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Workshops 

Rhetoric and Experience Architecture 

Jennifer Sano-Franchini, Virginia Tech 

Kristen Moore, Texas Tech 

Andrew Kulak, Virginia Tech 

This workshop introduces key concepts in Experience Architecture as they pertain to program building 

and development. Experience Architecture is the creation, testing, and revision of mediated systems 

that enable users to communicate in networked digital environments and physical spaces. Workshop 

facilitators will briefly describe the development of a major, minor, and certificate in Experience 

Architecture while drawing on these concepts, before overviewing two example approaches to 

Experience Architecture as situated within technical communication programs: feminist interaction 

design and public planning. Some time will then be spent working with attendees to conceptualize 

programmatic development through these lenses. In doing so, attendees will use concepts from 

Experience Architecture to work through the idea of programmatic decision-making as a practice of 

architecting student and instructor experiences over time. 
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Ongoing support for associate professors and mid-career 
faculty in technical communication 

Miriam F. Williams, Texas State University 

David Alan Sapp, Loyola Marymount University 

TyAnna Herrington, Georgia Institute of Technology 

Sam Dragga, Texas Tech University 

Kim Sydow Campbell, University of North Texas 

This workshop is designed to help associate professors and mid-career faculty with the process of 

reflection and goal setting. The presenters, all of whom have earned the rank of full professor at their 

institutions, will address ongoing issues related to post-tenure professional satisfaction and the process 

of planning for promotion. The continued discussion will include advice about managing the post-tenure 

period, as well as for sustaining a record that might eventually form the basis of a case for promotion to 

full professor. While the presenters realize that specific standards related to the achievement of 

promotion are situated in the policy documents of each applicant’s own institution, they will offer 

suggestions based on their experiences and those in which they are most familiar. 

These suggestions will cover a variety of post-tenure issues: sustained teaching excellence (e.g., ongoing 

participation in peer-review of teaching exchanges; maintaining a teaching portfolio; tracking course 

evaluations and peer reviews), sustained research productivity (e.g., use of sabbatical leaves; developing 

a plan for short-, medium-, and long-term productivity; strategic use of collaboration/co-authorship and 

interdisciplinary research), and service that focuses on visibility and leadership at one’s institution, 

discipline, and community. The presenters will re-emphasize that these activities need to be 

documented much the same was as they were during the pre-tenure career, and how important it is for 

that momentum to be sustained. The presenters will encourage associate professors and mid-career 

faculty to reflect on their new responsibilities in the post-tenure period and reminding them of their 

responsibilities as active mentors for junior faculty and graduate students in our discipline, along with 

the importance of collegiality and disciplinary citizenship, within and beyond the department. 

As associate professors and mid-career faculty reach this important stage in their careers and feel free 

of anxiety about tenure, it is an ideal moment to take time to reflect on one’s life and to set new goals 

related to professional aspirations. For some, it is a time to expand one’s teaching repertoire, or refocus 

a research agenda, or find additional ways to serve the discipline, the profession, and the public -- ways 

that may have been unavailable or unwise earlier in one’s career. It may also be an ideal time to 

consider how these changes will balance with other aspects of one’s life (while not ignoring changes in 

the academy that have intensified the burden on mid-career faculty in areas such as assessment, 

program review, and amped-up regional accreditation standards). 
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How to brand technical and professional communication 
programs 

Bob Johnson, Michigan Technological University 

Lisa Meloncon, University of South Florida 

The goal of this workshop is to explore ways to employ usability techniques--from research methods to 

theories--to brand and ultimately, market academic programs internally, and more importantly, 

externally. The purpose of branding is to identify and to express the truth or value of an organization, 

product or service. For academic programs, branding then is the way that we provide a clear overview of 

what the program does for students, higher education administrators, and those in the community who 

provide experiential learning opportunities or hire our graduates. As a strategic feature, branding should 

be considered at all stages of program development to ensure we can provide answers to multiple 

stakeholder questions. This does not mean that we forgo our own academic value and vision, but it does 

entail thinking strategically and tactically about branding features such as program names, outcomes, 

mission statements, and courses. 

The Problem-Solving Program Administrator 

Karla Saari Kitalong 

Michigan Technological University 

  

The workshop leader defines two common problem-solving strategies—reactive or solution-first, and 

emergent or participatory. Examples of each are discussed alongside their benefits and drawbacks. 

Participatory problem-solving is advocated because it requires the administrator to carefully articulate 

the problem (it might not be as it initially appears!) and in so doing attend to stakeholders’ vested 

interests and potential points of resistance. Participants work in small groups to apply the problem-

solving principles and strategies to a problem of their choice, either from a provided list or from one 

participant’s personal situation. 
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Session One 

Growing a professional writing program for a dynamic 
student population 

Michael Creeden, Florida International University 

Luke Thominet, Florida International University 

Justin Grant, Florida International University 

Chet Breaux, Florida International University 

Maheba Pedroso, Florida International University 

In response to student interest in our Certificate in Professional and Public Writing, FIU will open a 

Writing and Rhetoric track in our English major in Fall 2017. In creating this track, we seek to offer a 

flexible curriculum that meets the needs of our large and diverse student body. 

FIU is a minority - majority, Hispanic - Serving, urban - research university with over 56,000 students. 

The University serves many first - generation college students and working professionals. We’re a 

commuter school, with multiple campuses in Miami, and a growing online presence. Our students come 

to FIU seeking preparation for professional work. These students are wonderful, dynamic, outspoken, 

involved, but certainly not homogenous. 

We’ve adopted a range of approaches to meet the needs of these varied students across our 

professional writing courses. Attendees to this panel can expect to take away several strategies for 

addressing divergent student needs while also engaging in a lively, reflective discussion about future 

goals and directions. 

Speaker 1: Traditionally, FIU’s Writing and Rhetoric Program offered general education courses and a 

handful of electives for English Literature majors. In Fall 2013, we launched the Certificate in 

Professional and Public Writing, which enrolled over 100 students each academic year. In Fall 2017, we 

will introduce an English major track. In addition to offering a wider range of professional writing 

courses, the track will foster community partnerships where students can develop on-the-job skills. 

Speaker 2: As FIU’s online student population expands, our pedagogical approaches must respond to the 

exigencies of these stakeholders. FIU’s online students are busy with family and work responsibilities, 

but often lack significant preparation in professional writing. As such, my online course emphasizes peer 

collaboration and support through a Team-Based Learning structure (Michaelsen, Knight, & Fink), which 

students have recognized as both a significant resource and practical experience in communication. 

Speaker 3: FIU students seek workplace communication skills. This summer, I developed an online 

Advanced Business Writing course for English Majors and Certificate students. This talk covers 

approaches to teaching business writing to students outside of the field, honing their unique skillsets 

and perspectives for the workforce. The goal of this talk is to rethink the writing in the disciplines 

approach to teaching business writing. 

Speaker 4: Our students are intensely concerned about their employment opportunities after 

graduation. To respond to this need, the FIU Digital Writing Studio has created an internship program 
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where students complete media projects designed to provide real-world experience vital to student 

employment (Bourelle; Tovey). Additionally, with assistance from faculty mentors, student-interns will 

be producing a podcast focused on student success. 

Speaker 5: As Director of the Certificate, I will reflect on directions for program growth. Most Certificate 

students are English majors, and they use the program to prepare for other fields, like teaching, 

business, law, and criminal justice. While most of the students have successfully completed the 

certificate, faculty constraints have resulted in individualized accommodations. The growth of the 

program, however, promises opportunities for more systemic solutions. 

Works Cited: 

Bourelle, Tiffany. “Bridging the Gap between the Technical Communication Classroom and the 

Internship: Teaching Social Consciousness and Real-World Writing.” Journal of Technical Writing and 

Communication 42.2 (2012): 183–197. Print. 

Michaelsen, Larry K., Arletta Bauman Knight, and L. Dee Fink, eds. Team-Based Learning: A 

Transformative Use of Small Groups in College Teaching. 1 edition. Sterling, VA: Stylus Publishing, 2004. 

Print. 

Tovey, Janice. “Building Connections between Industry and University: Implementing an Internship 

Program at a Regional University.” Technical Communication Quarterly 10.2 (2001): 225–239. Print. 
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Nationality and racism in hiring: Implications for 
supporting international students 

Chalice Randazzo, Eastern Michigan University 

Technical and professional communication (TPC) programs that value international and racial minority 

students as users should acknowledge and support intersecting diversity issues. This presentation 

considers programs’ responses to racism’s impact on international students in the hiring process. To 

illustrate this point, the presentation draws from interviews and focus groups with 63 students, 20 

college career counselors and TPC instructors, and 24 employers about résumés. My data suggests that 

there is an overlap between racism against U.S. racial/ethnic minority students and international 

students: e.g., two career counselors asserted that U.S. students with “non-U.S.-sounding” names 

should state their U.S. citizenship or risk rejection by employers who do not hire international workers. 

While some discrimination could be passed off as employers not being able to hire international 

workers, other data hinted at nationality’s racial intersections: e.g., a career counselor noted that 

employers have told her, “Every résumé I’ve received was Asian”; a staffing recruiter complained that 

some employers reject international applicants because of “culture”; and a Chinese student recalled her 

career counselor recommending their Chinese Club explicitly include events with U.S. students to 

demonstrate “that we can work with Americans.” 

Even when career counselors and instructors noted international students’ potential issues with 

discrimination, they did not speak of institutional support for those students. Instead, they asserted that 

international students would have devoted extra energy and time to finding employers that would hire 

them. This dismissive approach adds burden onto students who might already be disadvantaged with 

culture and language barriers. 

Based on this framing, the presentation ends with two takeaways. First are potential institutional 

support strategies that recognize international students’ experiences with racism and minimize its 

impact on their employment. Some examples include creating ties to employers who hire international 

students, explicitly acknowledging international discrimination in programmatic publications, and 

creating avenues that help students pursue legal recourse if they experience discrimination. 

The second takeaway is a larger question of how to include international students’ diversity while also 

not weakening growth of U.S. racial and ethnic minorities in our programs. In efforts to increase racial 

and ethnic diversity in TPC programs, “diversity” has been shifting to exclude international students 

from diversification metrics. Savage and Mattson (2011), Savage and Matveeva (2011), and Thrush 

(1997, 2000) distinguished between international and U.S. racial/ethnic minority groups, noting that TPC 

has made strides into international issues but has not addressed U.S. race. Their point is that TPC cannot 

rely upon international students to claim that our programs and our scholarship are becoming more 

“diverse” at the expense of U.S. racial minorities. While this definitional shift is necessary for bolstering 

U.S. ethnic and racial minorities’ participation in TPC, it also risks obscuring diversity issues—like 

racism—that some international students face, potentially undercutting diversity-related advocacy and 

institutional support for international students. After briefly discussing this point, the Q& A takeaway 

would be discussion about TPC’s definition of “diversity” and what spaces (scholarly, programmatic, 

curricular) might address international students’ experiences of diversity issues while not undercutting 

those of U.S. minority students. 
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Works Cited: 

Savage, G., & Mattson, K. (2011). Perceptions of racial and ethnic diversity in technical communication 

programs. Programmatic Perspectives, 3(1), 5–57. 

Savage, G., & Matveeva, N. (2011). Toward racial and ethnic diversity in technical communication 

programs. Programmatic Perspectives, 3(1), 58–85. 

Thrush, E. (1997). Multicultural issues in technical communication. In K. Staples & C. Ornatowski (Eds.), 

Foundations for Teaching Technical Communication: Theory, Practice, and Program Design (pp. 161–

178). Greenwich, Conn.: Ablex Pub. Corp. 

Thrush, E. (2000). A Comment on Laurie Grobman’s “Beyond Internationalization: Multicultural 

Education in the Professional Writing Contact Zone.” Journal of Business and Technical Communication, 

14(1), 84–91. https://doi.org/10.1177/105065190001400105 
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Programmatic requirements of Technical Communication 
programs: A graduate student’s perspective 

Amruta Ranade, Missouri University of Science and Technology 

In this presentation, I propose to present an auto-ethnographic study as a technical communication 

graduate student at Missouri University of Science and Technology (Missouri S&T). 

I worked as a technical writer at multinational companies as well as startups in India for five years 

before I decided to relocate to Missouri to pursue a Master’s degree in technical communication. While 

pursuing the Master’s degree, I took ten core technical communication courses, did an internship for 

three semesters, successfully defended my thesis, and served as the instructor of record for a service-

level technical writing course for three semesters. After graduating this May, I will rejoin the industry as 

a technical writer at a startup in New York. 

My experience as an industry practitioner, graduate student, and instructor of a technical writing service 

course gives me a unique perspective on the programmatic requirements of technical communication 

courses. 

In this presentation, I will discuss my reasons for choosing the graduate program at Missouri S&T 

courses I found relevant to my experience and useful to gain employment after graduation, and benefits 

of the graduate program. 

Reasons for choosing the graduate program 

The primary factors that influenced my choice of graduate programs were the courses offered, funding, 

and teaching opportunities. Secondary factors included the location, community, support for 

international students, and so on. The lack of knowledge about technical communication graduate 

programs in the Indian technical writing community was a major hindrance. More exposure to graduate 

programs might have influenced my choice of program. These insights might help program 

administrators in their recruitment efforts. 

Courses I found relevant 

One of the main reasons to pursue a graduate program was to fill in the skills gap that I had identified 

while working in the industry. Courses such as International Technical Communication, Visual 

Communication, and Usability Testing helped me fill in my skills gaps. Courses such as Web-based 

Authoring and Help Authoring complemented my industry experience. These courses proved beneficial 

when I was applying for jobs and helped me secure employment at a startup in New York. And the 

Teaching Technical Communication course and Research Methods course introduced me to the 

academic side of technical communication. Discussing these insights will give program administrators an 

idea about which courses help further the students’ careers. 

Benefits of pursuing a Master’s degree in Technical Communication 

Pursuing a Master’s degree in technical communication helped me understand the theory and rationale 

behind the mandates in the corporate style guides that I used in my industry jobs. Also, the teaching and 

research experience at Missouri introduced me to the academic side of technical communication and 
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inspired me to pursue a doctorate degree in technical communication. I plan to apply for Ph.D. programs 

later this year. 

Takeaways from the presentation 

The presentation will help program administrators and faculty understand and meet programmatic 

requirements from a student’s perspective. 
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Emergence and development of TC education in China 

Xiaoli Li, University of Dayton 

Most literature on technical writing/ communication teaching in China, from 1985-2001, concludes that 

the technical writing/communication teaching is “extracurricular or ad hoc” (Tegmeier, et al., 1999) 

because “the concept of writing for lay readers or the general public is not yet recognized as a need” 

(Barnum, et al., 2001, p. 402). 

After 2000, technical communicators in China are often employed in MNCs such as Microsoft, IBM, 

Siemens, and Johnson & Johnsons. Large Chinese companies such as Huawei, ZTC, and Lenovo started to 

establish their own information architecture department or documentation department in addition to 

their translation department in 1999. There are also companies that are committed to providing 

technical writing services to other industries or businesses, such as CSoft, Sigma Technologies. However, 

the different job titles adopted by companies as well as the multiple definitions for technical 

communication may still negatively affect the visibility of the profession of technical communication in 

China. Therefore, it is still early to conclude that technical communication has arrived as a profession in 

China. 

Beijing University is the first to establish a department of Technical Communication and Digital Art in 

China in September 2016. Tongji University in Shanghai is proposing a joint program with its art and 

design department. Although only a handful of universities in China are offering a course in technical 

communication, more and more universities are planning a course, with attention given to where to 

house it, faculty resources, student recruitment, unique program or course features, course and 

program sustainability, and career development of students. 

A summary of the approach to examine the topic 

Information will come from the scheduled technical communication education conference in June, short 

articles, reports and presentations given by a few faculty members in the last two years, and an active 

online discussion forum on WeChat among faculty and professionals who are committed to promoting 

the development of technical communication in China. 

Takeaways for conference attendees 

I suggest five ways you can get involved in helping and working with Chinese technical communicators. 

1. Building collaborative programs 

a. Leverage on the existing programs 

b. Build a new collaborative program at master’s level. 

2. Teaching a TC course or offering workshops on how to teach TC or develop a TC program. For 

example, Doug Eyman from George Mason and I facilitated a two-day workshop in Xian in June 

2016. Rich Rice is teaching in Nanjing in May 2017. 

3. Consulting for Chinese companies with a global business strategy and advising on how to 

localize in the US: Huawei, Lenovo, Haier, Tencent, Alibaba, Hikvision, etc. 
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4. Developing interning and working opportunities in China for TC students or graduates in your 

program. 

5. Participating in a research program with Huawei as a faculty “intern”. This is a paid internship 

for faculty members. 
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Student perceptions of diversity in TPC academic programs 

Chris Dayley, Utah State University 

Academic programs, and the students enrolled in those programs, can benefit greatly from the 

recruitment and retention of students from diverse backgrounds (Thompson & Cuseo, 2014). For 

technical and professional communication (TPC) academic programs, student diversity remains an area 

in which we can greatly improve (Jones, Savage, & YU, 2014; Savage & Mattson, 2011; Savage & 

Matveeva, 2011). When trying to increase diversity in TPC programs, understanding student perceptions 

of diversity may help program administrators to find opportunities to create more inclusive spaces 

which may be more inviting to students from underrepresented backgrounds. 

This presentation reports on a national survey I conducted which asked technical and professional 

communication undergraduate and graduate students about their perceptions regarding diversity in TPC 

academic programs. Results include student insight into what students believe diversity is, their 

perception of the level of inclusiveness within their individual programs, and how important diversity is 

to students within these programs. The results of the study will be presented within the context of 

previous research I have conducted regarding student motivation to choose to enroll in technical and 

professional communication academic programs. Attendees will come away with a snapshot of how TPC 

undergraduate and graduates perceive diversity, the importance of diversity in TPC programs, and ways 

in which we can begin working towards recruiting and retaining a more diverse group of students. 

Works Cited: 

Jones, N., G. Savage, & H. Yu. (2014). Tracking our progress: Diversity in technical and professional 

communication programs. Programmatic Perspectives, 6(1) 132-152. 

Savage, G., & Mattson, K. (2011). Perceptions of racial and ethnic diversity in technical communication 

programs. Programmatic Perspectives, 3(1), 5-57. 

Savage, G., & Matveeva, N. (2011). Toward racial and ethnic diversity in technical communication 

programs: A study of technical communication in historically black colleges and universities and tribal 

colleges and universities in the United States. Programmatic Perspectives, 3(1), 152-179. 

Thompson, A., & Cuseo, J. (2014). Diversity & the college experience: research-based strategies for 

appreciating human differences. Dubuque, IA: Kendall Hunt. 
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Perspectives on IP in TC: Methods for addressing how 
intellectual property policies can affect technical 
communication programs 

Brian Still, Texas Tech University 

Tharon Howard, Clemson University 

Kirk St. Amant, Louisiana Tech University 

This panel continues a 2015 CPTSC conference discussion examining how institutional policies on 

intellectual property (IP) can affect programmatic activities in technical communication (TC). (Such 

aspects can affect a range of programmatic activities – from distance education to academic-industry 

partnerships to sponsored research done by faculty.) To adequately address the nature and the scope of 

this topic, the three panelists would examine the nature of and effects of institutional IP policies at a 

variety of levels – from that of the overall institution, the level of the program, to the activities of faculty 

working in our programs. The objectives of the overall panel are to provide attendees with 

• Methods for understanding the implications IP policies can have on TC programs 

• Methods for addressing/contesting/developing IP policies for TC programs 

• Methods for developing courses and structuring curriculum to account for IP issues 

• Methods for engaging in further research about IP issues affecting TC program 

In discussing such methods, the presenters would provide attendees with the foundational 

understanding and initial strategies they could adopt or adapt to effectively address IP issues within the 

contexts of their own institutions, programs, or faculty activities. 

Methods for Considering IP in TC 

Increasingly, TC faculty are producing a range of intellectual property (e.g., software, mobile 

applications, and hardware) that can create challenges for the faculty creators and their departments. 

