the term, students were eagerly 
offering ideas on each other’s topics, finding pop culture references, sketching descriptive diagrams 
together, and discovering case studies related to another’s research topic. Feedback at the smallest, 
most iterative steps found in Agile created community and increased engagement in the course and the 
group work.

My presentation will outline our course structure and how we implemented these strategies into our syl-
labus and a discussion of possible applications of this structure in other courses.
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Student technical editors and engineering capstone design 
teams: An interdisciplinary study in curriculum devel-
opment

Russell Kirkscey, Penn State University

 

The improvement of professional communication skills for engineering undergraduates remains an ongo-
ing challenge as students move from the classroom to the workplace (Mazzurco et al., 2020). The Accred-
itation Board for Engineering & Technology criteria for communication and teamwork may not be well 
assessed in capstone design courses (McKenzie et al., 2004). While engineering instructors understand 
the importance of communication skills, they may find that constraints on time and resources decrease 
their ability to teach strategies for effective communication concurrently with technical content (Buswell 
et al., 2019). This challenge may be explained in part by the need for instructors to balance the many stu-
dent learning objectives in these courses that showcase students’ entire range of disciplinary com-
petencies while they work on a client-oriented final project. This pedagogical dilemma may be caused in 
part by a dissociation between technical and professional communication (TPC) programs and the engin-
eering programs that may depend on curricular guidance from TPC. However, a large percentage of TPC 
programs do not collaborate with engineering programs (House et al., 2007).

In response to these challenges, this presentation reported on a case study in which two TPC students 
enrolled in an internship course to serve as technical editors for written and oral communication assign-
ments for five capstone design mechanical engineering student teams. The technical editing students 
were pursuing minors in technical writing and had completed an advanced technical editing course. The 
study sought to describe the nature of the collaboration and to evaluate the student’s perceptions of 
the revised curriculum.

The technical editing students provided comprehensive editing for all client and instructor com-
munication assignments including research proposals, reports, memoranda, and oral presentations. Fur-
thermore, the technical editors created and/or adapted templates and style guides for the 
communication genres required by the instructors and clients. The mechanical engineering students and 
technical editing students participated in an iterative and recursive process of drafting and revising 
assignments before submitting the final products to the mechanical engineering instructor for eval-
uation.

Data was collected from interviews of the technical editors and representatives from each engineering 
team, document drafts and comments, and instructor observations. Preliminary results suggest that the 
TPC students, mechanical engineering students, and instructors thought that the revised curriculum 
improved professional communication products and provided vital instruction that will support their 
transition to the workplace.
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Assessing Workplace Preparedness
Christopher Eisenhart, University of Massachusetts Dartmouth

Karen Gulbrandsen, University of Massachusetts Dartmouth
 

In this presentation, we discussed Phase 4 of assessing our Master’s degree program in Professional 
Writing & Communication at UMass Dartmouth. In Phase 4, we analyzed student portfolios and reflect-
ive essays for the technology skills, professional competencies, and personal characteristics our students 
identify as important to their professional development and workplace preparedness.

Over the past 13 years, our graduate program has undertaken major changes to develop a sustainable 
and focused program, moving from a curriculum based on wide-ranging electives to a core set of require-
ments limited to technical and professional writing. In addition, we have raised admission standards, 
revised the thesis from an academic thesis to professional portfolio, created an accelerated (4+1) 
Master's program, and have reviewed but dismissed administrative inducements to develop a PhD and 
fully-online programs. But, over the last 13 years, we have also seen a decrease in enrollments and a 
need to further our relationships with regional businesses. To address these challenges, we developed 
an assessment plan to evaluate the current situation and to guide future action.

Our mixed-methods approach has included three prior phases:

 l Phase 1 (presented at CPTSC 2016; published in Programmatic Perspectives): Quantitative eval-
uation of enrollment and course data to address questions about enrollment expectations. We 
found that our degree completion numbers remained fairly consistent, even as our enrollment 
numbers have dropped. 

 l Phase 2 (presented at CPTSC 2017): Focus group research with newly graduated students to learn 
more about student perceptions. We found that students wanted more support from the pro-
gram to make connections among research interests, internships, and external audiences for their 
portfolios.

 l Phase 3 (presented at CPTSC 2018): Survey of our newly developed Advisory Board to assess how 
our programmatic learning outcomes, written by faculty in 2007, align with targeted, regional 
business needs. We learned that we need to rewrite our programmatic outcomes to better frame 
our programmatic goals and to better reflect how we prepare students as professionals.

 

Phase 4 assessment (to present at CPTSC 2021) has two parts: 

First, we assess reflective essays written by students as part of their MA degree completion require-
ments. In this essay, students are asked to “recount the experience of designing and completing the 
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portfolio, including a discussion of rhetorical choices made, attention to audience, projects revised spe-
cifically for inclusion in the portfolio, and the paces through which they were put.” To assess the Reflect-
ive Essays, we rendered the Reflective Essay prompt as a rubric and coded the essays.

Second, we assess students’ professional portfolios, which are the centerpieces (thesis equivalents) of 
their degree completion. Students typically include work from courses, internships, and pieces 
developed on their own to demonstrate to workplaces their expertise and skills. To assess the pro-
fessional portfolios, we took the top, targeted skills and abilities identified in our Advisory board survey, 
rendered those items as an assessment rubric, and coded the portfolios.

The results were the focus of our presentation with the broader goal to think about how the results will 
help us to revise our programmatic outcomes.
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Exploring How Graduate Students Find/Perceive Value in a 
Technical Communication Advisory Board

Lee-Ann K. Breuch, University of Minnesota
Ann Hill Duin, University of Minnesota

Ryan Wold, University of Minnesota
Katlynne Davis, University of Minnesota

 

In general, advisory boards are comprised of industry practitioners and experts who help prepare under-
graduate students for career success, provide insight regarding program curricula, and develop oppor-
tunities for collaborative research (Spartz & Weber, 2017). However, relatively little research discusses 
how graduate students perceive advisory boards as being beneficial to their current and future careers. 
This presentation shares results of a study in which we asked graduate students in a MA and PhD rhet-
oric and scientific and technical communication program to voluntarily reflect on their perspectives 
and/or interactions with the department’s Technical Communication Advisory Board (TCAB). We share 
how these students find value in advisory boards as it relates to their research, teaching, and/or pro-
fessional development. 

Speaker 1: TCAB Mission, Vision, and Context

This speaker discussed the mission, vision, and context of the advisory board at a large midwestern R1 
university. At this university, five programs—the BS, Graduate Certificate, MS, MA, and PhD—are 
advised by members of our Technical Communication Advisory Board (TCAB), an intergenerational 
group of business leaders whose purpose is to provide exemplary networking and experiential learning 
opportunities for students, and to enrich the curriculum and visibility of our programs, students, faculty, 
and staff. Our advisory board began in 2014 with 14 members and expanded to 26 members in 2021. 
Most serve in technical communication and/or upper levels of management at national/international 
companies; others have their own businesses; and 10 are graduates of our programs. 

Engaging with TCAB members is the closest that students can get to real-world hands-on experience 
while remaining embedded in academia. Such engagement represents an innovative approach to instruc-
tional design and assessment, one that moves both students and workplace professionals to the center 
of academic practice. Industry professionals provide an intimate view of workplace trends and topics, 
making these accessible and relevant for students via industry-academia course projects, informational 
interviews, webinars, podcasts, mentor programs, research input, and onsite visits. In turn, engagement 
with academia and students increases the effectiveness of industry professionals and their industries.

The steady growth of TCAB programming and participation since 2014 provide evidence of the value it 
provides to students, technical communication practitioners, and faculty. Each year student par-
ticipation has increased. Interest to volunteer as a board member has also increased, and this trend 
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continued through the COVID-19 pandemic. The research generated by the faculty and graduate assist-
ants coordinating TCAB has influenced curriculum design within the department and has been shared in 
disciplinary journals, conferences, and edited collections. 

Speaker 2: Study Exigency and Purpose 

This speaker discussed key audiences of the TCAB and how shifts among those audiences have created 
the exigence for learning how TCAB can better serve our programmatic audiences.

Key student audiences of TCAB have typically involved students from our BS, Graduate Certificate, and 
MS programs in technical communication. These audiences have consistently been interested in learning 
more about technical communication careers and networking with professionals. In response, we 
designed activities such as networking events, a mentor program that paired students with TCAB mem-
bers and/or alumni, and experiential learning opportunities such as job shadowing and informational 
interviews. 

However, we noticed that MA and PhD students in our academic graduate program were less interested 
in TCAB and did not participate. This led to our inquiry regarding the current study, in which we sought 
to understand how graduate students value technical communication advisory boards as it relates to 
their research, teaching, and/or professional development. Specifically, we wanted to learn why so few 
MA and PhD graduate students participated in TCAB events, or found them valuable, despite that their 
future careers may involve advisory boards or administration of technical communication programs. We 
also sought to learn about potentially negative perceptions of curriculum influenced by industry. In 
response, we hired PhD students as assistants of TCAB, directed programming more directly inclusive of 
MA and PhD graduate students, and launched this collaborative study. 

Speaker 3: Study Aims and Methods 

This speaker addressed study aims and methods: the study asked MA and PhD graduate students to 
reflect on their perspectives and/or interactions with the department's advisory board. Student 
researchers contacted all potential graduate participants via email. Those who opted to participate were 
invited to complete a survey that asked them to describe a time they've come into contact with inform-
ation about and/or interacted with TCAB, and to reflect on how that situation was valuable, or not, for 
their research, teaching, and/or professional development. In completing their reflection, participants 
were invited to participate in a brief, semi-structured interview. 

