)

W:here CPTS&]}egan
LN
CPTSC

ABSTRACTSONCURRENT SESSION 1

Panel A: Positioned for Leadership: Reaching Out to Meet Broader Institutional
Needs in Online Education
Laura Vernon and Kelli Cargile Cook, Utah State University

When looking to provide web-based training for faculty, university administrators may not realize that
significant knowledge and expertise reside in their own backyard within technical communication
programs. The trend toward more online education means new opportunities for technical
communication faculty and graduate students to work beyond their local programs to meet broader
institutional needs. As Marjorie T. Davis points out in Online Education: Global Questions, Local Answers,
technical communication programs are ideally positioned to provide the leadership universities need
to develop instruction for online delivery. And, as technical communicators, we should accept the
challenge to apply what we know about online education to have a more far-reaching impact.

About 18 months ago, we were called upon to apply what we know about online education to
develop a web-based training program for university-wide faculty hiring search committees. By
accepting this opportunity, we were able to provide training for others in the institution while at the
same time providing doctoral education in web-based training development and administration. This
opportunity also allowed us to work with another faculty member in business information systems as
well as his students and with on-campus instructional and information technology experts and their
students, resulting in an innovative solutions-based interdisciplinary approach to online training.
Finally, we were able to showcase a major strength of technical communication programs: usability
testing. At first, our business and IT partners were not aware of usability testing, but, by conducting a
test with this project, we were able to demonstrate its benefits and encourage our partners to use
similar testing methods in their own disciplines.

In this position paper, we will argue that when we reach out and accept opportunities to meet
broader institutional needs, we can build the reputation of our programs and the profession, and
develop trusting relationships at all levels (from students all the way up to university administrators)
that can potentially launch other opportunities. We can also build and strengthen education for
students, especially doctoral students, by cross-pollinating skills, abilities, and knowledge with other
departments and on-campus services. Building those connections is a prodigious challenge for new
doctoral programs like the ones at Utah State University and elsewhere, especially when educating a
changing student base means more experience with online media. Reaching out in the broader
context of online education is one way programs can meet this challenge.

We agree with Marjorie T. Davis: What we as technical communicators bring to the table, in terms of
theory (especially rhetorical theory), background, strategies, and skills, makes us strong contributors
to the future success of online education at our institutions. Our experience is a good model to help
other technical communication programs reach out to their universities, provide leadership, and have
a far greater impact.



TSC Programs Must Accommodate Dynamic, Decentralized Genres in Cyberscience
Christian F. Casper, North Carolina State University

Recent work in rhetorical genre theory by scholars of technical and scientific communication (TSC)
such as Clay Spinuzzi and Mark Zachry (e.g., 2000) has characterized genres in ecological terms,
arguing that they exhibit contingency, decentralization, and only relative stability, and has brought
increased attention to the dynamic “unofficial” genres that operate in the interstices between higher-
profile “official” genres. These new theories of genre assemblages are particularly useful in studying
and teaching what has been called “cyberscience,” as many online journals enable and encourage
post-publication review of published articles and some researchers use personal or professional blogs
to discuss work in progress, creating new professional contexts that TSC programs must recognize. In
this position paper | want to sketch out some possible implications for TSC programs of the rise of
cyberscience and the increasing importance of unofficial—or at least non-traditional—dynamic
genres.

I'm hardly the first to argue that online interaction should be an integral and rewarded part of our
pedagogy and mentoring relationships, but | will emphasize in this paper that these online
interactions should reflect the less formal and oftentimes more agonistic kinds of discourse that one
finds in forums like the ones mentioned above. TSC students need to be able not just to collaborate on
projects in traditional ways that we conceive of collaboration but they must even learn to contest each
other and to respond appropriately to contestation. While electronic media have enabled and
familiarized various forms of contest in chat rooms and personal blogs (especially in comments
sections), and our students are well versed in online social networking, TSC pedagogies for electronic
discussion, collaboration, co-authoring, and critique have yet to define professional methods or
standards for such activities, which may be quite different from similar activities in the genres the
students are already familiar with.

Admittedly, such objectives don’t always mesh well with curriculum standards that specify a certain
number of pages that students are expected to write during the semester, how many group projects
are required, or how many oral presentations should be made. Let me be clear: I'm not for abolishing
these standards, but | do think that there are times when they're worth rethinking, such as when they
inhibit the flexibility that faculty need to respond to developments in communication technology and
communicative practices. | will argue that as TSC becomes more fluid and less formalized, so must our
teaching and administering of programs in the field. Our increasing understanding of the contingency
and decentralization of genres, especially in online environments, encourages an approach to TSC
program administration that allows for sufficient attention to emergent genres that may be less
formal and more dynamic than those that we traditionally teach.

Mixing and Casting Our Roots and Our Future: The Place of Podcasting in Our Programs
Jennifer Bowie, Georgia State University

While podcasting has moved beyond an “emerging” technology, it has not moved into many technical
communication programs. However, podcasting is popping up everywhere else. Predictions of people
listening to podcasts range from 17 to 28 million in 2008. Approximately 30% of Fortune 500
companies have podcasts, as do other companies and organizations such as Planned Parenthood. As
podcasts become a normal—possibly required—publication in industry, our students will require the
skills to write scripts and fully create and produce podcasts as part of their jobs.
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