Unfortunately, the invention disclosure process at universities is a bit of an enigma to individuals outside 

of the engineering and physical sciences, including many TC faculty. To provide a method for addressing 

such factors, Panelist One will describe the basics of invention disclosure including patenting, licensing, 

tenure ramifications, course/curriculum development and departmental support for such items. 

Methods for Understanding IP in the ORG 

Panelist Two will describe how the university-level Intellectual Property Committee at a public research 

institution has revised its Intellectual Property Policy to an approach that attempt to monetize programs 

while protecting the faculty’s right to maintain control of their intellectual work. In discussing these 

topics, Panelist Two will overview methods faculty can use to develop institutional IP policies of benefit 

to all. Panelist Two will also discuss methods faculty can use for working with current institutional IP 

policies in relation to creating educational/curricular material. 

Methods for Merging IP with DE 

Distance education (DE) brings with it a number of new situations and challenges relating to IP (e.g., 

requiring instructors to convey all course content in tangible, online media). Given current budget 
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pressures, the prospects of institutions using IP policies to gain control of and monetize such DE classes 

seems increasingly real. Presenter Three will examine dynamics of IP and ownership relating to DE. He 

will also overview methods for developing DE classes to preserve the IP of faculty and methods for how 

to craft programmatic, departmental, and institutional policies that safeguard the IP of individuals 

teaching DE courses. 
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Programmatic and pedagogical innovations in professional 
writing 

Diana Ashe, Anthony Atkins, Lance Cummings, Anirban Ray, Colleen A. Reilly, & Jeremy Tirrell, 
University of North Carolina Wilmington 

Over the past two years, our professional writing faculty developed curricular innovations to increase 

relevance for current students and recruit majors and graduate students. We revised our undergraduate 

major and developed an online post-baccalaureate certificate in science and medical writing. We also 

created an English Studies Day to feature the exciting opportunities provided by our major; one panel 

included recent alumni who shared their experiences and career advice with current students. 

Additionally, we developed numerous applied learning experiences aligned with our university’s Quality 

Enhancement Plan. Prompted in part by a decline in professional writing majors and MA students, our 

changes are yielding positive results by attracting new students from across campus to our courses and 

programs while enhancing opportunities for current majors. 

The first two panelists outline the processes through which we revised our undergraduate major and 

developed an online post-baccalaureate certificate in science and medical writing to maintain relevance 

and attract new students to our programs and courses. At the undergraduate level, we added courses in 

digital composing, science writing, grant writing, global and intercultural communication, and research 

methods. Our online graduate certificate also focuses on scientific writing, grant writing, and global and 

intercultural communication; the content and structure were informed by interviews with science 

faculty. As the third speaker explains, we conceptualize recruitment broadly to include serving students 

from other programs and engaging in official and unofficial partnerships with other campus units. 

Several of our graduate courses have already been designated as required or optional courses for other 

programs. These partnerships make our courses and programs essential for other disciplines and aid us 

in maintaining and adding resources. 

Applied learning provides another means for attracting and retaining students, as the next three 

panelists explain. One speaker discusses recasting our service-learning component in our Introduction 

to Professional Writing course as applied learning to emphasize how students gain expertise through 

coursework useful in completing projects in other contexts, including nonprofits and small businesses. 

Our next speaker details how he incorporated comparative rhetoric and intercultural communication 

into various courses through online collaborations with students in both Poland and Pakistan to make 

cross-cultural writing a focus of the program, not just a special topic. Our final speaker provides an 

overview of three grant-funded curricular initiatives involving applied civic engagement, social 

entrepreneurship competition, and technology development. These projects enabled students to 

compete at our system’s Social Entrepreneurship Competition, to collaborate with computer science 

students to develop campus crime prevention app, and to engage with local school districts to raise 

environmental awareness. These applied learning opportunities represent examples of our innovative 

approaches to develop current, responsive, and relevant educational experiences for our majors and 

those we seek to recruit. During our English Studies Day, we highlight these initiatives and enlist our 

alumni to explain how their work in the program led to their success. 

Our panel will share the benefits of and challenges involved in developing these initiatives and spur a 

productive discussion about how our approaches can be employed in other institutional contexts. 
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Using cohorts as a model for student engagement and 
retention in graduate technical communication programs 

Erica M. Stone, University of Missouri- Kansas City 

Sarah E. Austin, United States Air Force Academy 

Nikki Borrenpohl, Southern Illinois University- Carbondale 

Daniel J. Riechers, Texas A&M University - Corpus Christi 

Richard T. Mangum, Embry-Riddle Aeronautical University 

Andrew M. Blick, Western Washington University 

Jamie May, University of Colorado- Colorado Springs 

Angela K. McCauley, Texas Tech University 

Leslie Hankey, Kennesaw State University 

Online degree programs are often criticized for the lack of opportunity to build authentic relationships 

and foster rigorous scholarship, important factors in retention and engagement. With online programs, 

it’s trickier to develop opportunities for the “water cooler” conversations that develop communities, 

promote retention, and encourage engagement — those chance encounters with professors in the 

hallway, the late-night hangouts with fellow graduate students, the chance to stick around after class 

and talk— activities that typically define onsite graduate experiences, re-imagined for digital spaces. 

Texas Tech University’s (TTU) online PhD program in Technical Communication and Rhetoric (TCR) has 

been operating successfully since 2004, offering the same degree and rigor online as they do onsite. The 

Doozies, the twelfth online PhD cohort at TTU, have cultivated their own approach to the enculturation 

through peer mentoring creative technology use. In this panel, we interrogate how to cultivate 

community and culture in online programs using strategies that build the “it factor.” 

Using the Doozies’ online cohort narrative and their strategies for cultivating community and optimizing 

the online graduate experience, the panelists will share four strategies for developing the “it factor” in 

online TCR programs. 

Strategy #1: Aligning Programs and Faculty and Student Expectations 

Group 1 will analyze the alignment of academic programs and student and faculty expectations in our 

online program. In the age of information, ideas and knowledge have become our currency (Longo, 

2000); distributed work is commonplace (Spinuzzi, 2012); and education links research agendas, student 

demands, the liberal arts tradition, and industry needs. It is important for programs to describe 

educational outcomes and to assist us in defining our work within academic and professional 

environments in ways that enhance our prospects. 

Strategy #2: Building Avenues of Communication 

Group 2 will explain cohort bonding through May Seminar, the annual, two-week, on-campus seminar. 

We shared in coursework, projects, professional development, and annual reviews and built community 

by attending meals and lectures together. We recognized the expertise each member brought to our 
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academic sanctuary and adopted the mantra “collaboration not competition,” which we have carried 

throughout our work, maintaining meaningful connections, even in a virtual space. 

Strategy #3: Sustaining Relationships through Technology 

Group 3 will explain how we use technology to maintain connections. We have found support through 

our cohort branding and multi-channeling to bridge the time and space that we cultivate through our 

closed Facebook group, email conversations, and text messages. The digital age is not organic to all of 

us, and because of our collaboration, each Doozie benefited from the group’s far-reaching expertise. 

Strategy #4: Working Towards the "It Factor" through Peer Mentorship 

Group 4 will discuss our successful implementation of horizontal mentoring. This multi-channeled 

support, combined with the culture established during May Seminar, creates opportunities for online 

cohort members to develop the “it factor,” which extends far beyond a casual social or academic 

interaction. We embrace the intelligence and expertise of cohort members and value our frequent social 

and academic support and mentorship. 
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Session Two 

Just ask them: User-centered design activities for program 
development 

Kristen Moore, Texas Tech University 

 David L. Young, Texas Tech University 

 Bethany Pitchford, Senior, Texas Tech University 

 Kelli Cargile Cook, Texas Tech University 

Historically, program development and sustenance has relied on planning and curricular knowledge. It 

depended on internal data—recruitment, retention, alumni job placement, and assessment measures, 

such as graduate exit interviews. Likewise, external activities like advisory board meetings, conference 

attendance, networking discussions, and comparative research of other programs also shaped how we 

planned, implemented, and maintained our programs. While these internal and external activities 

provided us with a systemic view of what our programs should be and do, they did not provide us with 

the bottom-up experiences of undergraduate program majors and minors. To rectify this absence, our 

program recently has taken steps to include the voices of undergraduate students in program 

development activities. This panel will offer attendees an insider’s view into the user-centered design 

activities we employed and their outcomes. 

Speaker 1: Why employ user-centered design to inform program development? 

The first speaker will provide context for our decision to employ user-centered design as a method for 

program development by briefly providing an overview of our program and its historical development 

and assessment methods. 

Speaker 2: What user-centered design activities did we employ? 

The second speaker will provide a brief account of the four activities we used to collect data about 

undergraduate students’ experience of our program: 

1. Conducting capstone course exit interviews 

2. Engaging students and faculty in a curricular crosswalk 

3. Mapping student journeys through the undergraduate program 

4. Imagining new curricular directions 

Speaker 3: What did we learn, from a student’s perspectives? 

The third speaker will discuss the student perspective of our user-centered program development. 

Specifically, this presenter will discuss how our efforts to include undergraduate students shifted their 

perception of our program, including its design, implementation, and outcomes. 
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Speaker 4: What did we learn programmatically, and how will we implement what we learned? 

Among the findings Speaker 4 will address are the following: 

• Students are exposed to many of the communication literacies we value. 

• Students are exposed to many technologies throughout their coursework. 

• Students need more exposure to cultural literacy, information literacy, and research methods. 

• Some instructors do not explicitly state the CLs that they engage with even though they do ask 

students to develop them. 



 

20 

Engaging with advisory boards for success: 
student­centered programs, courses, and careers 

Lee-Ann Kastman Breuch, University of Minnesota 

Laura Pigozzi, University of Minnesota 

Barbara Horvath, University of Minnesota 

The main goal for creating an advisory board is to garner outside expertise to perform the following 

functions: advise on program (curricular) direction; provide strategic direction; act as a resource for 

comment on proposed ideas and directions; and help the program administrators to think outside the 

“box” of academia. This panel will discuss the Technical Communication Advisory Board (TCAB) and its 

function in a department of Writing Studies at a Midwestern university. The first panelist, Ann Hill Duin, 

will tell the story of the evolution of TCAB, from initial conversations with industry leaders to the 

establishment of vision and mission statements and advisory board objectives. Lee-Ann Kastman Breuch 

will then explain how TCAB functions to support initiatives in the liberal arts college. Laura Pigozzi will 

describe just how TCAB informs the curriculum and keeps program administrators up-­to-­date with 

industry trends. Lastly, Barbara Horvath will discuss advising students in experiential opportunities such 

as job shadowing and internships. 

Steps for Creating an Advisory Board 

Numerous industry resources exist for creating an effective advisory board. These advocate for the 

importance of identifying purpose and goals; selecting the right people; structuring its work to meet 

objectives; communicating clear expectations to board members; asking for honest and direct advice 

and appreciating it; and keeping the members up to date on subsequent strategic direction. The first 

speaker will share the UMN story in terms of how we largely followed these steps for creating an 

advisory board. 

This effort began Fall 2014 with co­hosting a luncheon event to bring together local industry leaders and 

alumni to share direction on the possible establishment of an advisory board. As a result of input from 

these leaders, we drafted the following role, vision and mission statements as well as objectives: 

Role: The TCAB brings together industry leaders, alumni, and current students for experiential learning 

opportunities and to strengthen the department and its curriculum. Vision: The BS, MS, and Certificate 

programs in technical communication at [our institution] are recognized as innovative and exemplary in 

the field. Input, direction, and engagement of TCAB members elevates the presence, relevance and 

status of our programs while also increasing the effectiveness of our TCAB members and their 

industries. 

Mission: Provide exemplary networking and experiential learning opportunities for B.S., M.S. and 

Certificate students in Technical Communication at [our institution]. Enrich the curriculum and visibility 

of our programs, students, faculty, and staff. 

The first speaker also will provide an overview of the specific initiatives that came about as a result of 

this vision and mission for TCAB. 
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How Our Advisory Board Connects with College Initiatives 

The TCAB has important connections to initiatives in our liberal arts college that involve recruitment, 

graduation, and placement. Like many other liberal arts colleges, our college has recognized the need to 

be more explicit regarding the benefits of a liberal arts education for the job market. In 2016 our college 

launched a Career Readiness Initiative based on the idea that “CLA alumni will be among the most 

desirable graduates available.” The initiative includes two emphases: (1) core career competencies (2) 

career readiness projects. 

The following core competencies comprise the Career Readiness initiative: 

• Analytical & Critical Thinking 

• Applied Problem Solving 

• Ethical Reasoning & Decision Making 

• Innovation & Creativity 

• Oral & Written Communication 

• Teamwork & Leadership 

• Engaging Diversity 

• Active Citizenship & Community Engagement 

• Digital Literacy 

• Career Management 

Career readiness projects include educational materials on career readiness in the required “First-­Year 

Experience” course, a guide book available to all students, and a 1-­credit elective course focused 

explicitly on career readiness. As well, departments are encouraged to address the core competencies in 

their curriculum and to create events that highlight career opportunities related to departmental 

majors. 

Our TCAB fully complements and supports this college “career readiness” initiative through its two-­fold 

mission based on (1) curriculum and (2) experiential learning. First, the TCAB mission supports the idea 

of core competencies, as many of the articulated college outcomes dovetail with our program 

competencies such as digital literacies (BS), written communication (BS), technology and culture (BS), 

and leadership (MS/CERT). Second, we are working to develop experiential learning opportunities such 

as networking events, research events, job shadowing, and internships. These opportunities create 

unique and connected opportunities for students to help their career preparation. They dovetail with 

the “projects” advocated by the college Career Readiness initiative. Our TCAB is considered a model 

program within the college to forward career readiness. 

Virtual roundtables: Advisory Board’s Input on Curriculum 

Panelist 3 will discuss the impact of our Technical Communication Advisory Board (TCAB) in assisting us 

to adjust curriculum to better reflect industry needs. For the past three years, we have engaged our 

TCAB members in virtual discussions that used two or three questions to inform our programmatic 

outcomes and specific course curriculum. Our focus is based on the findings of a literature review done 

by Söderlund, Spartz & Weber (2017) showing that “Regardless of the discipline of origin, the literature 

reveals that boards perform similar functions: advising on curricula, giving insight into professional 

trends and practices…” (p. 77). The first year we asked TCAB members to comment on the curriculum in 
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our Graduate Certificate in Technical Communication. We also asked what “tools of the trade” members 

felt students should be introduced to, have a working knowledge of, or have expertise in. The results of 

that conversation significantly impacted the content of our course, Writing with Digital Technologies. 

This year we asked members to comment on the content of a new course, Science, Medical, and Health 

Writing in which we propose four modules: Module 1, Science Writing, Module 2, Medical Writing, 

Module 3, Regulatory Writing, and Module 4, Public Health Writing. TCAB members engaged in a robust 

discussion providing suggestions on content and assignments. Discussion themes included multiple 

audiences, working with Subject Matter Experts (SMEs), and working with regulatory information. Of 

particular interest to us was discussion on Module 3, Regulatory Writing and the distinction between 

writing regulations and writing that is regulated. This presentation will review how these discussions 

inform course content. 

How TCAB works with advising, internships, and extra­curricular activities 

Panelist 4 will discuss TCAB’s influence on her role as academic advisor and internship 

coordinator/instructor for the TWC program. Academic advisors are a primary resource for students as 

they prepare for careers after college. Employers, including some TCAB members, often offer technical 

communication internship opportunities for our students. To ensure a valuable experience for students, 

we often work with employers to develop job descriptions and to review skill levels. Based on our new 

CLA Career Readiness Initiative and input from our TCAB advisory board, we are able to advise students 

on how to prepare for current industry demands. To engage them in practice, we often incorporate 

these skills in our curriculum practices; e.g., coursework in writing, editing, and visual rhetoric. In our 

internship course, students describe and reflect on their experiences through report forums and reports 

that display examples of their work. 

TCAB members have been instrumental in this process by providing input on industry trends to help 

guide our curriculum practices; they have also provided workplace documents and presentations for use 

in TWC courses. Students especially like our fall networking event in which TCAB members engage in 

roundtable discussions with students to describe their role as a technical communicator, trends in their 

specific workplace, and ways for students to prepare for their careers. This networking has resulted in 

new graduates getting their first jobs. 

We are also beginning some extra-­curricular activities to improve student engagement such as job 

shadowing and service-­learning courses. TCAB members presented the idea of job shadowing, a model 

that involves students visiting their workplace for a half or a whole day while to observe employees as 

they work on technical communication projects. We are considering offering these opportunities for 

students to do a capstone project based on their experience. A second opportunity is our service-

­learning courses in which students work with community partners to create technical communication 

products that will be used by partner organizations. 

This presentation will discuss these efforts to help students develop a keen awareness of the skills they 

need to pursue and to engage them in valuable practice they need to be successful. 

Works Cited: 

Söderlund, L., Spartz, J., Weber, R. (2017). Taken under advisement: Perspectives on advisory boards 

from across technical communication. IEEE Transactions on Professional Communication, 60(1), 76–96.  
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Configuring and administering business communication 
programs: Models and methods for institutional change 

Heidi McKee, Miami University 

James Porter, Miami University 

Dirk Remley, Kent State University 

In order to best educate students, where should business communication be located, who should teach 

and administer it, and what methods should be deployed for institutional change? While certainly not 

new questions, these are questions that we have to answer, yet again, for a new era characterized by 

the ever-changing workplace environment students will enter and the increased demands for 

professional communication expertise. 

Although some business schools continue to use communication coursework from other divisions to 

meet their curricular requirements, pursuing a “hands-off” approach (whatever you teach is fine 

provided we can check off our accreditation box), increasingly business schools in order to better serve 

students are seeking more input and control over both the curriculum and the administration of the 

programs their students are required to take. 

Increasingly professional communication faculty find themselves working across programs and across 

divisions, building interdivisional collaborations and transdisciplinary programs in various forms to 

provide students the learning opportunities they need. In this presentation we will discuss several 

models for where and how to locate business communication programs, focusing on the rationale for 

various approaches and on the administrative challenges and opportunities of interdivisional 

partnerships and collaborations. Our aim will be to generate in-depth discussion with session attendees 

on these issues—the practices, methods, and methodologies involved—and to provide some insights 

into strategies for how to develop and re-consider the administration of business communication 

programs. 

Speaker 1 (Porter) will use a theoretical/historical methodology to examine the dominant structural 

model of the university (the so-called German disciplinary model which most of us still labor within) that 

privileges certain forms of knowledge (episteme, theoria) but is ill suited to supporting professional 

communication forms of knowledge—that is, the techne of speaking/presenting and writing/designing, 

productive arts that demand a transdisciplinary approach that students need. The speaker will challenge 

us to be brave(r), bold(er), (more) innovative, and (more) entrepreneurial in our thinking and to be able 

to both anticipate and have strategies for overcoming challenges that arise. 

Speaker 2 (Remley) will discuss how the College of Business at Kent State University wanted to develop 

their own in-division communication program, but under RCM budgeting, the College of Arts and 

Science put a stop to that. The compromise was a parallel partnership model where business writing is 

taught through English and business oral communication is taught through the College of Business. The 

speaker will analyze the challenges and opportunities of this model, offering insights and methods those 

who may find themselves in similar administrative structures. 

Speaker 3 (McKee) will discuss how the Farmer School of Business (FSB) at Miami University developed 

an integrated writing-speaking business communication program that involves a first-year course taught 
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in the School of Business and second-year course taught by instructors in three departments and across 

two divisions--English and Strategic Communication in the College of Arts and Science and Business 

Communication in the FSB. The speaker will discuss the challenges and opportunities of this model, 

offering insights and methods for those who may find themselves in similar administrative structures. 
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How are we marketing our programs? An analysis of 
recruitment advertisements in CPTSC, IEEE Professional 
Communication, and ATTW conference programs and 
proceedings 

Felicia Chong, Oakland University  

Aimee Kendall Roundtree, Texas State University 

Even though digital media is purported to be the most effective mode of communication for student 

marketing and recruitment, print advertisements are still heavily used by universities to attract students 

(Ruffalo Noel-Levitz, 2016). The conference programs for the Council for Programs in Technical and 

Scientific Communication (CPTSC), IEEE Professional Communication Society, and the Association of 

Teachers of Technical Writing (ATTW), for example, frequently feature student recruitment 

advertisements. However, there is surprisingly few studies in technical communication scholarship that 

assess our recruitment strategies and their effectiveness; instead, they tend to focus on recruiting 

minorities or underserved groups (Savage & Mattson, 2011; Jones, Savage & Yu, 2014). 