Data analysis was guided by grounded theory (Charmaz, 2005), and survey responses and interviews 
were analyzed through two cycles of qualitative coding (Saldaña, 2013). In addition, as researchers we 
followed collaborative autoethnography (CAE) methodology. CAE “focuses on self-interrogation but 
does so collectively and cooperatively within a team of researchers” as a means “to gain a meaningful 
understanding of sociocultural phenomena reflected in their autobiographical data” (Chang et al., 2016, 
pp. 21-24). Chang, Ngunjiri, & Hernandez emphasize that in CAE, each participant contributes to the 
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collective work in his or her distinct and independent voice. At the same time, the combination of mul-
tiple voices to interrogate a social phenomenon creates a unique synergy and harmony that auto-
ethnographers cannot attain in isolation (p. 24). Drawing from CAE, our research team wrote individual 
reflections discussing our perceptions of TCAB's value for MA and PhD students as well as reflections 
about graduate students’ survey responses. We examined how our reflections were connected or dis-
connected from graduate student experiences. 

Speaker 4: Study Results 

This presenter reviewed participant descriptions of TCAB's significance for graduate research, teaching, 
and/or professional development. Reflections from graduate students acknowledged the potential value 
of TCAB while also pointing to tensions surrounding how they understood that value. Most graduate stu-
dents noted that TCAB was useful for them, or that they could see how participating in TCAB activities 
might be useful in future situations, such as obtaining an academic position within a technical com-
munication program or applying for industry careers. However, some graduate students shared con-
cerns about TCAB’s role in the department, worrying that it might overemphasize an industry-focused 
approach to education, which is not what some saw as useful for their scholarly identities. Others noted 
that they felt TCAB might limit the types of industry work that graduate students would enter into, or 
that they weren't sure how TCAB could add to their experiences in the program. 

Our autoethnographic reflections, written by two PhD students and two faculty members, discussed our 
perceptions about the value of TCAB. Though we noted that our personal involvement with TCAB 
affected how we saw the board’s benefits for graduate students, we found that, similar to graduate stu-
dent reflections, our reflections centered around the theme of gaps between industry and academia in 
TPC. Questions of whether or not the academy should foster relationships with industry have been, as 
Rude (2009) writes, part of TPC’s difficulty in defining itself as a field of research. These questions and 
tensions were evident within our program, where some worried that TCAB might only promote industry 
work as an end goal. To address these tensions, TPC programs with advisory boards must foster open 
dialogue with graduate students about their needs and how a board might support them as future 
researchers, instructors, and practitioners. 
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Session 4



Using Community-based Approaches and User-Centered 
Design Frameworks for Teaching Technical Writing for 
Diverse Students

Soyeon Lee, University of Texas at El Paso         

 

Building on user advocacy (Moeller, 2018) and community-based teaching (Bowdon & Scott, 2003; 
Moore, 2018), I presented a framework of the course development for technical and business writing 
for diverse student populations, particularly in the context of two-year institutions.  Collaborating with a 
local nonprofit organization, I implemented a technical writing project in an introductory technical com-
munication course to engage students in user experience research studies and locale-based technical 
writing through social justice lenses. For the purpose of community care and healing in the aftermath of 
the pandemic, students worked to redesign the information architecture of the website of the partnered 
nonprofit agency, which had become significantly under-resourced since the pandemic hit. Although 
community colleges have played important roles in promoting access to higher education and have had 
an intricate network with local material and business environments, technical communication pedagogy 
has not yet discussed community colleges as the sites for innovating technical communication ped-
agogy.

Using the diversified notion of user- or human-centered design and community healing, I argued this col-
laborative pedagogy contributes to students’ writing for public advocacy through creating a new inter-
face for the website and thereby promotes the community’s well-being. This technical communication 
project between a community college and a nonprofit organization offered a concrete example of teach-
ing design thinking-based technical communication and integrating user-centered approaches to 
classrooms. This presentation discussed community college-specific limitations and constraints in teach-
ing community-based technical writing and online environment-specific challenges that students 
encountered in conducting their user experience research studies and testing their prototypes. Finally, I 
suggested practical solutions of pluralizing technical communication pedagogy in rapidly changing higher 
education in the post-pandemic context, particularly for students from racially, linguistically, and cul-
turally diverse backgrounds.
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Vectors of UX decision making: A framework for instruct-
ors and programs for curricular design and assessment

Heather Turner, Santa Clara University 
Emma Rose, University of Washington-Tacoma

 

The intertwined history of user experience (UX) and technical and professional communication (TPC) is 
well known (Redish, 2010) and job duties in UX overlap extensively with TPC (Lauer and Brumberger 
2016). We use the term UX to encompass both the process of doing design, like user-centered or 
human-centered design and also the outcome of that design, meaning user experience and usability. 
Despite these connections between UX and TPC, there is a need to examine how UX is taught in TPC pro-
grams. Previous research shows that UX, usability, and/or user centered design are rarely accounted for 
in programmatic learning goals (Clegg, et. al, 2020) and usability as a learning goal only appears in 11 
out of 376 Student Learning Outcomes (ibid). There has been a long-standing call for TPC programs to 
focus more attention on expanding UX pedagogy (Zhou 2014, Getto, et al.) including practical challenges 
on teaching these topics (Chong 2016) and how they are rhetorically situated (Rose and Tenenberg 
2017). 

While TPC programs and instructors are well positioned to help prepare students for UX careers and 
workplaces, teaching user experience (UX) is challenging. UX is interdisciplinary and draws from a variety 
of related fields, such as human computer interaction and cognitive psychology. UX also includes a 
breadth and depth of content areas such as information architecture, user research, content strategy, 
visual design, interaction design, accessibility and encompasses a wide range of methodologies and 
methods. Compounding this complexity is that many TPC instructors receive little support or training to 
teach these areas (Chong 2018).

Due to the complexity of teaching UX, the call for scholarship to examine how TPC instructors teach UX, 
and the urgency of preparing students to take on UX roles, we conducted a CPTSC-funded and IRB-
approved study that seeks to understand how TPC instructors teach user experience. The study included 
semi-structured qualitative interviews with instructors (n=22), a survey (n=80), and a research-based 
workshop (n=24) (see Rose & Turner, 2020). In this presentation, we shared results of the research that 
considers what decisions instructors make when designing and teaching TPC courses that include UX con-
cepts. Using thematic analysis, we identified a set of pedagogical vectors, or decision points, that TPC 
instructors consider in their design and implementation of UX assignments, courses, and programs. 

A selection of these vectors includes project audience (client-based projects vs. imagined), individual vs. 
student teams, and the role of the instructor. We present the vectors as a flexible tool that can be used 
to examine existing courses and programs and to help design new ones. We then connect these vectors 
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to issues of workplace preparedness and discuss how in-demand skills from the UX industry (Rose, Put-
nam, & McDonald, 2020) inform choices related to teaching UX in TPC programs.
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Delivering an Outstanding User Experience in the 
Classroom by Partnering with LinkedIn Learning to Fill 
Skill Gaps

Timothy Ponce, University of Texas Arlington    

 

Microsoft’s micro-credentialing courses, Google’s Grow with Google certification programs, and a host 
of other online credentialing platforms seem, to some, to be placing themselves into direct competition 
with traditional degree granting institutions of higher education. These new players in the field of pro-
fessional preparation have engendered a wide variety of reactions, from universities like Northeastern, 
who have officially partnered with Google, to others who have seen Google on a mission to disrupt and 
upend higher education. While there is no easy answer to the long-term role these programs will play in 
higher education, the reality is that they are here, and the COVID-19 pandemic has only further fueled 
the market for online professional development and training.

In 2019 I saw this growth in the digital credentialing market and knew that I needed more data about 
the educational needs of my students, as well as the employment market they were poised to enter. I 
thus partnered with LinkedIn Learning (formally Lynda.com) to gather data. With the help of LinkedIn 
Learning’s Higher Education team, I was able to analyze all LinkedIn profiles for those who hold degrees 
in writing, technical communication, English, and related fields. I then cross referenced that information 
with the jobs they had applied for through the LinkedIn platform but did not receive. This analysis yiel-
ded a list of skill gaps, competencies needed for the job yet were either not addressed by their edu-
cational training or, if they were, not addressed with enough focus to make the individual confident 
enough with the material to discuss it in an interview or job letter when prompted by the position 
description. With this list of skill gaps in hand, I was faced with a pressing question: how do I help the 
student users in my courses overcome these skill gaps so that they can increase their chances of finding 
employment?

My first thought was to simply adjust my course content or create new courses. The more I looked at 
the list of skill gaps, though, the less I felt comfortable with my level of expertise in those areas, reflect-
ing the tension described by Tammy Rice-Bailey as technical communicators grapple with defining their 
role and value.  Determined to not let two or three missing skills keep my students from a job, I turned 
again to LinkedIn. By becoming a LinkedIn Learning administrator on our university’s organizational 
account, I was able to create custom learning paths, sets of hand-picked content combined with my own 
videos that addressed the identified skill gaps in a way that was relevant to my programmatic content. 
These learning paths, upon completion, provided my students with digital credentials to demonstrate 
competency in these areas, particularly managerial skillsets for both non-profit and for-profit business 
models.
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Nothing produces a bad user experience quite like material created by someone pretending to be a sub-
ject matter expert. By embracing the limits of my expertise and knowledge, I delivered an excellent user 
experience for my students, providing access to needed knowledge while connecting that information 
back to their degree in a meaningful way. Partnering with LinkedIn Learning through this nuanced 
approach as opposed to a wholehearted programmatic partnership or a full throttled rejection enabled 
me to leverage both my expertise and the high-quality digital resources available to today’s learners 
without relinquishing control over programmatic quality and content.

CPTSC Conference 2021 Abstracts 83



Technology in a Time of Coronavirus    
Kenneth Price, Texas A&M University Kingsville

 

The purpose of this paper is to examine the best practices for innovative and cost-conscious pedagogical 
practices of integrating digital technology into online scientific and technical communication curricula 
during a pandemic.

A key student learning objective (SLO) of technical/professional communication classes is having the stu-
dents effectively integrate technology into their writing. Preparing students to compete in an inform-
ation technology skills-based workforce has resulted in a number of programmatic problems for higher 
education institutions. The foremost problem in supporting the classroom instruction of digital tech-
nology is in having the resources necessary to develop the digital skills professional communication stu-
dents need to be able to compete when entering the workplace without subsequent computer training.