Therefore, in this study, we obtained 58 print advertisements in conference programs and proceedings 

from CPTSC (2006 to 2016), 30 from IEEE Professional Communication (2011-2016), and 22 from the 

Association of Teachers of Technical Writing (2017). Drawing from Thayer, Evans, McBride, Queen and 

Spyridakis’s (2007) method of content analysis, we analyzed recruitment advertisements due to their 

effectiveness as permanent record and accessibility, as advocated by Sisodia and Chowdhary (2012). In 

addition, we used Bakhtin’s (1992) theory of addressivity and dialogic to identify target audience. 

Our goals were to identify technical communication program advertisement practices and gaps and to 

analyze how programs characterize themselves and their audience. In our analysis of 110 

advertisements, which were represented by 45 technical and professional communication programs, 

including universities in Canada and the Netherlands, we explored questions such as: 

• What kind of program identity do we project in our advertisements? 

• Who are the advertisements addressing? Do the advertisements address people who may not 

know who we are or what we do? 

• What are the emerging trends in print advertisement recruitment strategies? 

These are our three major findings:  

• Program advertisements tend to emphasize faculty and program reputation in terms of awards 

won, professional affiliations, and journals sponsored, as well as potential jobs in industry. 

In this way, they implicitly address prospective students for whom program status and 

professional opportunities matter. 

• Fewer than expected (only about one-third) of the advertisements mentioned practical lures for 

prospective students such as financial aid and job placement rates. 

• Future teachers and business professionals were explicitly addressed in the ads, but minorities 

were underrepresented in visuals, probably in effort to represent the current composition 

of technical communication programs as opposed to prospective or aspiring versions of the 

face of the discipline. 
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To triangulate our findings, we will run cross-tabulations to find trends specific to particular 

departments, schools, regions, and school types (e.g., research vs. teaching). In addition, we plan to 

expand this study by conducting primary research: We will survey students in our universities to 

determine their perceptions of the advertisements and their persuasiveness; we will interview program 

coordinators about the advertisement design processes and barriers, as well as the impact on 

recruitment. Upon IRB approval, we will present preliminary findings from our primary research, along 

with our analysis of the advertisements.  
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Using a social media strategy to recruit master’s students 
in technical and professional communication 

Julie Watts, University of Wisconsin-Stout 

As director of an online master’s program in technical and professional communication (TPC), I work 

with my institution’s marketing, Graduate School, and communications units to coordinate recruitment 

initiatives. These efforts involve driving traffic to the program Web site through strategic ad placement, 

use of a “customer relationship management” (CRM) application that sends auto-generated emails to 

prospects on a 90-day cycle, periodic e-newsletters, and recruitment fair attendance. The efficacy of 

these are tracked and measured: the ad campaigns and e-newsletters have little impact, the CRM 

correspondence and recruitment fair attendance have the greatest. TPC programs are under greater 

pressure than ever to increase student enrollment, and finding ways to do so without incurring 

increased cost is a particular challenge (Tillery & Nagelhout, 2015). 

In spring 2017, I began a study to ascertain whether launching a social media marketing campaign for 

my program would be advisable, what such a campaign would comprise, and how its success could be 

measured. While my program has advertised on social media, the program does not have a social media 

presence. The initial phase was launched by students in my ENGL-471 TPC Capstone, a course required 

for B.S. Professional Communication and Emerging Media students. Nearly one-third of Capstone 

students had experience working on social media campaigns during internships, jobs, or with student 

organizations. The class worked in teams to disseminate a survey to my program students and prospects 

about their social media use, to conduct library research about social media best practices, to interview 

our institution’s social media coordinator, and to examine social media practices of peer programs and 

institutions. 

The Capstone students’ proposal concluded that a social media marketing campaign was advisable 

based on the scarcity of campaigns at peer graduate programs, the popularity of social media and its 

network and reach (Kelly, 2013), and its minimal start-up cost. Three social media platforms were 

recommended. Facebook’s frequency of use (Funk, 2013) and popularity with our user group (program 

survey) sealed its recommendation. While LinkedIn’s frequency of use was low compared to other 

platforms (Stelzner, 2016), its usefulness messaging to our target audience made it a good choice 

(Mittlestadt, 2014). YouTube was recommended in part because of its popularity as a platform to post 

educational videos (Orús, et al., 2016). 

In my presentation, I plan to report on the final two phases of this project: implementation and 

assessment. I will report on the content strategy that I implemented in August 2017 to launch a LinkedIn 

social media marketing campaign. I will discuss why I selected this platform, the content I communicate, 

my posting schedule, how I work to increase my network, and the LinkedIn tips and tricks I have learned 

along the way. I also discuss how I assess the campaign and the benefits and challenges of doing so.  

Program administrators and faculty will find the results of my implementation and assessment report 

useful as they launch or streamline TPC program social media campaigns of their own. 
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(Current) students informing (prospective) students: the 
user-centered design practice of integrating recruitment 
directly into the TC curriculum 

Rick Mott, Eastern Kentucky University 

As the CFP states, “Student recruitment is critical to the sustainability and life of any program.” Because 

many (most?) high school students, college undergraduates, and professionals in the business 

community have never heard of technical/professional/scientific writing programs and careers, and 

because academic deans increasingly define program success based primarily (solely?) on the number of 

students in a program, TC faculty must actively – and continually – recruit students. In my talk, I will 

explain how we have integrated current TC students directly into the strategies we employ to recruit 

prospective TC students from high schools, other undergraduate programs, and the local business 

community. 

As Bruce Maylath (CPTSC 2000 Proceedings) and others have noted, recruitment can take many forms, 

including distributing brochures, posting websites, attending college fairs, and airing radio or television 

ads. In my experience, one of the most effective methods of recruiting new students into a TC program 

has been visiting classes and giving a 5-minute presentation on the basics of the major and the 

opportunities available in a TC career. When I taught at a smaller school (New Mexico Tech < 2000 

students), the TC faculty could effectively visit every first-year composition class to give our recruitment 

presentation. When I began teaching at a much larger institution, however (Eastern Kentucky University 

> 15,000 students), the TC faculty could only visit a small percentage of first-year composition classes. 

Thus, we needed to find a method of reaching a larger pool of prospective students on campus. 

Because “necessity is the mother of invention,” our challenge ultimately led us to initiate a student-

based, pedagogical response. Because TC majors must learn how to 1) closely define a given audience, 

2) assemble/create/organize essential information, and 3) present that information clearly in the most 

effective medium, we decided that a “TC Recruitment Portfolio” – created and presented by current TC 

students – would be an appropriate ongoing assignment in our core TC classes. Products in the portfolio 

can include classroom presentations, broadcast media proposals, social media postings, and a multitude 

of other digital artifacts. 

Research Method: We have already begun implementing this strategy in our program. In order to assess 

the effectiveness of the first part of this ongoing assignment, I will conduct qualitative interviews with 

three groups of stakeholders: 1) TC majors who have given recruitment presentations in classrooms; 2) 

prospective students who have watched the presentation; and 3) faculty in the classrooms that were 

visited. 

Take Away: Attendees will receive a: 

1. summary of what worked and what did not work in the classroom recruitment presentation 

assignment 

2. copy of the assignment instruction sheet 

3. summary of the qualitative interviews 

4. copy of one of the student presentations 
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Desperately Seeking Susan...and Eddie, Morgan, David, 
Jillian, Matt, and more: Recruiting Students to Technical 
and Professional Communication Programs 

Dr. Laura A. Palmer, Kennesaw State University 

This presentation examines the ongoing efforts of a marketing plan designed to interest students in a 

Bachelor of Science degree in Technical Communication. As we all know, attracting undergraduate 

students to programs in technical and professional communication (TPC) presents countless challenges 

for program administrators. TPC programs are typically small and, by nature, do not garner the same 

attention as those that produce degrees in the more well-known areas of Public Relations, Journalism, 

or Communication/Media Studies. Many TPC programs are also housed in larger departments such as 

English and are dwarfed by seemingly more desirable degrees including Literature and Creative Writing. 

Even if the program is a stand-alone, it is still difficult to increase enrollment as TPC is not a “brand” 

students recognize in the academic marketplace. As a result, it is not uncommon for TPC programs to be 

always actively seeking students. 

Funding models in many states make recruitment a compelling issue. Universities can allocate funding 

based on the completion rates (retention, progression, and graduation or RPG) of first-time, full-time 

(FTFT) undergraduates. In countless disciplines, such as Computer Science, Communication, and more, 

this presents no problem; however, for technical and professional communication, the FTFT student is a 

unicorn of sorts—almost uncatchable. Students that typically come to a TPC program are returning non-

traditional, older non-traditional transfer students, or students who have changed majors. Not only is it 

critical that we attract majors but, in some cases, those majors need to be individuals straight out of 

high school. 

Based on a marketing initiative designed to increase “brand” awareness and attract students to a degree 

program in the greater Atlanta area, this presentation will engage the audience with the marketing plan 

and early results. Additionally, the presentation will focus on the following: 

• How are our programs situated in the market place? 

• What does marketing look like both internal to the university and externally? 

• How do we get out from under the "behemoth" programs and define a unique identity? 

• Where can we engage in outreach to high school students who may see traditional degrees? 

• How can we partner with STEM to showcase our degrees as STEM-affiliated? 

• What have we learned from FTFT students to better define and market to this population 

segment? 

From this presentation, attendees will take away ideas that may help them market their own programs 

more effectively 
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Making learning visible: ePortfolios as a high-impact 
practice for student and programmatic success 

Laura Vernon, Radford University 

Marjorie Rush Hovde, Indiana University–Purdue University Indianapolis 

Emma J. Rose, University of Washington at Tacoma 

  

More than half of U.S. colleges use ePortfolios to make learning visible, and research now emerging 

shows a “strong correlation between [the] ePortfolio experience and improved student learning and 

success” (Eynon & Gambino, 2017). Even so, many programs—including those in technical and scientific 

communication—struggle to integrate key elements into their ePortfolio practices that advance 

meaningful learning and assessment for multiple users (i.e., students, educators, assessors). 

Furthermore, they often overlook accessibility (Oswal, 2013). 

The purpose of this presentation is to explore both the research and practice of designing user- centered 

ePortfolio courses by discussing proven strategies for overcoming common challenges such as (1) 

fostering purposeful reflection, (2) addressing conflicting goals, (3) choosing informed learning 

objectives, and (4) making sound decisions about versions and platforms. 

Attendees will be encouraged to share their practices as a way to elevate the scientific and technical 

communication field’s collective understanding of how to develop and scale high- impact ePortfolio 

practices. As a result of the presentations and discussion that follow, attendees will be better able to 

shape their programmatic identities and reach their student recruitment, retention, engagement, and 

graduation goals through the ePortfolio experience. 

The four panelists will present on the following topics as starting points for engaging discussion and 

brainstorming solutions: 

• Reflection: The Centerpiece of ePortfolios will present current thought on reflection and suggest 

ways to integrate reflective practices into an ePorfolio course, including ideas for prompts 

and scaffolding activities. 

• Addressing Tensions between Student and Faculty Goals in Designing an ePortfolio Course will 

discuss how creating an ePortfolio course that helps students transition to careers and 

allows faculty to assess learning outcomes can be problematic; and possible approaches to 

address the tensions that arise between the two differing goals. 

• Creating Accessible ePortfolios: Platforms, Literacies, and Guidelines will illustrate how to 

embed accessibility as a learning objective into an ePortfolio course and how to evaluate 

ePortfolio accessibility through student reflection and the resulting design; and will also 

present a comparison of ePortfolio platforms based on accessibility, customizability, and 

learnability. 

• Paper or Digital Portfolio: Making a Decision to Keep Both or Choose One will explore the 

learning, programmatic, and technological implications of moving from paper to digital 

portfolios—and question whether such a move is necessary when both versions seem to 

have equal advantages and disadvantages. 
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Session 3 

PTW threshold concepts as relationship-building advocacy 
for PTW programs: a case study 

Dr. Chris McCracken, University of Wisconsin-La Crosse 

Lindsay Steiner, University of Wisconsin-La Crosse 

Marie Moeller, University of Wisconsin-La Crosse 

This panel calls the field to employ threshold concepts as advocacy in and for PTW. We call to mind 

Stuart Blythe’s 2014 CPTSC presentation regarding threshold concepts in course documents. In this 

presentation, we extend Blythe’s employment of threshold concepts by considering how such threshold 

concepts might be beneficial to support relationship-building and advocacy activity with three 

stakeholder groups: students, colleagues and administration, and community partners. PTW programs 

thrive when they build relationships with other disciplines at their institutions, with their local 

communities, and, ultimately, with students (Soria & Weiner, 2015; Lam, 2012; Andersen, 2013). Such 

relationship-building requires time and energy from PTW instructors/administrators, both of which may 

be in short supply. Therefore, PTW instructors must find a way to advocate for their students, for their 

field, and for themselves in an efficient, effective, and ethical way. This panel will offer audience 

members a heuristic for identifying and using threshold concepts in interactions with these three 

stakeholder groups. This heuristic will emphasize adaptable guiding questions, and may assist PTW 

faculty in building and growing successful programs in PTW, as well as advocating for the work and 

complexity of PTW more broadly. 

Speaker One explains how threshold concepts may help advocate for the importance and complexity of 

the field of PTW and help students advocate for their work as they transition from academia to the 

workplace and as alumni. In doing so, Speaker One will explain how Blythe’s call to include threshold 

concepts in the classroom/course documents can extend not only to having students understand those 

important concepts for classroom work and for collaborating with other students, but also for explaining 

the work of PTW to clients for course-embedded projects, to work in internships, and with an eye 

towards the job market. 

Speaker Two will discuss threshold concepts and their capacity for advocacy with university 

stakeholders. In doing so, Speaker Two will explain how threshold concepts can be integrated into 

dialogue with colleagues and administration to build community and understanding in support of 

necessary work such as curriculum change, faculty research/professional development, technology 

needs, alumni connections, as well as to understand the complexity of PTW. Thus, Speaker Two explains 

how threshold concepts may help advocate for improved working conditions of PTW teachers, amplify 

community-building within an institution, and promote the importance and complexity of the field of 

PTW. 
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Speaker Three will discuss threshold concepts and their capacity for advocacy with community 

stakeholders. In doing so, Speaker Three will explain how threshold concepts can be employed in/as 

advocating for connections between university and community stakeholders—with a focus on 

supporting our students. This work can be done in many ways—through discussions with community 

leaders when setting up internships, connecting with potential service-learning clients, as well as 

through employing threshold concepts when serving as references for PTW students to potential 

employers. 
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A programmatic making of an ePortfolio curriculum 

Dr. Bre Garrett, University of West Florida  

Ms. Pamela Meyers, University of West Florida 

Dr. Ashley Clayson, University of West Florida 

In this panel presentation, speakers present programmatic, cross-institutional research on the design of 

an ePortfolio curriculum. As a core requirement of a newly implemented Certificate in Public, Technical, 

and Workplace Writing, the ePortfolio serves a dual purpose as a programmatic, exit assessment tool 

and as a workplace-ready artifact that students may deliver to potential employers. Though housed in 

the Department of English, Certificate student recruitment reaches across the institution and into the 

local community. In navigating these multiple audiences, unanticipated rhetorical challenges emerged 

that resulted in significant pedagogical transformations and rewritings of ePortfolio discourses. At the 

end of this presentation, attendees will recognize challenges to consider before instituting an ePortfolio 

requirement, including 

1. Working without institutional support and standard platforms 

2. Introducing and refining an e-portfolio in only one semester 

3. Teaching students from across the university how to make rhetorical design and content choices 

for the ePortfolio 

4. Assessing content that addresses multiple purposes and readers 

We turn to a combination of primary, qualitative research, case-studies, and cross-disciplinary 

institutional research and programmatic assessment to showcase data and results that led to grounded 

curricular redesign. 

Speaker 1: ePortfolios - Curricular Making 

Initially, the ePortfolio launched in a 3000-level Digital Writing course, in which students learned the 

critical and functional uses (Selber, 2004) of a standard portfolio platform. As early pilot study data 

demonstrated, however, this one course fell insufficient in positioning students as rhetorical users 

(Selber, 2004) of the ePortfolio platform. As a professional genre, ePortfolios highlight author 

positionality and expertise. In working with Certificate Program students and those in a newly designed 

upper-level Biology Writing Studio course, we discovered that students and programs must labor as a 

recursive process of “endlessness and impermanence” (Restaino citing Arendt, 2012). We return, then, 

to curricular redesign in a process of remaking the ePortfolio. 

Speaker 2: Identity Crisis of ePortfolios 

We constructed the Certificate with a required ePortfolio component, which seemed like a 

straightforward process. However, we soon struggled with defining this genre as both colleagues and 

students interpreted it in various ways. Speaker two explores how these interpretations affected our 

understanding of the ePortfolio’s nebulous identity and looks at challenges that arose from lacking two 

key components: an institution-wide platform for ePortfolios (Slade, Murfin, & Readman, 2013; 

Reynolds & Pirie, 2016) and a course dedicated strictly to ePortfolio design (Kryder 2011, Bacabac 2013). 

Speaker two also explores how to assess individual ePortfolios that seem to fulfill multiple roles and 

address poly-vocal expectations. 
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Speaker 3: Alumni Revisions and Curricular Best Practices 

Tensions between “school writing” and “real world writing” have long been evident in professional and 

technical writing pedagogies. Spinuzzi (1996) writes of the pseudo- transactional voice that students 

write in when they write more for the teacher than for the “real” audience to whom the teacher has 

asked them to write. But what happens when students realize they are writing in a pseudo-transactional 

voice? Speaker 3 shares findings from a genre study of ePortfolios composed by technical and 

professional students and alumni and recommends best practices for designing ePortfolio-centered 

courses based on these findings. 
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Designing learner-centered experiences for distance 
education students in technical communication programs 

Guiseppe Getto, East Carolina University 

Therese Pennell, University of Mt. Olive 

Debi Welsh, University of Mt. Olive 

This panel presents learner-centered approaches to distance education through the application of a 

Universal Design for Learning (UDL) approach to online technical communication pedagogy. Although 

UDL has developed a strong standing in education research as an approach to accessible pedagogy for 

all learners (Coyne et al, 2017; Hall et al, 2012; Meyer et al, 2013), and though the field of technical 

communication has demonstrated dedication to universal design for several years now (Dolmage, 2009; 

Meloncon, 2013), scholarship on UDL in technical communication classrooms, initiatives, and programs 

is scant with a few notable exceptions (Walters, 2010; Williams et al, 2013). Our goal is to apply 

principles of UDL to several aspects of program development through a case study of two distance 

education technical communication programs, including: recruitment, retention, and career-placement. 

Ultimately, we find in UDL a set of heuristics for the development of distance education programs in 

technical communication that engage, inspire, and accommodate the learning and career development 

needs of students from all walks of life. 

Speaker #1 will present on a prototype mentoring initiative aimed at improving school-to-career 

transitions for technical communication students in an online Master’s degree. In partnership with his 

local chapter of the STC, Speaker #1 has helped design a mentee-centered program in which established 

technical communicators are matched with technical communication students based on learning 

preferences, skill sets, and career goals. A pilot project that is the first of its kind in his region, the 

program aims to develop opportunities for mentees to tap the experiences, life histories, and skill sets 

of technical communicators. He will provide heuristics for other programs looking to foster similar 

initiatives. 