This problem has been exponentially exacerbated as the result of COVID-19. Professional com-
munication programs have had to rapidly transition technology-intensive scientific and technical com-
munication courses from a computerized classroom to online delivery.

Hispanic-Serving Institutions (HSIs) are defined as colleges or universities where total Hispanic enroll-
ment constitutes a minimum of 25% of the total enrollment with at least 50 percent of those students 
being the first generation in their families to attend college. HSIs have historically had fewer financial 
resources, which has prevented many from being able to compete for the best faculty, upgrade and 
maintain facilities, and establish or improve technological infrastructures. Scientific and technical com-
munication programs housed in HSIs have thus already faced and overcome many of the problems pro-
fessional writing programs now confront in moving face-to-face technology-intensive professional 
communication courses to an entirely online environment.

By detailing innovative and updated pedagogical practices for professional communication students, 
attendees engaged in an important conversation that discussed ideas and effective practices within the 
discipline, as well as creating proven educational models to educate professional communication stu-
dents in information technology theory and practice.
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Creating a Sustainable, Responsive, and Multidimensional 
Pedagogical Literacy Framework for Technical Com-
munication for a New Era

Halcyon M. Lawrence, Towson University
Liz Hutter, University of Dayton 

    

Although Kelli Cargile Cook’s layered literacy pedagogical framework (2002) is useful as a conceptual 
approach and has shaped programmatic and syllabus design for the last 20 years, it has not undergone 
sustained, critical examination.  In our study of pedagogical literacy frameworks for technical com-
munication, we recognized the field’s repeated engagement with the literacies framework with respect 
to classroom practices, programmatic assessment, and new workplace contexts. In our previous work, 
we identified four patterns in the ways the field has engaged with the six literacies (i.e., basic, rhetorical, 
technological, social, critical, and ethical) as defined by Cargile Cook. These engagement patterns 
include adding new literacies to the six established literacies, deepening the six current literacies, check 
listing for the presence or absence of the six literacies, and the stacking or sequencing of one literacy on 
another. As we examined these engagement practices, a number of unchallenged assumptions about lit-
eracy frameworks emerged that are not discussed in the field: a single literacy framework is necessary 
and desirable; literacies are value-free and not socio-culturally situated; the values of the literacies are 
self-evident; and multiple literacies are harmoniously integrated and are not in tension with one 
another.

Since the number of technical communication programs continues to grow (Henschel & Meloçnon, 
2014) in number, scope, and specialization, the lack of critical engagement by the field around literacies 
is problematic. For example, deepening or adding new literacies to existing ones is a pattern that is 
unsustainable, and likely to result in a bloated framework. Furthermore, if our technical communication 
programs build our curricula around an unexamined literacy pedagogical framework or without a critical 
examination of technical communication literacies, the limitations of the framework can become rep-
licated and embedded in our curricula. As a result, this constrains our ability to design the kinds of 
courses, perhaps, that are responsive to workplace innovations, or even anticipate and, thus, play a role 
in shaping emerging practices.

In this presentation, we discussed the design of our study that used an inductive approach for identi-
fying and categorizing traditional and emerging literacies. This study was our response to what we saw 
as methodological stasis in the field regarding pedagogical literacy frameworks. The inductive approach 
begins at the level of the classroom and, through a series of questions, asks instructors of technical com-
munication what their students do in their assignments. What emerges is a more multi-dimensional, 
responsive and sustainable approach to pedagogical frameworks. The findings of our study have several 
implications for the technical communication programs. First, the complexity and multiplicity of the 
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literacies elucidated by an inductive approach can assist programs and departments to conceptualize 
curriculum with attention to the maturation of students’ literacies. Additionally, the results of our induct-
ive methodology provide rich opportunities for making more explicit in the classroom the transferability 
of literacies to different professional contexts.
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Redesigning an Academic Department Thru a Content 
Strategy Course    

Tharon Howard, Clemson University

    

When usability was just beginning to have an impact on technical communication practice in industry 
and on TPC pedagogy in academe, one of the ways we nascent usability professionals sought to define 
our roles on product development teams was as the user advocate. The user, we argued, needed the 
same advocacy on a development team as stakeholders such as product support, marketing, man-
ufacturing, engineering, and management had. Ironically, despite the fact that it’s a pretty short journey 
from user advocate to student advocate, our use of UX design principles in the creation of services and 
instructional materials intended for students has lagged behind mainstream industry practices. This 
presentation described an undergraduate course on Content Strategy where students developed a con-
tent strategy plan using the Department of English as their client. The class followed a six-phase lifecycle 
model in developing the content strategy plan for the department, and participants in the session were 
shown how they could use the six-phase model to structure their own courses. In terms of the six 
phases, first, we met with the client’s leadership to set the goals for the plan and get their buy-in. 
Second, we conducted a persona research study (using Redish’s approach) and built a UX journey map 
(using Kalbach’s approach). Third, we conducted a content audit (using Halverson and Rach’s approach). 
Fourth, the data collected was used to determine which types of channels we needed to develop (e.g. 
websites, Facebook, Slack, Twitter, blogs, YouTube channels, etc.)

Fifth, we researched and recommended content targeted at recruiting more majors. And finally, we pro-
duced the branding logos, look-n-feel guidelines, templates, sample content, a content calendar, and a 
personnel plan (using Welchman). Participants in this session were introduced to strategies for teaching 
novice students best practices in content strategy development, including how to educate clients so that 
they create productive collaborative relationships necessary for success in workplace environments.
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Design Statements for Online Courses
Stuart Selber, Penn State University

 

I discussed how we design online courses in technical communication at Penn State. To do so, I shared a 
design statement that captures both our philosophy and practice, and I encouraged those in attendance 
to create such design statements. 

In the English department at Penn State, we’ve been offering online courses for over two decades. In 
fact, our portfolio now includes 17 online courses, and students in World Campus programs can earn an 
online English minor.

 You may have heard of the World Campus. It’s not actually a campus in the usual sense of the term: 
They don’t hire instructors, for example, or develop courses or programs on their own. In collaboration 
with academic departments, the World Campus offers more than 150 accredited graduate degrees, 
undergraduate degrees, certificates, and minors. There are over 20,000 World Campus students, and at 
times, some of them are our residential students. 

In this unusual moment, distinguishing between online and residential students is less important than 
leveraging all that we have learned about distance education in order to help everyone manage and suc-
ceed. Although the online versions of our general education courses were designed to be taken by stu-
dents living in any time zone that is, the courses take an asynchronous approach, for the most part 
thousands of residential students have succeeded in these courses, and students have reported positive 
experiences.

When designing an online course, we begin by specifying goals, asking what we want students to know 
and be able to do by the end of the term. We then fashion interactions and activities to support these 
goals. We have the same goals for all of the sections of a general education course, whether that course 
runs online or in a campus building. The goals for our courses are informed by what we know from 
research about the nature of literacy. We know, for example, that writing is a skill that can be trained 
through ongoing practice. We know that successful writers follow a deliberate and deliberative process. 
We know that a key component of this process is receiving feedback on plans and drafts. And we know 
that although grammar is important, writing often fails in the first place because of higher-order con-
siderations, such as understanding how to appeal to readers or to organize ideas logically and com-
pellingly.

These evidence-based findings guide how we design and run our online courses. More specifically, we 
show students how to apply a durable approach to writing that serve them both here at Penn State and 
on the job. In a typical assignment, students learn how to diagnose a writing situation; determine the 
best option for responding to the situation; plan a response; draft the response systematically, 
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strategically, and ethically; incorporate feedback to improve the draft; design the documents (print and 
digital) in ways that aid reader comprehension; polish their prose; and more. But we don’t stop there. 
Importantly, we also teach students how to reflect on their own processes and products, for we know 
that an ability to mobilize meta-awareness distinguishes experts from novice writers.

In the interest of time, I’ve glossed over much of the richness and nuance of the learning experience in 
our online courses, but I hope my thumbnail description is informative. As you can see, our writing 
courses are not lecture courses, and we don’t ask students to read for the sake of reading. To put it dif-
ferently, content is not the course. If it was, we’d simply give everyone an Amazon gift card and tell 
them to go read.

Content is important, but online learning spaces are created one interaction at a time, over and over 
again, as students engage with systems and materials, work with one another and their teachers, and 
participate in meaningful activities. The role of teachers in online environments is as crucial as in any 
other environment. Our teachers, therefore, are present, active, and involved.

Finally, I want to emphasize that writing in the 21st century is always already a digital enterprise, and 
that writers often work remotely anyway. Taking a writing class online is actually a natural way to learn 
to become literate in today’s technological world.
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The Advantages to DIY Non-Credit Technical Writing Cer-
tificate Design

Ehren Helmut Pflugfelder, Oregon State University
 Rich Collins, Oregon State University 

 

Debates in technical communication concerning curriculum design, assessment, and departmental pos-
itioning typically focus on majors, minors, and graduate degree programs that lead to established 
degrees. Recently, more attention has also been paid to undergraduate certificates, and surveys of cer-
tificate program specialization, departmental location, curricula, and assessment have emerged in 
recent years (Nugent, 2010; 2013; Yeats & Thompson, 2010; Melançon, 2012). Melançon identified cer-
tificates at the undergraduate and graduate level and provided a synthesis of field-wide curricula yet did 
so only for credit-bearing certificate programs. She distinguished for-credit certificates from continuing 
education or professional development certificates by the necessity for students to be admitted to and 
enrolled at the institution as a degree-seeking student. If the institution did not have this requirement, 
she writes, it was excluded from her study. This presentation focused on these often-excluded non-
degree-based, non-credit-based certificate programs, identifying some of their curricular and structural 
features, before describing the development of a new certificate program.