Speaker #2 will present ideas based on online courses for cross-cultural students. By cross-cultural 

contexts, the speaker refers not only to the contexts of international learners but even of learners 

coming from different backgrounds in the same country. The presentation identifies ways that cultural 

considerations can be built into the design of a course at its inception rather than as later, ad hoc fixes in 

response to problems. These considerations are based on a research project to determine the impact of 

culture in online learning. It focuses on building a culture within online courses that allows students to 

develop intercultural competence (Hall 1990, 1995). 

Speaker #3 addresses the question, “Is distance learning an appropriate vehicle for a required college 

course such as Public Speaking?” While today’s students are fluent in various types of electronic 

communication (texting, Facebook, SnapChat, Twitter, etc.), their exchanges are limited to semi-private 

interactions, free from the close interpersonal scrutiny common to verbal communication amongst 

colleagues or authority figures. On the other hand, speaking via modes such as videoconferencing has 

become essential in fields including business, law, and medicine because it facilitates a strong sense of 

familiarity with geographically distanced co-workers who otherwise might never meet. Speaker #3 
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argues that teaching online public speaking courses helps students gain interpersonal communication 

skills needed for obtaining, keeping, and advancing their chosen careers. 
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User-centered program design and the first generation 
college student 

Randy P. Howe, Fitchburg State University 

Kyle Moody, Fitchburg State University 

Rob Carr, Fitchburg State University 

Charles H. Sides, Fitchburg State University 

  

Fitchburg State University, and by extension the Department of Communications Media, attracts a 

student body in which one of every two is a first-generation college student. Our department is the 

largest at the university, with over 650 students, and can best be thought of as an applied arts 

department, consisting of the following majors: film and video production, graphic design, professional 

communication, photography, game design, and theatre. First-generation college students present 

particular challenges upon entering our department, but addressing those challenges also creates the 

opportunity for extraordinary rewards. The challenges include: students who have never been to a 

museum, students who have never visited an art gallery, students who have never witnessed live 

theatre, students who are not independent readers, students who are unfamiliar with professional 

environments and expectations, students who have grown up in homes in which English was rarely if 

ever spoken. The rewards of teaching such students, however, can be commensurate with the degree of 

those challenges: the department’s program design provides opportunities for extraordinary student 

growth and development over their academic careers so that they successfully compete with students 

from much more prestigious institutions for professional positions upon graduation. 

User-centered program design is critical to this student growth and to resulting student success. In the 

Department of Communications Media at Fitchburg State University, this means that all academic 

courses point students toward the required, full-time, semester-long capstone internship in the 

students’ final semester. As a consequence of designing the department around this pedagogical 

approach, in the past decade alone, alumni have become award-winning video producers, work as 

designers in world-leading advertising firms, serve as on-air anchors in major media markets, have 

credits for a wide range of professional activities in major motion pictures, have won major international 

photography awards, Emmys and Academy Awards, etc.—all at a cost (and acquired debt) of 

approximately 1/3 that of other institutions. 

This session’s presentations will address three components of how we apply user-centered program 

design in one of our majors—Professional Communication, the program that most closely aligns with the 

interests of CPTSC. In them, we will focus on incorporating client-based projects into coursework, the 

development of a new social media major, successful participation in the National Student Advertising 

Competition, and the Internship Program. 

Pedagogy in Transition: Tools Changing to the Max 

Digital media today compounds if not dislodges traditional media that was once predominant in 

professional communication. It may follow therefore that the undergraduate professional 

communication student is more prepared to thrive in this environment than some of the seasoned 
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professors who teach their classes. Since the year 2000, our required Professional Communication 

course Interactive Media Project Design has seen a classroom migration from digital immigrant students, 

as Marc Prensky aptly named them, to digital natives. The course has also seen six distinct textbook 

changes—books rendered obsolete to various degrees, as well as 31 client-driven group projects that 

further demonstrate changing demands. The shift from developing CD content to web-based products 

that incorporate responsive design, games and and social media accessible through mobile devices 

reinforces this professor’s belief in Ozbekham’s technological imperative theory and Chandler’s 

technological inevitability, factors that in turn have led to major pedagogical shifts. 

Going Beyond the Basics: Using Mobile and Social Media as New Methods of Teaching First-

Generation College Students 

The proliferation of mobile media devices in the United States has meant that students often come to 

classes with a base-level understanding of how to operate social media applications and networks. Yet 

this surface-level knowledge is often challenged when students come in contact with the realities of 

producing engaging social media content, which requires a deeper understanding of metrics, key 

performance indicators (KPIs), and the interface language of each network. 

However, this surface-level understanding of basic concepts belies the potential for using social media in 

classes to teach advanced applications, and first-generation college students are enormously amenable 

to new methods of learning that will give them a direct advantage in the marketplace. This presentation 

will focus on how our classes have developed pedagogical methods to directly utilize student social 

media skills for applications regarding problem-solving, theoretical approaches, and client production. 

The benefits of a Communications Media theory and practice approach using tools students can access 

through their mobile devices are manifold, and this presentation will explore where we go next with 

this. 

NSAC Plans Book Production as a User-Centered Pedagogy 

In Chapter VI of the Nicomachean Ethics Aristotle performs an epistemological taxonomy by delineating 

the knowledge derived from making (i.e., techne), the knowledge resulting from mindful practice (i.e., 

phronesis), and the knowledge of disciplinary expertise (i.e., episteme). Within the context of 

collaborative praxis aimed at producing a Plans Book for the annual National Student Advertising 

Competition (NSAC), poesis serves as process whereby students integrate their growing techne, 

phronesis, and episteme as they prepare and then present this ambitious campaign blueprint to 

successfully compete against other teams on the national stage. This presentation examines the 

intimate dialectical relationships between techne, phronesis, and episteme that are embodied in 

multiple NSAC plans books to reveal the epistemological synergy that makes this pedagogy so rich, 

productive, and ultimately transformative. 

Learning and Doing: Internships and the First-Generation College Student” 

Aristotle’s concept of techne as a “state of capacity to make, involving a true course of reasoning” is an 

excellent starting point to envision successful internships in an academic department that could 

accurately be called “applied arts.”  Refining this in the Nicomachean Ethics, he relates it to poesis (the 

production of durable goods, products, states of affairs) specified by the maker prior to engaging in the 

activity, and to praxis (conduct in a public space with others in order to realize excellence). Taken 
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together, these ideas permit one to design internship experiences in which students (especially first 

generation college students) can grow professionally, building upon their academic preparation in order 

to successfully enter into a chosen career in a wide range of media industries.  As such, internships 

ideally represent Vygotsky’s “zone of proximal development” in that they compress applied learning and 

achievement through careful mentoring and experience with seasoned peers in the students’ discipline. 
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Increasing program awareness through interdisciplinary 
learning communities 

Diane Martinez, Western Carolina University 

An alarming curriculum event took place at our university last year where a department outside of 

English proposed and was approved to run a doctoral-level course on academic and professional writing. 

Administration and faculty from the English department were neither conferred with nor asked to teach 

the course. When the English department resisted, the rationale that faculty from that department 

would teach the course instead of English faculty was that the instructors knew how to write; thus, they 

had the expertise needed to run this course. In other words, writing can be taught by anyone who 

knows (or thinks he or she knows) how to write well. Likewise, in conversations with faculty from other 

disciplines regarding courses in our professional writing program, it is not unusual for these 

professionals to make the statement that I need to teach their students how to write objectively and 

concisely—not like an English major. Such statements directly affect our programs as the views that 

other professionals have about writing—and the teaching of writing—affect how students in their 

programs view writing and the value of our courses. 

Lutz and Fuller (2007) discussed issues of authority in the classroom in regard to students; however, 

their theoretical foundation also applies to authority across professions. “Authority,” they wrote, is “’the 

negotiation of power within the context of communities’” and “the ‘relations in communities […] are in 

part defined by differences in knowledge, experience, and status’” (p. 202-3). Because all professionals 

write, it seems that sometimes professionals outside of English view writing through their own 

knowledge and experience with writing and their own status within their professions. Their own 

knowledge and experience with writing, however, is not a reflection of what takes place in a writing 

class. What these professionals forget is that writing faculty are trained experts, too—in the teaching of 

writing. But how do we impress this point upon other faculty? Brammer, Amare, & Campbell (2008) who 

reported on the teaching of writing and disciplinary conflict stated that more than dialogue is needed to 

develop strong interdisciplinary writing initiatives. What is needed, they said, is a “forum of production 

and exchange of knowledge” (n.p.). Quite by accident, I stumbled upon such a productive forum. 

In this individual presentation, I propose to present on a university-wide learning community initiative 

where all of the learning communities included composition and professional writing courses. In 

particular, I will share my experience working with biology and anthropology faculty to develop a 

science writing and community engagement learning community. The take-aways from this presentation 

include the training strategies I directed in the learning community training sessions and how the 

formation of this learning community produced a new professional writing class in our program, 

increased interdisciplinary enrollment in our program, and interdisciplinary faculty collaboration. 
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Who “sponsors” professional writing? Thoughts on 
leveraging the service course and curricular change to 
make friends and grow programs 

Michael Knievel, University of Wyoming 

In many institutions of higher learning across the country, economic shifts—especially the straining of 

state economies—have occasioned significant local reorganization and strategic planning designed to 

establish priorities and direct resources. In such a context, questions of program visibility and strength, 

though always present, have become increasingly important (Leslie and Northcutt; Ford and Lanier; 

Dragga). 

At my institution, similar efforts to reorganize are currently underway and are characterized by program 

closures and mergers. While our minor program in professional writing has been largely shielded from 

threat by virtue of our location in the Department of English—itself shielded by its relatively large size 

compared to other programs and departments—we are proactively working to position ourselves in 

light of these changes and the general understanding that viability in the humanities is measured by the 

number of majors/minors that programs can attract. We are working on two related initiatives that we 

believe can enhance recruiting: 

1. Curricular revision and sufficient staffing of the service course: While it is tempting to look 

elsewhere in the program for curricular growth and student allure, we recognize the need to 

leverage our service course’s contextually-defined significance and tend to it specifically in 

order to nurture goodwill by enhancing programmatic value and credibility in the eyes of 

other academic programs and departments. Consequently, we are actively engaged in 

synthesizing interview data from client departments to chart our future curricular path 

while monitoring service course staffing levels to enable not only seniors (our service course 

is a senior-level course) to enroll in our service course, but also to accommodate younger 

students, with an eye toward recruiting them to the minor. 

2. Nurturing new forms of “sponsorship” for our program and examining curricular affordances: 

Invoking Deborah Brandt’s notion of “sponsorship,” which she applies to literacy education, 

we are increasingly sensitive to sponsorship as it bears upon our program and are examining 

closely who on our campus and beyond can serve as sponsoring agents for recruiting—e.g., 

faculty advocates in other departments, students, and even parents—and exploring new 

ways of reaching out to them. We are working to better utilize department-based 

internships and public events to communicate the value of our program and the work 

students do within it. We are also considering ways that both our revised English major and 

our revised university studies programs might create opportunities for students that did not 

previously exist, while working to make these opportunities visible in our recruiting 

strategies. 

This presentation reports, in part, on data generated through interviews with department 

representatives on campus and brief analysis of university and departmental curricular structures. My 

presentation will provide audience members with a profile of one institution’s effort to recruit students 

to a professional writing program and encourage reflection and conversation about broader, portable 

recruiting strategies that might apply across institutional contexts. 
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Recruitment, retention and sustainability for technical and 
professional writing certificate programs: What steps 
can/should a certificate program take to become 
stackable? 

 Teresa Quezada, University of Texas at El Paso 

The University of Texas at El Paso’s Graduate Technical and Professional Writing Certificate program was 

established to educate professionals at various stages of their career to write effectively for a variety of 

audiences and professional settings. Many graduate students pursuing master’s degrees in English 

literature, rhetoric and writing studies or English education also pursue the certificate program since the 

certificate courses count toward their degrees. The program was developed as a fully online program 

since its inception in 2013 and in 2015, the program migrated to a new unit of the University which 

focuses entirely on online education. The migration strengthened the institutional infrastructure that 

helps recruit, retain and engage students and provides consistent access to student success advisors 

who work with online students to help them navigate an online learning environment. 

During a fall 2016 graduate school retreat for graduate advisors and program directors, the dean of the 

graduate school asked these administrators to consider an innovative structure for graduate, 

professional degrees: stackable certificates. These degrees allow students to select (or stack) certificate 

programs in various fields that meet the students’ needs more specifically while allowing the students to 

earn a master’s degree. For example, a student may complete a certificate in Homeland Security Studies 

and combine it with a certificate in Technical and Professional Writing to earn a master’s degree. 

The opportunity to collaborate with other certificate program’s disciplinary homes coupled with the 

founding director’s retirement at the end of the 2016-2017 academic year provides fertile ground to 

explore many of the questions dealing with recruitment, retention, engagement and collaboration 

across disciplines to ensure the certificate program continues to serve the needs of students and their 

prospective or current employers. The presenter will explore to what extent the program’s migration to 

a suite of online programs and the accompanying support services to students has affected student 

recruitment, retention and completion and how the program must adapt its administrative and 

pedagogical practices if it wishes to become an attractive stackable option to other student populations. 
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Maintaining brand status: Staffing the technical-writing 
classroom 

Brian D. Blackburne & Carroll Ferguson Nardone 

Sam Houston State University  

Our work as technical communicators is often misunderstood by those outside of our field—even if they 

reside within our own departments. At our conferences and meetings, we intuit what makes us 

technical communicators, and we enact these attributes in our academic and professional lives. But 

achieving the same level of understanding outside of our field, ironically, is a difficult transaction to 

negotiate. Savage (2003) reminds us that “[w]e cannot be recognized by others if we can’t even 

recognize ourselves (p. 1). More recently, Henning & Bemer (2016) note that “consensus is needed 

among scholars as to what technical communicators should do (p. 321). The nomenclature of our 

programs—ranging from English Writing to Scientific and Technical Communication to Professional 

Writing—reveals something of an identity crisis (“Undergraduate Programs,” 2014). Similarly, the places 

where we find our programs—from departments of English to Engineering—indicate a potential 

confusion for what the field is or does. While we might view these various alignments as nuances of a 

richly defined field, the downside is that we find ourselves struggling to explain what types of 

scholars/practitioners are qualified to teach in our programs. This need becomes all the more 

pronounced when faculty in a burgeoning Tech Comm. program must hire additional faculty.  

Especially for programs that live within traditional English/literature departments, instructors may come 

from an amalgam of writers, including: trained technical communicators with terminal degrees; adjuncts 

with master’s degrees in English; comp specialists with no specific training in technical writing, or English 

professors (with specialties in fields like poetry, creative writing, or literary analysis) who step in when 

tech-comm. sections desperately need staffing; however, when we are given an opportunity to hire new 

colleagues, the ensuing discussion over credentials and pay expectations runs contrary to other 

positions in the department. Those of us who sit on search committees know that a typical opening for 

literature faculty may result in hundreds of applications. But the same isn’t true in technical 

communication. We compete not only with other institutions that need to fill vacancies, but with private 

industries willing to pay top-dollar for academically qualified technical communicators. Supply and 

demand are closely paced, resulting in searches that may fail because administrators entering the 

competitive hiring market naïvely assume that any opening in an English department will be filled by 

one of many applicants who are grateful for the opportunity to put an English degree to use.  

This discussion seeks to engage faculty in a conversation to help promote our specific brand of 

professional status to others in academia. Among relevant issues are pay gaps between technical writers 

and other department faculty and the need to properly staff courses with specialists in technical & 

professional writing.   
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Poster Session 
  

“Shareable links”: Engaging students with us, themselves, 
and others through Google apps 

Sarah Faye, University of California, Davis 

Sylvia Morales, University of California, Davis 

This year’s conference theme asks how different delivery modes contribute to student engagement. We 

know that student engagement in face-to-face, hybrid, and online courses is dependent on the 

productive interactions developed between class participants. In hopes of building moments for such 

interaction, well-meaning instructors incorporate various technologies into the curriculum, yet they find 

doing so often results in adverse effects. 

Students end up even more isolated, working alone in hybrid environments or staring at laptop screens 

in face-to-face classes. Thus, the sense of belonging and meaningful engagement we strive to create 

ends up hidden behind or buried underneath our well-intentioned uses of technology. This isolation can 

be even more pronounced in a writing class where students often plan, compose, and revise as 

individuals. 

Our solution is to use the feedback, communication, and revision features on Google Apps to create 

meaningful interactions between all classroom participants. Using Google Apps creates meaningful 

“links” to other classroom participants and to course content. 

• Student-to-Student: Students share documents and folders of resources, give feedback using 

marginal comments, and chat with one another within the document. 

• Student-to-Teacher: Revision histories allow teachers to be “present” during and provide insight 

into a student’s writing process. Conferencing can be done from a distance with chats saved 

for future reference, and students can respond to or resolve instructor comments directly 

on the document. 

• Teacher-to-Student Group: Contributions made by individual group members are made visible 

in the document. Virtual group meetings can be conducted in the document or through 

video chat. Instructors can comment on student feedback to one another as a participant in 

the group activities. 

• Teacher-to-Class: Lecture notes are written in a “live” Google document or slideshow. 

Comments and contributions from the class are added to the document throughout the 

lecture and can be accessed by students any time. 

• Student-to-Self: Revision history allows students to analyze and self-reflect on their own writing 

and collaborative processes. 

Through our use of Google word processing, presentation software, and conferencing, we can create full 

engagement in both synchronous and asynchronous environments. Whether students use these tools 

during the class or outside of class, the moments of interaction are plentiful and meaningful. 
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Our poster will outline our various strategies and processes for conference participants and encourage 

new ways to think about the use of technology in the classroom as a tool for engagement rather than a 

hindrance to interaction. Our use of Google Apps illustrates how technology can break the walls of time 

and space and create a stronger sense of community by allowing for more collaboration, more 

interaction, more engagement, more self-reflection, and more instructor involvement. Our goal is for 

participants to take away ideas for how to encourage more “links” between students and their 

classmates and instructors through the use of technology regardless of the delivery method. 
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Increasing student agency and retention through domain 
of one’s own 

Ed Nagelhout, University of Nevada, Las Vegas 

Denise Tillery, University of Nevada, Las Vegas 

We recently started a Domain of One's Own (DoOO) initiative at our large, diverse, minority-serving 

institution. Domain of One’s Own is a program that gives faculty, staff, and students control over their 

own online spaces, including courses, blogs, exhibits, research and creative work, and portfolios. We 

were drawn to DoOO out of our desire to move past a restrictive, course-based content management 

system and encourage programmatic, developmental thinking among our students as well as teachers. 

What began as a proposal for a small pilot project is suddenly being considered as the hosting platform 

for campus, which changes our approach. We offer an analysis of our strategies for connecting our 

professional writing program with larger, campus-wide General Education efforts. 

DoOO initiatives allow professional writing programs to develop curriculum and engage students in 

more productive ways. It allows us to re-examine and re-articulate our pedagogical goals and classroom 

practices, incorporating digital projects into the classroom more seamlessly while, at the same time, 

promoting student agency and student creativity. Although many DoOO initiatives have taken an 

individualistic, course-by-course process that builds sporadically and inconsistently, we hope to create 

more integrative and innovative curricular opportunities that help students develop broadly as writers, 

readers, thinkers, and makers. Professional Writing programs must be models of advocacy by redefining 

what constitutes literate practices, and exploring new pathways to literate action. Such activities 

demand PW programs make better and stronger connections with university-wide initiatives such as 

General Education. 

This presentation explores a Domain of One's Own initiative at the University of Nevada, Las Vegas that 

provides opportunities for greater programmatic connections across campus and the potential for a 

legitimate networked learning environment. This new initiative encourages a more collaborative 

approach, privileges informal and situated learning, and promotes decision-making, student self-

monitoring, and lifelong learning. 

This presentation describes the ways that our Professional Writing program is connecting with first-year 

experience, milestone experience, and culminating experience general education requirements to help 

students construct transparent relationships among projects, courses, programs, and disciplines. First-

year experience courses introduce students to the rigors of university learning; the milestone 

experience, completed by a student's sophomore year, introduces students to disciplinary critical 

thinking and communication practices; and the culminating experience provides a means to review, 

consolidate, and assess a student's college career. 