Perhaps the best-known non-credit technical communication certificate is that provided by the Society 
for Technical Communication (STC). Their program, recently redesigned, features three-tiers of cer-
tification: Foundation, Practitioner, and Expert, and it involves courses that lead to an exam and then to 
continuing education credits, also offered by STC. Beyond STC’s certificate programs, and IEEE’s similarly 
structured ComSoc certificate, others have emerged, some from within existing continuing education or 
extension and outreach programs and others from for-profit companies seeking to identify market gaps. 
The non-credit world of technical communication certificates can be broken into four main categories: 
1) industry-specific course, exam, and continuing education certificate ecosystems (STC, IEEE), 2) aca-
demic extension and outreach certificates (Oregon State University, the University of Washington, etc.), 
3) courses and certificates offered by for-profit education companies (EdNext, Communicaid, Udemy, 
Ed2Go, APMG International, etc.) and, 4) free courses either offered as a MOOCs or self-paced modules, 
some hosted by universities (EdX, Kahn Academy).

This presentation built from this brief taxonomy and focused on categories 2 and 3 in order to articulate 
the distinctions between for-profit certificates that are often authorized and legitimized through uni-
versities and those created by university employees. The presenters highlighted certificate distinctions 
in order to question the contract-driven relationships that some universities and colleges have with for-
profit education companies but also to clarify the value in technical communication courses and cer-
tificates built by university faculty and staff through extension and outreach programs. Specifically, the 
latter goal was explored through discussion of a new technical writing certificate program at Oregon 
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State University, a six-course sequence designed by technical writing professionals, instructors, research-
ers, instructional designers, and program managers, run by and housed within Professional and Continu-
ing Education (PACE), part of OSU’s extension and engagement division. Building from narrative 
discussions of program development (Sapp, 2006; Griswold, 2010; Rentz et al., 2010; Maylath et al., 
2010), presenters roadmapped the design of the certificate, and, in doing so, identify best-practices in 
order to encourage the development of other university-driven programs, not hands-off contracts with 
for-profit education companies.
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Adobe Certified Professionals at ETSU: A case study of 
innovative non-traditional curricular design

Chase Mitchell, East Tennessee State University
    

In the summer of 2020, I accepted the directorship of the Technical & Professional Writing Minor 
(TECW) at East Tennessee State University. I have completely revamped the curriculum which, in addi-
tion to eight new for-credit courses, includes an innovative professional certification program. My aca-
demic training and professional experience are in technical communication, and since 2018 I have been 
an Assistant Professor in ETSU’s Department of Media & Communication (MDCM). In that role, I 
developed a new program to provide training and testing to become an Adobe Certified Professional 
(ACP). I worked with departmental colleagues to create a student-facing option that allows MDCM 
undergraduate majors and graduate students to achieve the ACP credential in one or more Creative 
Cloud (CC) programs: Photoshop, InDesign, Illustrator, Premiere Pro, and After Effects. We designed the 
program so that students can complete the training and sit for the exams at no cost to them. Since the 
spring 2019 semester, over 100 MDCM students have earned the ACP credential in one or more CC pro-
grams. The market value for each ACP course ranges between $1000-1500, which means the program 
has provided approximately $125k in professional development opportunities to students, just con-
sidering the ones who passed the exam(s). The ACP credentials are stackable. Students who combine 
two or more ACPs earn the title: Adobe Certified Professional in Visual Design (Photoshop + Illustrator or 
InDesign); and/or Adobe Certified Professional in Video Design (Premiere Pro + Photoshop or After 
Effects). As the industry-recognized indicator of fluency in Creative Cloud programs, the ACP serves stu-
dents well when they enter the workforce. 

In addition to the student-facing program, we have also developed a paid public-facing ACP program. By 
offering ACP training/testing to members of the broader community, we have raised over $50k in net 
revenue to underwrite and sustain the student-facing program. Our public-facing cohorts have included 
many ETSU faculty and staff, too individuals who can complete the courses and exam at no cost to them 
through ETSU’s Education Assistance Fund which has increased digital literacy across campus. Our ACP 
team had to adapt in 2020 to deliver the program entirely online because of the COVID pandemic, which 
we did successfully to provide a 100% online, sold out, public-facing course. So far, the ACP program has 
only benefited students in the Department of Media & Communication. Beginning in fall 2021, however 
with the relaunch of the Technical & Professional Writing Minor (which is housed in the Department of 
Literature & Language) TECW students have the opportunity, also free to them, to train/test to become 
ACPs. Given my position as faculty/admin in two departments, I can offer this unique not-for-course-
credit opportunity to TECW students at an opportune time. Digital technologies, mobile tech, and mul-
timodal authoring tools have shifted the forms and functions by which professionals research, under-
stand, and communicate technical concepts. Relevant digital competencies, and documentation to 

CPTSC Conference 2021 Abstracts 92



support them, are critical to student success. In this CPTSC talk I discussed how other programs can 
adopt similar approaches to the one we have taken at ETSU.
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Making It Hybrid: Programmatic Leadership and Program 
Boards    

Joseph Jeyaraj, New York City College of Technology, City University of New York 

 

Technical and professional writing programs operate like engineering programs and are as well-struc-
tured as engineering programs. They are, as professional programs, deeply entwined with Industry and 
operate at the intersections of business and industry. For these reasons, professional and technical writ-
ing programs and engineering programs are structured similarly. Engineering programs have a board 
comprised of professionals from business and industry and so do professional and technical writing pro-
grams.

However, some differences between the fields of professional and technical writing and engineering 
raise questions concerning the leadership of professional and technical writing programs. Engineering 
programs are clearly recognized as gate keepers for training engineers and engineering programs have 
exams like the FE exam that enforce common standards across different engineering programs. Engin-
eers are hired based on their academic qualifications certified by engineering programs.

The field of professional and technical writing, though, does not enjoy that status. While the role and 
status of professional and technical writing have increased, large segments of the field in business and 
industry are populated with writers who never graduated from a professional and technical writing pro-
gram nor with a degree in English. Hence, while engineering programs find it easy to nominate to the 
Board of Engineering programs those trained and certified as engineers, for professional and technical 
writing programs that is not the case. Most professional and technical writing professionals, while they 
know experientially how to write well in particular professional writing settings, have not studied the 
field professionally and, hence, neither have the full picture of how the field operates nor an in depth 
understanding of the theory underlying various professional and technical writing situations.

This phenomenon, distinctive to professional and technical writing, raises the question as to how a 
board should be constituted in order to make sure that while one gets feedback from professionals in 
the field, feedback is based on sound scholarship and not based only on personal experience in Industry.

Technical and professional communication programs, therefore, could create a new model for pro-
grammatic leadership that is distinctive from engineering while still operating as a professional program. 
Creating a board constituted of only professional and technical writers may create a situation where the 
leadership would move towards functionalism and possibly view the program as something similar to a 
trade school rather than one operating out of a baccalaureate program. Such a board may know what 
technology is currently the major domo technology or software used in the field and argue for pro-
ficiency in the use of such technologies but will not be able to make programmatic decisions on the 
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approach to be taken for organizing the curriculum, the content that should be made available in dif-
ferent courses, and the theoretical underpinnings of content in different courses.

On the other hand, if programs are lead by English departments, then the pendulum would swing the 
other way and there may not be much input from business or industry. Such a leadership may begin 
treating a technical and writing program as one in rhetoric and composition and may not address the 
curricular issues that a professional program like one in technical and professional writing should 
address.

Professional and technical writing programs, therefore, require a leadership model that, while it is able 
to accept inputs from the world of business and industry, should do so without compromising academic 
standards necessary for a professional and technical writing program to operate out of a baccalaureate 
program rather than as program coming out of a trade school.

I would, instead, therefore, propose a hybrid leadership model where the board of a professional and 
technical writing program can have a mix of academics and professionals with the qualification that the 
academics are subject matter experts from specialized fields such as engineering and finance and some 
of the professionals as well come from those fields. Some senior technical writers as well can be on the 
board because they will give the board feedback on how the field functions even if that is limited by 
their lack of academic certification in a technical and professional writing program.

I would argue that some of the board members should come from a field like Engineering because its 
technology has a role to play in producing technical documentation and as well can be the subject mat-
ter for technical documentation. They give crucial inputs about what they think needs to be done for 
communicating technology. Similarly, it would be the case with professionals from finance and business. 
They would give feedback on the subject matter of such technical fields and what they need from com-
municators for communicating content well in those fields. The subject matter experts could either be 
from academia or from the professional world. In either case, they can give feedback on the con-
tribution communication needs to make in order to communicate subject matter well. Such a hybrid 
board could give a group of academics coming out of English departments, rhetoric and writing pro-
grams, or technical communication programs the leadership to have a conversation with subject matter 
experts and technical writers for building professional and technical writing programs in a manner appro-
priate for a baccalaureate degree without at the same time creating a curriculum that is either purely 
academic or purely functional.
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Session 5



Addressing Equity and Inclusion in Internship Programs: 
Challenges and Possibilities

Christine Masters, Francis Marion University
Jennifer Bay, Purdue University 

Gracemarie Mike Fillenwarth, Rowan University

 

Equity, inclusion, and justice are becoming key goals in Technical and Scientific Programs (TSC). The 
social justice turn has called us to reexamine how our field has ignored or neglected multiply mar-
ginalized populations and perspectives (Jones, Moore, Walton, 2016). The field is developing a robust 
discussion of how pedagogy can address issues of equity and justice (Haas & Eble, 2018; Harper, 2019; 
Shelton, 2020), but less attention has been paid to internship experiences, locations where equity and 
inclusion should be addressed to ensure just workplaces. This panel addressed various aspects of equity 
and inclusion that TSC administrators can implement or address within their internship programs. 
Speaker 1 examined the TPC scholarship on internships to imagine how our theories about internships 
might change with more focus on equity and inclusion. Speaker 2 discussed how different aspects of 
equity and inclusion can be incorporated into the internship practicum. Speaker 3 talked about neurodi-
versity as an emerging aspect of the workplace that needs to be addressed in internship programs. We 
concluded with an interactive discussion of the ways that TSC programs can better account for the 
diverse experiences of interns and internship sites, thereby cultivating a more just future for the work-
place.