We will offer specific examples of rhetorical practices from this initiative and examine critically how they 

help students meet their short- and long-term educational goals. By using DOO, we can account for 

different students with different skill sets and different experiences when they begin, and when they 

finish. In other words, our programmatic approach allows us to highlight the different ways that 

students learn in a program, and the different ways their learning connects to the learning of other 
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students. We hope that this initiative can serve as a model for a digital programmatic approach to 

students’ professional development. 
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Creating user-centered flexibility: Preparing students for 
their career development through a multi-faceted 
assessment strategy 

Li Li, Elon university 

Rebecca Pope-Ruark, Elon University 

Michael Strickland, Elon University 

Changes in technologies and composing practices in the past decade have brought substantial expansion 

of job responsibilities at the technical and professional communication (TPC) workplace (Albers, 2005; 

Dicks, 2009; Giammona, 2009; Giordano, 2011; Brumberger and Lauer, 2015). To meet the needs of our 

users, students, TPC programs are seeking ways to provide students with multiple skills and abilities, as 

well as the flexibility needed for their future career. 

Using a case study of a Professional Writing and Rhetoric program in a mid-sized liberal arts university, 

we discuss the multi-faceted assessment strategy that drives our evolving curriculum. The Professional 

Writing and Rhetoric (PWR) concentration at Elon University is explicitly designed to be an extension of 

the ancient rhetorical tradition, updated for a contemporary context. Our curriculum and assessment 

strategies aim to help students develop a unique professional identity and be able to articulate this 

identity to employers in a rapidly evolving job market. We also use this mechanism to make real-time 

adjustments in program design that reflect user needs. 

We have implemented three unique assessments that support us in our goals: an externally reviewed 

senior portfolio with careful rhetorical reflections for each piece included, a public showcase of senior 

capstone projects, and an exit dinner following the capstone project presentations through which we 

engage our graduating seniors in a deep discussion of their rhetorical worldviews and skills as they may 

apply to their future career paths. 

The electronic portfolio is a living document that students develop across four years in the program, 

serving as a way to showcase students’ PWR identity to potential partners, clients, or employers. 

Portfolios are assessed externally after internal developmental mentoring. These external reviewers 

provide direct feedback to each student as well as program feedback to the faculty. 

Derived from the Burkean Parlor metaphor, the exit dinner assessment format allows us to not only 

share a meal and celebrate our students’ accomplishments with them, but also creates a collegial, 

intellectual environment where students articulate their rhetorical worldviews, how aspects of the 

program have impacted their personal and professional identities, and their views on the strengths and 

weaknesses of the program overall. 

Our collective assessment practices not only respond to departmental and institutional assessment 

requirements, but also guide students to develop a unique dynamic and flexible professional identity 

demanded by the current job market. Through such assessment, students are prepared with and, most 

importantly, become more aware of their wide range of knowledge and skills including a rhetorical way 

of seeing the world. This competence enables them to be flexible, adaptable, and competent in complex 

work environments that today’s “creative economy” demands. Our recent graduates’ job titles are in 

many ways consistent with what students identify themselves in their portfolios and the exit dinner. 
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After 15 years of practicing these assessment strategies in our program, and carefully tracking the career 

paths of our alums, we see the power and potential of how such assessment strategies can facilitate 

students with the breadth of competencies required of today’s professional communicators. 
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Because the poor cannot afford bad design 

Josephine Walwema, Oakland University 

Scholars in PTC have already established that document design makes information accessible and 

usable. Indeed, Markel (1995) showed that teaching design effectively broadens students’ visual literacy. 

And thanks to Robin Williams, we have, in fact distilled the principles of design to a much bandied about 

acronym that engages students in, what I consider, mechanistic reproduction of texts. This practical 

focus has shortchanged the role of invention and how it might spur students to focus on solutions to 

problems that address people’s everyday lives. 

What if we stepped back and took a holistic view of design that engages students in functional, yet 

people-centered approach to design? In teaching design beyond its utility, we could cultivate a culture 

of responsible global citizens who take into account invention in design to be imaginative and 

innovative; to be skillful and empathetic; to engage design as a force for good. 

Drawing on the Finnish saying, “the poor cannot afford bad design,” this presentation will draw on 

theories of design as constitutive and not merely regulative to explain why design matters. I will 

describe how teaching design as constitutive changes when we think about it in terms of conceptual 

awareness that is both critical and responsive to people rather than users. With examples from 

disciplines such as developmental economics, I will offer ways in which students can practice design to 

advocate for people. Such a disposition, I argue, will translate into values central to global citizenry. 
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Session Four 
  

Stand in the place where you live: geocaching in the tech 
writing classroom 

Megan Condis, Stephen F Austin State University 

One of the keys to successful recruiting is finding ways to link the activities you are doing in the technical 

writing classroom to other activity centers on campus. Learning about the unique strengths of your 

university and finding ways to tap into those strengths will help make your program more visible and 

more accessible to students. 

When I arrived at Stephen F Austin State University in the Piney Woods region of East Texas, I was 

charged with the task of growing our Technical Writing Minor, which had grown stagnant over the last 

few years. I discovered that, although faculty members from all over the university were enthusiastic 

about the possibilities afforded by the minor, students either didn’t know that the minor existed or 

didn’t know what tech writing was exactly or how it could be of use to them. In order to make inroads 

with these students, I had to go to where they lived and demonstrate how technical writing could be put 

to work in their world. 

I targeted our College of Forestry and Agriculture, one of the top programs in the nation and the 

custodians of 68-acres of forests, gardens, and parks on our campus alone. To make technical writing 

accessible to these students, I knew I would have to meet them on their turf: in the outdoors. So I 

developed an intro-level tech writing course revolving around parks management and culminating with 

the creation of a geocaching tour of the campus. Geocaching is a kind of global treasure hunt in which 

participants use written clues in conjunction with a GPS locator to find a hidden container containing a 

log book and, sometimes, trinkets for hunters to find and trade. According to Nathaniel Rivers, 

geocaching “engages students in writing on the move in order to explore how such writing composes 

the multiple layers of public places” (576). Creating the tour required students to work with multiple 

different sets of clients (public employees and geocache fans), to create detailed sets of instructions 

(how to use the GPS equipment needed to find a cache, how to observe the rules of etiquette that 

govern the geocaching community), and to report on the results of research into the natural history of 

area flora and fauna. Participating in this kind of “ecocomposition” enabled students to make 

connections between the tech writing classroom and the wider world and to contemplate how their 

writing might help to shape the natural environments they hoped to manage in their future careers 

(Henry 139). 

In this presentation, I will share the artifacts generated my class’s geocaching experience as well as my 

own pedagogical materials in hopes of inspiring my fellow tech writing instructors to venture outside 

and stand (and write) in the place where they live. 
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Lean hypothesis testing in a UX class: combining user-
centeredness and business goals to meet industry 
demands 

Tatiana Batova, ASU 

As user experience (UX) is becoming a field that technical communicators increasingly engage in, classes 

that focus on UX are becoming not only an important recruitment strategy but also a way of increasing 

student retention and preparing students for industry demands after graduation. After UX classes on 

both graduate and undergraduate levels were introduced at the author’s institution, the enrollments for 

the classes were consistently high, both for technical communication majors and non-majors, leading to 

a growing interest in creating a major or a degree that focuses on UX specifically. However, graduate 

classes in the technical communication program are taught online in a 7.5 week format; this structure 

posed significant challenges for providing graduate students a possibility of being engaged with service 

learning or other experiential practices, as well as teaching students to do cutting-edge UX research and 

design. 

This presentation provides details of and reflections on an effective approach for structuring a graduate 

intensive online UX class: lean hypothesis testing. This approach is an adaptation of the lean UX 

methodology (Gothelf, 2013) that stems from lean start-up, design thinking, and agile development and 

that combines user-centeredness with business goals. This approach helps shift the discussion in UX 

teams from outputs and features to outcomes and contexts of use, while giving students a 

comprehensive view of the contexts of use for end-users and stakeholders within organizations. It 

consists of formulating user and business assumptions, prioritizing assumptions based on prioritization 

matrix to define hypothesis for testing, creating personas and outcomes (signals in the testing that 

validate/invalidate the hypothesis) for their context of use, and finally outlining the improvements that 

would drive the outcomes. 

During the presentation the author will discuss the benefits (creating a roadmap for the UX research 

process with goals specific enough to be evaluated; arguing for the value of studying contexts of use; 

encouraging students to carry out their projects after the class is complete) and drawbacks (application 

to face-to-face versus online formats) of this approach and outline lessons learned (strategies for 

engaging graduate versus undergraduate students, technical communication majors versus non-majors). 

As a result, the attendees will take away not only the information on how to structure a UX class around 

lean hypothesis testing (with user and business assumptions, prioritization matrix, and outcome 

structure) but also strategies on how this approach can be useful for other technical communication 

classes. 
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An example of experience learning as the basis for 
curricular development and success in a mid-sized TC 
program 

Russel Hirst, University of Tennessee, Knoxville 

Every university has its higher-order goals.  At our university, we call them Grand Challenges.  Among 
these are the challenges to become more interdisciplinary, international, and intercultural.  And 
recently, we have committed more strongly to providing our students with Experience Learning (EL) in 
the direction of these goals.  We, the faculty, are now supported in special ways as we develop new 
courses in pursuit of these goals, and as we bolster our regular classes in these directions.  Recently we 
launched an EL initiative, established an office of EL, and hired an EL director.  Our EL website starts off: 

“Experience Learning is a bold new initiative with the goal of transforming the educational experience 
for undergraduate and graduate students at [our university]. Specifically, it seeks to enhance students’ 
development and educational experiences by providing more opportunities for experiential learning.  
Experiential learning is an approach to education that emphasizes engaged student learning through 
direct experience and intense reflection to increase knowledge, acquire lifelong learning and problem-
solving skills, and elucidate values. Research has shown experiential learning increases the quality and 
depth of academic study and makes learning more enjoyable and fulfilling for both students and 
teachers.” 

In this climate, I have not only been expanding our internship program, but I have also been taking 
technical communication students with me to conduct professional writing workshops, taking them with 
me to national security conferences to promote the journal I edit, giving them more responsibility in 
connection with the journal—and I have developed a new, EL-based course called Global 
Communication in Science, Technology, & Policy.  In my presentation at the CPTSC conference, I would 
reference all these initiatives but dwell particularly upon this new EL-based course. 

The course is a hybrid of internships and in-class learning, but even the in-class instruction is delivered 
primarily by the students.   In the “internship” dimension, it plunges students almost immediately into 
real-world consulting—research, writing, editing, designing—for international clients in nuclear security.  
All the clients are professional engineers, scientists, policy makers, academicians, and security experts—
but none are native users of English.  This latter fact gives my students—native users of American 
English, English majors, word crafters for science and technology—immediate value for the clients.   

In my presentation, I’ll describe how I’ve shaped the course, the topics researched and presented upon 
by students, and the highly important, real-world communications produced by teams of students in 
collaboration with clients from Belarus, Egypt, South Korea, Nigeria, Cameroon, and Ghana.  An example 
document: a rhetorically powerful letter to the President of Cameroon, urging him to create a 
department of homeland security that makes extensive use of modern satellite technology in the fight 
against Boko Haram terrorists. 

This new course has already had a large, positive impact on our TC program, and it is bolstering 
proposals for related initiatives.  I am at my 500-word limit, but here is a link to a news item about the 
course: http://www.utdailybeacon.com/news/ut-experiential-learning-gives-students-real-
experience/article_1eba8946-9ab1-11e6-aacb-f33d0a39425d.html 

http://www.utdailybeacon.com/news/ut-experiential-learning-gives-students-real-experience/article_1eba8946-9ab1-11e6-aacb-f33d0a39425d.html
http://www.utdailybeacon.com/news/ut-experiential-learning-gives-students-real-experience/article_1eba8946-9ab1-11e6-aacb-f33d0a39425d.html
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In my conference session, I will provide handouts with course description, syllabus, lists of clients and 

topics (related to nuclear security), sample documents written/edited by students, and other materials. 
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Against conventional wisdom: Is a capstone project a 
necessary experience for student engagement in a 
program? 

Halcyon M. Lawrence & Liz Hutter, Georgia Institute of Technology 

At Georgia Tech, the College of Computing and the Writing and Communication Program currently offers 

a unique interdisciplinary, year-long computer science capstone course which is integrated with a 

technical communication course. The capstone’s administrative infrastructure (i.e., syllabus, course 

policies, and course deliverables) is distinct in that it presents a single, unified technical communication 

and computer science experience for students. Even more unique is the wider context in which this 

course takes place. Last year, the Georgia Tech undergraduate computer science program ranked 5th in 

the world (Computer Science 2017); graduates’ average starting salaries in 2016, was $93,000 (Facts and 

Rankings 2017); and students regularly complete summer internships at software firms like Google and 

Microsoft and Atlanta-based corporations such as NCR, Delta, and Home Depot throughout their 

undergraduate program. These companies often make job offers to students by their junior year; many 

other students choose to begin or join start-ups when they graduate from college. Given the ranking and 

reputation of the computer science program and the significant amount of workplace experience that 

students receive, our paper argues that the technical communication-computer science capstone may 

not be the appropriate or necessary bridge-building experience for undergraduates in this program. 

On the one the hand, as co-administrators and co-instructors of the capstone, we have followed 

scholarly wisdom in the design of the capstone to encourage students’ engagement and motivation 

(Thomas, Wong, and Yi-ching, 2014). Our curriculum elicits student involvement and responsibility in 

every facet--working with or without a client students collaborate in teams to develop a software 

intervention to solve a problem they have identified; additionally, students take responsibility for 

scoping the project, conducting user research, writing technical documents, and managing the iterative 

development of the application. On the other hand, as course instructors and administrators, we have 

observed uneven rigor in the deliverables teams produce, identification of non-challenging problems, 

students’ lukewarm enthusiasm toward the collaborative experience, and disconnect between the 

classroom and workplace experiences. Therefore, although students attend class and attend team 

meetings (i.e., demonstrate behavioral engagement), we observe students do not consistently enjoy 

(i.e., demonstrate emotional engagement) or take pride (i.e., demonstrate cognitive engagement) in 

their capstone projects (Fredricks, Blumenfeld and Paris, 2004). As a result of the lack of emotional and 

cognitive engagement, the students’ capstone experience falls short of achieving the goal of bridging 

classroom and workplace practices. 

At issue is the efficacy of the capstone when the disciplinary culture and professional contexts 

undermines the engagement goals of the capstone experience. In an effort to redesign more user-

centered course outcomes, there is a need to critically examine cultural issues that impede and frustrate 

program’s pedagogical and administrative goals. Our presentation discusses how considerations of the 

disciplinary culture and context in the design of a capstone experience can sustain students’ cognitive 

and emotional engagement. These insights are generalizable to technical communication programs that 

have or are thinking about cross-disciplinary partnerships. 
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Academic programs and recruitment strategies: Fostering 
locally-minded approaches 

Karla Saari Kitalong, Michigan Technological University 

Laurence José, Grand Valley State University 

Rebecca Miner, University of Central Missouri 

At a time when the value of college degrees is increasingly being questioned in mainstream and 

professional publications (Inside Higher Ed., Chronicle of Higher Education), the topic of recruitment has 

become critical for program administrators. Though the steady growth in the technical writing field may 

benefit them (“Program recruitment,” White Paper, CPTSC, 2016), technical and scientific programs are 

too facing the impact of the economic downturn and the challenges of recruiting a more diverse 

population. The ability to articulate and communicate the connections between programs and the 

workplace has therefore become the responsibility of advisors, program administrators, as well as 

pedagogues (Savage, 1996; St Amant & Nahrwold, 2007; Nugent & José, 2015). To explore the 

contextual and multi-level dimension of programmatic recruitment, this session considers three 

different academic contexts: an undergraduate STC program, an independent writing program, and a 

minor in technical writing. By emphasizing the correlation between local contexts, program missions, 

and recruitment, this presentation offers new insights to attendees for fostering locally-minded 

recruitment strategies and emphasizes the necessity for developing multi-stakeholder approaches. 

Regaining lost territory: Toward a distributed recruitment model 

Speaker 1’s technical communication program dropped from 100 majors in the late 1990s to around 30 

today, attributable in part to local conditions. However, national and global trends suggest not that 

technical communication is a dying profession, but that the field’s skills and knowledge are increasingly 

valuable to “nearly everyone in the world who communicates about or through technology” (Kimball 

2016, p. 2). Thinking beyond declared majors, then, Speaker 1’s program seeks a distributed recruitment 

model that not only addresses administrative desires (e.g. fully enrolled classes) but also reaches every 

student through an array of relevant general education courses. 

Looking inward, reaching out: Recruitment as a reflective practice 

Speaker 2 describes a multi-level recruitment initiative in an independent writing program that is 

composed of creative and professional writing courses. Drawing from her experience developing new 

marketing language, creating a corporate advisory board, assessing internships, and surveying alumni, 

speaker 2 foregrounds how recruitment initiatives are opportunities to engage in productive reflections 

at a curricular and pedagogical level. Ultimately, speaker 2 argues for integrating recruitment strategies 

into larger conversations about disciplinary alliances between creative and professional writing, 

programmatic goals, and forming connections with outside contexts that instantiate the realities of 

writing. 
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Building from the ground up: Multidimensional recruitment for technical writing minors 

Situated in an English department at what is considered a “teacher’s university,” Speaker 3 discusses the 

recent addition of an interdisciplinary technical writing minor that is fraught with multi- departmental 

allegiances, general education complexities, and curricular hurdles. Speaker 3 describes the negotiation 

strategies used to forge an attainable action plan to grow the program. This plan includes student 

engagement in recruitment, curricular expansion, and forming ties with the Missouri Innovation Campus 

which will foster students’ communicative experience in their own fields of study. Speaker 3 illustrates 

how considering the competing interests of different stakeholders provides practical insights into the 

work of program administrators. 
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Bringing the research lab to the classroom: implementing 
real-world usability projects from challenge.gov in the 
undergraduate classroom 

Kylie M. Jacobsen, Texas Tech University 

Jack T. Labriola, Texas Tech University 

Dr. Abigail Selzer King, Texas Tech University 

This panel explores the use of a challenge.gov app competition as a pedagogical tool in increasing 

student buy-in to undergraduate curriculum, and a way of promoting “real-world” applications of 

technical communication coursework and skills. In 2016, the FDA put out a call for prototype apps that 

would help solve a problem with drug overdosing. Many of the evaluation criteria for each submission 

reflected technical communication skills, including usability testing— the course in which this challenge 

was completed. Our speakers will discuss how utilizing such a competition engaged both undergraduate 

and graduate students, as well as some faculty members to create teams for submission, how the 

students learned to use the skills they learned in class to solve a real problem, and how the opportunity 

to work on this project opened up doors for some of the students to gain access to internships in our 

university’s Usability Research Lab. 

Developing the “Challenge-ing” Curriculum  

Developing the curriculum to attract students to the English 3367 Usability Testing course was a 

collaboration between faculty and the Usability Research Lab (URL) graduate student research 

assistants. The course was structured around a challenge hosted by challenge.gov in order to attract 

students who want to apply usability testing methods to a tangible, and possibly lucrative, 

communication problem. The challenge selected for the fall semester was the 2016 FDA Naloxone App 

Competition which asked students to create an app to be used by prescription holders of naloxone to 

help opiate addicts survive overdoses. The speaker will detail the process for co-developing the 

curriculum. 

Engaging the Students in our Community 

By utilizing this app competition as a centerpiece to the curriculum of the undergraduate course, we 

were able to get students who were interested in seeing the real-world applications of the skills and 

methods they were learning about in their Usability Testing course. Since the students were allowed to 

volunteer to work on this project over a different project they pitched to the instructor of the course, 

the students were more invested and engaged with working on the project both inside and outside of 

classroom hours. We also opened up this opportunity to include graduate students and faculty from the 

department and create teams that included undergraduates, graduate students, and faculty members. 

This cohesive team was able to encourage communication between undergraduate and graduate 

students where there was not before. Additionally, it allowed an opportunity for graduate students to 

learn more about usability and help instruct courses on usability methods that they had learned in their 

graduate-level course. 
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Retaining and Training our Students 

The challenge-oriented curriculum promoted a mentorship among undergraduates, graduates, and 

faculty to improve engagement with the Usability Research Lab and the technical communication 

degree program. As a result of their participation in the course, three undergraduate technical 

communication students were awarded internships in the Usability Research Lab the following 

semester. The lab’s operating structure subsequently changed to accommodate the professional 

development needs of the interns and the researchers. This speaker will elaborate on what these 

practices look like. 
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Toward a user-centered, sustainable TPC service course 

Lisa Meloncon, University of South Florida 

Joanna Schreiber & Melissa Carrion, Georgia Southern University 

J. Blake Scott, University of Central Florida 

We address the issue of user-centered programs through the lens of how our programs serve students 

beyond the TPC major, particularly in the service course as defined by Meloncon and Henschel (2013). 

Changing trends and advancements in management practices, organizational structures, and 

technologies present new and evolving professional and technical communication challenges and 

opportunities. These include team-oriented work environments, global partnerships, and public 

participation, as well as technological affordances affecting a range of issues and practices from project 

management to social justice initiatives (e.g., see Ding, 2013; Keränen, 2014; Spinuzzi, 2015; St Amant 

and Flammia, 2016; and Walton et al., 2016). 

However, while we have a better understanding of what students may be facing in the workplace, the 

field has little recent data on what is and should be happening in the service course. This panel reports 

preliminary data of a multi-institutional study that is designed to gain a better understanding of how 

well the service course is serving its multiple stakeholders on campus and how it may be improved. The 

panelists will provide answers to the same research questions from three different institutional 

perspectives. 

Our questions are: 

1. How are current pedagogical practices serving students and what can be improved? 

2. What are the current PTC needs for each discipline? 

3. Do additional specialized service courses need to be developed? 

Speaker 1 is from an urban, R1 university with an undergraduate emphasis degree. The service course 

serves over 2000 students a year in three different versions of the course. She problematizes the service 

course as essential to programmatic identity and provides a model for sustainable programmatic 

development. 

Speakers 2 and 3 will discuss the results of a qualitative study examining user perceptions of existing 

service courses at an R3 Research Institution serving approximately 20,000 students. They draw from 

semi-structured interviews with faculty, administrators, and advisors across disciplines to discuss 

differences in needs across areas (including whether individual courses might best suit different 

disciplines and majors) and pedagogical concerns (like whether and/or how the genre-based approach 

to the TPC service course should be revised). 

Speaker 4 will serve as a respondent, returning to the research questions and discussing the implications 

for other institutions and application to user-centered programs. 
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User-centered TPW programs and pedagogies at Hispanic 
serving institutions 

Stephanie Wheeler, Brigitte Snedeker, University of Central Florida  

Ann Shivers-McNair, University of Arizona  

Kendall Leon, California State University,  

Laura Gonzales, University of Texas at El Paso  

Over the last decade, the field of technical communication has encouraged an emphasis on diversity and 

social justice not only in research and practice, but also in programs and pedagogies (Haas, 2012; Jones, 

Savage, & Yu, 2014; Matveeva, 2015; Williams & Pimentel, 2012; Yajima and Satoshi Toyosaki, 2015). 

Jones, Savage, and Yu (2014) advocate for emphasizing diversity as an important dimension of user-

centered design in course and program descriptions, and Matveeva (2015) calls for more community 

integration in technical communication programs at Hispanic-Serving Institutions (HSIs). 

This panel takes up these calls by featuring user-centered programs and pedagogies at HSIs that are 

responsive to local contexts and to social justice practices in the field. The roundtable-style discussion 

will offer strategies and practices designed both to meet the needs and to highlight the assets of 

linguistically diverse students, from classroom activities, to community partnerships, to programmatic 

design. Attendees will take away tools that can help teachers and program administrators continue 

supporting important efforts toward diversity and social justice. 

Speaker 1 will discuss the efforts of an activist student group of several Latinx students at a recently 

designated HSI. Using a Universal Design for Documents (UDD) (Jones & Wheeler, 2017) approach, 

students utilized translation and cross-cultural design skills to create information documents in a 

community-wide movement. Speaker 1 will suggest that UDD give Latinx students the opportunity to 

demonstrate the value and power of their prior knowledges inside and outside of the classroom. 

Speaker 2 will discuss pedagogical and programmatic initiatives at a campus where both the HSI 

designation and the Professional and Technical Writing certificate program are emergent, providing 

opportunities to align the program with university efforts to engage bilingual Latinx students and 

communities. Speaker 2 will discuss efforts to create accountability for the program through community 

partnerships in and beyond the classroom. 

Speaker 3 will discuss programmatic design at a campus that recently received HSI designation. The 

campus is in a moment of reinvention as a HSI, which includes university wide initiatives and program 

development. Speaker 3 will focus on the university locale in our design decisions to take up HSI in our 

newly proposed Technical and Professional Writing program. 

Speaker 4 will discuss pedagogical and programmatic initiatives she has developed for working with 

bilingual Latinx technical and professional communication students at two HSIs, one in Orlando, Florida 

and one in El Paso, Texas. Through this discussion, Speaker 4 will suggest that TPW programs at HSIs can 

leverage Latinx students’ linguistic and cultural strengths by programmatically highlighting the 

increasing needs for translation, interpretation, and cross- cultural design in workplace contexts. 
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Speaker 5 will share her experiences as an undergraduate student in a Latinx-focused communication 

and media program at an HSI. Being in the last semester of her undergraduate career at this HSI, 

Speaker 5 will discuss how her cross-cultural, bilingual college training and professional experiences 

shaped her career trajectory in Latinx news media. 
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Session Five 
  

On-campus organizations and student engagement: 
Sustainable service learning projects and pre-internship 
UX training 

Jeffrey A. Bacha, University of Alabama at Birmingham 

During this five-minute individual presentation, I will discuss how I have converted a university 

recognized, on-campus, student “social” organization into a location for pre-internship training through 

sustainable service learning partnerships. By specifically focusing on one such service learning 

partnership—where students from the organization design and paginate a large publication each year 

for a local non-profit creative writing organization—I demonstrate how such student focused projects 

that take place outside of the classroom help increase the students’ level of engagement with industry 

standard technologies. And, at the same time, offers them opportunities to strengthen the skills they 

will more than likely need before securing an internship in Professional and Technical Communication or 

a job in that field after graduation. 

Programmatically, part of what I offer aligns very closely to the long scholarly history associated with the 

advantages of including service learning and client-based projects in Professional and Technical 

Communication courses. (Some examples include Blakeslee, 2001; Brizee, 2008; Cox, Ortmeir-Hooper, & 

Tirabassi, 2009; Dubinsky, 2010; and Huckin, 1997). What I present also offers the same types of 

opportunities Nielsen (2016) identifies in the following claim: “When service and coursework act 

together, service learning provides students with the opportunity to increase their awareness of career 

choices, develop practical skills, and improve civic engagement” (237). In addition, although the type of 

work students have completed over the years is somewhat different, the partnerships the student 

organization I discuss has been able to establish come very close to the type of sustainable and 

extended service learning opportunities Getto, Potts, Salvo, and Gossett (2013) mention in “Teaching 

UX: Designing Programs to Train the Next Generation of UX Experts.” Specifically, members of the 

organization have been able to develop long-term service learning opportunities that have lasted 

multiple years, which also provides them the opportunity to continue developing and revising their 

products based on the responses and experiences of their product’s users. 

Ultimately, my goal in giving this presentation is to initiate a discussion regarding the types of non-

classroom-based engagement opportunities attendees might be offering at their own institutions. To 

help promote that discussion, I will highlight both the communication and technological skills students 

from the organization are developing as they negotiate the details of the project with their client and 

then build an eventual product based on those client provided specifications. In addition, I will not only 

describe my role as faculty advisor, which is minimal, but will also show how such service learning 

projects create a mentoring opportunity among the members of the organization. Because my role in 

the project is intentionally minimal, members of the organization who have previously work on the 

project become mentors to the students who have recently joined the organization. This brand of 

mentorship among the organization’s members and the type of prolonged engagement that occurs 
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between the students and the client is something I have yet to replicate in classroom-based service 

learning projects. 
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Graduate professional writing certificate through client-
based courses as recruitment and retention tools 

Pavel Zemliansky, University of Central Florida 

In this presentation, I will discuss the use of client-based courses as a recruitment and retention tool for 

a graduate certificate in professional writing. Meloncon (2012) argues that two main goals of certificate 

programs in technical communication are “to train people making a career change or to provide 

professional development opportunities for working professionals (p. 126).” In order for these learning 

outcomes to occur, we can assume that students enrolling in certificate programs want education 

directly relevant to their present or future employment. And while it is possible that, at later stages of 

their education, such students will become interested in more “academic” aspects of our field, their 

primary motivation for enrolling and staying in a certificate program is often professional advancement 

at an existing or prospective job. The mostly-online graduate certificate in professional writing offered 

by my university targets such students. Because we are a large metropolitan university, many of the 

students enrolled in the program already work in some professional writing, editing, or design capacity. 

The design of the course under discussion includes elements of both theory and practice. However, 

application of theory to the workplace and its realities is always on the forefront. 

The presenter will discuss the design, outcomes, and student responses (via end-of-semester course 

evaluations with additional instructor-generated questions) to an online graduate-level course in 

proposal writing. The additional evaluation questions will be centered around students’ perception of 

the relevance of the course for their professional plans. Their responses will then be extrapolated for 

the course’s potential to serve as a recruitment and retention tool. At the center of the course is a large 

and multi-staged client-based proposal project, during which students work in distributed and semi-

distributed teams to create proposal documents for local businesses and non-profits. Particular 

attention in the presentation will be given to the discussion of students’ own reflection on their learning 

in the course and how they see the application of the course to their current or future employment. 

Take-Aways for Participants  

1. Understand how client-based courses can be designed to increase students’ interest in the 
program, thus potentially increasing recruitment and retention. 

2. Learn practical strategies for designing, delivering, and assessing user-centered client-based 
courses in online and mixed-mode environments. 
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Scaffolded service learning for retention and professional 
development 

Dr. Joy Santee, McKendree University 

This presentation reports how our Professional Writing and Rhetoric (PWR) program integrates 

progressively more involved and challenging service learning projects throughout the curriculum to 

promote professional preparation of our students while allowing close mentorship and guidance that 

facilitates student satisfaction and retention. Using several strategies recommended by Cargile Cook 

(2014), our approach connects the program to our university’s commitment to service and provides key 

artifacts that support program assessment through student portfolios and reflection. 

Introductory courses in our program, including Visual Rhetoric and Document Design, host modest 

service-learning projects with on-campus clients, including campus offices and student organizations, to 

allow students to develop a basic understanding of working with clients in a supportive environment. 

Faculty select clients and projects to strengthen relationships between our program and key campus 

stakeholders, including Career Services, the Center for Community Service, and our library. 

During core courses midway through PWR program, students undertake off-campus service learning 

projects that require deployment of more extensive research and writing skills using theories and 

practices learned in Technical Writing and New Media courses. In particular, the New Media course 

incorporates a Social Media for Social Good unit that asks students to create social media campaigns for 

a nonprofit organization while interrogating the power structures of such media. 

Finally, students in the fall semester of their last year partner with a non-profit organization to write 

fundraising, volunteer recruitment and retention, and grant-related documents. In the spring, students 

complete a capstone project requiring fully independent client projects in internships, where students’ 

classroom learning is reinforced and developed through projects that support public good (Rehling 

2000), or research-based projects that, drawing on Dubinsky (2002), facilitate social change through 

professional writing. 

Each service learning opportunity results in a signature assignment, and students include selected work 

in their professional portfolios. We frame each project as a problem-solving opportunity to strengthen 

students’ understanding of professional writing as both practical and powerful, recognizing with White- 

Farnham and Meyer (2014) that our students will eventually be entrusted with the cultivation of 

nonprofit organizations in their communities (p. 82). 

This presentation relies on internal research conducted as part of our ongoing program assessment and 

includes reflective writing from students, feedback from supervisors at nonprofit partner sites, and 

assessment of student portfolios. 

Attendees will be encouraged to examine their own programs and institutional contexts to see whether 

integration of service learning throughout their programs might help them accomplish programmatic 

goals and lead to increased student retention and professional preparation. 
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Making space for undergraduate intra-program internships 
in technical communication  

Kate Crane, Eastern Washington University 

Internships for technical communication students decreases the gap between academic and workplace 

knowledge, provides an opportunity for students to practice their academic skills in a workplace setting, 

and immerses students in workplace culture (Henze, 2006). However, internships can also be 

burdensome for students who are already working professionals, lack the access to a strong internship 

market, or do not have opportunities for mentorship through the internships available (Henze, 2006; 

Savage and Seible, 2010). In this presentation, I will discuss how intra-program/departmental 

internships can provide user-centered research and collaboration opportunities for student, which can 

address problems with current internship models and create more user-centered internship 

opportunities. 

When inquiring about internships for students, we often overlook how our programs function as a 

workplace. From running programs, developing procedures, managing resources, to even researching 

user-centered solutions, our work requires copious amounts of technical communication research and 

writing. Often, this work reflects the concepts we teach in courses. 

I developed an internship position to assist with the various technical communication tasks our faculty 

needed to complete including creating promotional materials for our program, organizing support 

resources for our technical communication students, and performing user-research on the university 

online course catalog for university administration. I asked for one intern, but I had three strong 

candidates and chose to hire them all. 

The motivation for students to apply for the internship was less about earning necessary credit and 

more about getting additional experience in user-centered design. In fact, only one intern is using the 

internship as a major requirement; the other two chose to do the internship as an elective. As students, 

the users of the course catalog, they are stakeholders in the creation of a more usable online course 

catalog for them and their peers. In return, I gained insight into how these student users view the 

problem. Together, we researched problems the with the existing online catalog, developed a test plan, 

and performed usability testing to report back to administrators for the next 2017-2018 catalog. 

This is not a traditional internship; students are not leaving campus and embedding themselves in a 

corporate workplace. However, they are learning how to interact with professionals, conducting user 

research, and creating user-centered solutions to problems they understand as users themselves. 

Further, they collaborate with a more experienced technical communicator. They not only receive 

feedback from their mentor, but provide feedback as a member of the research team as they are asked 

to collaboratively brainstorm research ideas, analyze and synthesize data, and draft and review 

documents. 

The development of intra-program internships can provide access, mentorship, and user-centered 

opportunities for students outside of the classroom. As part of the panel’s discussion, I plan to pose 

questions for discussion such as how these opportunities provide practical research experience for our 

students, how this model can make technical communication more visible on our campuses, and how 

this visibility can lead to the recruitment of new students in our programs. 
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Engaging traditional English majors in technical 
communication 

Han Yu & Charlotte Hyde, Kansas State University 

Fernando Sánchez, University of St. Thomas 

The last few decades saw inspiring growth in technical communication (TC) programs in the U.S. At the 

same time, our programs and faculty continue to fight for footholds in traditional English departments 

that favor literary studies, literature, and creative writing (CW). This panel discusses how TC programs 

can promote and solidify their value by recruiting and engaging “traditional” English majors. Drawing 

upon our teaching and administrative experience at three universities, we discuss how we connect with 

literature and CW majors by emphasizing TC’s value in and beyond vocational training. In doing so, we 

also teach valuable skills beyond conventional TC learning outcomes (e.g., persona building and 

storytelling), which can better prepare TC students for career opportunities (e.g., game developers and 

social media experts). This panel addresses the conference theme by emphasizing program and 

curricular designs that align with students’ existing interest, whether that interest is TC, literature, CW, 

or a combination of them. The panel speaks to the three conference focuses of recruitment, 

engagement, and graduation. Attendees can consider whether the presented contingencies/strategies 

are useful or meaningful for their programs. 

Han Yu: Drawing upon a TC certificate program at Kansas State, I discuss whether/how creative 

nonfiction has a place in our program. I relate an instance where a student’s exit portfolio contains more 

creative nonfiction than conventional TC genres, which prompted conversations between our TC and 

CW faculty. These conversations and review of literature revealed possible, though not necessary, 

connections between creative nonfiction and TC. E.g., there are connections regarding the use of 

metaphor, craft of persona, and emphasis on invention. But it is harder to connect TC with some CW 

genes (e.g., memoir) than others (e.g., travel writing). I discuss implications at course and program 

levels. 

Charlotte Hyde: At Purdue, I worked with students double-majoring in CW and TC. Drawing upon that 

experience, I consider how students’ background in CW can enhance their work in TC. In particular, I 

consider the role of narrative in TC and how students with experience in CW made connections between 

narrative and TC and as a result, became excited about the possibility of a career in TC (e.g. social media 

coordinator). Students with strong narrative skills would be well positioned to create clear but engaging 

content for organizations like our police department, whose Facebook coordinator combines TC with 

narrative to effectively engage with the community. 

Fernando Sánchez: At the University of St. Thomas, most undergraduate literature and CW majors get 

jobs in TC-related roles. I am currently conducting interviews with recent graduates of these programs 

to examine how these former students utilize the skills that they learned in literature and CW courses in 

their professional contexts. In this presentation, I share my findings regarding the skills that students 

reported as being particularly important, such as a close attention to language, organizational 

coherence, and audience awareness. Through this study, we can consider how these and other factors 

unite TC, literature, and CW and how TC courses can further support areas where students feel they are 

lacking. 
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Launching a 21st century program in user experience 
(UX): Leveraging lean methodology to redesign our 
technical communication program 

 Nadya Shalamova, Milwaukee School of Engineering 

Tammy Rice-Bailey, Milwaukee School of Engineering 

Alicia Domack, Milwaukee School of Engineering  

What started out as a routine program assessment review rapidly grew into the relaunch of our TC 

program into a new B.S. degree in User Experience (UX). This bold shift in the curriculum of our 30-year 

old TC program began when we recognized a clear pattern in the assessment feedback from current 

students, recent grads, and Industrial Advisory Board (IAC) members noting a disconnect between the 

skill sets being required by employers and the course offerings of our program. More specifically, 

feedback indicated that we lacked UX-related courses. Further research on innovative TC programs and 

our involvement with a local UX user group helped us realize the need for a radical curriculum re-design. 

This case study focuses on the process and methodology used as well as the challenges and discoveries 

encountered in the launching of a new UX program in a department that had limited resources for this 

particular curriculum redesign and no faculty members trained in UX. 

Speaker One - Applying Assessment Feedback 

Speaker one will talk about the impetus for rebranding the Technical Communication program into a 

User Experience program and the application of the LEAN methodology to the process of restructuring 

the program. The speaker will also discuss the process of program stakeholder collaboration, 

specifically, how to negotiate complex interests between different stakeholders for the benefit of the 

program. 

Speaker Two - Updating the Curriculum and Implementing Changes 

Speaker two will discuss the process of surveying the existing TC curriculum, noting gaps in UX topic 

areas, eliminating or reworking selected existing courses, and determining which new courses needed to 

be created. This speaker will explain how course- and curriculum-level decisions were made and will 

provide a list of the courses/topics that were removed, modified, and added. 

Speaker Three - Institutional Challenges, Hiring the Right Instructors, and Moving Forward  

Speaker three will discuss the initial challenges of obtaining institutional buy-in, recruiting a full-time 

faculty with the right UX experience, the surprising source of qualified part-time instructors, and the 

way we intend to move forward with both the curriculum and the staffing. 
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Positioning editing in technical communication programs 

Brent Henze, Donna Kain, & Suzan Flanagan, East Carolina University 

Bailey Cundiff, Texas Tech University 

Cindy Nahrwold, University of Arkansas at Little Rock 

Yu Meng, Anhui Xinhua University, Hefei, China 

Editing is a core practice for all TC professionals, not just editors; preparation in editing cultivates 

practices, habits, and attitudes essential to our students’ careers. But it matters how we articulate 

editing as part of the curriculum and career paths. Our research shows that many students equate 

“editing” with “copyediting” and self-identify as either naturally capable editors or poor editors who 

should avoid the practice. 