Intern Homogeneity: Reassessing the Scholarship on Internships in Light of Equity 
and Inclusion

Speaker 1 re-examined the literature on internships in technical and professional communication (TPC) 
to demonstrate how our theories and approaches might be different if we take into account race, 
gender, sexuality, neurodiversity, and other marginalized identities. Using Matsuda’s (2006) myth of lin-
guistic homogeneity, Speaker 1 argued that TPC scholarship on internships also suffers from a myth of 
intern homogeneity, in which race, class, gender identity, ethnicity, sexuality, age, and other cultural 
markers are absent from our theories on how we understand and cultivate internship experiences. Thus, 
our programmatic approaches to internships and the internship practicum are steeped in a very homo-
genous depiction of interns.

If we look at the literature on internships in TPC, we will find that there is very little, if any, attention to 
cultural factors or differences. Early scholarship on interns provided advice on how to act as an intern 
(Southard, 1990), theories on transitioning to a professional (Anson & Forsberg, 1990; Freedman & 
Adam, 1996), and socialization of interns in the workplace (Beaufort, 2000; Tovey, 2001). None of these 
theories or approaches discussed how cultural factors might affect the ways that students learn, are 
socialized, or construct their professional identities. Even more recent scholarships on professional 
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identities (Kramer-Simpson, 2018; Pickering, 2018) does not address how cultural factors might influ-
ence interns. While Pickering (2018) uses the term culture, as do many earlier internship theories, the 
term is only used to refer to the culture of the workplace and not the culture of the intern.

Speaker 1 theorized how our theories or ideas about internships would be different if we had more 
diverse interns that we were studying and more attention to cultural factors in internship settings. 
Expanding our understanding of interns can help us achieve a more inclusive and equitable approach to 
understanding the varied experiences of students becoming professionals.

Building Equity and Inclusion into the Internship Practicum

Speaker 2 administered a PW program that was developing a new internship practicum that included 
equity and inclusion principles. The questions addressed in this presentation included: How can intern-
ship programs better address DEI (diversity, equity, and inclusion) in their internship programs? Why is 
the practicum course an essential tool for accomplishing equity and inclusion goals? How can the logist-
ics of the practicum impact social justice learning outcomes?

Speaker 2 started by giving a brief overview of their program and explained the factors that led to the 
development of a separate internship practicum course that includes social justice goals. Next, Speaker 
2 proposed an internship practicum framework that drew from Jones’ (2017) MISSL (modified immersive 
situated service learning) approach to professional communication pedagogy. Jones’ MISSL approach 
expands on theories of immersive and situated learning while highlighting social justice education and 
theories of oppression. Jones considered several key conceptual components: narrative, reflection and 
sensory factors, actional factors, symbolic factors, cognitive apprenticeship, exposure to experts, and his-
toricity. While developed for service-learning classroom experiences, these key areas for social justice in 
professional communication also map well to internship practica where students have already been or 
currently are immersed in a workplace. Speaker 2 offered ideas for addressing each MISSL conceptual 
component through specific readings, reflection assignments, and ways to connect students with ment-
ors.

Speaker 2 also addressed the ways that this internship practicum curriculum can play out for students 
logistically. Some students may enroll in the practicum at the same time that they complete their intern-
ship hours. Other students will already have completed their internship hours when they enroll in the 
practicum. Speaker 2 discussed how these logistical differences present challenges and opportunities for 
the course. Speaker two also discussed the benefits and drawbacks of offering practica as online courses 
when equity and inclusion are course goals. Panel attendees had opportunities to offer feedback and to 
take away ideas for improving equity and inclusion strategies in their internship programs.

Addressing Neurodiversity in TSC Internships         

In her presentation, Speaker 3 addressed the issue of neurodiversity and internships. Over the past sev-
eral years, scholars and social justice advocates have built upon Singer’s (1998) concept of 
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neurodiversity, which seeks to normalize neurological differences amongst individuals, particularly those 
on the autism spectrum. This work is beginning to be carried over into the fields of writing studies and 
technical and scientific communication (Jurecic, 2007; Lewiecki-Wilson et al., 2008; Tomlinson, & New-
man, 2017; Walters, 2011), and further work is being done in human resources, management, and busi-
ness fields (Bernick & Holden, 2018; Krzeminska et al., 2019; Krzeminska & Hawse, 2020). Outside the 
academic realm, major companies are also beginning to respond to this issue with Autism At Work pro-
grams, which are designed to recruit, hire, train, and assist neurodiverse employees.

After briefly highlighting existing work and key concepts in neurodiversity, peaker 3 addressed the 
importance of understanding neurodiversity for internship programs. She explored several areas for 
growth that administrators can work on. These include 1) supporting students on the autism spectrum 
in finding, applying for, and completing internships, 2) providing extra support for neurodiverse students 
on the job, 3) seeking internship partners who are supportive of neurodiverse interns and their learning 
needs, and 4) addressing neurodiversity as a topic in the internship practicum courses so that all stu-
dents can gain a greater understanding of and capacity to work with neurodiverse colleagues. Through 
this presentation, Speaker 3 opened up a conversation about ways to better support neurodiverse stu-
dents as they transition from school to the workplace. Through this conversation, she shared resources 
and provided audience members with tools to begin supporting neurodiverse students in their own pro-
grams.
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Students In Control of Their Learning: Anchor Projects and 
Open-Educational Resources in Technical and Scientific 
Communication Programs    

Ed Nagelhout, University of Nevada at Las Vegas

    

For this individual presentation, I described the value of anchor projects and open-educational resources 
(OERs) as a series of touchstones for students to enhance their learning and develop multiple literacies 
over time. The goal was to encourage programs to extend beyond the individual course and construct 
more transparent relationships between projects, between courses, and across the program.

First, I defined an anchor project, as opposed to an anchor course (like FYC), as a single project, often 
focused on a core skill (or skills), interspersed throughout a TSC program with similar goals and deliv-
erables from course to course.

An anchor project interspersed throughout the curriculum, throughout the student’s TSC program exper-
ience, can enhance the student learning experience. Even if a project is exactly the same, students and 
faculty will easily be able to distinguish the quality of work from the previous year or years. For example, 
the same digital identity project in different courses over time allows students to develop a more soph-
isticated digital identity, by allowing them to create and revise, again and again, to meet their changing 
short- and long-term professional goals. From course to course, students will be better able to articulate 
differences in rhetorical contexts, as well as the strengths and weaknesses of different artifacts. Sixteen 
weeks is no longer a boundary.

In other words, rather than preceding the student experience (like FYC), an anchor project allows stu-
dents to make their own connections between courses within the TSC program: building a set of skills 
and resources over time, creating more sophisticated forms of representation, and crafting their own 
narrative to show explicitly what they can do, how they can think, and what they will accomplish as 
future professionals.

Second, I defined OERs as a tool for designing courses and programs in more student-centered ways. 
Rather than simply selecting an open textbook, students themselves gather key open resources for 
understanding concepts more fully and for completing coursework. Students also research, review, and 
select open-access software or apps for use in the course that will help them construct more effective 
deliverables. All of their findings are shared openly with the rest of the class.

In this way, through OERs, students engage with the class, sharing knowledge, asking questions and, in 
short, being sensitive to their own learning needs while, at the same time, contributing to larger ongoing 
conversations. This allows students to personalize their OER experience with the coursework and 
develop from where they are at, currently, in their thinking and skill levels. More importantly, students 
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gathering OERs in a program builds an archive of resources from project to project and from course to 
course that they will carry with them into the future.

Finally, in keeping with CPTSC tradition, this presentation concluded by initiating conversation with the 
audience around three interrelated prompts:

 l How might anchor projects and OERs work hand-in-hand?

 l How might instructors use anchor projects and OERs to enhance other projects in the course?

 l How can course and program assessment use anchor projects and OERs effectively?
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Who’s Really Paying for That Shrimp Cocktail? The Price of 
Academic Textbooks and OER Alternatives    

Mason Pellegrini, Purdue University    

 

In recent decades, the cost of academic textbooks has raised quadruple the rate of inflation in the US 
(Okamoto, 2013). These increasing costs have had a well-documented and strongly negative effect on 
every available metric for student success (Florida Virtual Campus, 2016), and community college and 
lower-income students are affected by this most. Yet, the most recent scholarly article in writing studies 
on the economic dimension of textbook publishing was a 5-page article in CCC written in 1972 (Addison, 
1972). Despite this lack of scholarship, this presentation argued that resisting an inherently oppressive 
circulation of texts that harms the vulnerable group closest to us (i.e. students) is a challenge that can 
and should be addressed by administrators in technical and scientific communication (TSC) and that we 
must take action through exploring open educational resources (OER).

There were the two purposes for this presentation. The first was to illustrate how exorbitantly priced 
textbooks are, and the second was to detail efforts that have been made to try to address the problem 
through OER. My methods consist of an extensive interdisciplinary literature review combined with 
information gathered online from some of the most noteworthy attempts to provide students with 
affordable or open access (OA) textbooks and other OER, including the University of Florida's Orange 
Grove Text Plus, and the Massachusetts Institute of Technology’s OpenCourseWare program, which 
according to its website, has served over 300 million visitors since it was created. Textbook prices are a 
pressing new challenge in academia and only getting worse over time, and OER is an emerging solution.

First, this presentation described the nuance and uniqueness of the academic textbook industry in Amer-
ica that allows this unhealthy dynamic. Essentially, there is very little elasticity in textbook demand since 
students do not choose which textbooks to purchase; therefore, students are forced to pay despite how 
exorbitant prices become (Carbaugh, 2016) and how much these high prices harm them. In this sense, 
the US academic textbook market is very similar to the US prescription drug market. Ignorance of this 
dynamic is maintained by textbook publishers who continually dole out gifts to faculty and admin-
istrators, encouraging us to look the other way.

Second, this presentation explored noteworthy efforts that have been made to address textbook prices 
by creating OER and OA textbooks. I outlined what these movements have in common. For example, 
unsurprisingly, most successful OER initiatives begin with a very large investment either in terms of state 
funding or university support for the labor of authors. Since lack of awareness of OER is often a problem, 
I provided attendees with a handout that lists major OER, specifically highlighting content appropriate 
for TSC courses. Attendees were also asked to share what their institutions have done to make its text-
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books more affordable, so that we can build momentum for the OA movement, benefit other attendees, 
and make higher education more accessible for students and scholars around the globe.
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Process & Product: OER Student Text for Community 
Engaged Technical Writing Courses    

Johanna Phelps, Washington State University

    

In Fall 2019, we piloted the use of OER texts in our technical writing service course at a land grant insti-
tution. In Spring 2020, with insights gleaned from Read, Bowen, and Covey’s (2020) OER guide, we 
expanded our OER options so faculty can customize their readings for instruction of specialized sections 
in business and engineering. Presently, we rely heavily on Gross et al.’s Technical Writing, as well as Pow-
ell, Reardon, and Arnett’s Open Technical Communication and Last’s Technical Writing Essentials. These 
texts together cover much of our students’ reading needs; however, all of our technical writing service 
courses also include major community engagement projects. Therefore, in Spring/Summer 2020 we draf-
ted an OER text supplement focused on community engagement in technical writing undergraduate 
courses. This content, hosted via our institution’s subscription to Pressbooks, modernizes Bowdon and 
Blake Scott’s 2002 Service Learning in Technical and Professional Communication. The sections were 
researched and written specifically for students enrolled in technical writing courses that require or 
incorporate community engagement. Some of the current text’s topics include introduction to com-
munity engagement and service-learning, history of civic engagement in technical writing courses, key 
terms, cultural competency, understanding the partner organization’s priorities, asset-based com-
munication, strategies for conducting local research, handling unanticipated challenges, delivering final 
projects, and strategies for continued partnership beyond what is required for coursework.

In Fall 2020 and Spring 2021, while instruction was entirely online at our institution, instructors piloted 
this OER text in nine upper division technical writing service course sections. Simultaneously, pro-
fessional writing majors in an advanced technical writing course conducted usability testing and content 
development work on the initial draft. Now, as we revise the original text with insights gleaned from our 
first year of use, we are hopeful the second year of use and assessment will prove equally informative. 
Like the authors of the many OER texts we use in our program (Technical Writing; Open Technical Com-
munication), we recognize the need to lower costs for students, make content as accessible as possible, 
and, heeding CPTSC’s 2021 conference call, we also intended our resources to be usable for online edu-
cation as part of a curriculum intended to prepare (our predominantly engineering and business) stu-
dents for the workplace.

This brief presentation offered context, an overview of process and development, and showed current 
textbook sections. We sought insights and invited attendees to consider what elements of the book may 
be useful for their context, and what sorts of chapters and content may be usefully added over the next 
year before the book is promulgated widely for use by TSC programs beyond our own.
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Adoption of OER Materials among TSC Faculty    
Daniel L. Hocutt, University of Richmond

    

This presentation originated in my experience as a technical communication practitioner teaching a 
course in business and professional communication, using OER, as an adjunct instructor. I work as a full-
time web content and social media platform manager on a higher education marketing and engagement 
team, and I also teach a graduate and undergraduate technical and professional communication (TPC) 
course, Business and Professional Communication. This positioned my professional, academic, and ped-
agogical experiences squarely at the intersection of key aspects of this year’s CFP: a “contingent faculty” 
member adopting “open education resources (OER)” in a TPC course with immediate experience of the 
professional workplace’s “future-oriented trajectory of professional and technical communication. 
Aware of Melançon and St. Amant’s (2019) call for sustainable, empirical research methods, I propose to 
present the results of a survey of TSC faculty across the U.S. and Canada asking them to indicate their 
awareness of and familiarity with OER resources in TSC; their willingness to adopt or adapt OER in their 
TSC classes; and their experience(s) with adopting OER for classes (if applicable). In conducting this sur-
vey, I hope to collect data to address several questions posed by this CFP:

 l How extensively do TSC programs adopt OER materials?

 l Does the adoption of OER change TSC curricula?

 l What issues should faculty consider before developing OER?

In distributing this survey, I intended to ask that contingent and tenured faculty complete the survey, 
and to identify their contingent or permanent status, in order to compare the level of OER adoption 
among contingent and permanent faculty. I also asked that OER titles and links be shared to develop a 
list of OER in use in TSC.

This presentation was intended to offer preliminary data about the use of OER among contingent and 
permanent faculty across a broad swath of TSC programs and individual courses, since not every TSC 
course (including my own) is attached to a TSC or TPC program or department. The data collected from 
this survey began to address questions raised by this CFP while filling a gap in research about OER adop-
tion in TSC courses. It was also a starting point to determining the extent to which OER adoption differs 
among contingent and permanent faculty, and may offer insights into connections between workplace 
expectations and instructional resources.
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Lean, UDL, and Workplace-Focused: Learner-Centered 
Approaches to Tech Comm Education    

Guiseppe Getto, East Carolina University 
Jack Labriola, Kennesaw State University  

 Suzan Flanagan, Utah State University

 

This panel presented workplace-focused, learner-centered approaches to technical communication edu-
cation through the application of Lean and Universal Design for Learning (UDL). Lean is a methodology 
that invites removing waste, cross-functionality, and experimentation (Gothelf & Seiden, 2013; Johnson, 
Simmons, & Sullivan, 2018). Combined with approaches like UDL (Coyne et al, 2017; Dolmage, 2009; Hall 
et al, 2012; Melonçon, 2013; Meyer et al, 2013; Walters, 2010; Williams, et al, 2013), applying Lean to 
tech comm education means adapting industry realities to pedagogical spaces in ways that accom-
modate all learners and career trajectories.

Lean technical communication programs that also ensure accessibility would: 

 l understand that there are multiple paths from classroom to workplace,

 l grow in a direction that serves learners while preparing them for workplace realities,

 l focus on connecting with industry partners to create a dynamic tension between employer needs, 
program resources, and educational experiences, and

 l experiment continually to improve the flow of learners as they journey from classroom to work-
place.

Our goal was to apply principles of Lean and UDL to help attendees cultivate better classroom to work-
place experiences for learners in their programs.

Speaker #1 presented on course design from a practitioner standpoint. In partnership with industry prac-
titioners in emerging practices like content strategy, UX, and structured authoring, he explained his 
innovation loop between industry practice, experimentation, and resulting pedagogy. In short, as 
industry best practices change, Speaker #1 adapts his courses in response, not in a linear industry-to-
academy direction, but in a mutually beneficial feedback loop. Over the years, this has included con-
sulting with industry partners on curriculum design, trying his hand as a practitioner, and doing prac-
titioner-based research that led to pedagogical innovation. He provided attendees with ways that they 
can design practitioner-driven courses without doing all of these things at once. He has found that the 
most important elements are the willingness to ask industry practitioners about their problem-solving 
practices and the willingness to experiment with new pedagogical approaches that accommodate these 
practices.
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Speaker #2 presented ideas focused on developing lean courses that are adaptable for individual stu-
dent needs and desires for future industry goals. In a department that has a variety of students looking 
at different career trajectories from traditional tech comm jobs such as writers, editors, and UX research-
ers to more design-focused jobs like interaction designers, UX designers, and UI designers, courses need 
to be flexible to showcase the different pathways to the workplace. Speaker #2 provided attendees with 
different activities to help attendees get an understanding as to what the goals of students in their 
classes are, and how to develop a lean, adaptable course syllabus to help these students get the most 
out of their courses.

Extending speaker #2’s discussion of lean courses and flexible pathways, speaker #3 presented on the 
implications of learning and working remotely for prolonged periods. In the previous fall, many uni-
versities, including California State and Harvard, continued in distance learning mode, while Twitter and 
Dell had announced that their employees can work from home indefinitely. These adaptive shifts to 
remote learning and remote work are consistent with lean methodologies; however, we must anticipate 
the edge case and the problems that arise at the extremes (e.g., the dichotomy between student’s 
access to technology, the effects of isolation on mental health). Speaker #3 discussed how the principles 
of calm technology (Case, 2016) can be used to mitigate such problems and to develop programs and 
workplace practices in mutually beneficial ways that enhance technical communication career tra-
jectories.
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Capitalizing on Our Strengths and Meeting Today’s Chal-
lenges: Toward a Much-Needed Program Update    

Jay Gordon, Youngstown State University 
Diana Awad Scrocco, Youngstown State University 

Christopher Barzak, Youngstown State University 

 

In response to a steady decline in the number of our program’s majors, shifts in the makeup of similar 
writing programs, and the need to update our course offerings, we are in the midst of transforming our 
writing program. We have crafted proposals for changes to our program’s name and mission, and we 
have created several new courses. Simultaneously, our university recently hired a consultant to create 
data-based profiles of all campus programs, resulting in designations of grow, sustain, adjust, and sun-
set. Despite relatively low data ratings, we were designated grow, which we have interpreted as an addi-
tional motivator for our changes. The changes we discussed are all intended both to broaden our majors 
appeal to students and to modernize it through increased attention to community engagement and writ-
ing for public audiences.

Our panel featured brief overviews of five new courses: Writing in the Public Sphere, Writing in the 
Health Science Professions, Writing with Data, Visual Rhetoric, and Writing to Publish. Our panel’s 
broader goal is to situate our discussion of these changes and updates in terms of some larger trends in 
higher education, particularly several of those discussed in Mintz (2019). We welcomed suggestions and 
feedback on our proposals, in terms of both course specifics and how to frame the courses in light of the 
larger challenges we face.

Speaker 1

Because our program name is changing from Professional and Technical Writing to Public and Pro-
fessional Writing, our proposed course Writing in the Public Sphere is central to our revised curriculum. 
In this course, students will examine the use of writing in public organizations, government, the non-
profit sector, the safety and health professions, and political and social campaigns. The rhetorical and 
ethical demands of writing in a broad range of public and professional contexts will be emphasized. Stu-
dents will consider the audiences for a variety of public documents, and they will examine the ways in 
which professional writers today often must write in public venues that encourage engagement with 
audiences (e.g., via social media and media sites that enable comment sections). Assignments will 
include analysis and research, proposals, media kits, editorials, position papers, web content, and other 
public-facing documents. This course, in other words, represents our effort to instill the idea that much 
of what we call professional writing is public writing.