Our programs should expand students’ perceptions of the range and centrality of editing in their future 

careers. Editing involves several competencies, roles, and practices, including procurement, 

development, management, and niche editing. Editing courses prepare students to wear many hats, 

including writer, usability expert, technologist, content curator, accountant, and project manager. 

Panelists present results of ongoing research into student perceptions of editing during their academic 

programs and after entering the profession. We offer strategies for situating editing as a core practice in 

programs and in materials used to recruit and advise students and prepare them for careers. 

Speakers 1 and 2 

Though most programs offer editing courses, incoming students often don’t know what editing includes. 

Students struggle to distinguish professional editing practices from editing their own work and mistake 

editorial competencies for editorial roles. Drawing upon research into school and workplace perceptions 

of editing, Speakers 1 and 2 discuss how programs can better connect editing to other curricular areas 

and how our recruiting, advising, instruction, and career preparation resources might better position 

editing practices in programs and professions. 

Speaker 3 

Some question the need to teach hardcopy editing, arguing that it is unnecessary because of online 

tools. Speaker 3 suggests that teaching students to first edit hard copy—which includes teaching them 

to establish levels of edit, make multiple passes, and keep a style sheet—results in students having a 

foundation on which to build online editing skills. Such scaffolding can improve students’ editing on 

multiple platforms. Competence builds confidence and moves students toward metacognition. Or, as a 

student admitted to me recently, “I may not agree with everything you had us do, but you got into my 

head.” 

Speaker 4 

Editors often have management responsibilities, and students need experience in practices that bridge 

red lines and budget lines, project management and team management, professional communication 

and management-speak. They need to understand budgets, ROIs, and personnel management as well as 
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editing tasks. Speaker 4 discusses the value of connecting editing and management through an 

“immersive” extended case. 

Speaker 5 

High-stakes editing projects, such as the production of an undergraduate research journal, can improve 

student engagement and retention. Through experiential-learning tasks, students begin to understand 

the interdependencies of editorial processes, technologies, and document design. Speaker 5 discusses a 

user-centered approach to editing pedagogy that provides students with transferable core 

competencies. 
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The topics and genres specified in technical writing job 
advertisements: The implications for teaching 
technical/professional writing majors 

An Cheng, Oklahoma State University 

I will discuss my analysis of the job advertisements for full-time/contractor technical/professional writer 

positions in my home state and in a neighboring state where undergraduate professional writing majors 

from my program have found full-time employments in the past few years. Using keywords such as 

“technical writer,” “documentation specialist,” and others that describe the positions of previous 

graduates from my program, I located 50 job advertisements from 5 job-seeking websites 

(“indeed.com,” my university’s in-house job search site, and others). 

Method: Using a corpus analysis tool (AntConc) and the grounded theory analysis method, I analyzed 

the themes as well as the most frequent content words and sentence patterns in these job 

advertisements. 

Findings: My preliminary analysis point to some of the technical writing topics and genres not able to be 

covered due to the faculty makeup of our program (e.g., “unified modeling language,” “Human in the 

Loop (HITL) data collection,” and “keeping documentation up to date with current ISO/API standards”). 

The analysis also points to underpinning skills such as collaboration (e.g., “ability to work independently 

and with others” and “consult with Subject Matter Experts”), general communication skills (“excellent 

writing skills and verbal communication skills”), general computer skills (“the capabilities of computer 

systems”) that we are able to cover in related courses. The analysis also points to some of the genres 

often covered in the technical writing service course, as opposed to the courses for technical writing 

majors (e.g., “prepare user guides prepare official correspondence” and “take and prepare technical 

minutes for meetings”), thus pointing to the possible connections between these two types of courses 

for our majors 

The professional writing program that I am affiliated with is part of the rhetoric and professional writing 

program with faculty mainly from composition studies and applied linguistics. How to connect 

underpinning skills in courses such as Style and Editing, Visual Rhetoric, and Genre Awareness that we 

are able to offer with the topics and genres that we are not able to cover directly constitutes a 

conundrum facing many other programs without a large group of faculty specializing in technical writing. 

Situating my discussion of this conundrum in the sociocultural specificity of my program and the 

employment situation in my home state could help conference attendees in similar or other programs to 

think about their own solutions to this problem. 
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Results of a study of practicing technical communicators’ 
experiences with and perspectives on academic publishing  

Rebekka Andersen; University of California, Davis 

Peer-reviewed journals in the field of technical communication (TC) regularly publish research-based 

articles on problems, trends, and practices in the field, with the goal of meeting the needs of readers 

working in industry, management, government, and academia. Academic research, however, has a 

reputation of being inaccessible to the practitioners best positioned to apply results (Albers, 2015; 

Andersen, 2008). The value and relevance of academic research for practitioners has also been called 

into question (Blakeslee & Spilka, 2004; Clark, 2004; Dicks, 2002; Rude, 2015). 

This problem is significant because content development and publishing practices in industry have 

changed dramatically over the past decade, yet TC managers have had limited access to research-based, 

relevant data on which to base key decisions. In her director’s address at the 2012 Center for 

Information-Development Management (CIDM) Best Practices Conference, JoAnn Hackos emphasized 

the need for more studies that managers could draw on to solve problems, make strong business cases, 

and improve practice, noting that too many management decisions were being made based on intuition 

and tradition, not on research. Arguably, peer-reviewed journals in the field should be addressing this 

research gap, but the majority of published studies that have examined industry practices are not 

written for the practitioners best positioned to apply results. 

In this presentation, I will share the results of a study of practitioners’ experiences with and perspectives 

on academic publishing, with the goal of showcasing research that study participants identified as 

valuable and relevant and highlighting proposed solutions for how academic research can be better 

communicated to practitioners. The study was conducted in summer and fall 2016 and includes a survey 

distributed to various practitioner e-mail lists and TC-focused LinkedIn groups as well as a series of 

interviews with managers, consultants, and practitioners who have served on the editorial boards 

and/or as reviewers of our field’s peer-reviewed journals. 

This study is relevant to CPTSC members because one goal of the CPTSC is to foster productive 

relationships with industry and to better communicate what we do as educators and researchers to 

individuals and institutions outside of academia. Session attendees will gain a greater understanding of 

how those outside of academia view academic research in the field, what kinds of research they would 

most appreciate, and what changes to research designs and reporting formats they feel are most 

needed. It stands to reason that the more practitioners view our research as relevant and valuable, the 

more opportunities our respective programs will have to foster productive relationships with industry, 

for both research and educational purposes. 

Session attendees will be encouraged to comment on the results of the study and to think through 

implications of the results for program administration and standards for promotion and tenure. The 

presenter will offer some preliminary considerations, such as how best to support (e.g., release time, 

funding) and recognize faculty who want to conduct empirical research that is of value and relevance to 

the practitioner community. 
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Professional technical communicators serving as mentors 
for university students 

JD Applen, University of Central Florida 

To “prepare students to meet current industry demands” and “build a relationship with program 

alumni” (2017 CPTSC Conference CFP), the Technical Communication track in the Department of English 

at UCF has established a mentorship program with the local STC chapter. Since 2003, we have sponsored 

an on-campus student group, Future Technical Communicators (FTC). While this group has held on-

campus workshops in tools and technologies that local technical communicators can attend along with 

our students, and, in years past, a yearly trip to the STC Conference paid for in part by student 

government funds, the most enduring and successful element of the STC/FTC partnership has been our 

mentoring program. 

In this program, we have an FTC member/student pair with a local technical communicator in the 

Central Florida region. Our students all share their portfolios and work on their resumes with their 

mentors, but the most important knowledge transfer comes from the tacit knowledge that our local 

professionals possess, knowledge that cannot come from a close reading of a book or tested after a 

lecture or learned from feedback provided on a writing assignment. Students can learn about what 

really matters when it comes to getting hired; being a professional and staying employed; using social 

media in a responsible manner; knowing what it is to work in a large organization, not a classroom; 

working to acquire knowledge in tools and practices in the field; and acquiring a respect for the industry 

and realistic expectations for employment. 

Equally important, the students are welcomed into the world of professional networking. As academics, 

we cannot always teach these things as well as our colleagues in industry as our rewards are based on 

other rewards such as teaching evaluations and publications. Also, we have the luxury of tenure in 

academia, something that even the most seasoned technical communicator cannot fall back on and this 

provides for a different understanding of power. 

There is some literature that details the scope of mentoring in the workplace (Crisp and Cruz) and 

mentoring students in the classroom by instructors of technical communication (Zimmerman and Paul), 

but the only definition of mentoring that “takes place between students and STC professionals” can be 

found in a brief STC description that describes this activity as one that “Assists the student in 

professional networking, provides job shadowing opportunities, [and] serves as a counselor and a guide” 

(STC). There needs to be more literature specific to mentoring students in technical communication by 

those outside the university. 

The feedback from local professionals and our program alumni with whom we have stayed in contact 

has also allowed us to replicate the general process that is found in industry for producing a book-length 

document in our junior-level course Documentation and the Collaborative Process. The overall approach 

of this presentation will be to detail the relationships we have established with our students, alumni, 

and local writing professionals, and our CPTSC colleagues will be able to take away enough ideas to do 

similar work at their respective institutions.  
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Designing online courses that prepare students to give 
high-quality writing feedback 

Matthew Baker, Brigham Young University 

Vincent Robles, University of North Texas 

Online peer review—the process of improving documents with online peer feedback—exemplifies 

workplace writing because it embodies a shift to distributed work (Dicks, 2011; Spinuzzi, 2007; 2015) in 

which authors and reviewers may never meet face to face (FTF) but instead interact online. In online 

writing instruction, student peer reviewers engage in similar practices. 

Fostering quality feedback would prepare these students with conceptual skills, such as rhetorical 

proficiency, abstraction, social proficiency, and system thinking (Henschel & Meloncon, 2014), to move 

beyond the “surface-level wordsmithery” more typical of “commodity work” to “contribute a strong and 

strategic value” to the workplaces they join (Mackiewicz 2014, p. 422). Technical and professional 

communication (TPC) program administrators share this vision for their students, yet programs with FTF 

courses coordinate peer review activities that use oral feedback. These activities become more 

complicated online because feedback is generally written and asynchronous to accommodate 

distributed students. Consequently, Breuch (2004) observes that “peer review scholars must 

acknowledge an extension of the concepts of conversation and dialogue to include written 

communication” (p. 77). Because peer review looks differently online, we argue that online TPC 

instruction provides a strategic programmatic opportunity for fostering quality feedback that gives 

students the conceptual skills necessary for distributed workplace writing beyond graduation. 

However, many student reviewers are motivated to give lower order concern (LOC) feedback about 

grammar, mechanics, and format rather than higher order concern (HOC) feedback about content, 

organization, logic, and “concern for readership” (Sommers, 1980, p. 384; see also Faigley & Witte, 

1981). As a result, researchers agree that instructors should teach students to focus on the higher order 

feedback that encourages revision (Berg, 1999; Stanley, 1992; Tang & Tithecott 2000). To do so, 

instructors model peer review (Berg, 1999), train peer reviewers (Zhu, 1995), or change the feedback 

mode to audio (Reynolds & Russell, 2008). We extend these methods by asking: How can online TPC 

programs encourage students to give higher-order peer feedback to practice skills that give stronger and 

more strategic improvements to workplace writing? 

To answer this, we investigate if students sharing an audience and purpose encourages more higher-

order feedback. We report on a content analysis (Hsieh & Shannon, 2005) of approximately 1100 

directives written by online students to help both online and onsite peers improve documents written 

for a common audience and purpose, a context achieved through a unified case method (Gale, 1993). 

Applying a reliable and tested coding scheme, we describe the types of directives online students give. 

We also diachronically analyze these directives to relate them to document development in order to 

confirm workplace revision research that claims higher-order feedback happens early (Bush, 1981; 

Corbin & Boyd, 2002; Gerich 1994). Confirming this relationship will encourage online TPC program 

administrators to implement peer review early in their courses. 
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In this study we also describe pedagogical materials for the online courses and give concrete guidance to 

administrators of online TPC courses interested in using similar methods. Study results will also help 

programs seeking to prepare students for industries demanding distributed writing. 
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Session Six 
  

Student recruitment, retention, & engagement: The place 
of disability and accessibility matters in program 
development 

Susan A. Youngblood, Ph.D. & Stewart Whittemore, Ph.D, Auburn University 

Sherena Huntsman, Utah State University 

The 2017 CPTSC Program Chairs raise two important questions: “How can we market our programs, 

both on our campus and in our communities, to attract a diverse range of students?” and “What are the 

needs of students from diverse populations, and how can we address these needs?” The presenters for 

the proposed panel will argue that we have significant programmatic gaps in conceptualizing student 

bodies when we imagine Technical Communication program target populations. Not only do we 

overlook hiring faculty with diverse bodies beyond the difference of gender and race, we also forget to 

target for recruitment that group of students who may be invisible on our campuses due to their 

different bodies or low numbers. We also rarely find disabled students enrolled in our courses even if 

they are on our campus because our programs often don’t offer specific knowledge areas or content of 

particular interest to these disabled students. This lacuna is particularly puzzlesome when our sister 

field—Composition Studies—has paid attention to this group of students through its flagship 

conference. It is even more surprising that we keep on ignoring the market demand for accessibility 

specialists in almost every business and industry. The four panelists will cover several programmatic 

areas around disability and accessibility to help attendees reconceptualize their programs. 

Speakers 1 & 2 will present how TPC faculty at their university are making accessibility a primary focus of 

their graduate and undergraduate programs. They will show how their curriculum weaves accessibility 

topics and advocacy for users into key courses, but goes beyond by emphasizing accessible design and 

testing as foundational skills for technical communicators, modeling accessibility-related best practices 

in individual course designs, and using accessibility as a criterion for programmatic assessment. The 

program encourages students, especially at the graduate level, to challenge their assumptions about 

disabilities, investigate technical and professional discourses, develop complex understandings of users, 

and examine decision making in the discipline. These two speakers also will discuss how their program 

assessment suggests that the curriculum should further develop in this direction. Their program 

development has been informed by scholarship at the intersection of technical communication and 

disability studies, the work of major disability and accessibility theorists in Technical Communication, 

and the programmatic connections with disability communities. 

Speaker 3 will explore accessibility through UX design strategies, making accessibility not an 

accommodation for a specific population but a necessary component of information design. In this case, 

the Technical communication Program and university administration work together to determine how to 

integrate accessibility into instructor practices through university policy guidelines. This project is 

informed through the accessibility-focused work of Garrett, Oswal, and Meloncon. This speaker will 

show how technical communication principles, practices, and discourse specific knowledge can assist 

university communities to move accessibility into the normative practices of program design and 
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pedagogical best practices to benefit students, enrich our programs, and serve our community partners. 

As a whole, the panel will demonstrate how Technical and Professional Communication programs can 

become more inclusive toward roughly 11 to 19 percent of potential student population. 
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Centering translators as the penultimate users: What 
happens when programs link technical writing students to 
usability and translation students abroad 

Bruce Maylath, North Dakota State University, Bruce.Maylath@ndsu.edu 

Ann Hill Duin, University of Minnesota—Twin Cities, ahduin@umn.edu 

Matthew Warner, North Dakota State University, Matthew.B.Warner@ndsu.edu 

This panel presentation prompted audience members to consider how user-centered design is 

heightened when a program’s writing and user-experience courses are paired with translation studies 

courses. With the example of the international writing-usability testing-translation network known as 

the Trans-Atlantic & Pacific Project (TAPP), the panelists demonstrated the benefits that accrue both to 

professional/technical/scientific communication (PTSC) programs and to their students—at virtually no 

cost and without institutional baggage and bondage—when they are linked with translation studies 

students and usability-testing students abroad. Translators are especially adept stand-ins for users of 

documents in target languages: they, more than anyone, know that they have to understand what the 

document means, else they will be prone to render errors or lose something in translation. Thus, when 

put in contact with the document’s writers, they push writers to consider local user conditions and 

situations, and they insist that ambiguities be clarified. For more than 17 years, the TAPP has brought 

together cross-cultural virtual teams of writing, usability testing, and translation students at nearly 30 

universities in 16 countries on 4 continents. In their presentations, the panelists revealed how 

international collaboration boosts recruitment, bolsters retention and engagement, and leads to job-

placements at all levels, including the doctoral. 

Usability and translation students abroad as representative user personas (Bruce Maylath) 

At North Dakota State University, international TAPP collaborations are infused throughout courses in its 

English degree programs (BA, BS, MA, PhD), as well as its general education writing programs. Such 

international collaborations in cross-cultural virtual teams (CCVTs) has demonstrably assisted in 

recruitment, retention and engagement, and career advancement for students in every program. 

Courses featuring technical writing typically include usability testing, as well as collaboration with 

translation students. Specifically, 

 NDSU students enrolled in ENGL-321 Writing in the Technical Professions typically carry out 

their own usability testing and share their findings with their translation partners as they revise 

their texts with a view to translation. In addition, their translation partners sometimes take the 

initiative to conduct their own usability tests and relay their findings to their writing partners. 

 Students in NDSU’s ENGL-451/651 User and User Experience course work in tandem with 

students in the User-Centered Technical Communication course at Vaasa University, in Finland, 

with students in both courses testing and reporting on the English-language texts written by 

students in ENGL-321. 

 Likewise, students in NDSU’s ENGL-455/655 International Technical Writing course regularly 

partner with the User-Centered Technical Communication course at Vaasa University, in 

addition to a technical writing in English course at Barcelona Tech, in Spain. Typically students at 

all three institutions independently test the same sets of English-language instructions co-
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authored by CCVTs of the engineering students at Barcelona Tech and the tech writing students 

at NDSU. As the testing gets underway, they also work with translation studies classes in 

Belgium, France, and Italy to render the instructions accurately into Dutch, French, and Italian. 

The spread of international TAPP collaborations, which provide a learning-by-doing simulation of 

language-provider workplaces, succeed because of teacher autonomy, with no institutional agreements 

and no reliance on funding. Because they have boosted NDSU’s reputation for international 

opportunities, its degree programs at all levels have attracted students who would otherwise have 

chosen other institutions or other majors. In particular, they have helped to recruit and retain graduate 

students from abroad. They have also given graduates international experience craved by employers. 

Several BA alumni have reported landing tech writer positions specifically because of their experiences 

in TAPP’s CCVTs. Likewise for the PhD candidates at NDSU, participation in TAPP collaborations, both 

when they’ve been students and when they’ve taught their own courses, has been a major factor in 

their achieving a 100% placement rate in landing faculty positions at institutions where they really want 

to be. 

The Impact of Global Virtual Team Collaboration (Ann Hill Duin) 

Global connectivity makes intercultural communication an increasingly common experience, and 

providing students with insight and practice in intercultural communication is increasingly imperative. A 

key learning objective for students in our PTSC programs includes their ability to identify cultural and 

social impacts of writing. In addition, students must be adept at working with and leading global virtual 

teams. 

To provide students with opportunities to work as part of global virtual teams, and by so doing, increase 

intercultural competence, during both Spring 2016 and Spring 2017, Professor Giuseppe Palumbo from 

the University of Trieste, Italy, and I (a professor at a large Upper-Midwestern university in the U.S.) 

designed and implemented TAPP projects. Students shared visualizations of their Personal Learning 

Networks as a means to better understand their cultures; the U.S. student prepared a set of instructions 

as well as a usability test for the Italian student to complete; and then prepared the same document for 

translation into Italian by students from UT. UT students then translated, and as needed, further revised 

the documents. Specific skills that this project aimed to help develop in students included intercultural 

skills, cross-cultural user experience, virtual teamwork skills, and information mining skills. Students 

collaborated in multiple ways as they worked to address questions regarding localization and translation 

of the instructions, and all students completed reflection journals to document their intercultural 

understanding of user experience. 