Another course we proposed, Writing in the Health Science Professions, will accomplish some important 
programmatic goals. First, it serves a population of students who seek employment in a specific 
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industry; our institution has a robust nursing program, for example, from which we can draw students. 
Second, it ties our curriculum to a scientific field, a type of connection we wish to promote in the future. 
Finally, it will serve as an interface between a technical field and the public, as it focuses on writing 
about health and medicine for lay audiences. Specifically, students will examine various genres of writ-
ing produced by clinicians, researchers, and those working in health-science fields. Students also learn 
the rhetorical strategies needed to write and communicate effectively in health and medical contexts, 
including health-profession entrance essays, health science research reports, patient and clinician com-
munications, and public health documents.

Speaker 2

In an era of truthiness and fake news, we recognized the importance in our revised curriculum of writing 
honestly and effectively with data. In Writing with Data, students will examine various forms of qual-
itative and quantitative data, with the initial goal of understanding how the data are defined, collected, 
and used. Because this is a writing course, students will use data rhetorically to advance research-based, 
problem-centered arguments for both lay and specialized audiences. Students will be introduced to 
data-collection methods such as interviews, surveys, focus groups, online community analysis, and quasi 
and true experiments; while this is not specifically a research methods or statistics course, students also 
will be introduced to such concepts as randomization, controls, operationalization, reliability and valid-
ity. Students also learn how writers incorporate data-driven arguments into different written genres and 
represent those arguments using data-visualization tools.

An important part of any course on writing with data is the use of the visual information. Our proposed 
course, Visual Rhetoric, will examine visual elements of communication across a range of historical and 
contemporary rhetorical practices and genres, from politics and culture to science and technology. 
While the idea of visual rhetoric is not new, this course is an attempt to bring the deep-rooted insights 
of typography and visual design to bear on contemporary problems in information presentation and 
interpretation, including data visualization, information design, and how we can learn to distinguish 
between helpful graphics and visual sophistry. Students in this course will analyze the visual rhetoric of 
documents both paper and electronic, and they will produce their own examples of visual rhetoric in 
action.

Speaker 3

Writers engage the public by publishing their work. Our proposed course Writing to Publish is designed 
for professional writing students as an orientation to today’s publishing industry, in order to provide 
them with knowledge and tools they can use to get their work published. For centuries, publishing has 
been synonymous with print, so the course first will focus on the traditional print publishing paradigm 
(of books, magazines, and so on) and then shift to examine the world of electronic publishing. The main 
point of view, however, in both paradigms, will be that of the author. This course also considers pub-
lishing from a business perspective so that students, as emerging writers, can better understand how 
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publishing processes really work. The mission is to learn to think as both a savvy writer and a publishing 
entrepreneur (at least for a semester).

Specifically, the course provides an overview of the industry and print publishing procedures from 
acquisition to publication. Some of the topics this course explores include the history of writing and the 
book; American publishing history; intellectual property, idea protection, and electronic or subsidiary 
rights; the evaluation and acquisition of manuscripts; the role of literary agents; publishing contracts; 
the role of the editor; marketing and promotion; and design and production.
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Session 6



Reimagining the TC Service Course in Changing Contexts    
Jennifer Mallette, Boise State University

 Michelle Miller, Boise State University
 Sherena Huntsman, Boise State University

 Debra Purdy, Boise State University
 Heidi Naylor, Boise State University

              Roger Munger, Boise State University

 

Until Fall 2020, our sophomore-level introduction to technical communication course was part of the 
general education options for the social science requirement, meaning that a wide range of students 
took the course to meet both general education and writing requirements for their degree. The course 
served roughly 350 students each semester in disciplines such as engineering, environmental science, 
health sciences, biology, and English. However, in Fall 2020, the course was removed from general edu-
cation options, which led several majors to remove it from their required courses; engineering dis-
ciplines in particular did not have space in their credit hours to add it as a requirement outside of 
general education. In this environment, the technical communication program had to reduce overall 
offerings.

However, with the course no longer part of the social science electives, the university learning out-
comes, and other general education requirements, the program was free to begin to change how it 
taught and administered the class. This panel focused on the challenges of administering a technical 
communication service course in the context of changing institutional requirements, focusing on the 
opportunities to re-envision this course in a new era for technical communication.

The first speaker outlined the history and current context of the technical communication service course 
and how the program navigated the challenges of changing institutional requirements. When the course 
was under review by the general education program, the course’s administrators had to decide whether 
to revise it substantially away from a writing-focused technical communication course and more toward 
an introduction to writing studies course. Because we recognized that this shift would no longer serve 
the students who might be required to take it, nor the students in the rhetoric/technical communication 
BA, we opted to maintain the course and thus have it removed from the general education program. 
This removal created challenges for enrollment but also presented new opportunities. This presentation 
focused on explaining the context and highlighting the challenges and opportunities that were explored 
by the other five speakers on the panel.

The second speaker focused on the creation and implementation of a mentorship program for graduate 
teaching assistants teaching Introduction to Technical Communication. Prior to Fall 2020, mentorship for 
one graduate assistant was on a personal and as-needed basis. However, with the growth in teaching 
assistants (four in the 2020 cohort and three in the 2021 cohort), this individualized system has become 
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challenging and unsustainable. By creating an equitable, caring, and structured mentorship program, 
stressors for graduate students are mitigated, and they are given more space and support to develop 
and teach a course that reflects the changes and advancements in the field of technical communication. 
This presentation focused on the implementation of recommendations to create support for graduate 
teaching assistants in the development of their own courses and their success in their own graduate 
studies.

Speaker 3 focused on the development of an Open Education Resources (OER) textbook as a tangible 
reflection of a collaboration involving expertise in the field of TPC, our faculty expertise, and the expert-
ise and experience of our students. The core goal of this collaboration is our programmatic values and 
mission. Specifically, our OER integrates our value of equitable, accessible, and rhetorical technical com-
munication practices into student-facing course materials. 

This ongoing OER collaboration began by merging multiple TC OER materials currently available to form 
a structural foundation. As faculty, we leveraged our joint expertise to assess these merged materials to 
reveal areas where we could reform the OER. We continue to integrate specific wording, application, 
examples, and student practices that are specific to our course designs, student population, and learning 
outcomes. Additionally, student experience and expertise are also vital to our OER development. Spe-
cifically, our Master of Arts in Technical Communication students are invited to develop their skill set as 
they practice course learning outcomes within the OER project. Importantly, this collaboration inten-
tionally integrates the field of TPC at large within a collaborative process that encourages intentional 
and inclusive technical communication resources that can continue to evolve with our programmatic 
goals and values.

Speaker 4 described their experience collaborating with the Computer Science program to develop a cus-
tomized offering of the 200-level intro to technical communication for their students.  Because they 
wanted to retain a 3-credit writing course to support their students and to meet ABET requirements, the 
Computer Science Department voted unanimously to continue to require the course for their majors.

To this end, two Computer Science faculty members were interviewed in spring 2021, where they were 
asked for their insight on genres most often assigned in their program as well as to provide their per-
spective on the gaps they currently see in their majors writing skills. The course was developed over the 
summer of 2021 and was offered for the first time to a section of computer science majors in the fall 
semester. The presentation shared the primary elements of the final course design as well as early 
insights on the course’s effectiveness.

Speaker 5 shared their evidence-based practices that support student research and collaboration, par-
ticularly in online or remote-delivery environments. As we shifted our course to respond to the insti-
tutional changes, we also fielded the challenge of pandemic-informed delivery. While challenging, these 
changes presented opportunities to re-imagine student activities and assignments as well as to re-invig-
orate instructor-modeled tone and rationale.
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Since students flourish when they experience a strong sense of community and belonging (Fink, 2014), 
this speaker explored creative solutions such as collaborative jamboards, minute-to-win-it audience ana-
lysis activities, workshop sessions in breakout rooms, workshopping tips of the day, and the use of stra-
tegic and group-oriented research techniques. The goal was to help students experience success not 
only in collegial and collaborative skill building but also to respond to an assignment to appropriately 
meet audience needs and fulfill a document’s purpose.

Similarly, fostering a growth mindset in the midst of what can feel like a chaotic moment is an important 
instructor goal (Harnish et al, 2011). To that end, this speaker also shared strategies for encouraging stu-
dent persistence and success, including the use of welcoming and positive language on course syllabi 
and in providing assignment feedback.

The final speaker focused on how a games-based classroom can support learning. As our course moved 
out of general education (and a rigid State Board of Education structure), we had an opportunity to 
focus on the needs of specific programs, including our own undergraduate emphasis. The challenges 
were providing a structure to meet varied student goals across sections and reflecting universal design 
for learning (UDL) principles.

One solution involves helping students meet learning outcomes by using game elements (gamification). 
This presentation also explored the opportunity to use gamification as a method to reflect UDL prin-
ciples: multiple means of engagement (why of learning), representation (what of learning), and expres-
sion (how of learning). Through assignment levels, students are provided individual choices to pursue 
tasks relevant to their goals, multiple means to engage with content, and multiple ways to demonstrate 
their learning. A game-based approach with an emphasis on student choice offered instructors a way to 
structure a course with some consistency and still meet varied student needs and learning expectations. 
Our discussion helped participants use game-based elements to empower students to discover know-
ledge relevant to them and which reflect course learning outcomes.
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Renewable Assignments and Student-Generated OER Con-
tent: More Complex Than We Imagined    

Jonathan Arnett, Kennesaw State University 
Laura Palmer, Kennesaw State University

 

This panel presentation discussed the process of and lessons learned from developing and deploying a 
renewable, authentic assignment that asks undergraduate students to generate content for an OER.

At our institution, a team of professors and instructional designers created an OER for technical com-
munication courses. This OER has been highly successful and, at our institution alone, is now saving 
approximately 830 students an estimated $88,500 a year.

Two members from the team who developed the OER were inspired by a session on the Untextbook at 
OER19 (Harrison et al, 2019) and the argument against pseudo-transactional disposable assignments 
(Wiley, 2013). They decided to create a renewable, authentic assignment that would both challenge and 
engage students by allowing them to create educational materials that would be seen and used by other 
students. Specifically, they decided to ask students in a class about digital accessibility (in this class, 
almost exclusively technical communication majors) to develop content about basic principles of access-
ibility that students taking an intro-level technical communication course should learn and to integrate 
these student-generated materials into the OER.

The plan was for the two OER developers to create assignments that the course instructor would assign, 
collect, and grade as normal course assignments, and the students would provide either Creative Com-
mons licenses or do-not-publish statements for these assignments. After the semester finished, the 
team members and class instructor would edit the student-submitted materials, select and integrate the 
best parts, and publish them in the OER as a new section in an existing chapter about document design.

Presenter 1

The first presenter is one of the developers of this project. This presenter discussed the pedagogical the-
ory behind renewable assignments and authentic assignments; the impetus for using OER; lessons 
learned from using OER in technical communication classes; and the reasons for combining student-gen-
erated content into OER.

Presenter 2

The second presenter is one of the developers of this project. This presenter discussed the process of 
creating the renewable, authentic assignment; challenges of structuring and carrying out the project; 
the mid-project changes that became necessary; and the post-semester editing project.
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Presenter 3

This presenter is the instructor of the digital accessibility course. This presenter discussed practical 
issues related to developing and deploying renewable, authentic assignments (and, in particular, the 
challenges of implementing assignments designed by third parties into a course).

All presenters discussed lessons learned that other faculty members can use when developing both 
renewable, authentic assignments and OER contents.
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Annual Business Meeting Minutes



Minutes for the October 2021 CPTSC Business Meeting 
(held October 30, 2021)
ZOOM Link

Attendees: 23 in attendance at 11:02

Attendees: Teena Carnegie, Sean Williams, Joanna Shreiber, Russell Wilkerson, Shelley Thomas,

Marj Rush Hovde, Corinne Renguette, Jennifer Mallette, Laura Vernon, Joy Santee, Timothy

Ponce, Rhonda Stanton, Julia Romberger, Felicia Chong, Bruce Maylath, Liz Hutter, Danielle

Stambler, Katlynne Davis, Joseph Jeyaraj, Jason Tham, Xiaoli Li, Katlynne Davis, Alex Ilyasova

_____________________________

Call the meeting to order at 11:00 EST/10:00 PST

Review & approve agenda

Review & approve minutes

Announcements:

 l Joanna started as member at large in 2015, became treasurer in 2017, thank you for your service, 
Joanna!

 l Jennifer Mallette stepping in as new treasurer-welcome.

 l Introduction to the new EC

 l Extra thank you to Erin Friess and team for all the work on the conference!

Ongoing business (75)

Reports and updates

Programmatic Perspectives: Lee Ann & Lora

 l issue 12.2 in Nov, call for SI editors for 13.1 look at that call, also welcoming      Danielle, teaming up 
with Admin - Joseph and Stephen focus

 l 2022 new website, getting DOIs, proposing process for best article of year award
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Diversity Committee report

 l Have been very active - accomplished a lot - advocated for more research on

 l TPC antiracist pedagogy - added a budget line for the grant program

 l Advocated more space for BIPOC scholars of color - EC working with them to create that space

 l Advocated for writing and enacting an antiracist policy - will work with them on that as well

 l Advocated for more support for the work they do - committee space - EC - prioritizing that for all 
committees

 l Advocated for a stronger voice on EC - we are including them in C as voting     member to have that 
voice

 l Written report distributed

Constitution & Bylaws updates for a vote

 l Several changes – no bylaws before now, some content needed for the bylaws,

 l bylaws should be more detailed and easier to change, they provide guidance for the future

 l We included a few things we hope we never need to use - dissolve institution, remove member

 l There were some changes needed to support our DEI commitment

 l We omitted the special advisory, simplified nondiscrimination, added more about structure, 
officers clarification, 3 members at large and one DC member,

 l Article 5 is new, Article 6 is about the business meetings, Article 7 clarified financial processes, 10 
is about the EC and removing people and members, etc.

 l Bylaws start on p5 --SEE MARJ For list of updates

Questions: none

Comments: Bruce Maylath: All the changes seem merited. Thanks for the updates.

Vote: Link in the chat to vote now, sending link to list of members

Sean: Please take a few minutes to vote now.

It will be open until Tuesday end of day, and once it passes it goes into effect

immediately: https://iu.co1.qualtrics.com/jfe/form/SV_2t2C2QXOK5MZgVg
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Motion to approve the changes in the CPTSC Constitution & Bylaws

Russell: 2nd

Vote: approved (19 yes)

Treasurer’s Report: Joanna (see report for details)

 l HUGE thank you to Erin’s team and their work - Ryan Better, Kim Campbell, Chris Lam, Vince 
Robles

 l  

We reserved a block, initial bill was $13k, 2021 renegotiated to 9k, renegotiated again, they 
needed the rooms for another big event, current bill 0! Apparently they are having a sherriff con-
vention, we were locked into 2018 prices, they did not want to charge 2018 prices - HUGE thank 
you to Erin!

 l End of year 2020 = 107606.61, current 104297.21, a few checks came in, most through online, no 
sponsorships, newly approved Diversity scholarship award,income was 10,563.12

 l CPTSC expanded the Diversity Committee scholarships to 2k in February 2021; the treasurer can 
track that separately from sponsorships and add to when needed in some years

 l Grants added a 2nd grant cycle, DEI grant cycle partnership with Diversity Committee who 
chooses topic of the call

 l No one went over their budget, some things from 2020 just came through

 l PP $171.12 - has had an assistant from UC, but will use more of their budget now

 l Website $45 - 3 years domain fee renewal paid in April

 l Awards $110.24

 l Misc $69.27

 l 2021 virtual conference 217.89

 l 2020 online event 487.57

 l Total expenses $13,789.89

Rhonda Stanton - wants to be more involved – has several Qs about financial procedures.
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PP - pays for lots of things, none of the volunteers are being paid, UC was paying the research assistant, 
the $171.12 is for InDesign, increased their budget to 3K,previous budget was not covering both issues, 
they will talk about the changes soon, right now not paying anyone.

Russell: will be asking for funds for the grad assistant and the next copyediting assistant - Danielle was 
paid from U of MN

Rhonda - really values this organization and will be more involved

Marj - doing elections next year - watch for that email

business or other items (15)

Teena: EC would like to be more involved with committees – liaisons are excited about the work they 
do, we want to build connections.             Next: updates from the committees:

International - Xiaoli Li

 l standing committee, oldest thanks to Bruce 25 years,

 l charged to make connections with orgs internatioonnly support teaching research service inter-
nationally, because of COVID lots of visa offices closed,

 l travel ban, no study abroad, no internships, int’l students could not come to programs no visa, 
programs delayed. Developed new ways, more CPTSC members were able to attend virtual inter-
national conferences and build connections.Hopefully resume study abroad and internships. 
Would like to propose that we schedule annual international committee meetings at conference 
in mornings so liaisons can attend and so our members can connect international opportunities 
research, teaching, and service. Everyone is welcome more to join the committee, and the 
primary task this year to work on the committee website. If you want to serve, contact Xiaoli by 
Tuesday: Xiaoli Li xli002@udayton.edu

In Chat: and special thanks to Bruce Maylath for the vision to create this committee so long ago! Bruce: I 
give credit to my co-founder, Debby Andrews, who conceived of the need for an international com-
mittee in 1996.

Teena - excellent connections for international orgs, projects,collaborations...

Administrators committee - Jason Tham, Julia, Joseph 

 l met monthly - teaching and programmatic resources to administrators

 l OER project repository, Programmatic database rehomed from Lisa
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 l achieved launching a new section in PP called Focus - features timely topics at 2500 words each 
entry, great response first call, junior faculty,grad students submitting, several under revision and 
review, open for new members

 l contact Jason Tham: My email is jason.tham@ttu.edu

Danielle – Graduate Student Committee

 

 l Danielle: We formed it in Westchester

 l Last year partnered with ATTW to bring in Tech Comm students from all over,

 l started Discord channel for GS writing group activities, goals/support (all isolated)

 l Collaboratively coauthored a focus section in PP, call came out around same time Russell reached 
out for committee session, had a listening session, fantastic-- plug the listening session at 10:30 
pacific - need support from all - inviting others to be partners

 l Holding an election after today for new co-chair - Danielle stepping back need someone to work 
with Katlynne - hope to stagger so always a new person work with someone experienced

 l Upcoming year - initiatives in key areas - writing support and mentorship - more soon program, 
genre repository - successful prospectuses and proposals etc - mysteriously figure out how to do 
this ourselves - cross-organization effort Katlynne - another effort - expanding the membership 
and interest - both in final years of PhD, need more interest and people involved - all welcome to 
listening session 12:30 central

Next F2f conference: Sean

2022 - Colorado Springs - Olympic City USA, October 26-28

The last time it was there was 2014 - Sean starting his 3rd year - newest TC program

Why Colorado Springs - new US olympic/paraolympic museum, garden of gods, mountains, hard to 
decide on saturday events - walk up Pikes Peak, bike and beer tour, halloween concerts and festivities - 
lots to do! Plenty of room for more people to be involved if you want to help - no theme yet but will 
announce. Hoping pandemic will allow f2f meetings

Bruce - previous potential host - did Erin’s TX team turn it down?

Sean – yes, they had first opportunity and turned it down

Bruce - departure of so many pulled back on the idea - glad
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Alex - layer clothing - might have all 4 seasons in one day - will be a blast

Sean - Cog railway back open - def one of the Saturday outings - Manitou Springs arcade - 25 cent Pac-
man, etc. old school games. Will be a great team and lots of fun

Teena: Program chairs and Members at Large will come up with theme and the call, the host organizes 
events - develop in January to go out maybe in February/March

Motion to have the 2022 conference in Colorado Springs: Bruce

Marj 2nds the motion

Vote: Unanimously approved

General thanks and well wishes from all

Meeting adjourned: 12:04

Next meeting: At the annual conference in CO, October 28, 2022
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