Multiple students have secured industry positions as a result of this global virtual team experience. As a 

result of this extensive six-week project, the U.S. students now include the following items on their 

resumes, i.e., that each has the ability to 

 Understand diverse philosophies and cultures within and across societies; 

 Compare different cultural contexts to predict where communication 
breakdowns may occur and develop strategies to overcome them; 

 Communicate with and develop materials for international / multicultural 
audiences (this includes an understanding of the problems that translators may 
encounter and collaboration with peers from a different culture); 
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 Investigate the kinds of communication technologies that work best in different 
cultures; 

 Identify nonverbal cues that are important to communicating effectively with 
people from different cultures; and 

 Articulate international business trends (e.g., translation) that affect cross-
cultural information development.  

To conclude, I proposed directions for increased sustainability and ongoing innovation of the 

outstanding TAPP model. These directions were based on the concept of intercultural connectivism 

(Duin & Moses, 2015) and associated development and fostering of personal / professional learning 

networks. 

Navigating Nuances: Implementing a Lean, Zoomable Approach to Assessing an International 

Collaboration (Matthew Warner) 

The TAPP network’s lack of institutional agreements, administrative costs, and other formal structures 

raises issues regarding how to recognize and measure the impact that TAPP has on a program.  To 

explore how to evaluate the effect of the TAPP on a program, this presentation explores a novel 

assessment approach dubbed “zoomable assessment,” which identifies and elaborates on the 

contributions that the TAPP has made at the course and program levels. Part of the zoomable 

assessment is the development of mixed methods, including a statistical model to bolster qualitative 

findings. During the presentation, I proposed modifications to the approach to address changes in a 

program. 

TAPP collaborations served as a focal point for the development of zoomable assessment.  When I first 

joined the Ph.D. program at NDSU, I enrolled in the ENGL-655 International Technical Writing course, 

which partners with classes at multiple universities in Europe simultaneously. The experience reminded 

me of the work that I had just been performing as an assistant program director at a large online retail 

platform in China. The TAPP experience with CCVTs was an excellent transition for me as I started my 

doctoral program. I wanted to investigate if TAPP collaborations had a measurable impact on the 

program, so I directed my attention to the writing program assessment. 

To begin developing a quantitative model of writing assessment, I started with a basic statistical 

question: based on the assessment data collected each academic year, is there a difference in portfolio 

scores between courses participating in TAPP collaborations and courses not participating in TAPP? The 

question is an entry point to determine whether there is a measurable difference possibly attributable 

to TAPP. 

For three academic years (six semesters), with the assistance of the director of the university’s Upper-

Division Writing Program, I tracked the performance of TAPP portfolios and non-TAPP portfolios. The 

outcomes assessed were the same (integrating knowledge and ideas); the means of assessing the 

portfolios were the same (scoring on a scale; interscorer agreement); and the arrangements between 

courses were the same (bilateral exchanges). After collecting the scores, I performed t-tests using the 

variance of the two portfolio groups. As a group, the TAPP portfolios scored higher than the non-TAPP 

portfolios and had less variance in scores. 

This finding, however, is only an entry point indicating that TAPP collaborations seem to benefit the 

program and students.  For further analysis, questions about the genres and activities unique to TAPP 
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(and, perhaps, translation studies) are necessary. Instructors were not assigned a specific genre for the 

exchange; however, the exchange encourages a specific reflective activity (preparing a translation brief) 

and interaction (writer-translator reviewing) that might provide insight into the higher scores of TAPP 

portfolios.  These distinctions raise questions about the teaching of user experience and of experience 

design. 
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Mapping the route: How academic and programmatic 
research informed new UX programs 

Ryan Weber, University of Alabama in Huntsville 

Joy Robinson, University of Alabama in Huntsville 

Candice Lanius, University of Alabama in Huntsville 

This panel discusses how academic and questionnaire data informs the creation of a new Graduate 

Certificate and BA in User Experience. Joy Robinson begins with the results of a study that explores the 

multiple disciplinary identities of user experience research. Ryan Weber will address the survey results 

of potential student interest in UX curriculum. Candice Lanius will talk about how the data from students 

and researchers informs the curriculum development for programs. This panel advocates that 

administrators use both scholarly and programmatic research to understand student and disciplinary 

identities and then create curriculum that helps students prepare to meet industry demands. Using 

multiple data sources is especially important when developing interdisciplinary programs (like UX) that 

must attract a wide variety of students and meet the demands of several industries.  

Joy Robinson will discuss data from a systematic review of publications retrieved from Google Scholar 

written within the last 17 years that referenced “user experience” research (Robinson, Lanius, Weber, 

2017). For the study, we focused on the disciplinary identity of the field by examining areas that define 

fields (Rude, 2009) including research questions, methods, and objects of study. Our corpus included 

publications that spanned across more than 44 different disciplines and in 36 countries highlighting the 

fragmentation present in the UX field. Furthermore, our study confirms that UX research employs a 

broad array of methods, pointing to a splintered, highly practical, non-academic focus in the field. These 

findings will help UX as a field more accurately and broadly conceive of its identity and provide the 

academy with focused educational objectives for use in our programs as we seek to meet the needs of 

the growing practice of UX.  

Ryan Weber will present data from locally distributed questionnaires designed to gauge interest in two 

new UX programs. The questionnaires collected demographic data and asked participants about courses 

they want to take, skills they hope to develop, and what might interest them in a UX education. After 

presenting the data itself, the speaker will put these questionnaire results in conversation with our 

academic research on the UX field to provide a richer understanding of the curricular needs of our 

students. The presentation offers attendees specific data on potential UX students alongside a 

theoretical discussion of the relationship between programmatic and academic data. 

Candice Lanius will show how we create a bridge between existing professional practices and the desires 

of students even with the challenges of creating a new curriculum in an established college. By taking 

the data from the UX research project and questionnaire, we were able to mold a new curriculum that 

incorporates existing classes and crosses multiple departments to achieve the vision of an 

interdisciplinary UX program. Broadly speaking, our early data collection allowed us to add content 

modules to existing courses to share the costs of starting the program. We were also able to integrate 

our research goals with the creative aspects of the curriculum in a well-designed UX lab—the eValuation 

and User Experience (VUE) lab—that will prepare students for either research or professional settings 

(Spencer, 2015). 
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Applying student-centered, active-learning pedagogy to 
technical communication service and General Education 
required courses through various teaching models 

Rob Sulewski, Lisa Grimble,& Elaine Wisniewski, University of Michigan–Ann Arbor 

Rosario Durao, New Mexico Institute of Mining and Technology 

Providing students with authentic assignment scenarios and experiential learning opportunities has 

challenged scholars and instructors in technical communication for decades (Blakeslee, 2001; Bridgeford 

& Amant, 2016; Felder, Brent, & Prince, 2011; Spinuzzi, 2006). As a result, numerous pedagogical models 

for teaching technical communication service courses have emerged, such as stand-alone technical 

communication courses with multiple or single majors and engineering design courses with embedded 

communication components (Ford & Riley, 2003; Reave, 2004; Paretti, 2008). Additional models to 

expose students to workplace communication practices are through student participation in internship 

and co-operative education employment, and instructor partnerships with clients and mentors in 

industry (Bridgeford & Amant, 2016). However, what has not been thoroughly addressed in the 

literature is the effectiveness of these approaches, especially as the students embark on their career 

(Paretti, McNair, & Leydens, 2014). This panel presentation will focus on four courses that integrate 

workplace communication activities and the perceptions of their effectiveness from students, 

instructors, clients, and mentors. 

This panel presentation will address three teaching models (workplace scenario-based, mentorship-

based, and client-based) as applied in technical communication service courses at the freshman, junior, 

and senior level. 

Speakers 1 and 2 will present client-based instruction models that are applied in freshman engineering 

design courses that have an embedded technical communication component. Speaker 1 will describe a 

biomedical design course that involves external clients within hospital/medical workplaces. Speaker 2 

will describe a food science and engineering course that involves clients within industry workplaces. The 

model’s effectiveness will be discussed through pilot study results from surveys and interviews with 

students and clients. 

Speaker 3 will present a workplace scenario-based instruction model that was applied in a junior-level 

service technical communication course for multiple majors. The classroom was transformed into a 

pseudo-authentic workplace setting, with the classroom as a company, Globetopia, the instructor as the 

supervisor, the students as employees, and the course assignments as company deliverables. The goal of 

this approach was to raise the students' awareness of workplace practices, and Speaker 1 will discuss 

the effectiveness of this teaching model by presenting students' feedback from focus groups. 

Speaker 4 will present a mentorship-based instruction model that was applied in a senior chemical 

engineering capstone course with an embedded technical communication component. Within the past 

several years, the course has reached out to alumni working in industry to serve in a mentorship role for 

the student teams. The mentor’s role is to serve as a project supervisor and guide the team through the 

design of a chemical process. Similar to expectations in industry, the students perform similar 

communication activities throughout the semester, including preparing weekly status updates, 
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conducting weekly teleconference meetings, and initiating impromptu as-needed meetings with their 

supervisor/mentor. 

Attendees at this panel presentation will be exposed to several approaches for integrating workplace 

communication practices into technical communication service courses. Lessons learned from these 

approaches, including the students’ perceptions of authenticity of the experience, the instructors’ 

challenges of coordinating course goals and learning outcomes from traditional course offerings, and the 

instructors’ challenges to identify and coordinate external client participation in the course. 
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User-Experience of the LMS: Optimizing the interface for 
students in the virtual technical communication classroom 

Elizabeth Kafka, Texas Tech University 

This presentation is based on research that builds on previous discovery research including developing 

user personas, creating a user journey map, site visits involving a paper prototype, and a user 

experience test —all based on standard user experience research practices (Barnum, 2011; Gothelf, 

2013 ; Cooper, Reimann, Cronin, & Noessel, 2014 ). This preliminary research was all based on instructor 

and student users at a small Midwestern university. Due to the results of this discovery work , it became 

quite apparent that there are certain inconsistencies across the user experience —for both student and 

instructor users —with Learning Management Systems (LMSs). Rather than continuing to test the user 

experience within specific LMSs, it seems more beneficial to look more broadly at how the instructional 

design process at this small Midwestern university works within an LMS from the perspective of the 

local campus instructional designers, as well as the instructors developing course materials within the 

LMS . 

After conducting a preliminary literature review to understand the current state of the research on this 

process , it became clear that the research surrounding LMS s focuses more on straight usability 

(Arduser et al, 2011; Kakasevski, Mihajlov, Arsenovski, & Chungurski, 2008); online pedagogy and 

instructional design (Black, Beck, Dawson, Jinks, & DiPietro, 2007; Coates, James, & Baldwin, 2005; 

Conde, Garcia-Penalvo, Rodriguez -Conde, Alier, Casany, Piguillem, 2014; Falvo & Johnson, 2007; Graf, 

2009) ; and integration of LMS s in higher education (Aydin, & Tirkes, 2010; Gautreau, 2011; Kasim & 

Khalid, 2016; Khairudin, Khairudin, Hamid, Hancock, McGill, & Zamani, 2016; Rubin, Fernandes, 

Averinou, & Moore, 2010). However, only a handful of studies even begin to hint at the role of user-

experience (UX) research in the development and implementation of the LMS (de Kock, Van Biljon & 

Botha, 2016; Ovesleova, 2016). The term UX only represents a portion of the field of user -centered 

research alongside user -centered design (UCD), user -experience design (UXD) 1, and usability. 

Through this presentation, attendees will have a better understanding of this gap in the literature 

guided by the following research questions: Considering the data gathered from a meta -analysis of 

UXD, what are the key best practices for instructional design and course development within an LMS ? 

How do instructional designers specifically apply UXD principles to create LMS course shells for 

instructors? How do instructors specifically apply UXD principles to create course materials within an 

LMS for students? How can the application of UXD principles in the LMS at the instructor level improve 

the student user experience? 

For the purposes of this research, I will use the term “UXD” to encompass areas of the following 

disparate but overlapping fields as they relate to best practices in instructional design and course 

development: user experience (UX), user-centered design (UCD), usability, instructional design, TC 

pedagogy, web design, and universal design. The “U” of UXD is drawn largely from the fields of UX, UCD 

and usability, the “X” encompasses pieces of the fields of UX and UCD, and the “D” draws from the fields 

of instructional design, TC pedagogy, web design, and universal design. Through this discussion, 

attendees will obtain tools and best practices to better serve and retain the students in their program 

through effectively engaging them in the LMS . 
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Assessing programmatic change 

Elisabeth Buck, Christopher Eisenhart, & Karen Gulbrandsen; University of Mass–Dartmouth 

In this presentation, we will discuss the results of alumni focus group and survey data assessment, and 

what those results have taught us about the trajectory of our Master’s program in Professional Writing 

in the context of our programmatic outcomes. 

Over the past 10 years, the Professional Writing Master’s program at UMass–Dartmouth has undertaken 

major changes to develop a sustainable and focused program, moving from a curriculum based on wide-

ranging electives to a core set of requirements limited to technical and professional writing. In addition, 

we have raised admission standards; revised the thesis from an academic thesis to professional 

portfolio; created an accelerated (4+1) Master’s program; and have reviewed but dismissed 

administrative inducements to develop a PhD and fully-online programs. But, over the last 10 years, we 

have also seen a decrease in enrollments and an increase in pressure from our administrators to return 

to the days enrollments were at their highest. 

To address these challenges, we developed an assessment plan to evaluate the current situation and to 

guide future action. Our mixed-methods approach includes three phases: 

• Phase 1 (2016): Quantitative evaluation of enrollment data 

• Phase 2 (2017): Qualitative assessment of student attitudes and feedback from alumni 

• Phase 3 (2018): Qualitative feedback from businesses/organizations in our region 

In Phase 1, presented at CPTSC 2016, we examined enrollment data to address questions about 

sustainability and enrollment expectations. We found that our degree completion numbers remained 

fairly consistent, even as our enrollment numbers have dropped, indicating that our efforts at focusing 

curriculum and raising admission standards have paid off. This analysis also framed our approach to the 

next two phases of program assessment. 

In Phase 2, to be presented at CPTSC 2017, we completed focus group and survey research with 

program alumni, and analyzed the data. Our purpose was to assess programmatic learning outcomes, 

which were written by faculty in 2007, asking how these outcomes align with student and alumni 

perceptions and experiences. This presentation will focus on these results. 
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Enhancing student-based program design at public 
universities: Building relationships, good advising, keeping 
in touch—but how? 

Loel Kim, University of Memphis 

One of the central questions the 2017 CPTSC attendees must ask is how does student input factor into 

the making of a strong technical communication program? One of the main ways to gather this 

information in ways that help individual students make good progress, as well as to regularly check the 

soundness of the curricular offerings and teaching, is through our advising and mentoring activities. As 

technical communicators ourselves, it seems we should be fairly good at managing and growing our 

programs if only because we think in terms of processes, project and group management, and clients. 

However, at public universities, we are undergoing a significant sea change in the process of being 

professors—briefly, we face increased time demands to accomplish more efficient graduation rates, 

increased retention, more mentoring and advising time, and to develop program and course 

assessments. 

This presentation suggests we must take an approach that private colleges and schools have 

implemented for most of their history and that public institutions must now learn to survive and, 

hopefully, to flourish amidst the shifting sands of waning public support. And that is by cultivating close-

knit communities of students and strengthening mentoring relationships between faculty and students. 

Good advising and mentoring for first generation and non-traditional college students have been shown 

to be effective in retention rates and student success, as well as in alumni giving (Swecker, et al., 2013; 

Miller, 2013). 

Although mentoring and advising have always been a responsibility and certainly a joy of teaching, 

increased work with students takes away time from the research traditionally most valued and 

rewarded by research institutions and some faculty might resist the change. The context of national and 

state political trends set the stage for shifts in current university cultural and economic trends. As 

pressure increases on faculty and programs to recruit, retain, and graduate students, with assessable 

program goals and outcomes, we must plan ways to meet these requirements so that they best serve 

the students, as well as to elicit student input on program curricula. How might people involved in 

creating change in our programs help to shape the processes so that they are of high quality and doable 

for all faculty to achieve? One possibility of how to manage advising time and the accuracy of student 

progress information, is to look to technology to help support the increasing burden of advising and 

mentoring students, which shows promise and receptiveness from students (Feghali, et al., 2011). 
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STC programs and alumni advisory boards: The benefits of 
a collaborative, user-centered approach to program 
assessment & research 

Jessica Lauer, Michigan Technological University 

The primary users of scientific and technical communication programs are the students. Quantitative 

data that indicates how successfully programmatic goals are being met, in combination with the 

qualitative perspectives of outside advisory board members who are also program alumni, can help to 

drive curricular development. The result of this mixed-method approach to program assessment is a 

richer portrait of the whole program that is based not only on numbers, but also on user feedback. 

Based on my experience in one STC program, I propose that programs and advisory boards consider 

working as co-researchers, bringing together quantitative and qualitative research results to create a 

detailed programmatic portrait. Such a portrait, I argue, is more accurate than one informed by a single 

method to the exclusion of the other. More specifically, I demonstrate in the discussion how our 

program and advisory board have engaged in multi-modal research methods to investigate our 

requirements and offerings, as well as student experiences with them. My own experience using this 

approach to program assessment is reinforced using video clip testimonials from advisory board 

members for the program. I explain how this combination of quantitative and qualitative data has 

increased our ability to (1) identify successes and shortfalls and (2) shape programmatic development in 

more pointed, thus useful, ways. 

This presentation discusses how quantitative data resulting from university mandated and 

programmatic rubrics are used in combination with qualitative research conducted by advisory board 

members to assess program curriculum. Methods of quantitative research include a review of 

graduating senior portfolios, which encompasses committee norming and independent scoring. Results 

identify patterns in student performance as well as indicate areas where curricula need to be revised or 

developed. Qualitative research, conducted by advisory board members, builds on this quantitative 

data, creating a more robust portrait of curricular successes and shortfalls. Methods specifically 

discussed include participant observations, interviews, and focus groups. 
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Widening the path: Optimizing recruiting efforts and 
redesigning program requirements to attract and better 
serve transfer students 

Corinne Renguette, Indiana University-Purdue University Indianapolis (IUPUI) 

This presentation will explain how a Bachelor of Science degree program in technical communication 

focused recruiting efforts on attracting and better serving transfer students. 

Colleges and universities are under pressure to make sure the degrees offered produce students who 

will be ready for the workforce, will have job opportunities, and will complete their degrees in a 

reasonable time frame. Degree completion becomes easier and faster when students have already 

completed some coursework at a 2-year institution and can transfer that coursework into a 4-year 

degree. However, many 4-year degrees do not have an easy, clear path for transferring those credits, 

making the process cumbersome or even potentially causing students to take additional courses to fulfill 

the requirements of both degrees. 

In 2013, the state mandated a General Education Core Curriculum and added that all baccalaureate 

degrees must be limited to 120 credit hours, which reduced the number of service course credit hours 

for many programs, including those in technical communication. The same year, a new B.S. in technical 

communication was soft-launched, with enrollment to begin in the fall of 2014. Most of the students 

who enrolled in the degree during these first three years have been either transfer students from a local 

2-year community college or students who had decided to change majors within this university, but the 

enrollment trends have not increased as much as expected or desired. In addition, students often had 

previously taken several courses that did not fit into the original categories created for the degree, 

which, in turn, requires filing special paperwork asking for permission to allow those courses to count 

toward the degree. Occasionally, the previously taken courses were not approved because they were 

considered to be outside of the scope of the degree requirements, which meant the student might need 

additional course work to make up the credit hours. 

Reflecting on these issues, this technical communication program (in conjunction with another degree in 

the department) decided to strategically focus efforts in two areas: 1) creating multiple 2+2 articulation 

agreements with the community college, specifically for students who complete an Associate of Applied 

Science (A.A.S.) in STEM fields (a heavy component of the degree), and 2) revising the B.S. degree 

requirements to better accommodate these specific students and reduce their time to degree 

completion by expanding elective options. 

 

 

 


